ISSN 2187-1272

MODAL LCCOINNTUIICaiil

%6 %

H' X

2020 LEAY VO ZICIN T CRERBBF EERD - covirismssrstanieisiaanens Anne C. Thata 1
HAEDKZEDOFEICBII A AT HEENER

BECERCALMEE ) o e e Chad Hanashiro and Troy McConachy 9
ZxA AR L D KRBT 2 H R R OREE R EHERZROTH 3 B 19
32— YAV R CHASE T Yay, BB o B8N % ¥ 31
BRITBT B RB B RBIFBELIE oo b W OH & E 43
b AR S e 0T T e R R e g e Neil Conway 53
Sl ratg e R S Biiha Kovelhes- 60
BEHEICBITE Web207 2/ 0y —H A 50 Rk

B ABTEATT BRI -rvvevisinsooneuasosivbshyysnenseastsressmsssnissnssssarassis o e b B F 7T
ST RITTIUNL LoD ol T T R ENICE DO R 7O B — o7
i, BT BEEBDTRR DA vt dsnsi e ssians Daniel Papia 107
X O BRE TR ORI oo e W& gEF 17
HAERE BT DR RENB I HIEDORIEIOUNT ooovvmrrmssssvsnenenes MR E %133
B KIERORFICBIT 25 E & LD ZHLHE N FEEDRDY b e B 145

.;' \‘,

ﬁﬁﬁki&n—ﬂwxy £ — AWF%E

2016




Anne C Thata
Troy McConachy
Bwh %
Neil Conway
F W & 1
Daniel Papia
LG = = S

G R 70— OV BT Ly — R

T 27 BE S 4k D AL
% < O WG L 725 T
[ YL [T A 1
wEohodmE L.
HZDLON%ECFELONE L
Db bl EMGFEIA, Sk,
WX - TS 4
Z O X Ll 2 11 %
WE7E I YL 78 Lo b 22
BHLTWELVWEEZTENET

AUGYE N

2l

R, ax 2k
HiEnshsZ b,
WIS T

Iy &b ITHE,

R BFAF

MUSASHINO UNIVERSITY

BEE—EBE winm

AV NG &5 8 3 Chad Hanashiro  sCrRESF A 7 AT sl fali
DIWTAN =4 L O NG A 1 LI B R R

JTAN: N o | Bl O b AT
Sl A7 A ol

ORI I A
AW SN = B U AT

[T /N
Erika Kerekes

T A7 IR e A i AN B AR AT
R Al i A wmIEr YRR

R A il L /S W 2 U PN € P

w5 & &

Global Communication %5 6 & Bttt/ L 4

IS T A M, SR RIS K S TTRICRICIA T 7 u, s L
Cl7ze 20Ty AT HINRD 7 =XV, 778 —D AL, ¥ v >

Ev AT TRTOMMICBIELZETL DD L
HAGHE TEGEO LT TN S0 T3 A OHE O TR 7- e
AL, W4 DHEHOPTICBWTRERLINL LOTTOT, Hliil
PR /TR0 IS T S/ AV’ S 2R T = R I S f = 7/ R >X O Rl
filifitids 2 WFZEM AN D D3> T T E, ZF L TEND AN
CEDPREOMGTHL EM T T
L 7O — N LosdERO B & D
(hA)

Wi =
ST

"l’%\ut”’&:_

Global Communication 65

2016 4= 3 J1 1 113815
BRI R 7O— NV A Y 5 1 — AW S R 0 S
5 AT rOkMr R o
T 135-8181
Al
A ZEET41 T
T 184-0012 WHHES/NEIFliHN) 2-19-31
il 042-384-2491

— WA Y T4 — X
FTRRILRIX AW 3 —3—3
03-5530- 7312




Tokyo 2020 - ELT in Transition Generally and
Particularly
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Anne C. Thata

Introduction

ELT as a whole is currently undergoing transformation in Japan, mostly becoming
increasingly business/workplace oriented as a result of the ongoing recession. This research
relates to the special ELT situation facing educators mainly in Tokyo, as the city prepares to
host the 2020 Summer Olympics. There are potentially great opportunities in terms of
student motivation and employment, and most educators and administrators are keen to
capitalize on this over the next few years. However, there seems to be divergence of opinion
on how best to do this, which could limit the effectiveness of any special programs that are
devised. It seems pertinent to examine this situation, ideally at both a macro level across
schools and a micro level taking one institution as a more concrete reference.

This paper reports on the first step in a grounded theory (Strauss & Corbin, 1997)
process — the assessment of preliminary data in order to refine and, if necessary increase, the
questions to be used in a ‘final’ survey to collect a much larger body of data that will form the
basis for solid conclusions regarding attitudes or opinions. It forms part of a project that was
started together with a student of the author’s, who is currently a high school teacher in
Tokyo'. The scale of this particular study is, by its very nature as a preliminary

investigation, on a rather small scale.

Method and Subjects

In essence, a simple survey of teachers’, students’, and administration staff’s opinions
regarding current directions in English language teaching (ELT) in high school and
university in Japan was conducted, and the results analyzed for the possible significance of
differences. However, its main purpose, at this stage, was to elicit a variety of responses that

could be analysed for patterns of thinking, and used to form the basis of a future more
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refined survey that would ask subjects to select from a fixed range of alternatives, with
ideally four to five distractors for each question. The initial questionnaire consisted of mainly
open-ended questions, in order to better assess the range of ideas likely to appear in
responses.

The research questions posed by the researcher, employed at the university level in both
teaching and administration, were
1) What are the needs that English education at the tertiary level should be focusing on now?
2) Is there a difference in perception of needs between administration and teachers?

3) How do students themselves view the situation?

There was a need to allow respondents to express their opinions in relation to not only
the possible difference of emphasis between high school and university level instruction (in
view of the time frame from now until August 2020), but also as to whether or not the special
situation regarding being an Olympic host city/country warranted additional or different
attention paid to English language teaching.

Questionnaires were distributed randomly to administrative personnel in two
departments, where work involves regular contact with teachers and students or promoting
the university to potential students; full-time faculty and native English speaking teachers
in the author’s department (of Global Communication), and via email to a number of native
speakers teaching at other universities in Tokyo; and students in the author’s English for
Language Teaching and Linguistics seminar, during the first semester in 2015.

A total of 22 completed questionnaires were collected from 8 university teachers
(teaching in 2 different co-educational institutions in Tokyo), 5 administrative staff members
(all from the same university), and 9 students, also from the same university. The students
were all either seniors or juniors in the department of Global Communication, and the
teachers were all (by random chance) native speakers of English, or near-native non-
Japanese nationals. At this stage, no further information regarding age, gender, or
individual circumstances of the subjects was collected, since the aim was, as mentioned
above, to generate content which could later be refined for a more scientifically exact survey,
in accordance with a grounded theory approach (Strauss & Corbin, ibid.). In all subject
categories, there was a mix of genders, so that any bias in that direction would be unlikely to
skew the results significantly in any way.

The actual questions posed in the survey were:

1. What do you think English language teaching in Japan should focus on from now on (a) at
high school level, (b) at university level? (If they are the same, please write only once).

2. Do you think there should be any special emphasis in the period leading up to the 2020
Tokyo Olympics? Yes No

If ‘Yes’, what should the emphasis be on? Why?
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Findings

Since high school English teaching, in fact most high school education, focuses fairly
narrowly on preparing students for the university entrance examinations, it was to be
expected that there would be an overall tendency to distinguish the goals of secondary and
tertiary English education, although the direction to consider the particular needs for the
Olympic host city/country could potentially have affected this perception. In practice, as can
be seen from Table 1 below, although this expectation was borne out in the results, the

degree of distinction varied considerably across the three target groups.

Table 1: Perception of Need to Distinguish Goals for High School and University English
Language Education

Distinct Not Invalid
sy . 2 Total
responses distinguished response
5% % 5%
Teachers 62.5% 25 12.5% 8
5 2 1
0,
Administrators 102 " 0 0 5
44% 33% 22%
%
Students 4 3 9 9
0, 9, 9,
All Respondents 634/" 235/" 1?3/" 22

* The total percentage is only 99% here, since the fractions are infinities that do not warrant
rounding up.

University students were the least likely to consider different aims for high school and
university language teaching, while administration personnel were the most likely to
distinguish them. This may reflect the young people’s more recent experience of the
examination system and their desire to improve things, since they mostly distinguished
between ‘basic grammar’ or ‘reading and listening’ as necessary for high school students, and
‘practical English, such as speaking and writing’ or ‘communication skill’ as requirements for
university learners. Those among them who did not distinguish two sets of aims tended to
mention the need for ‘practical English’ to be taught at secondary school, with one of them
specifying that this meant skills that could help them to write an essay in the language. This
has particular relevance for university students, whose writing skills tend to be the weakest,
and unfortunately the most neglected, of the four basic skill areas.

Teachers also included writing in their recommendations, whether they distinguished
goals for high school and university or not, with one in each group clearly mentioning it. One
(who distinguished) considered it a goal for high school teaching to have the students become

“able to talk and write about things within their immediate purview (their interests, family/
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friends, work/study, etc.)”, and the other saw the need to build knowledge and skills as
contributing to enabling learners to express themselves in speech or writing, especially to be
able to “write logical, cohesive essays and carry on an intelligent cohesive conversation on a
wide range of topics”.

The administrators’ group also favoured a change of focus in high school towards more
practical skills, such as speaking, although they emphasized the need for providing
communication opportunities and encouraging reading skills at university level. The need for
reading and writing abilities at this level was associated with the need to read academic
works and benefit from study abroad programmes offered by the university. Actually, the
only reference to writing among them mentioned it only in passing — “They should read
English books to write reports and theses, so they need reading skills.”

That the administrators did not refer to writing skills may reflect their perception that
the focus on the coming Olympics will require competence in face-to-face communication
rather than in writing. However, as we can see from the above example, they are also
concerned about students making good use of the many study abroad opportunities that the
university now offers them. Although we might expect that the teachers would also have this
in mind, it is not so likely to be a preoccupation for them, since they are not generally
involved in the organization or running of such programmes and particularly their financing,
as the administration personnel subjects here are.

Perhaps one of the most significant findings overall in this preliminary study was in the
responses to Question 2, where there was a marked difference of opinion with teachers on
one side and administration personnel and students grouped much closer together (see Fig. 1
below) on the other. Teachers were equally divided between whether they felt that special
emphasis was required in English education in the period leading up to the 2020 Olympics or
not, but there was very definite support for it among administrators (80%) and students
(88%).

Fig. 1: ‘Yes’ Responses to Q2 by Main Category of Respondent
(Numbers represent percentages of the total population in that category)

Students, 88

Administrators, 80
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A more detailed breakdown of these results, in terms of actual numbers involved, is

presented in Table 2 below.

Table 2: Responses to Q2 by Main Respondent Category

Yes No Total
Teachers 53% 5(;% 8
Administrators 8(;% 2(;% 5
Students* 82% . 11% 9
All Respondents 713 6% 2’;% 22

* The total percentage is only 99% here, since the fractions are infinities that do not warrant
rounding up.

This is a point of difference that deserves serious attention, because although we clearly
have a majority of all concerned perceiving a special window of opportunity here for
emphasizing a strongly-felt need to improve the teaching and acquisition of oral
communication skills, those at the point of delivery of teaching have a much weaker sense of
this timeliness. Interestingly, in the reasoning behind their expressed ‘Yes’ or ‘No’ responses,
there is much agreement among them. However, the teachers generally feel that Japanese
students should be encouraged to learn English because it is necessary or useful for them in
their later lives, especially in the workplace but not limited to it, not solely because of this
one short-lived opportunity. Those favouring a special effort between now and 2020
emphasise the potential wealth of real-life experiences that will be available to motivate
learners in a way that is often hard to achieve in everyday study activities in Japan.

The students themselves are well aware of this, and keen to make the most of the chance
offered, it seems. Most of their responses regarding the reason why they think English
education needs a special focus now closely resemble the following example: “A lot of foreign
people will pay attention to Japan. So, Japanese should speak English about Japan, and so
on.” This echoes the general trend in administrators’ reasoning, several of whom mentioned
the importance of being able to explain Japanese life and culture through English to overseas
visitors.

Only one of the students differs to any extent on this point, by stating that the English
education they have received up to high school has focused on reading, writing, and
grammar, so that they have had little practice in speaking the language and feel that they
have little ability in that area, and this is why they need special emphasis on communicative
skills now. It is a response that finds echoes in both administration and teaching staff

responses. The issue is perhaps expressed most clearly and succinctly in one of the responses
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from a teacher at another university:

“It is a very complicated situation, however success measured by exam scores
that do not focus on communicative ability and fluency of expression, but instead
test linguistic analysis and knowledge of grammatical rules, are the main reasons
for the majority of Japanese students not being able to communicate effectively in
English.

Actually, an education system that teaches one thing (linguistic analysis), and
then expects another result (fluency of expression and communicative skills), is

totally unfair.”

However, this should not distract us from the evidence that, even among the teachers,
the support for the idea of seeing the 2020 Olympics as a special opportunity is not
negligible. Half of them accept that this is a unique occasion to motivate learners in an EFL
situation that all too frequently leaves many of them quite baffled as to why they have to

struggle with the complexities of such a different language and its associated culture.

Conclusions

If we return to the research questions posed on page 2, I believe that we may be able to
give some tentative answers to them. There are differences between teaching and
administrative personnel in terms of what they perceive student needs to be at this time in
Japan. Yet, as I have mentioned, there may actually be more agreement at a fundamental
level than is apparent in the surface of responses. Educators in general, and perhaps
language specialists in particular, are naturally inclined to a long-term view of skills
education, one that sees the abilities inculcated as tools for lifelong use. Administrators are
more keenly aware of the need to demonstrate return on investment, and therefore to
produce apparently meaningful results in a limited time frame. That the students
themselves keenly wish to seize upon the current opportunity to promote oral
communication-focused teaching and practice should, surely, be given weight in this debate.
This would seem to answer the question of where the main emphasis should be in tertiary
English education for the time being, although ongoing needs to promote both traditional
and visual or media literacy should not be neglected. They have a significant part to play in

our students’ lives as the world continues to shrink, not only in Olympics year.
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Notes

1. Details available upon request.

2. Invalid responses included answering 1 (a) with “at high school level”, as though the question had
asked them to choose between high school or university as the appropriate time to learn English.
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Abstract

Within the context of globalization and the increasing demands on the current generation of
university students to develop intercultural competencies, there is an important question as
to how sociolinguistic content can be approached in English-medium classes at Japanese
universities. This paper considers the role of sociolinguistic knowledge and awareness as a
component of intercultural competence, and discusses some of the aspects of sociolinguistic

awareness which are particularly relevant within the Japanese context.

Introduction

The advance of globalization and the concomitant increase in interactions between
individuals from culturally diverse backgrounds has led to increased awareness amongst
political and educational decision-makers of the strategic importance of developing the
intercultural competence of its citizens. The Japanese government is no exception to this
trend. In fact, the Japanese government has come to frequently refer both directly and
indirectly to the concept of globalization, and clearly situate it as the background against
which foreign language and intercultural competencies should be developed. This current
framing of language education as a crucial part of the Japanese government’s strategic
response to globalization has occurred against the backdrop of the increasing trend for
Japanese companies to seek “global human resources”. However, those who work in the
Japanese tertiary context are all but too aware of the fact that there is often a disconnect

between the aims of the government, the perceptions of classroom teachers and the goals of
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students. Although many students enrolled in Japanese universities recognize the
importance of learning English and other foreign languages, it is also a fact that many
perceive classroom language learning as a means to an end — that end is getting higher
scores on international proficiency tests. Thus, it can be said that time spent in the
classroom does not automatically translate into real communicative abilities, nor to
intercultural competence. For this reason, there is a need for educationalists to seriously
consider exactly how students can encouraged to develop awareness of the importance of
language as a tool for intercultural communication and the capacities needed for constructive
engagement with culturally diverse others. This paper focuses on the role of sociolinguistic
knowledge and awareness as a component of intercultural competence, by discussing some of
the aspects of sociolinguistic awareness which are particularly relevant within the Japanese

context.

Sociolinguistic knowledge as a component of intercultural
competence

Since the construct of communicative competence came to be widely accepted within
language teaching, sociolinguistic knowledge has generally been understood in terms of the
knowledge that language learners need in order to be able to use the target language in
situationally appropriate ways (E.g. Bachman, 1990; Canale & Swain, 1980; van Ek, 1986).
Influential models of intercultural competence (E.g. Byram, 1997) have drawn on these
models in their attempts to incorporate sociolinguistic knowledge as a component of
intercultural competence, but the specific relationship between sociolinguistic knowledge and
intercultural competence has not been well articulated (Dervin & Liddicoat, 2013;
McConachy & Liddicoat, In Press). If we broadly understand intercultural competence as the
ability to effectively manage communication with interlocutors from various cultural
backgrounds, then the aspects of sociolinguistic knowledge required clearly extend beyond
the conventions of the target language. In fact, we suggest that for intercultural competence
it is necessary to make a distinction between sociolinguistic knowledge and sociolinguistic
awareness. Although this an extremely thorny area in epistemological terms, the concept of
knowledge implies that there is an abstract informational structure that the individual is
able to comprehend, such as perceiving parts of a system, the rules underlying the system,
and the interaction of the parts according to the rules. In contrast, awareness is informed
more by a constructivist epistemology, and is not limited to whether one has internalized
static informational structures, but that one has a heightened awareness of how people
perceive aspects of language use in social context and the kinds of value judgments that are
tied to it. Importantly, it also includes reflexive awareness of one’s own perceptions of

sociolinguistic meanings and the roles played by language in society more broadly



Sociolinguistic awareness and intercultural competence in English-medium classes at Japanese universities (Hanashiro and McConachy)

(McConachy, 2013). Intercultural communication itself is not simply a matter of individuals
from different cultures coming to the act of communication and enacting pre-programmed
cultural behaviors. It is a dynamic site of sense-making and accommodation to the other
which transcends the affordances for meaning of one particular cultural system. It is our
position that Japanese university students who aim to participate in intercultural
communication through the medium of foreign languages are in need of sociolinguistic
awareness which, while going beyond sociolinguistic knowledge of a particular language, will
nevertheless enable them to reflect on sociolinguistic dimensions of the languages they

encounter.

In order for students to acquire intercultural competence within the context of the
globalization and the internationalization of higher education, we argue that there are two
main areas of awareness which are important: 1) conceptual understanding of the nature of
language and identity and 2) the implications for society of an increase in individuals who
possess diverse linguistic and cultural resources. In the sections following we first of all
situate the concept of identity within a constructivist paradigm, and then we focus
specifically on the intersections between identity and multilingualism in the realm of the
globalizing workplace, education, and society. We further connect this discussion to aspects

of sociolinguistic awareness as a constitutive element of intercultural competence.

Identity as a discursive phenomenon

With the particular attention to globalization recently, the concept of identity is one that has
increased in salience in the minds of individuals around the world. Traditionally, many have
considered identity as something derived primarily from one’s group affiliations, most
obviously one’s nationality. Since the birth of the modern state, many people have taken
national affiliation for granted as a primary resource for identity. Although there are
certainly many people who later become citizens of foreign countries, one’s national identity
is often perceived as static and enduring due to the way it becomes deeply engrained in early
life through participation in social practices such as national-anthem singing (Joseph, 2004).
It is worth pointing out that even for people who do not have a strong sense of their identity
being defined by their national belonging, an encounter with groups or individuals from
different countries can generate sudden patriotic urges, such as in the case of international
sports competitions. In this sense, attention to one’s national belonging as an identity
resource is triggered through salience of in-group/out-group boundaries — in this case,
national boundaries. Beyond national affiliation, age, gender, occupation, and a wide range
of sociological variables also constitute one resource for identity construction. To a certain

extent, meaning and value are ascribed to such social categories at the macro level by
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societal “consensus” based on historically transmitted taken for granted assumptions.
However, it is important not to underestimate the work by individuals at the micro level to
define what it means to be a woman or man, doctor, teacher, teenager etc. It is recognition of
this potential of individuals to define their own reality within the context of concrete activity
with others which is at the root of sociological perspectives such as symbolic interactionism

and ethnomethodology, which are predicated on constructivist epistemology.

The globalization which has occurred in recent decades has contributed to the fracturing of
our conception of individuals as being inherently tied to neatly bounded collectivities from
which we draw our identity, and helped highlight the constructed, self-reflexive aspects of
identity (Williams, 2010). Although the nation-state is still a primary reference point for
many, identity is increasingly construed as a dynamic entity which is continually shaped by
one’s participation in a range of communities and discourse practices (Kramsch, 2010). In
this way, constructivist views of identity see the self as something which is always
provisional — constantly being reconstructed through the exercising of agency in our ways of
acting and talking. In fashionable terms, it is through discourse — through participation in
meaningful social interaction — that we become a subject. Discourse consists of the range of
speech events which individuals use to “get things done” in daily life and, through mutual
coordination of activity, to position ourselves in relation to others, construct relationships,
and use these relationships as a context for defining the self. For foreign language learners,
the foreign language is much more than a structural system; it is an assemblage of cultural
practices semiotically encoded in linguistic symbols. This system provides many affordances
for individuals to index aspects of self and relate to others in new ways through
incorporating certain linguistic practices of the target language into their communicative
repertoire. However, this is not something which is necessarily appreciated by language
learners themselves. When encountering foreign interactional practices there is much room
for stereotyping of target language speakers. For example, some Japanese people learning
English might assume from the fact that interaction in English places a lot of emphasis on
friendliness and displays of egalitarianism (Wierzbicka, 2006), that politeness is therefore
absent in English. This assumption is then projected on to native English speakers.
Conversely, those learning Japanese as a foreign language may assume that because the
Japanese language has a distinct honorific language (keigo) and usage of indirect phrases is

preferred, Japanese are inherently “polite”.

In order for students to decenter from such ethnocentric analyses of foreign interactional
practices, there is an important role for training students to consider the intentions of
individuals in concrete instances of interaction and reflect on how interactional choices are

both reflective of and constitutive of the contexts in which individuals interact (McConachy,
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2015). This can begin to suggest to students that individuals do strategically position
themselves in their interactions based on a host of considerations. Moreover, in the case of
multilingual individuals, it can be seen that there is strategic use of code-switching and
blending of interactional features from different languages (Rampton, 1998). In other words,
bilingual and multilingual individuals transcending national level communication styles,
which is a clear illustration of foreign language acquisition adding new, complex dynamics to
communication. This supports the argument that the reality of language use cannot be
expressed in terms of stereotypes based on communication style or cultural background,
because interaction of bilingual/multilingual speakers is complex and contextual. In short,
what it important for language learners is awareness of how language is used to index
affiliations in particular social groupings and how we use language as a strategic tool for

impression management and positioning ourselves in interpersonal relationships.

Multilingualism and identity in the globalizing Japanese workplace

In the current age, it is particularly important for individuals to contemplate the societal
implications of the increase in bilingual/multilingual individuals, including how such
individuals can contribute to society. The current global economy is characterized by the
utilization of capital for projects and networks across national boundaries. However, the
current economy is not only global, it has become what is often referred to as a “knowledge
economy” (Williams, 2010). Within a knowledge economy, specialist knowledge functions as a
kind of capital which is used to improve the efficiency of services, or as a product in its own
right. Work within the knowledge economy requires a high degree of semiotic manipulation —
or the use of signs — for constructing and decoding meanings, such as in branding,
marketing, and a range of other communication modalities. In this sense, many of those who
engage in the knowledge economy function, at least to some extent, as “symbolic analysts”
(Reich, 1991). Within this context, those who are able to operate effectively across multiple
languages and cultures are in particular demand. It is suggested that multilingual
individuals with high degrees of intercultural competence are able to more flexibly negotiate

across contexts and forge synergies.

Within the Japanese context, however, the value of multilingual individuals from diverse
backgrounds is not always recognized. For instance, Disco Inc. (2014) did a survey which
asked 493 companies about their reasons for hiring foreign students. One section of the
survey shed light on the positive and negative effects of hiring foreign students. The top
three positive effects are creating a stimulating environment for Japanese workers (66.7%),
understanding the advancement of globalization (64.4%), and improving intercultural

understanding (52.9%). On the other hand, the top three negative effects are trouble from
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cultural differences (60.9%), misunderstandings caused by language barriers (57.8%), and a
heavier workload for departments which accepted a foreign employee (54.7%). It is clear that
Japanese companies want to hire foreign students and that foreign students have the
potential to bring about positive changes to the foreign workplace. However, what is limiting
the realization of this potential at the moment is the excessively narrow perspective that
cultural differences are a source of trouble rather than a source of opportunity, and the
preferred expectation is that foreign employees will perform and behave in the same manner
as Japanese workers (Moriya, 2012). The university students of today are the workers of
tomorrow. In this sense, they have a key role to play in transforming the mindset in
Japanese companies into one which recognizes the crucial importance of multilingual ability
and the dynamicity and potential for creative synergies that comes with cultural diversity
and to use languages for exploiting the potential of global economic markets. As an aspect of
sociolinguistic awareness, being aware of some of the dynamic ways languages are being
used in the global marketplace, as well as how successful international companies manage
linguistic and cultural diversity within the workplace. If individuals graduate from Japanese
universities armed with multilingual skills and a sense for the ways these skills could be
utilizes to facilitate interaction across linguistic and cultural boundaries within the Japanese
workplace, this will be highly advantageous in terms of increasing international
competitiveness of companies and the Japanese economy as a whole. From this perspective,
sociolinguistic awareness, as a component of intercultural competence, is a highly valued

commodity.

Multilingualism and identity in the educational realm

Outside of the workplace, sociolinguistic awareness can play an important function in the
educational and societal realm as well. Particularly pertinent in this respect is awareness of
the various contexts in which bilingualism/multilingualism is achieved, specifically whether
it is in formal or informal contexts. In Japan, there are individuals who have become highly
proficient in foreign languages as a result of formal study, while there are others —
sometimes referred to as “returnees” — who have acquired languages in naturalistic contexts
before then returning to Japan. With the rising number of returnees from overseas attending
universities in Japan, there is more interaction between these returnees and Japanese
students, who have learned English through formal instruction. However, returnees’
integration, or re-integration, into the Japanese learning environment has proven to be
difficult (Clavel, 2014). The reason for this is returnees are linguistically and culturally
diverse and this diversity causes identity clashes. That is, many returnees face difficulty in
choosing how to align themselves when faced with oppositional categories such as “Japanese”

or “Non-Japanese”. Even the concept of “returnee” carries with it the implication that
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something is not only “different”, but something that is at the same time “missing”.
Kobayashi (2008) emphasizes support for children who are living or who have lived in the
United States should not be based on “American”, “Japanese”, or “returnee” stereotypes. In
other words, recognizing a certain student’s background of living abroad and also continuing
to develop his or her unique identity will create a more enriched learning environment for
all. Therefore, if educators in Japan had a better understanding of how natural language
acquisition affects identity development in children, interaction in the classroom could shift
from returnee-integration to intercultural-fusion. From this situation, students should learn
that acquiring language in different environments affects learner identity, and this makes
interaction dynamic. This is why learning to recognize and accept a person’s unique identity
and also being able to adapt oneself to different interlocutors will lead to more wholesome

and meaningful interactions.

Multilingualism and identity in the societal realm

Another important area to develop sociolinguistic awareness of is the impact of the
sociocultural context and societal attitudes on language attrition. Additive bilingualism
indicates that a person keeps full ability of their L1 while they acquire/learn their L2. On the
other hand, in subtractive bilingualism, a person will lose ability in their L1 while they
acquire/learn their L2 (Bell, 2014). An example related to this concept is if the Japanese
government moves toward accepting foreign immigrants to cope with Japan’s declining
population and predicted labor shortage. The first generation of immigrants will have to
learn Japanese. In this situation, adults would show little to no language attrition because
they would have acquired enough proficiency in their L1; however, children might display
language attrition because they have not acquired high proficiency in their L1 and there
might not be support for their L1 in Japan. Furthermore, the offspring of the first generation
will more than likely acquire their parents’ L1 and also acquire Japanese; thus, becoming
bilingual. One important topic is how Japan should accommodate immigrants if immigration
to Japan becomes a reality. The Japanese government and general public will need to be
understanding and flexible toward accepting foreign languages and cultures entering society.
From these concepts and examples, students can visualize how an environment change can
affect language acquisition/attrition and identity construction of multiple generations.
Additionally, regarding the topic of immigration, students also have the opportunity to
consider how immigrants can culturally and linguistically affect society and also what

society should do to accommodate immigrants.



