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To Beth and Sally Matlin
and all other college students who care about people
and want to learn more about them.



Preface

Psychology is a supremely fascinating discipline that spans topics as diverse as a
single cortical neuron and international peacemaking. Its research methods range
from highly controlled laboratory studies to lengthy, unstructured interviews.
Some psychological phenomena are well understood, but many remain mysterious
or paradoxical. Psychology attempts to explain why some people risk their lives
for the welfare of complete strangers, yet others murder their own family mem-
bers. Even our theoretical approaches emphasize diversity in how psychologists
view human beings.

The challenge for an author of an introductory psychology textbook is to
synthesize this variety, to present the material in a clear, interesting fashion that
is guided by the principles of human memory, to encourage students to appreciate
scientific methods, and to capture the diversity of human experience in the 1990s.

Goals

As I prepared to write this textbook, I clarified several important goals. I had
used five different textbooks in teaching several thousand students. Each book
had its strengths, but no book fulfilled all the requirements that seemed essential
in an ideal textbook for the 1990s. Accordingly, I wrote this book with four
major objectives in mind.

1.  To synthesize the broad range of knowledge about psychology. I have written four
other textbooks: Human Experimental Psychology, Sensation and Perception,
Cognition, and Psychology of Women. My background in such disparate areas
provides an unusually broad perspective about the discipline of psychology.
This perspective enables me to point out relationships between topics that
might initially seem unrelated. Students can benefit from a textbook that
clarifies how certain phenomena covered within a chapter are interrelated.

In addition, Psychology emphasizes consistent patterns in psychological
processes. For example, in the social psychology of stereotypes, people are
guided by heuristics similar to those used in visual perception and in cogni-
tive tasks. The text also synthesizes both classic and extremely current re-
sources. Finally, I have stressed three important themes that weave through
the 19 chapters of the book, providing even further cohesiveness.

2. To present complex topics in an interesting, clear, and well-organized fashion.
Research in human memory demonstrates that material is more memorable
when it is high in imagery, so I have included numerous examples supplied by
my students and from my own experience. (Student reviewers responded es-
pecially enthusiastically to the use of examples.) Both professors and students
have praised the clarity of my previous textbooks, and I have made every
effort to maintain that standard.

In addition, research in human memory emphasizes the importance of
organization. Accordingly, every chapter is organized into two to five sections,
each followed by a section summary to encourage integration before beginning
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the next section. Within each section, I often review what we have discussed
and preview what we will cover next. The textbook also features numerous
pedagogical aids (see pages 16—17). Some authors assume that these student-
oriented features are important only for lower level students. I would argue
that all students profit from these features. The clear majority of my students
at SUNY Geneseo ranked in the top 10% of their high school classes.
Nevertheless, they confirm that they appreciate such features as section sum-
maries, mnemonic tips, and pronunciation guides.

Finally, research on the self-reference effect in memory has demon-
strated that people retain material better if they relate it to their own
experience. An important objective in writing Psychology was to encourage
students to think about their own psychological processes—from saccadic eye
movements to the fundamental attribution error. Typically, they have taken
these processes for granted prior to a course in psychology. In many cases,
I include a demonstration to make the phenomenon more memorable; other
times, I urge students to recall relevant experiences.

To emphasize research methodology. The excitement of psychological research
lured me away from a biology major when [ was a college freshman, and I later
received my PhD in experimental psychology. Furthermore, I wrote my first
textbook in experimental psychology. A separate chapter on research methods
seems especially important in the 1990s. Chapter 2 discusses methodological
issues, which are also emphasized throughout the book. The specific facts of
psychology may be substantially different 20 years from now. However, stu-
dents who have developed the ability to analyze a study critically will be able
to evaluate new research and to question studies that were not appropriately
conducted. Furthermore, this textbook should encourage students to apply
the principles of research methods to their own experiences. Students need
to learn that critical thinking skills need not be confined to formal research.

To convey the variety and diversity of human experience. My expertise in the
psychology of women has sensitized me to the invisibility of many groups of
people in current textbooks. In contrast, the biological drawings in this text-
book do not depict only White male skulls, issues of gender are integrated
throughout, elderly people are described in substantial detail, and the expe-
riences of people of color are frequently addressed. In the 1990s, a psychology
textbook especially benefits from a multicultural approach that admires and
respects diversity.

Features
Consistent with my goals, I have developed some important features that stu-
dents and professors have appreciated in my other textbooks:

1.

Three straightforward themes are emphasized throughout the book:

B Humans are extremely competent; their performance is generally rapid
and accurate, and most errors can be traced to strategies that are typically
adaptive.

B Humans differ widely from one another; as a consequence, people often
respond differently to the same stimulus situation.

B Human behavior is complex; most psychological phenomena are caused
by multiple factors.

Section summaries occur at frequent intervals throughout the chapters, en-
couraging integration of material before proceeding to a new topic.
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3. Demonstrations or informal experiments encourage students to illustrate a
well-known study or important principle, making the material more
memorable.

4. New terms are shown in boldface type, with a definition included in the
same sentence; these terms also appear at the end of each chapter so that
students can test themselves, and they also are listed with definitions in the
glossary at the end of the book.

5. An in-depth section examining recent research on a selected topic is featured
in chapters 2 through 19. This feature is an important mechanism for achiev-
ing depth as well as breadth in an introductory psychology textbook. In addi-
tion, it provides an opportunity to emphasize research methodology.

B. A set of review questions encourages students to consolidate their knowledge,
apply the information to real-life events, and test the adequacy of their
learning.

7. A list of recommended readings, appropriate for introductory psychology
students, provides resources for students who want additional information
on topics related to the chapter material.

Supplementary Materials

My editors and I agreed that ancillary material developed for other introductory
psychology textbooks is often written hastily, with little or no opportunity to
coordinate the separate volumes. Therefore, we began to work on these projects
almost two years before the textbook was scheduled to be published. The authors
have exchanged material with each other so that some questions from the Study
Guide could be included in the Test-Item File, so that the same learning objectives
could be emphasized in the Instructor’s Manual and the Study Guide, and so
forth. I thoroughly admire the three ancillary authors who worked on these
projects!

Instructor’s Manual (by Lori R. Van Wallendael and Margaret W. Matlin)
The co-author of the Instructor’s Manual is an enthusiastic and well-read faculty
member at the University of North Carolina at Charlotte. Dr. Van Wallendael
drew from her experience in teaching both classic and highly current topics in
introductory psychology to produce an exceptional set of lecture ideas. I supplied
her with additional current articles and material that was omitted from the text
because of space limitations. She also developed some wonderful classroom
demonstrations that she found helpful in her own introductory psychology
classes. Finally, we both previewed dozens of psychology films, because we were
convinced that instructors would find our own evaluative summaries more helpful
than the capsule summaries supplied by the film companies.

Study Guide (by Drew C. Appleby and Margaret W. Matlin)

Drew Appleby teaches at Marian College in Indiana, and he is well known for
numerous activities focusing on the teaching of psychology. Dr. Appleby’s sen-
sitivity to students and his mastery of the subject matter pervade the Study Guide.
We decided to organize the exercises in the Study Guide so that in each section,
students attempt the easiest task first (matching), next a related task (fill-in-the-
blank), and then the task most similar to the one that would appear on their
in-class examinations (multiple choice). Each section ends with thought projects
that encourage students to contemplate and answer more broad-ranging questions.
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We emphasized an organization by sections so that students could read a section
in the textbook and then immediately work on that same material in the Study
Guide. Each chapter in the Study Guide ends with a crossword puzzle, a feature
that has been demonstrated to help students master course material.

Test-Item File (by Susan D. Lonborg and Margaret W. Matlin)

Susan Lonborg, the West Coast member of our writing team, teaches courses
such as counseling psychology and human sexuality at Central Washington
University. She had provided such exceptionally thoughtful critiques of my book
when she served as a reviewer that we knew we wanted her to write one of the
ancillaries. The Test-Item File includes approximately 150 items for each chapter,
and it emphasizes conceptual questions and applied questions that require syn-
thesis and application. It also includes factual questions that test the acquisition
of basic information.

Other Teaching Aids
The ExaMaster Computerized Test Bank is available in IBM or Macintosh format.

EasyTest lets you create a test from a single screen. It will construct a test using
the questions you have chosen from the database, or it will randomly select ques-
tions according to your specifications.

FullTest allows you to select questions as you preview them on screen; edit
existing questions; add your own questions; add or edit graphics (IBM version
only); link related questions, instructions, and graphics; randomly select questions
from a wide range of criteria; create your own criteria on two open keys; block
specific questions from random selection; print up to 99 different versions of the
same test and answer sheet.

RequesTest lets you order tests that conform to your criteria. Call 1-800-447-9457,
and HBJ will compile the tests and either mail or fax them to you within 48 hours.

Our gradebook program, ExamRecord, is free with ExaMaster software. Exam-
Record lets you record, curve, graph, and print your students’ grades.

The HBJ Video Library offers six video sources to supplement Margaret Matlin’s
Psychology: The Discovering Psychology Telecourse; the teaching video modules
from the Discovering Psychology Telecourse; modules from PBS’ “The Brain”
series; CBS’ “60 Minutes’’ segments; PBS’ ““The Mind”’ series; PBS’ ““The Seasons
of Life;”” and an additional video featuring five broad areas of research.

The Whole Psychology Catalog contains valuable experimental exercises, question-
naires, lecture outlines, and visual aids.
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