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EERNERS:
I . The way we learn languages
II. Views on language
1. The structural view of language
2. The functional view of language
3. The interactional view of language
Ill. Views on language learning and learning in general

1. Research on language learning

2. Common views on language learning and learning in general

(1) Behaviorist theory
(2) Cognitive theory
(3) Constructivist theory

(4) Socio-constructivist theory

=

. Qualities of a good language teacher

<

. Development of a good language teacher
VI. An overview of the book

This chapter serves as an introduction for setting the
scene for this methodology course. It discusses issues concern-
ing views on language and language learning or learning in
general with the belief that such views will affect teachers’
ways of teaching and thus learners’ ways of learning. The qual-
ities of a good language teacher is also discussed in order to
raise the participants’ awareness of what is required for a good
English teacher.

1. The way we learn languages

Much of human behaviour is influenced by their experi-
ences. The way language teachers teach in the classroom is to
some extent influenced by the way they learned languages.
This is especially true in foreign language teaching.

The challenge confronting language teaching is how teach-
ing methodology can ensure successful learning by all the
learners who have more differences than the commonality.

Il. Views on language
(A GWFESCESHELR ., FE UEFHIL, XHIR
aHBHE AR A ]

Three views about the nature of language : There are many
possible theoretical positions about the nature of language.

Here are three different views which are explicitly or implicitly

reflected in current approaches to language learning.
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1. The structural view of language

The structural view of language is that language is a sys-
tem of structurally related elements for the transmission of
meaning.
(1) The elements of language system

(D phonological units ( phonemes)

(2) grammatical units ( phrases, clauses, sentences)

(3) grammatical operations ( adding, shifting, joining or
transforming elements)

@ lexical items ( function words and structure words)
(2) Target of language learning

The target of language learning, in the structural view, is
the mastery of elements of this system.
(3) Methods based on this view

(D the Audiolingual method

(2) Total Physical Response

@) the Silent Way
2. The functional view of language

The functional, or communicative view of language is the
view that language is a vehicle for the expression of functional
meaning. v

British linguists developed a system of categories based on
the communicative needs of the learner ( Johnson and Marrow ,
1981) and proposed a syllabus based on communicative func-
tions. The functional view not only sees language as a linguis-

tic system but also a means for doing things.

The semantic and communicative dimensions of language
are more emphasized than the grammatical characteristics, al-
though these are also included.

(D) Here are some of the areas of research in this view of

language : sociolinguistics, pragmatics, semantics.

@) Target of language learning: The target of language
learning is to learn to express communication functions and
categories of meaning.

(3)Some of the language learning approaches and methods
based on this view of language are;

Communicative approaches;

Functional-notional syllabuses;
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The Natural Approach.

3. The interactional view of language

The interactional view of language sees language primarily
as the means for establishing and maintaining interpersonal re-
lationships and for performing social transactions between indi-
viduals.

(D Here are some of the areas of research in this view of
language ;

Interactional analysis;

Conversational analysis;

Ethnomethodology.

) Target of language learning: The target of language
learning in the interactional view is learning to initiate and
maintain conversations with other people.

3 Some of the language learning approaches and methods
based on this view of language are: strategic interaction and
communicative approaches.

@ Teaching Methods in the Language Classroom: FL
teachers must provide students with adequate teaching method-
ology and time, as well as appropriate vocabulary and learning
activities that will allow for the development of verbal skills.

There is no single “BEST WAY" to teach. The question
teachers must address is which methods are best employed dur-
ing the different stages of the teaching and learning process
and then design curriculum to meet their final objectives/
goals.

IM. Views on language learning and learning in general
[Z&: BATRGES ¥ JEBARAFRGIES ¥
B AT FESCFEI L AEE e B )
Hip; il d (Ee]

1. Research on language learning

A language learning theory underlying an approach or
method usually include: (1) the psycholinguistic and cogni-
tive processes involved in language learning; (2) the condi-
tions that need to be met in order for these learning processes
to be activated.

Research on language learning can be divided into

process-oriented theories and condition-oriented theories.
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Process-oriented theories are concerned with how the
mind organises new information such as habit formation, in-
duction, making inference, hypothesis testing and generaliza-
tion.

Condition-oriented theories emphasise the nature of the
human and physical context in which language learning takes
place, such as the number of students, the kind of input
learners receive, and the atmosphere.

Some researchers attempt to formulate teaching approa-
ches directly from these theories. For example, the Natural
Approach, Total Physical Response, and the Silent Way are

based on one or more dimensions of processes and conditions.

2. Common views on language learning and learning
in general
(1) Behaviorist theory ( Skinner)

It is based on a stimulus-response theory of psychology,
and proposed by behavioral psychologist Skinner. He sugges-
ted that language is also a form of behavior. It can be learned
the same way as an animal is trained to respond to stimuli.

This theory of learning is referred to as behaviorism.

One influential result is the audio-lingual method, which
involves endless *listen and repeat’ drilling activities. The
idea of this method is that language is learned by constant rep-
etition and the reinforcement of the teacher. Mistakes were im-
mediately corrected, and correct utterances were immediately
praised. This method is still used in many parts of the world
today.

(2) Cognitive theory (Noam Chomsky)
The term cognitivism is to describe loosely methods in

which students are asked to think rather than simply repeat.

A language learner acquires language competence which
enables him to produce language.

One influential idea is that students should be allowed to
create their own sentences based on their understanding of cer-
tain rules. This idea is clearly in opposition to the audio-lin-
gual method.

(3) Constructivist theory
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The constructivist theory believes that learning is a
process in which the learner constructs meaning based on his/
her own experiences and what he/she already knows.

John Dewey believed that teaching should be built based
on what learners already knew and engage learners in learning
activities. Teachers need to design environments and interact

with learners to foster inventive, creative, critical learners.

(4) Socio-constructivist theory

Similar to constructivist theory, socio-constructivist theory
represented by Vygotsky (1978 ) emphasises interaction and
engagement with the target language in a social context based
on the concept of ‘Zone of Proximal Development’ (ZPD)
and scaffolding. In other words, learning is best achieved
through the dynamic interaction between the teacher and the
learner and between learners. »

IV. Qualities of a good language teacher

Some people with an excellent command of a foreign lan-
guage may not be able to teach the language well while others
with a general command of the language can teach it very ef-
fectively.

A good English teacher should have ethic devotion, cer-
tain desirable personal styles, and more importantly, he or she
should have necessary professional qualities. These three as-
pects constitute the professional competence of a good English
teacher.

V. Development of a good language teacher

[F&: B —AF IR & 00 AT B2 & i 2 A R

Wallace FJ2(T % 5 e & e I B B R Bz T

1. Elements that contribute to the qualities of a good lan-
guage teacher

(1) ethic devotion

(2) professional qualities

(3) personal styles

The most important and most difficult part of the making
of a good language teacher is the development of professional
competence, which is the state or quality of being adequately
qualified for the profession, and armed with a specific range of

skills, strategies, knowledge, and ability.
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2. Teacher’s professional development
Wallace’s(1991 ) “ Reflective model” ( Figure 1.1 )

Others’
experience /_\‘

Language e Received Practice Reflection Professional
development| knowledge competence
[ \\\_//

Own
experience
v
Stage 1 Stage 2 Goal

From the above model, we can see the development of

professional competence for a language teacher involves Stage

1, Stage 2, and Goal.

(D The first stage is language training. All English teach-
ers are supposed to have a sound command of English. Of
course, language is always changing so language training can
never come to an end.

@)The second stage seems to be more complicated be-
cause it involves three sub-stages: learning, practice, and re-
flection. The learning stage is actually the specific preparation
that a language teacher should make before they go to prac-
tice. This preparation can be: learn from others’ experience
( empirical knowledge ) ; learn received knowledge (such as
language theories, psycholinguistics, sociolinguistics, educa-
tional psychology, language teaching methodology, etc. ) ;
learn from one’s own experience. The learning stage is fol-
lowed by practice. The term “practice” can be used in two
senses. In one sense, it is a short period of time assigned for
student teachers to do teaching practice as part of their educa-
tion, usually under the supervision of their instructors. This
practice is also called pseudo practice. The other sense of
“practice” is the real work that the teacher undertakes when
he finishes his education. Teachers benefit from practice if
they keep on reflecting on what they have been doing. Tt
should be noted that teachers reflect on their work not only af-
ter they finish a certain period of practice, but also while they

are doing the practice.
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3 Professional competence as an ultimate goal does not
seem to have an end. Actually professional competence is a
moving target or horizon, towards which professionals travel all
their professional life but which is never finally attained” .

VI. An overview of the book

This second edition of A Course in English Language
Teaching has allowed us the opportunity to expand the original

@ R LAk B bR 0% L fE S
IR, FE L, Rk
HWERRE—TEISH IR, HFE
RO ATE

VI. AHLRE

(SR HF LB BB R
PORTIR BT R, W T A

BT BN A R T
KiFNINIGEBER KR, BEHR
W TRZEU, ¥R — R
PORBETER ML, AT & iR A
B R

14 units into 18 in order to include topics reflecting the recent
development in English language teaching both at home and
abroad, to revisit a number of areas, to expand and clarify

points that we felt were not sufficiently clear in the first edi-

tion, and to improve the pedagogical usefulness of the text.

1.2 RIGIEFRE

TASK 1

Below is a list of interview questions on how people learn a foreign language. In the first col-
umn, write down your own responses. Then interview three other students in your class and enter
their responses in the other columns. Discuss your findings in groups of 4 and draw some conclu-

sions.

STI1 ST2 ST3

1. How many foreign languages can you speak so far?

. When did you start learning the foreign language(s)?

. How do you feel about learning a foreign language?

. What difficulties have you experienced in learning?

. Which skills do you find more difficult to learn?

. Have you focused on knowledge or skills?7 Why?

. Why do you learn the foreign language(s)?

(N ||| AW N

. Do you consider yourself a successful learner? Why?

9. What are your most common-learning activities?

10. Do you like the way you learned the foreign language(s)?

TASK 2
Work in groups of 4. Brainstorm possible answers to the question; What is language? When you
are ready, join another group and share your ideas.
TASK 3
1) What are the psycholinguistic and cognitive processes involved in language learning? 2)
What are the conditions that need to be met in order for these learning processes to be activated?
Work in groups of 4. Brainstorm the answers to the two questions stated above. When you are
ready, join another group and share your ideas.
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TASK 4

Work in groups. Reflect on your own learning experiences from early school years to the univer-
sity. Have you had an excellent English teacher? Try to identify as many qualities as possible of your
best English teacher(s). Note down all the qualities that you think are important for a good English
teacher.

TASK 5

Ethic devotion, professional qualities and personal styles jointly contribute to the making of a
good English teacher. All the adjectives in the box below could be used to characterize these three
aspects.

1. Work in groups of 4 and decide which adjectives describe ethic-devotion, which describe
personal styles and which describe professional qualities. Please write your answers on a separate
piece of paper.

2. Add any adjectives to the list which describe further qualities that you feel are missing.

3. These adjectives are intended to describe positive qualities or styles. Do you feel that any of
them could have a negative side as well? If yes, in what way? For example, an authoritative teacher

may make the students feel assured, but may also make the student less free to disagree with

him/her.

kind dynamic authoritative hardworking
creative patient well-informed fair
resourceful attentive warm-hearted reflective
well-prepared flexible intuitive

accurate enthusiastic humourous

caring disciplined professionally-trained

TASK 6

Work in pairs and discuss how one can become a professionally competent teacher of English.
For example, we have to develop our English proficiency first and also we may need to learn from
experienced teachers through observations. What else can you think of? Make a list and then pool all
your ideas together to find out about your common beliefs.
TASK7

Work in groups. Discuss possible answers to the following questions in relation to the model
presented in Figure 1. 1.

1. Why are stage 1 and stage 2 interrelated by a double arrow line?

2. Why are practice and reflection connected by a circle?

3. Why is professional competence ‘a moving target or horizon, towards which professionals
travel all their professional life but which is never finally attained?’

4. Where should a TEFL methodology course fill in the model?
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TASK 1

( Free answer. )
TASK 2

Here are sample definitions of “language” found in dictionaries and linguistics books.

- Language is a system of arbitrary, vocal symbols which permit all people in a given culture,
or other people who have learned the system of that culture, to communicate or to interact. ( Finoc-
chiaro, 1964 ; 8)

+ Language is any set or system of linguistic symbols as used in a more or less uniform fashion
by a number of people who are thus enabled to communicate intelligibly with one another. ( Random
House Dictionary of the English Language 1966 806)

+ Language is a system of arbitrary vocal symbols used for human communication.
( Wardhaugh, 1972. 3)

- Language is a systematic means of communicating ideas or feelings by the use of convention-
alized signs, sounds, gestures, or marks having understood meanings. ( Webster’s 3rd New Interna-
tional Dictionary of the English Language 1993 . 1270)

- Language is a system of communication consisting of a set of small parts and a set of rules
which decide the ways in which these parts can be combined to produce messages that have mean-
ing. (Cambridge International Dictionary of English 1995 795)

+ Language is a system of communication by written or spoken words, which is used by the
people of a particular country or area. (Longman Dictionary of Contemporary English )

+ Langueg is the system of communication in speech and writing that is used by people of a
particular country or area. (Oxford Learners’ Dictionary)

TASK 3

1) Generally speaking, psycholinguistic and cognitive process involved in language learning are
concerned with how the mind organizes new information such as habit formation, induction, making
inference, hypothesis, testing and generalization. 2) To activate these learning process, physical
environment for learning is important, including the number of students, the kind of input learners
receive and the atmosphere.

TASK 4

Ethic devotion ( responsible, warm-hearted, well-prepared, hard-working, etc. ), professional
qualities(an excellent command of English, professionally-trained) and personal styles ( enthusias-
tic, humourous, attentive, etc. ) jointly contribute to making a good teacher.

TASK 5
Students’ classification will vary. Please note there is no correct or wrong answer for this

task.
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