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Joyce Salisbury is Frankenthal Professor of History at
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man Woman; and The Beast Within: Animals in the
Middle Ages. Salisbury is also an award-winning
teacher, who was named “Professor of the Year for Wis-
consin in 1991” by CASE (Council for Advancement
and Support of Education), a prestigious national or-
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WHATS DIFFERENT AND WHY

Western civilization influences—and is influenced
by—peoples all over the world today; it remains a fas-
cinating (and at times controversial) subject. While
many have studied the strong contributions of the
West to the world, too often the reverse influences
have not been stressed. In fact, one of the hallmarks
of Western civilization has been its power to be trans-
formed through contact with people outside its cen-
ter. This quality has contributed to the West’s capac-
ity to keep changing as it embraces new ideas, new
people, and new challenges. We chose the title of this
book—The West in the World—to emphasize this
characteristic, and we have written the story of the
West in a way that reveals its complex interactions
with the surrounding world.

When we first prepared to write this book, we set
five goals for ourselves:

+ To demonstrate the complex relationship
between Western and world history

- To weave a strong social-history “thread” into
the political/cultural framework

- To write a book that would hold readers’
attention and that would convey the drama and
interest inherent in the story of the past

- To integrate some unique features that would
enhance the narrative and support learning on
the part of readers

- To make the book an attractive, manageable
length

With each chapter and each round of revision, we
reminded ourselves of these five goals and asked our
reviewers to hold us accountable for achieving them.

To address the first goal, we dealt with the thorny
issue of the relationship between Western and world
history. In doing so, we chose to present the concept
of Western civilization as an ever-changing pattern of
culture that first emerged in the ancient Middle East
and that then moved west through the Mediter-
ranean lands, north to Europe, and, in the sixteenth

century, across the Atlantic. Throughout the narra-
tive we have tried to emphasize the importance of the
interactions—economic, social, and cultural as well
as political—that have created our modern civiliza-
tion that in the twenty-first century is in many ways a
world civilization.

Civilizations grow and are shaped through the de-
cisions and actions of people, and we have kept this
idea in mind as we wove the story of the West. To
meet our second goal, we integrated social history, in-
cluding women’s history, throughout this text, ac-
knowledging that people of all ages and walks of life
have affected the course of history. Social historians
have sometimes written about “the masses” while los-
ing touch with the individual men and women whose
lives have shaped the past. We frequently “stop the
music” for a moment to let the words and experiences
of individuals illustrate broad developments, and in
addition we have presented biographical portraits of
people who experienced some of the developments
discussed in each chaprer.

To meet our third goal, we sought to capture both
the art and science of history. We strove for an en-
gaging narrative of Western civilization (the “art”)
that would also analyze the events, individuals,
ideas, and developments (the “science”). We de-
signed the book to draw students in as they follow
the unfolding of Western culture from its earliest
roots to the present.

As scholars who care as much about teaching as we
do about history, and to fulfill our fourth goal, we
have designed a number of unique pedagogical fea-
tures to complement and support the narrative. For
example, we treat art works and maps in an unusual
way. Each illustration is discussed in the text itself
rather than presented as a separate, optional feature
or mere ornamentation. This approach not only
brings the past alive for today’s highly visual audi-
ence, it also helps teach students how to interpret art
works and other illustrations. Maps are also treated as
more than a visual aid. Each map comes with an ana-
lytical guide that encourages readers to consider con-
nections between geography, politics, and other de-
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velopments. A picture by itself is not worth a thou-
sand words, but in this text the illustrations and maps
serve as a central feature for learning.

THINKING Axom‘ GEOGRAPHY

Mapr 23 The Persian Wars, 490480 B.C.

This map shows the routes of invasions and the major battles of the wars between Persia and the Greek
poleis. I Nodee the two routes through which the Persians tried to invade Greece. Consider the

and d posed by the land and sea routes. @ Notice also the narrow
hndmd:ﬁmwhmdm?mhmengxgeddz&zehc«mnda!mw:hcmmw:pacuwvedua
disadvantage to the more numerous Persian forces.

To achieve our final goal of making this book an
attractive size, we selected a length that is unusual for
a Western civilization textbook. Long texts, while of
great value, can be intimidating to students in their
level of detail and can make the assigning of supple-
mentary readings difficult, if not impossible—we've
all had this experience. Brief texts, while leaving
plenty of time for additional readings, are typically
lacking in necessary coverage and detail, thus making
it a remarkable challenge for the authors to achieve
the kind of braided, nuanced narrative that history
deserves. Medium in length, The West in the World
is long enough to present a strong, rich narrative
while allowing instructors the flexibility to use other
sources and books as supplements.

ORGANIZATION AND
COVERAGE

The West in the World is organized in a way that
reflects the typical Western civilization course. The

twenty-five chapters follow the history of Western
civilization chronologically, and the subheadings
allow professors to select portions of chapters to suit
their syllabi. The text is divided in two volumes,
with overlapping chapters that cover the seven-
teenth and eighteenth centuries to provide flexibil-
ity for two-semester courses. While this organiza-
tion makes it easy for instructors to use this text, it
also allows us to cover traditional topics in fresh
ways.

Narrative

Students and instructors often complain that history
texts are dry. We agree. The strong narrative ap-
proach of this book reflects our belief that the vari-
ous dimensions of an historical era—political, intel-
lectual, social, and cultural—are best presented as
part of an integrated whole rather than separate
chapters or occasionally referenced in a discussion.
The story of the West is a compelling one, and we
have worked hard to tell it in a lively way that in-
cludes analysis (the “why” of history) as well as
events and ideas (the “what”). For example, in
Chapter 7, the discussion of Charlemagne’s wars and
his relation with the papacy are framed in a larger
theoretical discussion of the benefits of linking poli-
tics with religion. Similarly, in Chapter 11,
chronology of warfare is informed by an analysis of
technological and social change.

Integration of Political and Social History

History is about people, and we keep that point
“front and center” in our narrative, which integrates
political and social history. Women, families, peas-
ants, and workers are not treated as an afterthought,
but as essential players in the evolving story. Our
“Biography” feature as well as illustrative anecdotes
throughout, regularly reminds readers that the hu-
man past emerged through the interaction of all
members of society and that human agency is an es-
sential component of the past. For example, Chap-
ter 17 begins by comparing the differing experiences
of industrialization for a middle-class couple with
that of a railroad worker. That comparison is then
used to reflect broader developments and leads to an
analysis of the causes of the Industrial Revolution.
The same theme is echoed in the chapter’s Biography
section, The Cadburys.
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Art and Culture

In addition to written evidence, paintings, sculpture,
ceramics, photographs, and buildings all provide
valuable historical information. In this book, the ex-
amples of material culture and art do far more than
just beautify the presentation. Each visual source is
discussed and interpreted within the narrative. For
example, we analyze a painting of a nineteenth-
century middle-class family to show gender roles, atti-
tudes toward children, the place of servants, and rela-
tionships to the outside world. Similarly, we use a
beautiful Rubens painting of the miracles of Saint Ig-
natius Loyola to comment on the theology and sensi-
bilities of sixteenth-century Catholicism. All this is
discussed within the narrative of the text. Visuals
serve as sources of history and encourage students to
arrive at richer insights than they would have gained
solely through reading the text.

Science and Medicine

An enthusiasm for science and technology has been a
hallmark of Western civilization. Like many develop-
ments in the story of the West, this enthusiasm has
ebbed and flowed over time. To meet the growing in-
terest among today’s students and scholars, we em-
phasize these topics throughout the narrative. For ex-
ample, a discussion of medieval technology reveals
the significant inventions that brought mechanical
power to a central point in society, and students will
also see how other cultures—like early Muslim soci-
eties—performed surgery, dispensed drugs, and estab-
lished hospitals. Even in the modern period, we dis-
cuss the experience of going to a doctor in addition to
reporting on new developments in medicine, such as
antiseptics, anesthetics, and antibiotics. Consistent
with our use of art as history, illustrations such as Car-
oline Naudet’s “Journey of a Dying Man to the Other
World” are used to reveal both typical medical prac-
tices and common attitudes toward physicians.
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The Catholie Reformation

@, and awe, and was
e nudience.

Baroque art
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the Protestant critique.

g’ THE COUNCIL OF TRENT,
15451563

rreaty of lwu that ended the wass,
church |msm from all over Europe
gathered
Rorthern Tialy  REOTMing comiptian
az Trent, and the council mer inter-
mittently from 1545 to 1563. Charles
wanted the council to concentrate on
reforming abuses, and they con-
fronted this thomy issue honestly, es-
tablishing stern measures to clean up
clerical corruption, ignorance, and
upithy. They even banned the selling
of indulgences along with the office of
indulgence-seller (like the pardoners
shown tn Figure 11.2). But the real
wark of the council took place when
they confronted the theological de-
bate that had driven the Protestants
from the church. As these leadens
clarified their beliefs, it became obvi-
ous that there would be no compromise with Protes-
tant Christianity

The Councll of Trent determined that Catholics
did rot stand alone before God. Rather, they claimed,
the community ¢ v( the faithful, both living and dead,
coull v‘~] ‘rL;m‘ Affirming e
ry L matter. rlu hurch also affirmed

o Jf prayer and
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CHAPTER 4

established laws, technology, nd s way of life that cxersed s continuing Influence.

PEDAGOGICAL FEATURES

We believe that telling a good story is only part of the

task facing those who teach the history of the West. e oSy e
Instructors also have to engage students in the enter- e e Bt o

. . N e’ ¢ etin and freed
prise of learning, and the more actively engaged they o Bt would

are, the more they learn. Therefore, we have designed
and included a number of pedagogical features to help
students participate actively in the learning process.
These can be used by students alone or become part
of classroom activity.

+ Chapter Previews and Summaries

coin was mere pre Tk had no
real plan beyond the murder. They apparently had

wha is going to find one now!

Each chapter opens with a short preview and telling
anecdote that, together, set the stage for understand-
ing the material. Chapters then end with a summary
of key themes. Rather than dry outlines, these fea-

The Republic of Rome, with its emphasis on family and ciry, tose to great power from
509 8.C. to the death of Caesar in 44 8.c. By thar year, Romne controlled much of the
« owners and a large standing srmy

for the Repub-

he citizen farmer-soldier who had latd the foundati

1 rep
mans had emphasized the ties between citizens, now violent power struggles

who had preserved stories of serious Roman heroes began to treasure Greek mod-

tures instead preserve the engaging narrative style ot sl )
) R . . ) G Julius Caesar became a central figure in Rome’s transformation from republic to empise. Since Caesar's death,bis
while satlsfy1ng the pedagoglcal dictum: “tell them foran ave argued abows s e, Washe o o mmhwh: 4|ﬂ<:19d the inabilty of the rep\;b“nn] form of
[ ignied to govi city- adapt o the changed circumstances of empire and social unrest?

mtrol and blocked his zens from having am

what they'll learn; teach them, then tell them what
they have learned.” The chapter previews and re-
views help students stay focused on the main themes
in the narrative.




« Time Lines and Reminder Dates

Many instructors and reviewers have told us that stu-
dents lack a sense of chronology. We believe that this
problem stems in part from the way history texts are
written—as the narrative progresses in a linear way,
students lose track of simultaneous developments, and
indeed of the dates themselves. We have added several
features to strengthen readers’ sense of chronology. For
example, we include dates in the chapter titles and
many of the chapter subheadings. We have also sprin-
kled important dates throughout the narrative and
whenever key individuals are named.

As a significant feature to address the understand-
ing of chronology, we have included time lines at the
beginning and end of each chapter. The beginning
lines that we have called “The Big Picture” show
blocks that indicate the large events, periods, or dy-

nasties that will be covered within the chapter.

The ending lines, called “A Closer Look,” detail
events and people that were covered within the text.
Both these lines depict simultaneous developments in a
memorable, visual way and provide a sense of broad
chronological context. Finally, we have made sure that

Public education

IivMeELing: Tae Bic Prerur

Demands for Democracy

In 1896, the Russian statesman k onstantin
Pobedonastsey )
become a widely

this freedom by

ich 5o many mi

ich inspires 0 many insensate actic
speeches ... His answer

o participate in the governm

w0 um\(m[ suffrage—a fatal error, and one of zhr
mare remarkable in the history of mankind.”
However, between 1870 1914, it became in-
creasingly clear to those who had long enjoyed politi-
cal power in the West that, sooner or later, the beliefs
of the masses counted m politics. Since the French
Revolutio 789, a widening pool of Europeans
tasted pol swer, a trend that ruling elites had
feared eves Some politicians, such as Pobedonos-
tsev, tried to tum their backs on democracy. Others
tried to came it, and still others flourished with it
During the 18705 and 1880, three developments be-
came entwined with demands for democracy. Fins,
many govenments established national systems of free
and compulsory public education at
the primary-school level. With this

patriotic citizens.
with the skills and
discipline needed by modemi snomies and mill-
tary establishments, Moreover, anted their voting
electarate to be educated. To liberals especially, access
o the schoolhouse and democracy went hand in hand

Second, educated, voting citizens could read news.
papers, and popular joumalism responded to the call

Before 1850, newspapers were few, small, expensive,
and written for a limied readership. By the end of the
century, a new kind of newspaper had popped up every»
where—one that was cheap, sensational, and wildly
popular, In the Unired States, publishers such as Joseph
Pulitzer (1847-1911) and William Randolph Hearst
(1863-1951) built mfluential newspapers fearuring
screaming headlines, flag-waving

putriotim, an. easy style, sensa- | POPMIAT jouTnalismy
tional news, and atrention-getting columns. Other
newapapers theughout Burope, expecially i the capisal
cities, followed the same pattem. They catered to the
newly educated publich hunger for news and in twm
powerfully molded public opinion.

Third, policicians realized they had to appeal to
the new voters. They devised innovative campaign
strategies, such as crisscrossing the country by rail-
ronds and delivering stirring campaign speeches to
cheering crowds in large halls g
and outdoor forum. They s Pollcal campsigns
tened to newly formed Interest groups—whether
business org: reformers, or labor unions.
These interes held rallies on their own, 1o
;mm pport and gain influtnce theough newspeper

overage of their meetings. Finally, politicians began
creating all sorts of state institutions, from census bu
reaus to social security administrations, to satisfy the
demands of theit pol aroused societies and per-
suade new voters to support them. All of these
chinges vastly reshaped parliamentary politics.

Such developments put pressure on politicians to
adjust the way they conducted themselves, for demo-

cratic reform meant more than widening the right to

ote and bringing new faces into government ;
ceed in the new world of mass politics, politicls

the time lines draw from the material in the previous
and forthcoming chapters. Again, this technique em-
phasizes connectedness and continuity in the story of

Western civilization.

[IMELINE: A CLOSER LOOK

1885)

‘oin's Third Reform Bill (1884)

| iﬂlh\anhm

Pebiopians defent fnlians (1696)

1890 1894 1898 1902

-
World Zionist Organtzation founded (1897)

1906

—
The Dreyius Affasr (1897-1899)
-
Spanish-American War (1698)
m&hﬂm (xme) :
u i i
Boer War (IGQD-!WI)
.
Second Intemational (1889) me.(m)

hrﬁmmuhkshum

191Q 1914
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+ Map Exercises

Because a sense of geography is essential to the study of
history, we have included a wealth of full-color maps,
and we treat them uniquely. As instructors know very
well, too often students just glance at maps without
understanding them or engaging them critically. To ad-
dress this, we have included a feature called “Thinking
about Geography,” which provides analytical exercises
that invite students to delve into the meaning of each
map. We hope this approach will not only help stu-
dents remember particular maps, but will also get them
into the habit of actively seeking to understand how
geographic features shape human events.

- Biographies

Each chapter features a biographical essay of a man or
woman who embodies major themes from the chapter.
The individuals selected are not necessarily the most
celebrated nor the most typical, but instead are power-
ful illustrative examples. Each biography serves as a re-
minder of the major themes—another kind of re-
view—and provides a concrete way to discuss some of
the more abstract concepts covered, and each biogra-

THINKING ABOUT GEOGRAPHY

Map 164 ‘Europe, 1810

T)u:qulwnﬁngnﬂxhrduof‘hmumhmlwdmenmdmw
controlled—directly and Whenmuymapmmpnhmin*wmh

mmlWhnmhk:l did Napoleon mwmuﬂhhmﬁﬂ'hﬁum
areas that remained hostile to Napoleon. How might geography help explain why those arcus retained
their independence?

T 558

phy includes questions that guide students to think crit-
ically about the individual’s life and connect it with the
chapter’s themes. We designed the biographies to bring
the past to life, as well as to encourage students to think
about how large developments affect individuals. For
example, the biography of Isabelle D’Este, found in
Chapter 10, illustrates the Renaissance by her patron-
age of the arts, her political struggles, and her strong
family ties. Similarly, the biography of Jean-Jacques
Rousseau in Chapter 14 analyzes his life as well as how
it reflects the broad themes of the Enlightenment.
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« Clear Headings and Marginal Notes

New Markes, Machines, and Power

Each chapter has clear thematic titles and precise g ot i .
headings that guide students through the narrative. n e an
Throughout, brief marginal notes help students focus

on the key concepts, terms, and events and provide a
tool for reviewing the chapter.

ironworks, with their tall, smoke-helching
pillar of the

<)
# THE STEAM ENCINE AND THE FACTORY

SYSTEM

sple had 1o rely
y the energy to do their work
Early mills used water power, which meant thar their
owners hid to build them near waterfalls. A drought
couton became an imputant force perpeating slav- i the summer or a cold snap in the winter coukd
¥ s of the United Stares ential power source

o The steam engine, first ased in the carly elghteenth

yards per  century tu pump wat

cighteenth century
wind, and water

ad boc

1 manufac s
than 40 milli
million vards per  provided a solution

out of deepening coul mines,

spular and, alone

f British exports.

B

& IroN: NEw PROCESSES TRANSFORM
PRODUCTION

Machines for the new cottan industry were just one efficiency of these engines. Watt, a skilled craftsman
rowing demand for iron. Armies needed  hacked by the daring entrepreneur Matthew Boulton
guns and cannon; civilians needed nails and pans.  (1728-1509), worked for years on the engine, making
Until the eighteenth century, British iron makers  several design changes and eventually converting the
were limited by the iland nation's dwindling forests,
for they knew how to smelt tron ore only with char.

udly—use only hand-po
he tron, while women and ct
stand by, averting their eyes o turning away
from the white-hot metal.

Abraham Darby's { 16782-1717) discovery in 1708
of an efficient way to smelt jron with coal in a blast
furnace started the tron industry
down n new path. By the end of
es enabled trom mak
od again in the vears

Smelting with coal

the century
d

vusing the seam

« Review, Analyze, and Anticipate

Capeee 11 “Alone Before God®

At the end of each chapter are questions that not
only ask students to think about the material dis-
cussed within the chapter, but also encourage them to : it oo il s e e
place the material within the context of what has o the prle. Mesrie, lgou evluinarie epped  thei ceiism o the housnd e hisry of

Christian radition. These Protestants effected # reformation that spurred a century-long religious war and that split

come before and Wha[ is Coming next. The Summary Christendom n-m‘rlr l\-\!r\\“d xhexn:\\'nr:;h::w&)d 1hm'1.gmu..,~um had political nm(ﬁ:.\:vn\ as well—
= . o atholics’ and Protestants” conflict in part to try 1o exert religious hegemony over

paragraphs included within these sections offer con- .

tinuous reviews and previews of material, once again il change,

began to resd and write, men and women hoped to find love in marriage, and people began 1o take more pride in

helping students to retain the larger picture while worl v s, Nevershles,the Progeant el fled st e competiion o Chistin sl e

centuries to come, Europesns would take the battle between Protestants and Catholics across the seas, as they dis-

learning new details. oo s i v

Through the sixteenth century, the monarchs of the unified states of Burope—Eng-
land. France, Spatn, and the Holy Roman Empire—struggled to snatch power, wealth,
and land from esch other. The wars that resulred accomplished little except to bank-

ighbors.

ended, it left 3 legacy of economic devastation, social and polis-

ien that transformed Western culture. More boys and girls in village schools

ere artracted to them

 the contuery
sults of this

2. How dud the differing apy

Review THE PREVIOUS CHAPTER

f the Cathols

"

“wim“ »«nrl«-}]r- litical m,‘,,..‘.(,m‘.n that en How did the Reformanon help contribuze o changing
Iy . gaged popes as well as princes in power politics social and cultural patserns thatt marked seventeenth-
» Glossary and Pronunciation Guide et A P -
ideas of the Protestant reformers? Consider how the
Renaussance mfluenced the Protesant Reformation

ANTICIPATE THE NEXT CHAPTER

aith, Fortune, and Fame"—laoks at the
o much of the rest of the world

Important terms are briefly defined in the Glossary at -
the end of the book (that is conveniently marked by o polis cnioe o are el

Review the policies o §

ANALYZE TH1S CHAPTER

a color border to make it easy to locate). All the Chiaper 11— Alone Beore Go"—follows the ex-

panston of warfare il it en all of ampe
words, except the most simple, come with a pronun- e
brought abour a change i soc

ciation guide. This feature allows students to readily |
review terms, while giving them the confidence in
pronunciation to help make the terms part of their »

the ex
hehand? Why?

v churche

jssimary activides? Review Chap

w the varions religious betiefs of the differont m of the characteristics of each sect’s vel-

cant sects, and consider the velatiomship of these attve theology as you decde

2. Which Chy

in the West

vocabulary.

- Chxxvidic.
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text-specific PowerPoint presentations including

SUPPLEMENTS

For the Instructor

Instructor’s Manual, by Carol Bresnahan
Menning, The University of Toledo

Test Bank, by David Hudson, California State
University at Fresno

The Instructor’s Manual portion of this
combined Instructor’s Manual/Test Bank
includes chapter summaries, main themes,
points for discussion, map exercises, essay
questions, terms for identification, and a
pronunciation guide. In addition, the
Instructor’s Manual draws on some of the unique
features of the text, including a guide to visual
analysis, discussion questions derived from the
book’s integrated coverage of visual material and
boxed biographies, World Wide Web-related
exercises accompanied by a listing of relevant
websites for each chapter, and video suggestions.

The Test Bank includes short answer and essay
questions, identification questions, multiple
choice, fill-in-the-blank questions, mapping
exercises, true/false questions and chronology
exercises. Like the Instructor’s Manual, it offers
a range of questions that highlight the
distinctive features of the text.

Computerized Test Bank Available for both
Macintosh and IBM-compatible computers, this
on-disk version of the test bank allows
instructors to customize each test to suit any
course syllabus.

Overhead Transparencies This comprehensive
packet of approximately 140 transparencies is
designed to support the text’s unique integrated
art program. Fine art, photos, and maps—many
pulled directly from the text—allow instructors
to easily illustrate classroom lectures.

Slide Set Available through your McGraw-Hill
sales representative, instructors can choose from
a list of hundreds of fine art slides to create a
customized slide set to complement the text and
enhance classroom lectures.

Presentation Manager The McGraw-Hill
presentation manager organizes a diverse range
of instructor’s tools on one CD. Instructors can
illustrate classroom lectures and discussions with

outlines, maps, and photos for each chapter. The
Instructor’s Manual and Test Bank are also
included on this CD, as well as links to web-
based research assignments.

Instructor’s Online Learning Center
www.mhhe.com/sherman

At the homepage to the text-specific website,
instructors will find a series of online tools to
meet a range of classroom needs. The
Instructor’s Manual and most PowerPoint shows
can be downloaded by instructors, but are
password-protected to prevent tampering.
Instructors can also create web-based homework
assignments or classroom activities by linking to
the Student Online Learning Center, and can
create an interactive course syllabus using
McGraw-Hill’s PageOut
(www.mhhe.com/pageout).

PageOut
www.mhhe.com/pageout

On the PageOut website, instructors can create
their own course websites. PageOut requires no
prior knowledge of HTML, no long hours of
coding, and no design skills on the instructor’s
part. Simply plug the course information into a
template and click on one of 16 designs. The
process takes no time at all and leaves
instructors with a professionally designed
website. Powerful features include an interactive
course syllabus that lets instructors post content
and links, an online gradebook, lecture notes,
bookmarks, and even a discussion board where
instructors and students can discuss course-
related topics.

Videos Created and narrated by Joyce Salisbury,
this three-video collection illuminates the
author’s lectures on the Middle Ages with the
sculpture and fine art of the times. Available to
adopters through your local McGraw-Hill
representative, this unique series contains a
video on each of the following topics: medieval
women, medieval Judaism, and medieval life.
A wide range of videos on classic and
contemporary topics in history is available
through the Films for the Humanities and
Sciences collection. Instructors can illustrate
classroom discussion and enhance lectures by
selecting from a series of videos that are



correlated to complement The West in the
World. Contact your local McGraw-Hill sales

representative for further information.

For the Student

Student Study Guide, by Bruce Venarde,
University of Pittsburgh, Megan McLean,
University of Pittsburgh, and Melissa McGary,
University of Pittsburgh

Available in two volumes, this guide helps
students to process and master important
concepts covered in the text. For each chapter of
the text, the study guide offers valuable
pedagogical tools such as chapter summaries and
reviews, chapter outlines that include the main
theme of each chapter, objective questions, short
answer and essay questions, and mapping
exercises. Visual learning exercises, chronology
exercises based on the text’s timeline, and
questions that make use of the text’s many
biography sections highlight some of most
distinctive features found in The West in the
World. A unique guide to history on the Internet
can be found at the front of the study guide.

Map Workbooks Students need all the work
they can get on geography, and this supplement
offers the opportunity for extra mapping
practice. The workbooks are available in two
volumes, and each builds upon the many unique
map exercises found throughout the text.

Making the Grade Student CD-ROM, by Peter
Seelig, The University of Wisconsin, Green Bay,
and Benjamin Reilly, University of Pittsburgh

Packaged free with each new copy of the book,
this interactive study tool allows students to test
their mastery of text material with chapter-by-
chapter quizzes. Multiple choice questions,
fill-in-the-blank questions, and true/false
questions test students on key facts and
concepts. All quizzes are graded instantly, and
each includes directive feedback to explain the
correct response. In addition to quizzing, the CD
offers a Learning Styles Assessment to help
students understand how they learn, and based
on that assessment, how they can use their study
time most effectively. The CD also offers two
different guides to the web. The Internet Primer
explains the essentials of online research,

including how to get online and how to find
information once you are there. For more
experienced web researchers, the CD also
contains the McGraw-Hill Guide to Electronic
Research, which guides students through using
web-based information databases and explains
how to evaluate the quality of information
gathered online.

Student Online Learning Center
www.mhhe.com/sherman

At the homepage to the text-specific website,
students can link to an interactive study guide,
including online essay questions, timelines,
mapping exercises, and a variety of objective
questions to guide students through the text
material. Links to related websites make the
student Online Learning Center a great place to
begin web-based research.

Qualifications As a full service publisher of
quality education products, McGraw-Hill does
much more than just sell textbooks to your
students. We create and publish an extensive
array of print, video, and digital supplements to
support instruction on your campus. Orders of
new (versus used) textbooks help us to defray
the cost of developing such supplements, which
is substantial. Please consult your local
McGraw-Hill sales representative to learn about
the availability of the supplements that
accompany The West in the World.
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