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PREFACE

Models of Teaching was conceived to connect teacher candidates and teach-
ers to a variety of well-developed ways of teaching, to models that not only
had a strong rationale but also had lines of.research into their workings and
into what one could expect if they were used. Thus, those models represent
a base for professional teaching—professional meaning “using research to
guide practice.”

Years ago there was an expectation that research on curriculum and in-
struction would result in a single model that was superior for all types of
educational objectives. However, that was not the case when we began writ-
ing Models of Teaching, and it is not the case today. Excellent teaching is
made up of a repertoire of models that are very good for particular purposes
but need to be assembled to generate a top-drawer curriculum.

Three important developments have enhanced teaching over the last
thirty years. One is the continued research on particular models and the de-
velopment of new ones. Refinements have enhanced their effectiveness. The
second is the development of combinations of models into curricula that
have great power. We have very good curricula in all the curricula areas and,
in literacy, curricula that bring virtually all students into reading and writ-
ing and reach older students who did not learn to read and write effectively.
Third is the development of electronic technologies that enlarge the library
and bring massive amounts of information into the classrooms of the
youngest children. In modern classrooms, hundreds of books—fiction and
nonfiction—surround the students, and electronic media provide encyclo-
pedias and dictionaries that represent a real advance over print media. In
addition, masses of information are available over the Internet. Tens of
thousands of cities and towns are connected through their web pages. The
Eisenhower networks, among others, provide a remarkable array of infor-
mation and experiments in science. NASA provides information about
space exploration that was available to only a few people a dozen years ago.
ScienceFriday.com is delightful. E-mail enables any class to be connected
with classes in many of the countries of the world. Young children can
follow Jane Goodall’s career from her earliest studies to the development of
the worldwide organization of children and adults who work together to
create a better environment for all living things (including ourselves).
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In other words, developed models of teaching have grown stronger and
stronger year by year both in their own right and because support materi-
als, both print and electronic, have become richer.

Yet the field of education is being fiercely criticized at this time in his-
tory. Governmental agencies are pressing schools with unprecedented force
because current examinations of student learning, particularly the national
studies of educational progress, have indicated serious problems. One such
problem is that a third or more of our students are not learning to read and
write effectively. How can that be, when teaching strategies and learning re-
sources are developing so well?

The reason is that those powerful models of teaching are unknown to
many educators and are not widely used. They need to be known, learned,
and used. This book and the resources connected to it can enable new and
experienced teachers to broaden their repertoires, develop rich curricula,
and enable all students to succeed. Qur cause is passionate. Education is
not only present life; it is also the life of the future. As time passes, all of
these models of teaching will be radically changed or replaced by better
ones. For now, let’s give the students the best that we know.

Bruce Joyce
Emily Calhoun
Saint Simons Island, GA
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FRrRAME OF
REFERENCE

We survey a selection of the most useful models of teaching, examine them as
models of learning for students, and consider how to build communities of
learners. We find that education can greatly affect learning capacity and that
these tools we call models of teaching are one way to organize intelligence-
oriented education, giving our children the means to educate themselves.
The key to the effectiveness of models of teaching is to teach students to be-
come more powerful learners. The key to our work is to build on research
on models of teaching to give students learning skills. Their intelligence as
learners increases.
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