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General Introduction

New Proficiency English

New Proficiency English is a four-book course, planned as

" a replacement of Proficiency English, published in 1376-8,
and as a logical continuation of the approaches adopted
in New First Certificate English, published in 1984. In
effect, it is the result of several years’ experience of
using the previous course and gradually adapting
materials to the needs of students taught at earlier
stages in the learning process by different methods from
those current in the early 1970s. As in the case of New
First Certificate English, my co-authors, John Pidcock and
Robin Rycroft, and 1 have preferred to write a new
course, taking this experience into account, rather than
rewrite the original. While some elements that have
proved particuldrly successful have been retained -
above all in Book 3, Use of English, where the revised
Cambridge syllabus of 1984 for the paper shows no
innovations — over 80% of the material in the course is
new. :

By this time, it will be evident that the examination
as such has not changed to a noticeable extent, eitherin
level of difficulty or in form, except in the design of the
aural/oral tests (covered in this course by Book €). The
main change in our approach, especially in Book 1, has
been to shift the emphasis away from the reliance on
structures and towards the acquisition of skills, while
retaining the overall coverage of necessary grammatical
revision through an extensive reference section for
students in Book I and a wide variety of remedial
exercises in Book 3. This change, however, was not
influenced by changes in syllabus but by the continuing
research and pretesting we have undertaken in recent
years.

The main problem for teachers at advanced level and
for students attempting the Proficiency examination is
that the former are inclined to relax the pressure once
students have passed First Certificate because the
Proficiency examination is still a long way ahead, while
the latter underestimate the difference in standard.
This course has been written for students likely to
attempt the examination two years after First
Certificate if they attend classes five hours a week (300
hours) or three years afterwards if they attend three
times a week (270 hours). The material has been
pretested and graded through use with students at each
stage to allow for the time span envisaged, butitis
above all important to point out that the language-

v

learning process should be continuous. Our experience
leads us to believe that it is necessary to develop skills
methodically throughout the period and thatitis
unwise to imagine that students can be left largely to
their own devices for a year or so before making a
systematic approach to the examination.

The design of the course

The four books comprising the new course can be used
independently in order to concentrate on a specific
paper in the examination, but they have been written in
such a way that they complement each other. Book I,
Language and Composition, consists of 28 units, the last
four forming a separate section intended for those
students who wish to attempt the Prescribed Books
option in composition. The units of the other three
books have been written in parallel to the basic 24
teaching units of Book I'so that every unit of that book is
supported by two out of three possible units devoted to
the skills required for Reading Comprehension, Use of
English and Listening Comprehension/Interview. The
chart at the back of this Teacher’s Guide-shows the
relationship. In this way, the themes of units in. Book !
are frequently reflected in the choice of reading
passages in Book 2 so that there is an opportunity for
revising and expanding vocabulary; the structures
necessary for the composition tasks in Book [ are revised
and practised in Book 3, and the topics for summary in
Book 3 also have a thematic relationship in the majority
of cases with parallel units in Book I; the opportunities
for free discussion and the listening material provided
in Book 4 are also related to themes and group-work
activities presented-in Book /. The design of the course,
comprising 24 basic units for study in Book I, permits
teachers to make a convenient break either after Unit §,
if students are studying three hours a week, or after
Unit 12, if they are studying for five.

A skills approach at advanced level

The problems of students at advanced level are not
primarily grammatical, even though mistakes persist
both in speech and writing. In both areas, but
particularly in writing, they stem in our experience
from the foliowing causes:

1 inadequate training in English (and probably in



their own language) in the techniques of discourse,
with the consequent inability to organise their
thoughts in a convincing manner, uncertainty of the
_ basic premises behind paragraphing, linking ideas
together through the use of connectors and
modifiers, etc.;
a limited vocabulary which makes it difficult for
them to express themselves fluently except in
general terms on a small number of subjects;
a growing awareness that the English of real life is
much more subtle and varied than a diet of text
books may suggest, which may cause them to
become disillusioned, although it can be channelled
into a new source of interest in the language;
a failure to perceive until too late that the demands
of the Proficiency examination are not necessarily
much more demanding linguistically than those of
First Certificate, except in the range of vocabulary
that students are expected to understand, but are
intellectually much more demanding because of the
nature of the tasks they are asked to perform.

The ways in which we have attempted to combat
these potential weaknesses are explained in detail in the
separate introductions to the books in the course and
the notes that follow. Methodologically, there is
nothing revolutionary in an approach that first presents
a wide variety of materials appropriate to the level;
secondly, enables students by means of examples to
analyse not only its content in terms of structure and
lexis but also the techniques of discourse employed to
make it effective for its purpose; and finally permits
them, first through activities in pairs and groups in
class and afterwards through individual composition
tasks etc. to use everything they have learnt for
themselves. What we believe we have achieved,
nevertheless, is a method in which the necessary
components of such a system are thoroughly integrated
in a logical manner that takes into account the relative
length of a Proficiency course.

The stages in a Proficiency course

As indicated above, we designed this course for
students with from 270-300 hours’ tuition between
passing the First Certificate examination and reaching
the level of Proficiency. In our view, again as already
indicated, the problem for teachers is to avoid
introducing examination materials too soon in such a

course but at the same time to avoid a long, easy-going
period preceding intensive work for the examination.
For students, too, the problem presents itself in similar
terms; on the one hand, they must not imagine that the
level of Proficiency is not much higher than that of First
Certificate and overestimate their chances, while on the
other, they cannot be allowed to think that the skills,
and in particular the range of vocabulary they need,

" can be learnt in a hurry at the last minute.

A%}

For this reason, the skills to be learnt in terms of *
writing in Book ! of this course have been presented ina
cyclical form of six stages, allowing for their gradual
acquisition at the appropriate time; the passages for
comprehension and the lexis taught, practised and
tested in Book 2 have been carefully graded; the
structural items introduced and practised in Book 3
have been graded in the same way; the tasks for
listening comprehension and oral practice in Book 4
have also been planned to relate to the basic stages in
Book 1.

Pretesting

As in the case of New First Certificate English, we have
been fortunate in being able to count on the help of the
teachers and students of schools in Barcelona with over
a thousand students between them in three levels of
post-First Gertificate classes and with good pass rates
in previous Proficiency examinations. Consequently,
every lexical or structural item in the progress tests and
test papers in these books has been thoroughly
pretested and assigned to an appropriate stage in the
course. The teacher’s notes for Book 2 and Book 3 in this
Teacker’s Guide contain' detailed analysis of the results in
all cases and provide accurate data from which teachers
can measure the progress of their own classes.
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LANGUAGE AND COMPOSITION

Introduction

The organisation of units

As indicated in the chart at the back of this Teacher’s
Guide, Book 1 of the course consists of 28 units. The first
24 units are divided into six stages of four units each,
reflecting the differént kinds of composition students
may be asked to write — description, narrative,
discussion and types of directed writing, more
accurately defined as rewriting; the last was a task
formerly set in the last section of the Use of English
paper. The stages have been designed so that students
can make progress towards more sophisticated
techniques in self-expression and in the later stages
there is an emphasis on the need to blend techniques
{for example, of description and narrative) in order to
handle certain topics. The last four units form an
optional section on prescribed books {or those students
who are reading a book in order to take advantage of
the fifth question in the composition paper. The design
ol the stages is such that teachers can make a
convenient break either at the end of Unit 8 and Unit
16 in a three-year course of three hours a week, or at the
end of Unit 12 in a two-year course of five hours a week.

In the notes that follow we have indicated
throughout:

I the aims of the unit and its components in terms of
developing skills;

2 structures that will be required by students in order
to complete the composition tasks and which may
need to be revised, either with exercises appearing
in this book or with the help of exercises in Book 3;

3 advice on presentation and on the activities,
together with suggested answers for those activities
where students are asked to analyse texts either for
their style and content or for the techniques
employed;

4 relevant links between the texts and activities in this

book, related texts in Book 2 and exercises in Book 3.

Teaching the skills

Although the persistence of elementary mistakes may at
times suggest that the problems of students at advanced
level resemble those of the intermediate student:
preparing for First Certificate, they are essentially
different. The main difference lies in the fact that
students who have passed First Certificate have
sufficient knowledge of structure to write accurately
and the structures they have learnt already are quite

sufficient for them to achieve fluency if they know how

to use them. Consequently, we regard grammatical

revision (see below) as something that teachers should
use with great discretion to avoid demotivating
students; we also consider that the {ew structures
students may not have encountered before are for the
most part seldom used in good modern English and are
best dealt with as items for structural conversion

(Book 3), a matter of recognition rather than use.

On the other hand, primarily because the majority of
students do not read widely enough in English and do
not analyse the techniques of discourse employed in
what they read, they are often incapable of developing
their writing skills towards fluency without
considerable instruction in technique. The'diflerence
between writing a satisfactory composition for First
Certificate and for Proficiency is not one of employing
more complex forms of expression, as many students
imagine, but of having a much greater variety of
technical resources and the correspondingly wider and
more precise vocabulary in order to deal with more
sophisticated topics. We have therefore provided a
large number of texts aimed at helping students to
identify techniques used in writing of different kinds,
and in the accompanying activities have given students
the opportunity to develop their command of these
techniques for themselves, largely through pair and
group work, so that they will be able to use them
naturally in individual compositions.

Taken together, the texts and activities have the
following general aims:

to introduce the theme of a unit (and potential
source of composition topics) in an interesting way
s0 as to help students to clarify their ideas;

2 to help students to analyse the construction,
development and linkage of paragraphs;

3 to help them to analyse the style and content of
passages written for a specific purpose, either in
isolation or by means of comparison;

4 to aid the analysis of the techniques employed in
these passages so that they can employ them for
themselves;

5 touse information retrieval techniques as a basis for
exercises enabling students to reorder and rewrite
information in a different form, and to indicate what
changes may be required in terms of structure,
register, etc.;

6 insome cases, to revise grammatical points essential
for specific composition tasks.



We have placed considerable emphasis on the use of
pair work and group work in the classroom even though
many of the tasks could be cqually well completed by
individuals. This is largely because tasks at this level
require considerahle powers of intellectual '
concentration and can casily be time-consuming but
not very productive if too much weight s placed on
individual performance.

At the same time, we have generally preferred pairs
to ]arger groups as the best way of dealmg with
activities, since our e\penenu n prete sung indicates
that if too many people are involved in the same task,
much time is taken up with needless details in
discussion, or else the entire responsibility can easily
fall on an outstanding student.

We expect individuals to demonstrate the progress
they are making in the compositions they write at the
end of each unit, which we would normally require to
be done at home. It is also very important, [or the'
activities to function effectively in the classroom and
time not to be wasted, that students should contribute
to this by reading texts before coming to class when
asked to do so.

We have indicated what we have found to be the
most effective way of handling each activity throughout
the book, but we would stress that such suggestions are
meant to be flexible and to be adapted to teachers’
individual circumstances.

Grammatical revision

Whereas at First Certificate level, in the course
preceding this one, New First Certificate English, we
provided a checklist of grammatical items at the
beginning of each unit which had to be thoroughly
understood before the unit could be started, it seemed
to us discouraging to students at advanced level to
adopt the same approach. What we have done instead
is to provide a thorough Reference Section at the end of
the book for students to refer to.

This decision was based on practical experience; in
common with the vast majority of teachers of advanced
classes we have consulted on the subject, we are
convinced that long-standing structural problems — as
distinct from students’ ability to develop writing skills
and clear up points of vocabulary and usage by asking
the teacher — can only be cured by the students making
the effort to check such things for themselves. This is
not to say that remedial practice is discounted. There is
an ample section devoted to problems commonly found
among advanced students at the beginning of Book 3,
but this is primarily intended for revision of points that
affect the majority of a class, not as an essential part of
the initial presentation.

The units therefore form not so much a grammatical
progression, although this feature is incorporated .
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within them, as a gradual approach to handling more
and more complex topics in a more sophisticated
manner. In such circumstances, it is not the teacher’s
role to introduce structures as if they were being
presented for the first time, but only to remind students
of those they will need to complete the tasks. In this
connection, we have attempted to foresee students’
needs and to provide the necessary cross-relerencing so,
that remedial exercises can he done whenever they
prove necessary.

Composition

In all cases, the composition task at the end of the unit
is meant to measure the extent to which students have
absorbed the content of the unit and are capable of
putting what they have learnt into practice. While,
writing is therefore the ultimate aim of the unit,
however, this does not mean that it should be the main
activity in class. Above all, students should learn to
deal with the activities in terms of making notes from
which they can speak, rather than writing out long

. answers unless specifically required to do so.

The ideal from the teacher’s point of view in dealing

" with each unit is to ensure that students read the texts

beforehand so that most of the time in class can be
spent on analysing them and discussing their content,
appropriateness [or their purpose and the techniques
employed; in the same way, if the final composition task
is set as homework, students have the opportunity to
demonstrate their individual progress and should also
take more time over their work, consulting the
Reference Section whenever they need to do so. In this
way, the classroom work is concentrated almost
entirely on skills and the exchange of ideas.

Two further points need to be.made in connection
with composition. One is that in our experience the
progress made by students almost always has a close
correlation with the amount of written work they do at
home and the consistency with which they produce it.
It should be'impressed on all students from the
beginning of the course that if they are seriously
interested in passing the Proficiency examination
eventually, even though it may seem a long way away
in terms of time and hours of study, they will hardly
ever achieve this aim unless they are prepared to
practise and improve their skills in written English

.throughout the period, and not as a last-minute form of

preparation.

The second point is that compositions at advanced
level are notoriously difficult to assess for a number of
reasons. For the benefit of teachers inexperienced at
this level, we have included a section on composition
marking and assessment as a guide to what'might
reasonably be expected at the different stages in whatis
inevitably a long course.
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Composition marking

Teachers new to advanced classes leading up to the
Cambridge Proficiency examination may be unsure of
what standards to apply and what method of marking
to adopt. The examples given below are intended asa
guide to standards. The system used, an impression
raark out of 20, is similar to that used by Cambridge,
with one notable difference. Cambridge indicate that
they award 8/20 (40%) as a pass level and
subsequently correlate scores with those in other parts
of the examination (e.g. multiple-choice questions)
where, although no pass mark is given, it must be of the
order of 60%—65%. We consider it to be fatal to suggest
to students at any time that 40% could be considered a
pass mark, when nothing less than 60% would achieve
a pass level elsewhere in the Proficiency examination.
We have therefore adopted a pass mark of 12/20 (60%)
for all the compositions assessed here. It is obviously
necessary at the same time to realise that in long
courses such as Proficiency, there is a considerable
difference in what can reasonably be expected of
students at different stages; as a rough guide, we would
calculate that composition deserving a pass mark of
12/20 soon after the student has passed First Certificate
would only be awarded 8/20 if he or she was ina
Proficiency class approaching the examination.

We would not wish to convey that it is essential to
give students marks in this way; it is a matter of opinion
whether students benefit from receiving what can at
best be an honest, but subjective, evaluation of their
work in the form of numbers or letters. We ourselves do
not give marks for students to see, except in
examinations, but we note our assessments in a book
for our own guidance on their progress. What is
essential is that students should receive the maximum
amount of advice (see ‘Correction’, below) but should
be encouraged to analyse their own mistakes and
realise that detailed correction involves a great deal of
hard work, which will be wasted if they do not study the
corrections afterwards. In this connection, giving a
mark may be counter-productive, since it may lead
students to become either over-confident or
disillusioned.

Assessment

Itis considerably more difficult to assess compositions
at Proficiency level than at First Certificate because
form and content and choice of subject play a much
more important part. It is also necessary to bear in

mind the comparative length of Proficiency courses and
to recognise that what may appear a reasonable
attempt not long after passing First Gertificate is
unlikely to be adequate later on. In all the examples
given below, the mark given is an impression mark out
of 20, where CPE level is 12, but in the first group of
examples, taken from students with only 50 hours’
tuition after First Certificate, the compositions would
have received four marks less if they had been in a
Proficiency class, so that none would have come close to
passing. They have been chosen as illustrations of the
main problems teachers are likely to encounter.

1.

Compare the two compositions on the same subject,
which was to write a story beginning: “There were six of
us, and I was the only one who understood a word of
English . . .’ Note that the second, in fact, continued for
a further fifteen lines within the single paragraph that
constituted the whole composition. Make up your own
mind about a mark for each before reading our
comments below:

Organisation and Accuracy

| CLARA

There were six of us, and I was the only one who undetrstood
a word of English, Nobody else had any knowledbe of the language
and it was quite difficult to me to remember or pronounce correctly
the few words I learned in a mounth course I took before going to
this trip. As you can imagine we can explain a lot of funny and
confused situstions that happened to us.

You ask for a room and don't understand the number of it and
they have to repeat it, or you ask for a place before having
repeated the sentence to yourself twice or three times you say it
correctly but you don't understand the answer. Mainuwhile your

friends are waiting for you. They believe in you! Anyhow, sooner
or later you find the way to be understood.

The problem.is the things that you loose because you don't know
a language. You don't have the possibility to meet native people
and you can't know anything about the way of life, how they live,
what are their problems etc. You see things in your peint of view.

Although we spent a good time all together it was as we had
gone to. some place in our country. That's why I don't want to go
to another country if I don't know the language or they speak on

English.
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2 NURIA

There were six of us, and I uas the only one who understood a
word of English, I had never been in such a situation before but
anyway it didn't sound very exciting to me, At first I was scared
but after a few days 1 decided that even if my English wasn't good
enough it wasn't that important; so finaly my friends convinced me
and there we went... We were‘going to spend our holidays in England,
there were a short holidays but realy good ones. A sunny Sunday
August morning we were leaving Barcelona by plane we arrive to
Gatuick on time the flight wasn't delay that was a great succed for
Iberia, 1 still remember that as scon as Montse trade £nglish earth
We took the tus to London and

as soon as we arrive at Victoria Coach Station I asked where was the

told me tthese chaps are improving!’

nearest information office, we easily found a bed and breakfast
house for one week, the house wasn't very far from there but we
I sent the
first group in a taxi to the right adress and the other three
followed them in .annther one,....

didn't feel like carrying them so we took two taxis,

Assessment

Almost certainly, you awarded a higher mark to Clara
than to Nuria. In fact, the standard of English is not
very different, and Nuria has a more idiomatic
vocabulary (‘scared’, ‘these chaps are improving’, even
when she cannot quite remember the correct phrase -
‘as soon as Montse trade (for ‘trod’) English earth’.
Nevertheless, Clara is at all times understandable
simply because she has organised the composition into
four simple paragraphs and punctuated the sentences.
Nuria has no idea of paragraphing at all and aftera
reasonable start, punctuation also disappears, so that it
is virtually impossible to understand the last two
sentences here without re-reading them two or three
times. We consider that Clara merits a safe pass (13)
but Nuria cannot be awarded more than 10, even
though the story she is telling is quite lively.

2. Theme

As in Cambridge Proficiency examinations, students in
the same class as Clara and Nuria were given a choice
of subject. Rather than attempt the narrative option
shown above, the next two chose a discussion topic:
‘Marriage is the attraction of opposites’. Before looking
at our assessment, decide on an impression mark for
these compositions, using the same criteria as for Clara
and Nuria. The second, Barbara, represents only the
first half of the composition, and this should be taken
into account.

3 NEUS

To say that marriage is the attraction of opposites is so
easy that I can accept it.

It is sort of difficult to know the causes of ‘marriage
but we know that humans have invented it. Specially our society
has adopted marriage as an institution which i{s the engine of
a great deal of people's life. In the past the family chose
the right person to be married with, 5o it was not a problem
of opposites but a resolution of convemiences.

Nowadays, fortunatelly, these ideas have changed quite a
bit, The \‘/ast majority of people do not believe in marriage.
Then, I can consider that there are lots of attractions for losts
of different people and of courée, attraction of opposites can
be a possibility but nat the only one.
than we think,

It is more complicated

4 BARBARA

It is said that marriage is the attraction of opposites.

In my opinion, tHis is a conventional way to explain the attraction
‘between the two sexes, or a justification of marriage itself.

I understand the attraction of opposites, but opposites don't
necessary have to be a man and a woman.

What opposites are is a personal question. Anyway marriage
means or makes legal at society's eyes an attraction.

I thirk only religion or tradition makes people at the
necessiﬁy to get married.

At the nature state, the attraction borned between opposites
doesn’t need any civil or religious justification. In fact
attraction can easy be satisfied by living together. .

It's strange to notice that now young people are inclined to
get married even if tradition is more flexible. That makes me
think a lot that many people feels now secure when they get

married. 1 think people are afraid of lbneliness ........

Assessment

The level of English of these two students is not
markedly inferior to that of Clara and Nuria, and Neus,
in terms of accuracy, is perhaps a little better than
Nuria. The trouble is that Neus has very little to say
about the subject and never suggests that she really
understands what is involved in the title.
Unfortunately, in our experience, students do not seem
to regard composition topics in examinations as a
means of showing how much English they know but,
unless otherwise advised, seem to pick on them at
random. [tis very common for the students whose
linguistic and intellectual equipment for the task is
most limited to choose the most abstract subjects. Neus



could not be awarded more than 9 out of 20 on our

scale, but if she had written about something familiar to

her she might well have passed.

Barbara, on the other hand, has plenty ofideas.
because the complete composition contained four more
of her ‘paragraphs’. The ideas are expressed, however,
without any continuity and her "paragraphing’
demonstrates it. It is likely that the tendency to basic
errors wauld have shown itselfin a composition on a
stmpler topic, but the result would surely not have been
meaningless to the reader, as this is. The score awarded
was 7, butin fact all that is clear is that the composition
is a long way below the standard demanded.

Comment

In general terms. the only solutions we can offer to
these problems are the specific training in techniques
for different kinds of composition that we have included
in New Proficiency English, Book I, butit is evident that
students should be warned from the beginning of the
importance of organisation, as well as accuracy, and
should learn that in examinations it is unwise to
attempt subjects beyond their linguistic capacity,
however interesting they may appear to be in
themselves.

3. Proficiency-level compositions

The following compositions were written by students in
Proficiency classes some 30 hours of tuition time before
attempting the examination. For reasons already given,
the marking scale adopted is different from that used by
Cambridge, and assessment is based on a scale where
Cambridge A =17 or more, B=15-16, C =12-14,
D=11,and E=10o0r less.

In all cases, the subject is the same: *What
improvements do you think should be made in your
town or village?’. As in the case of previous examples,
you may like to decide on your own impression mark
out of 20 before reading our assessment.
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5 LEANDRO

In the last few years speculation of the spil has made
Oreadful
high-rise blocks cluster on the outskirts of the town, leaving

Barcelona a not very comfortable town to live in,
no place for parks and green areas. People need places uwhere
they can practise sports, let their children play or just walk
safely without looking out for cars.

Traffic congestion is a problem which worries many people
in Barcelona. 0One way out would be to build new matorways raund
the town so that cars do not have to go through Barcelona to get
to the other end of town., It would make the toun less noisy,
saving -energy at the same time. Perhaps cars should be banned
from the centre of town but I think this is a peint that needs
further discussion, Attached to this there should be an
impravement in public transport. We just canrnot tell people
not to take the car if there is no bus or subway that goes to
the place they want to get to. Public transport should also be
cheaper.

Ancther thing which must be taken into account is pollution.
Decreasing the number of cars, we reduce pollution but there are
other ways to overcome this proplem. For example, factories
should be taken out of the town and people working in them should
be given homes nearby.
ue
must built a town where people can walk in the streets at any time

Last but not least is the problem of educating peopie.
without fear of being robbed or hurt. uwe must teach the
new generations to behave rightly and respect not only other
people but also their own town. This is perhaps the most
important thing for there is no point in building.a wonderful
town with all the commodities you may dream of if you cannot

walk safely aleng the streets.

Assessment

There is no doubt that this composition clearly merits

a pass at Proficiency level, and the only question is
whether it qualifies for A or B level. It is well organised
in logical paragraphs that (a) introduce the subject;

(b) answer the question, giving examples; (¢) reach a
sensible conclusion. Itis accurate, using a variety of
tenses and forms correctly, and the only obvious
mistake, ‘built’ for ‘build’ early in the last paragraph,
may be a slip of the pen. The lexical range is
considerable, with the choice of the correct phrase in
most cases clearly evident — ‘high-rise blocks’, ‘traffic
congestion’ — though not in all - ‘speculation of the
soil’. The student uses connectors correctly - ‘last but
not least’, though not to the extent that a native speaker
would. Our mark was 16, on the grounds that the
composition is of a high standard but would not suggest
to us for more than a sentence or two that it had been
written by a native speaker.
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6 BLANCA

Barcelona is settled in a privileged natural area. In puint
of fact, its bounds are the sea and two hills, Tibidabo (in the
north part) and Montjuich (in the south-west). At the beginning
of the present century, there was an architect called Sardd who
presented to the major of the Catalan capital a map where it
appeared a beautiful planification of the town, He planned the
city with lots of parks angd small, independant hduses, each one
with its own garden. Nevertheles;, as industrialism was growing
speedily at that time, the authorities yielded to material profit
and to greediness and they therefore didn't allow Sard;'s plan to
come into being.’

Nowadays, Barcelona is suffering from that narrow-minded
decision as it has become an enormous town not because it extends
a lot but because of its overpopulation - its density representé
one of its most striking problehs. At the same time, as Barcelona
is one of the craddles of industry in Spain, it particularly
suffers from pollution too.

Bearing in mind all these outstanding problems, life for the
citizens of Barcelona could be improved by taking special care of
the environment of the town. That is, by creating a lot of green
spaces. and therefore by limiting the building of houses. There
should alsa be a strict control of the factories near the town so
that they wouldn't throw their uaste into a river or into the sea.
At the same time, people (especially young people) should be
stimmulated to use a bicycle as their way of transport instead of
going by motorbike or by car, not only to lessen pollution in
general but also to avoid disturbing noises.

To sum up, Barcelona should follow the example of the most
civilised countries, such as Germany, Sweden, where the respect
of nature cam evern be called the worship of mature. In fact,
the authorities and the citizens of Barcelona should react
positively so that the well-spread sentence 'Let's hope it will
rain so that we can breathe and we can see the sun' should mever

be uttered again,

Assessment

The composition is well organised. While it devotes
more space to explaining the reasons for the city’s
problems than the solution to them, it provides an
intellig=nt historical perspective and in the third
paragraph concentrates on the major difficulties to be
overcome. There are few serious errors - ‘a map where
it appeared a beautiful planification’ — and the use of

connectors throughout gives the composition a sense of

continuity which makes it easy to read. The student’s
main weakness is inadequate vocabulary, with some

confusions prompted by the first language — e.g. ‘major’

for ‘mayor’, ‘planification’. Our mark was 13,
influenced by the control of the argument and use of
connectors.

7 MARTA

Barcelona is a big city and has all the common problems of a
city of its size. The fact is that a great number of cities grew
in a very disordered manner and without a rational planning.
Nowadays, we are faced to the problem of improving things and
trying to solve mistakes but in most cases we have very few
possibilities. We cannot for instance destroy a building or a
certain area completely and then built it up again, and that is
what is necessary in a lot of cases.

The only thing we can do is try to solve the initial mistakes
the best we can and also assume that the life in a big city has a
series of disadvantages that we have toc accept.

The most important of these disadvantages is pellution, the
importance of traffic makes the ciﬁy air dirty and we have very
few solutions to that because it is difficult to decide which
traffic is essential and whiﬁh is not. One sﬁlution is to try
to locate factories as far from the city as possible and then we
will have ta stand only the fumes of the cars. But the solution
is not at all perfect because trying to protect Barcelona we are
now destroying the countryside around.

Related to all the problems of traffic I would consider a
good idea to try to reduce it in the commercial areas, so that
people would be able to do their shopping in a more pleasant way.
But if we reduce traffic in the commercial areas we have to be
sure that the public transport is good enough to suply the
necessities of the people.

Another point which 1 consider very important is the problem
of the delincuence. I think that local government should improve

their measures to fight against it.

Assessment

The composition is relevant to the question and an
honest attempt to answer it. At first sight, the standard
of English may appear to be approximately the same as
Blanca (number 6), but the overall first impression is
by no means as good because of the lack of
organisation, inadequate paragraphing and a much less
consistent and convincing use of connectors. The
second paragraph is really an adjunct to the first, and

‘the last is not a conclusion, but an afterthought, so that

the composition has no real end. The vocabulary is
accurate, though limited, and this is also true of the
structural control displayed; it does not break down to
the point where we are unlikely to misunderstand the
meaning, but a second reading reveals weakness and
uncertainty in some areas: — ‘without a rational
planning’, ‘the best we can’, ‘I would consider a good
idea’. Our mark was 11, not quite enough for a pass,
but if Marta had organised the composition as well as
Blanca, she would have passed.



8 ANA

Many of us consider Barcelona as a great city. That's to say
full of daily entertainments, cultural activities, or just the
politic and economic centre of Catalonia. Unfortunately we
counsciously forget the hide side of the city.

Take for instance La Trina or La Prosperitat. They are two
suburbs in the outskirts of Barcelona, where their problems such
as unemployement, different etbnic backgrounds, lack of teachers
wha really are able to deal with those problems, bilinguism -
children are teached a new pair of language without knowing their
mother tonée properly - and so on,

In spite of these the townhall has already done a great oeal
of improvements. However, many more are needed. The Council
provided these areas of sport facilities, libraries, medical
assistance, as well as organized a set of rock concerts during
the last season.

Why is it so difficult to integrate them? Which is the
best way to improve life? ue should live there to ynderstand
their daily problems: blocks qf flats, drugs, nNo open spaces z
a completely new world for most of us. Most citizems, the
afortunately ones, usually associate peripherical suburbs with
vandalism (which becomes true most of the time) but we should
consider that when children and youngs play in an sport area
they are wearing the same shoes they use all the day, and many
teacher will explain you how many days off their students are,

because they work in an street market, trying to help their

families. [ only would suggest something: try to get to know
them.
-
e
Assessment

A goéd‘cian:}pl'e, m our view; of a student who is
carried away by a theme which 1s not quite the same as
that of the question, and whose entljusiasm leads her
into Iinguistic difficulties beyond thé capacity of her
English The second paragraph, for‘example, contains
fluend phrases - dlfTerght ethinc Bickgrounds’, ‘lack of
teachers who, rea}&y« are ,a’ble»to dea) with t)lose

" problems’, but even+n the'secont phtase the definite
article 1s missing and the position of ‘really’ 1s
questionable, above all, the long relative clause
beginning with ‘where’ never reaches an end because it
has no verb or complement. The same problems occur
in the long penultimate sentence of the composition,
where the intention is clear but the English breaks
down under the strain of the parenthetical ideas ~ ‘the
afortunately ones’, ‘which becomes true most of the
time’, ‘youngs’, ‘many teacher will explain you’, etc.
Our mark was 8, but we would regard Ana as a student
capable of reaching Proficiency standard if she was able
to learn the techniques emphasised throughout this
book.
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Correction

The mass of corrections frequently required for
compositions at advanced level demands a system that
students can understand, since we are convinced that it
is not helpful for compositions to be marked unless
every mistake Is indicated clearly.

Itis a great advantage if students write their
compositions on alternate lines; otherwise, there will be
no room for the corrections. They should also use an
exercise book so that they, and you, can compare their
work with their previous efforts, and note repeated
errors. In examinations they should always write on
alternate lines, because they may wish to change things
neatly, and many waste time producing rough copies
and then hurriedly copying them out again.

The composition corrected below (9. Laura) is
reproduced exactly as we would have corrected it
ourselves. The symbols used can be replaced by any
that are convenient to you. What is important about
them is their intention. The main difficulties for the
teacher are indicated by the scope of the corrections
that must be made. To a considerable extent, errors
tend increasingly to fall into the area of those that are
not English usage (amaad) rather than those thatare
grammatically unacceptable ( ). The decision to
‘improve’ students’ English is inevitably subjective -
e.g. replacing ‘possible’ with ‘feasible’ in the last
paragraph. What matters is to instil into students’
minds the idea that they should learn by analysing their
own mistakes; otherwise, the effort the teacher makes in
correcting compositions in depth is wasted.

In our view, it is important to follow up the
correction of pieces of written work with useful
suggestions, and students are too often unwilling or too
shy to ask about points they do not fully understand.
We therefore make a point of raising issues (See me —?
— Ask me) that can be dealt with in class. In the first
case, we would want to draw attention to the unnatural
form of the sentence picked out and recommend the
active construction: ‘The state should give grants to the
university, as well as to schools . . .” In the second,
while we imagine ‘motorways’ is intended, the student
may mean‘through-ways’, ‘clearways’ or ‘ring roads’,
and this is an opportunity to clear up the lexical
problems involved; in many cases, we would be forced
to put a question mark in this way, because we would
genuinely not understand what the student was trying
to say.
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9 LAURA

Barcelona is the town where I was born and where I have
been living for twenty years, a town that I sometimes love and
Sometumes i ; Power
others hate, If it was in my hand, I would make lots of changes
in order to create a more agraag)le, beautiful’(aa@ humanitarian
city.
y lookeot after
Barcelona has some beautiful areas, which should be arranged.
Buildings si‘hould be cleaned and painted, and there should be green
hey were
areas,even[sm\z’all, sﬁu@oundlng them, where children would play
freely and old people could sseat ar\d ‘ﬁ’ajk But this seems guite
impossible due)io the speculation of s0il, somethlng that would
AAAAAAASL m e —
have to dﬁ?appear in the ideal city.
SIEMEE ——> Monetary helps to the university {should te given by the
’V\NW\NWMMA
state' as well as to schools, in order to 1mprove the guality
of teaching. New schools should be created, [specxally in the

burbs, where the need of th Sier. ®/”‘9*'
sSUburos, where e nee 0 em is iger. {hc
Barcelona is a hectic town, and during the day/trafflc is
wa's !

”
AK'ME impossible. Some houses might be demalished and new motor rails
onla movue free Y
might be created so that the traffic was fluid. Metro X lines

+hat Peopic would m
might be increased so as to have the possibllity of travelling

underground and reach quickly \different zones of the town, some

of which aremeorPcted nowadays. areas

The rla_]or should tackle the problem of pollution, sometimes
unbearabley —— Hat Sofet; onine 3+V(('fg
1mbereable in the town, as well as the one of security, which

@ ocumes the pages of the papers every day. Many other
olupie

1mprovemen*s could be made, such as 1ncreasmg the number of
instittin
llbr’liarle and parks, making special fees for students in
L A rMAAN MS areas

theatres, cimemas and museums, creating public sport zaones,
Pt stttk 3

and many others. .
Y feasible
Some of thsr-se suggestions may seem possible, others may be

considered a
-as -wthopies, but the capamty of dreaming will eve?’a”\”
exist,
Key to symbols used

X Serious mistake (i.e. beginners’ error). No
correct answer given.

Normal mistake at this level. Correct answer

given at first.

Not English usage, though not grammatically

wrong. Always corrected.

/ - 'Word omitted. Given until it becomes a

consistent error.

( Word(s) to be omitted. Always indicated.
Transpose word(s) indicated. Always

(0 indicated.

st

Spelling mistake. Correct version given until it
becomes recurrent.
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Description: People

Grammatical revision

Book 3, Exs. 1, 2A-D. 70

Exs. 3,4

Components Aims

1 Who's who? Introduction

2 Appearance and personality  Grammatical revision

3 Portrait of the Artist Analysis — style and content

4 Linking description Analysis — writing techniques
Paragraphing

5 Pen pictures Directed wntmg

6 Annoying characters Analysis - wrmng tec hmq ues

Grammatical revision

Related texts: Book 2, Unit 1, passages | and 2,
Further grammatical practice: Book 3, Exs. 67 A-F.

Presentation and grammatical revision

As a general rule, we do not believe that it is essentialin

all cases to re-present familiar structures as part of the
presentation of the unit. All references to grammatical
revision made in the scheme above are included only to
indicate where the emphasis on certain structures in the
content is heavy or where a sound knowledge of them s
required for subsequent tasks, except in cases where
grammatical revision is listed as one of the aims of a component.
In such cases, we suggest in the following notes where a
revision exercise will almost certainly be necessary, in
the light of our experience, and at what point it can be
most conveniently introduced.

In this unit, it is essential for students to be able to:

—

ust comparative forms of all kinds;

2 be aware of the rules governing the word order of
adjectives;
3 differentiate between the different kinds of relative

clauses, including co-ordinate relative clauses.

The last-named skill is not required until p. 7, and
should be re-presented separately, if necessary.

Page 1 Who’s who?

Before looking at the list of adjectives given in q. 1, ask
students to look at the computer portrait and supply

adjectives of their own to describe the face. Link their
suggestions together in two ways: He’s thin and dark/
He’s a thin, dark man. Ensure that students do not
say: ‘He’s a thin and dark man’. 'Then see how many of
the adjectives listed are already known and teach the
rest by reference to the computer portrait and
photographs. Ask students to name well-known figures
they would describe as ‘bald’, ‘bearded’, etc. Ask for
connected descriptions of well-known people:

He’s old, bald and hawk-nosed and again, make
sure that the order of the adjectives is natural.

Move on to q. 2, ask students to decide which
photograph fits the computer portrait, and in listening
to the reasons given, note their control over
comparative forms with a view to using Book 3, Ex. 2,
particularly 2A (comparative and superlative forms)
and 2D (the same as, different from, etc.) for
revision, if necessary. Introduce q. 3 by mentioning the
relationship between face and voice (not necessarily
reliable) but stressing the more accurate clues given by
age and personality. ‘

Play the cassette twice, first straight through and
then after a pause, allowing students to form ideas, play
each voice at a time and ask students for reactions
without giving the ariswers. Ask pairs to Justlfy their
choices.

Use Book 3, Exs. 2A and 2D for revision of

comparatives, if necessary.



