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Thanks

My thanks to Michael Swan for a number of good ideas; also to many
colleagues, students and friends, who have both suggested new
activities and provided practical, constructive criticisms of old ones.

XV



Acknowledgements

The author and publishers are grateful to the following who have given
permission for the use of copyright material.

The British Tourist Authority for the extracts on pp. 115-16, reproduced
from ‘Britain: A Land to Explore’; Britain on View Photographic Library
for the photograph on p. 116; McGraw-Hill Book Company for the
symbols on pp. 133—4 from Symbol Sourcebook, 1972, by Henry
Dreyfuss.

Barnaby’s Picture Library for the photographs by: Kirkby p. 65(1A),
Howling p. 65(2B), Besley p. 66(3A), Coward p. 66(3B), Meadows
p. 66(3C), Troisfontaines pp. 67(4A) and 142(3), Rodway p. 67(4B, 4C),
Richter p. 109(6), Adlib pp. 241(1) and 242($, 10), and Gibbs p. 252(4);
Nigel Luckhurst for the photographs on pp. 65(1B, 2A), 107(3),
108(4, 5), 142(4), 241(3), 242(9) and 252(3, 6); Granada Television for
the photograph on p. 106(1); Bill Godfrey for the photographs on
pp- 107(2), 241(2, 4) and 242(6); John Walmsley for the photograph on
p- 242(7); Jeremy Pembrey for the photograph on p. 252(5); and David
Runnacles for the photographs on p. 252(1, 2).

The illustrations on pp. 56, 57, 86,87, 88,131, 169,170, 182, 183, 184,
200 and 246 were drawn by Leslie Marshall; on pp. 117, 128, 166, 186,
199, and 201 by Chris Evans; p. 166 by Jenny Palmer; on pp. 167, 185,
210, 217, 219 and 220 by Clyde Pearson; on pp. 187, 217 and 218 by
Shaun Williams; on p. 216 by Keith Howard; and on pp. 219 and 220 by
Trevor Ridley

Book design by Peter Ducker MSTD

Xvi



Contents

Thanks Xv
Acknowledgements xvi

Introduction 1

PART ONE: GUIDELINES

1 Grammar 4
1  What is grammar? 4
2 The place of grammar in language teaching
3 What does learning grammar involve? 5
4 The organization of grammar teaching 6

2 Practice 11

1 Pre-learning 11

2 Volume and repetition 12
3 Success-orientation 12

4 Heterogeneity 13

5 Teacher assistance 14

6 Interest 15

3 Activities 17
1 The task 17
2 Interest 19
3 Learner activatuon 25

4 In the classroom 32
1 Practical hints 32
2 Getting the most out of coursebook exercises

39

PART TWO: ACTIVITIES

1 Adjectives 44
2 Adverbs 48

xiii



Contents

xivy

OO N bW

10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34

Articles, definite and indefinite 53

Both ... and, either ... or, neither ... nor 55
Comparison of adjectives 62

Conditional clauses 75

‘Copula’ verbs 83

Countable/uncountable, singular/plural nouns 86
Future tenses 94

Future perfect tense 120

Have/has (got) 122

Imperatives 127

[ndirect speech 136

-ING form of the verb 143
Interrogatives 148

[s/are, there is/there are 165
Modals 72

Negative sentences 181
Numbers 191

Passives 197

Past perfect 206

Past progressive 208

Past simple 213
Possessives 226
Prepositions 230

Present perfect 236
Present progressive 246
Present simple 254

Pronouns 265
Relative clauses 268
Short answers 273

Tag questions 275
TO form of the verb 278
Used to 281

Bibliography 283
Index 285



Introduction

1 decided to write this book because I needed it; and as soon as I began to
discuss the idea with other teachers and students it became clear that
many of them felt the same need as I did, and for similar reasons. On the
one hand, we all more or less took it for granted that we would have to
teach grammar — either because some authority told us to, or because we
ourselves were genuinely convinced that grammar input helps our
students to learn the language. On the other hand, we felt most
comfortable using a broadly communicative methodology in our teach-
ing, and were disappointed to find that our coursebooks provided very
few ideas for interesting, meaningful and contextualized grammar prac-
tice. There are usually either ‘communicative’ activities designed to
develop general fluency, or ‘grammatical’ exercises that are for the most
part based on uninteresting manipulation of forms. A few books and
periodicals suggest a number of good ideas for the kind of activities we
wanted (see BIBLIOGRAPHY) — but there seemed to be no comprehensive,
systematically categorized collection that could be used to supplement a
coursebook.

‘What we need’, a group of student teachers told me, ‘is a book that
will gather together the most useful of the game-like or communicative
grammar-practice procedures that are in the books we know, plus any
more you can think of or find, and lay them out systematically so that we
can look up, say, the ‘‘Present Perfect” on Monday morning and find a
few good ideas to choose from.’

I found, however, that however sensible and simple this idea sounded
in theory, its execution in practice was not so easy; and the end result has
inevitably fallen short of my first ambitious plans.

For a start the book could not possibly cover all the grammatical
structures there are; nor is it always so clear what is ‘grammar’ and what
is not. So I decided to select only those items that I and other teachers |
consulted have found in our own teaching to be the most essential and/or
tricky, and included some — ‘numbers’, for example — that are in the fuzzy
area between lexis and grammar. Even then, the sheer number of
activities which could be included in a collection of this kind is enormous,
so it was necessary to sift and select. All this means that any individual
reader will inevitably find some omissions.

Classification was another difficulty, as many of the best activities do

1



Introduction

not divide neatly according to grammatical categories, but can be used
equally well to practise several different ones. The final layout is
inevitably a compromise solution, with a lot of repetition and cross-
referencing, my main consideration being the convenience of the
(teacher-)reader rather than consistency or economy.

Then there is the problem of acknowledgement. Many of the ideas
presented in this book are borrowed, or adapted, from writers, teacher
colleagues, contributors to EFL journals; and sometimes very nearly
identical versions of the same activity can be traced back to two or more
different sources. I have done my best to acknowledge sources wherever
these are clear and known to me, and provided a bibliography; but there
are doubtless omissions, for which I apologise in advance.

Acknowledgements for ideas are due to the following people in these
activities:

1.2 Michael Carrier
4.2 Leo Jones
6.2 Mario Rinvolucti
11.2 Andrew Wright
12.6 Stretton Taborn
13.3 Michael Swan and Catherine Walter
15.2 Mario Rinvolucri
15.8 Michael Swan and Catherine Walter
17.3 Andrew Wright
17.4 Stretton Taborn
18.2 L.S.P. Nation
19.5 Mario Rinvolucri
23.9 Alan Maley
27.4 Alan Maley
27.5 Wendy Scott
28.5 Michael Swan and Catherine Walter
33.5 Michael Swan and Jennifer Seidl

PART ONE of the book — Guidelines — provides a general introduction to
the topic of grammar practice, and suggests guidelines for the design of
effective classroom activities; it also includes a section of practical hints
to help you (the teacher) present them effectively in class.

PART TWO — Activities — consists of a series of descriptions of
grammar-practice procedures, designed according to the principles out-
lined in PART ONE. The activities are grouped into sections according to
grammatical category, and these ordered alphabetically; so you should
be able to find any section you want simply by leafing through the book.
If, however, you use different terminology from mine, look up your term
in the index at the end of the book. Names of specific activities
(Association dominoes, Questionnaires, etc.) are also included in the

2



