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Without discounting the importance of basic teaching skills in teacher
preparation, the orientation to teaching discussed in this book is an attempt to
look beyond these dimensions of teaching to the beliefs, knowledge, and
thinking that underlie their successful use. The argument pursued throughout
the book therefore is that teacher education needs to engage teachers not
merely in the mastery of rules of practice but in an exploration of the
knowledge, beliefs, attitudes, and thinking that inform such practice, 7E
Second Language Teacher Education —HH , YEZUL: An alternative ap-
proach to the study of teaching and to the development of goals for teacher
preparation programs is the examination of the total context of classroom
teaching and learning in an attempt to understand how the interaction between
and among teacher, learner, and classroom tasks affect learning. This can be
called a holistic approach, since it focuses on the nature and significance of
classroom events and involves both low-inference and high-inference cate-
gories. Such an approach implies different goals for teacher preparation:
“Holistic approaches work towards training goals not all of which can be
broken down into individually verifiable training objectives, and they stress
the development of personal qualities of creativity, judgement and adapt-
ability. . . The formulatic or prescriptivist nature of a mere ‘Vocabulary
training’ approach to [teacher training in TESOL] is contrasted by holists
with an ‘education’ in more general principles” , (Britten, 1985a: 113)
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Series editor s preface

A common view of the nature of language teaching and the work of second
language teachers is that the primary concerns of language teachers lie with
the process of instruction itself, that is, with helping learners acquire the
language skills they need for a wide variety of purposes. Yet, for many
teachers, decisions related to the assessment of student learning are an
equally important part of their work. Such decisions relate to a wide spec-
trum of issues, including assigning grades to students, evaluating the suit-
ability of textbooks, assigning students to an appropriate class in a language
program, and deciding on the design and content of classroom tests. In
order to carry out these tasks, teachers need more than access to different
assessment techniques and instruments; they need an understanding of the
nature and purposes of evaluation, procedures for collecting and interpret-
ing different kinds of information about students and student learning, and
the ability to make appropriate decisions about instruction and instructional
plans that can have a significant impact on students. This book provides a
comprehensive introduction to these issues and provides a framework for
understanding both the nature and the processes of second language assess-
ment and evaluation.

Drawing on a wide range of contexts, the authors present an accessible
and practical guide to developing and conducting reliable and valid assess-
ments in language teaching, discussing a wide range of both formal and
informal evaluation techniques to improve second language teaching and
enhance the success of second language learning. In addition to providing a
thorough presentation of standard approaches to testing and formal assess-
ment, the authors examine alternative approaches, such as classroom obser-
vation, portfolios, and student conferences. The book therefore provides
a state-of-the-art introduction to current issues and approaches in sec-
ond language assessment that will be invaluable to classroom teachers,
teachers-in-training, and other language professionals. Classroom-based
Evaluation in Second Language Education represents an important con-
tribution to the field of second language education by drawing together
current thinking and approaches in language assessment and by providing a
conceptual framework that enables teachers to better understand the nature,
purposes, strengths, and limitations of different approaches to second lan-
guage evaluation.

Jack C. Richards
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