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Selfpreface

The term applied linguistics came into existence in the mid4950s
almost simultaneously in Britain and the United States. In 1964, the
first textbook of applied linguistics The Linguistic Sciences and
Language Teaching was published in Britain. Since then, applied
linguistics began to develop very vigorously. However, in our country,
the research of applied linguistics did not start until the 1980s. And
many English learners, especially university students, are still
unfamiliar with this new science. They often ask such questions as:

What is applied linguistics?

What is the relationship between applied linguistics and other
sciences?

Is it necessary for us to have some knowledge of applied
linguistics?

In order to meet the demand of those English learners, I decide to
compile this book , which consists of five chapters. Chapter One gives a
general introduction of applied linguistics. Chapter Two highlights the

many ways in which linguistics and applied linguistics come together



productively. Linguistics has much to offer to applied linguistics. Tt is
for the applied linguist to be aware of these offerings and use them in
the most appropriate contexts. Chapter Three discusses the application
of applied linguistics in terms of the teacher profession. In its narrow
sense, applied linguistics refers to the study of language teaching and
learning. In this chapter, some major aspects of the teacher profession
are investigated, which is beneficial to learner teachers. Chapter Four
deals with the applications of computers in applied-inguistics research.
The early use of computers in solving applieddinguistics issues can be
traced back to machine translation of the 1950s. At present, computers
are viewed as essential tools in applied linguistics. Chapter Five deals
with the sorts and ranges of knowledge required of an applied linguist.

In the autumn of 2005, I came to Toronto University as a visiting
scholar of its English department. While I stayed there, I had gathered
many materials about applied linguistics, which have helped me a lot in
writing this book. Here Id like to give my heartfelt thanks to Pro.
Brian Corman, chair of the English Department, without whose help 1
could not have access to those valuable materials. 1 also wish to thank
all the related authors from whose writings many quotations of this book
have come. 1 hope readers will learn a great deal about applied
linguistics after reading this book.

At the end of each chapter, there are some questions for
discussion. Most of these discussions have been held in my
postgraduate classes. If such discussions can arouse great interest of

readers in applied linguistics, I will surely feel honored.

Liu Dianzhong
China University of Petroleum

June, 2007



BOIE-PIREACE 555 #5953 fass § L83 63084 44505 LAADH § 45553 S.60583 4 LGRS L9335 1
Chapter One An Overview of Applied Linguistics  «------ceeeee 1
1.1 Origins of the Term Applied Linguistics +-«-eeseeeeeeeeeenees 1

1.2 Definition and Domains of Applied Linguistics — +«+e+eeeeee 6
Chapter Two Applied Linguistics and Linguistics «-------------- 17
Y 1 Tritroduciion ssess moss ssems s sowss saawss semes § Seaw S0ws S5a5s 5058 17

2.2 Historical Background «++-+++++eeeeeeereerrimriii. 18
2.2.1 Growth of American Linguistics «+-esseeeeeeeeeeeeeenn. 20

2.2.2 Generative Linguistics ««---+-++ssesrrmrmmmmmeieeenninn 21

2.2.3 Current Generative Theory ««-«ceeeeeereremmrmmmmmiiiii. 24

2.3 Descriptive Syntax «e-eeeeeseeeeerererrrmrri 30

2.4 Functional and Typological Theories «+-ssereeereeereeeennnn. 31

2.5 Anthropological Linguistics and Sociolinguistics ~— «=++++-+++ 35

2.6 Linguistic Research and Applied Linguistics «+«++seeeeee 39
2.6.1 Phonetics and Phonology «++««+«++eeeeeeeermmmmmimniiiin. 41

2.6.2 Morphology «++++eeeeeeeereessimmmminniiiiiiis 41

2.6.3 SYMEAX ++eeereeseesesererennrninniiiiii 42

2.6.4 Semantics and Pragmatics «---+-seeeeserereereeenaiin 44

2.7 Sociolinguistics and Discourse Analysis «+oveoeeeeeeeeeenene. 46



2.8

Conelusion  swess ssmms ssswss samss semmss 5eaws § Gwes Sowss S5508 1 50055 51

Chapter Three Applied Linguistics and

the Teacher Profession s« sowss sswsss sowss ¢ svsws summs ssws s sowes 53
3.1 Study of Languages and Language Teaching -«--+eveveeeeee 93
3.1.1 Early History «eeeeeeeeeeesmmmmnmmineeen, 53
3.1.2 The Twentieth Century —+o-seeeeeeeereeeeeeeeeeeeaeenen. 54
3.2 Focus on the Language Learner:

Motivation, Styles and Strategies —-+==ssrerererrreeeeeeannns 63
3.2.1 Introduction: Learner Characteristics ««««-v«-eseeeeees 63
3.2.2 Characteristics outside the Teacher’s Control «-+-+--- 64
B, D B MIGEVALIOT  -59%659050.5 L5655 $5R55 SAPES § RIS HI060 50005 25655 65
3.2.4 Learning Styles +++ceeeeeeeeresrermrrimiii, 72
3.2.5 Learner Strategies «+-ee+eeeeeseeeeererrmrrmmiiiii. 75
3.2.6 Pedagogical Implications: the Intersection of Motivation,

Styles and Strategies «++eeeeeeeeererrrermi., ]7

3.2.7 The Use of Style and Strategy Surveys «ceoeoeceeeeeee. 88

B, D 8 CBRBIGETOH  wmmoeienies sasmiss soiammnn sisasun s swisms siniscasco ssion s asssae 89
3.3 Language Teacher Education and Development:

Learning Teaching ««+«+-+++eeeerrerrrermrrmmmm 90
8.3 1 Tniroduciion, mses sseves smmes voumes nomws § s Sumss Saswes s 90
3.3.2 Models of Teacher Education ««-eseeeeeeeeeeeeneeeaenne. 93
3. 3.3 Qualifications and Professional Development:

the PUblic Side  «rrcrerrrrrermrmeermmeemenenenenenenenens 97
3.3.4 The BATQI Framework «-+oooeeoerervvmmemmmiriinnninn 99
3.3.5 Methods of Teacher Preparation — «-«e-eeeeeeeeeeeeenn. 100
3.3.6 Training the Trainers — oooeeeeeeessseeennnnnennnnnn 103



3.3.7 Research on Teacher Development —-e«eeeeeeeeeeeene.

3.3.8 Language and the Language Teacher —«--e-eveeveeee.

N T, U U ———————
3.4 The Language Classroom: Where It All Happens —------

3.4 1 Tnivoduction, =« ssees ssss semsss swmes sssns s sewes smes s o0
4.2 Systematic ObServation «--+++--+«+eseeeerreesoreeerunes
4.3 Interpretive Approaches —«+++eeeereresnnenieniiiiiiiin
4.4 Organizational ISsues ««--++++sssesersrrmrmreeeenennnnnns
.5 Toedback @ ssmss oo s stmss same.amems S5Ees 558 6555 § 553
4.6 Research by Whom?  ++veeesreeerseremnernnneecnunes
4.7 The Ethnography of Language Classrooms — +++-+-+-+
4.8 CONCIUSION ++++++vvrrenrenersseensensennernersnsunseneeenns
Language Testing and Evaluation «--«--+seeeeeeeeeeeeeniinns
5.1 Tntroduciion = susms § fomss sess vasmes Coas s Qe sss § o
.5.2 Language Testing and Applied Linguistics —««++++-+-
.5.3 Current Trends in Language Testing «««+eceeeeceeceees
.5.4 Validity and Reliability in Testing = «+eeceeeeeeeeeees

W W W W W L W W W W W W W

.5.5 Reliability, Item-Response Theory, and Computers
in Language Testing ....................................
3.5.6 Project Evaluation cececereceseerecesctericisitcanianncns

8., 5.7 CORBIUGION +vvone ovme s wwmins swivain snswoms saisiis saiwams swisics s v

Chapter Four Applied Linguistics and Computer

Application .........................................................
AT Teittodiolion, s sseess smes s sooss s4s 5565 § S5585 5 85953 S35 ¢ 589
4.2 Computer Applications in Linguistics —«+eessseereeeereeeees

4.3 The Computer as a Research Tool for Linguistic



Analysis eeeeeeeernnnn 159
4.3. 1 Text-Related Research ««cceceeeeeeneuenienenaunenns 160
4.3.2 Statistical Analyses in Applied Linguistics ~=+-+++ 166

4.4 Computer Applications for Language Learning

and Teaching +++++++sreerersssmnmenneninnniinn, 168
4.4.1 Research on CALL Effectiveness «::eceeeeeeeeeeeens 170
4. 4.2 CALL THOOVATIONS =« s« csossesssassnesssanssonsessns 172

4.4.3 Developments in Writing, Reading, Language Arts,

and Second-Language Instruction «««-eeeeeeeeeeeeeenes 175

4.4.4 Ongoing Problems with CALL «eeeeerereeeneeennnn. 177

4.5 Computational Linguistics «+sssseeeeeeeeeeeereiiniininn. 178

4.6 Conclusion «-cseeeerereresesertiitiieiiiiitiiieisceecacncnenes 184
Chapter Five Becoming an Applied Linguist «----c--ccoeeeeeeene. 186
5. 1 THIFOHHOTOR, 5ns #5968 semes Lomss £a5e65 £8555 54055 § 663 093 § .48 186
5.2 Constraints on the Training of Applied Linguists +«+-+---+ 189

5.3 LinguiStics ««eeeeseeeresmmnnnmiiniiniiiiinin 191

5.4 Language and Mind --+c--veeseessneeneeniueaneensenneenn. 198

5.5 Tanpuage and Sogioty =« ssmss s sxsws sumws sumses sone smases sun 200

5 B Titeraoies il Topl  wsees s oo s iommms 5 v i 202

5.7 The Interaction of Knowledge Domains — «++oeeeeeeeeeenees 208

5 8 Conelision  sesms s sosss sumss s sumes samss s @mss s § Je3es 95565 & 053 211
BibHography ««c:ccecerecrurmutummuiiiii s 216



Chapter One An Overview of
Applied Linguistics

1.1 Origins of the Term Applied Linguistics

The term applied linguistics ( AL) has been in use at least since
the founding of the University of Edinburgh School of Applied
Linguistics in 1956, and of the Center for Applied Linguistics in
Washington, D. C., in 1957. In the case of Edinburgh, the impetus
behind the creation of a new department with an unfamiliar title came
from two different directions. From the one side came an initiative from
“cultural diplomacy”: the British Council for English aimed to provide
specialist courses for highdevel teacher trainers and senior educators
from both Britain and overseas countries so that the practical teaching
and learning of English in Commonwealth countries and the developing
world would be substantially improved. Edinburgh University accepted
that a number of language—related areas of academic study, not solely
English as a foreign language ( EFL) and English as a second language

1
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( ESL) , would be supported by the founding of a new department of
this kind under the pioneering direction of J. C. ( lan) Catford.

The Center for Applied linguistics in Washington, D. C. , owes its
genesis largely to the concern of the Ford Foundation to assist in solving
the problems in language education then being encountered in many
countries in the developing world. They saw the need to collect and
analyze data about the role and use of English and other languages,
international and local, particularly in those countries that had recently
obtained their independence from France or Britain, or were about to
do so. As a consequence of these surveys, it was anticipated that large—
scale projects would be mounted for the design and production of
language-teaching materials and for the training of teachers in their
use. Dr. Charles Ferguson of Stanford University was appointed the
first of a series of distinguished directors of the center.

Thus, in the case of each of the academic institutions that first
bore the term applied linguistics in its title, it was in the national
Britain in 1956 and

to promote the learning and teaching of

interest of a major English-speaking country
the United States in 1957

English for educational development, and to unlock the considerable

funds necessary in order to establish an institutional base.

Although the two directors and their colleagues came from
academic posts in linguistics, they were faced with the immediate
necessity of addressing practical tasks. At Edinburgh, a principal task
was to articulate for the first time, in new graduatedevel courses, the
intellectual bases of language learning and language teaching for the
benefit of senior educators working in the developing world. In
Washington, a principal task was to design and carry out multiple
largescale surveys of language use in Africa; these, in turn, would be
used as part of the design criteria for new programs of language
teaching, including the preparation of new generations of teacher

2
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trainers. Applied linguistics was thus produced simultaneously on both
sides of the Atlantic, not as an a priori concept, but as the
consequence of creative minds aware of the developments then current
in the discipline of linguistics, applying their talents to specific
language—related tasks.

It is a central feature of applied linguistics that it is task—related,
problem-oriented, project-centered, and demandded. It is also
fundamentally based in academic disciplines. This point is an
important one since many people outside applied linguistics jump to the
erroneous conclusion that applied linguistics is a high-flown name for
advanced English-Janguage teaching. It is, of course, true that much
of the demand for specialists with applied linguistics training arises in
connection with language teaching. There is, though, an increasing
demand for other international, regional, and national languages also,
as is evidenced by the growing number of programs offered by the
“cultural diplomacy” arms of the countries concerned ( emulating the
achievements of the U. S. Information Agency and the British Council
for English) for the teaching of, for example, French, German,
Italian, Japanese, Spanish, and Portuguese.

Throughout the world a surge in English multilingualism is

occurring one so strong that more and more courses are being
offered to a growing range of learners with ever more specialized
learning aims and needs. In order to meet these needs, it is not just
classroom teachers who are required, essential though these are, but
specialists able to analyze in close and relevant detail the new learners”
needs and the nature of the conditions in which the learning and
teaching would take place, conditions that crucially affect the design of
most-appropriate teaching courses. Applied linguistics is uniquely
capable of imparting the knowledge, understanding, and conceptual

skills necessary to undertake these analyses and to devise the

3
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accompanying material. But again, although it is applied linguistics,
uniquely, that offers unified solutions to these higherdevel conceptual
problems in language teaching, it is not solely in language teaching that
applied linguistics contributes. Rather, it contributes in a wide range
of language-—related areas.

The term applied linguistics, then, has a history reaching back
over 50 years, starting from nearly contemporaneous beginnings in
Scotland and the United States. The subsequent expansion of centers

for the study and teaching of applied linguistics has been more rapid in

Britain and Europe including the establishment of “daughter”

centers such as those in Hyderabad, Singapore, and Hong Kong
than in the United States ( although the latter country has helped to
facilitate the teaching and learning of English in Guam, American
Samoa, and the areas earlier known as the U. S. Trust Territories in
the Western Pacific, as well as in a number of other countries through
Binational Centers ). The British have found that one-year,
postexperience master ~ s-degree courses in applied linguistics have

attracted large numbers of high—-quality applicants who subsequently

find a wide range of jobs open to them most of them, it is true, in
higher-echelon positions in EFL/ESL.

In addition to centers for the study and teaching of applied
linguistics, there have emerged a number of serious academic and
professional associations, notably the International Association of
Applied Linguistics ( AILA) , the British Association for Applied
Linguistics ( BAAL) , the American Association for Applied Linguistics
( AAAL) , and similar bodies in many countries. The many thousands
of members of these associations are served by a range of journals,
among the most prestigious of which are Applied Linguistics ( AL) ,
Annual Review of Applied Linguistics ( ARAL) , English Language
Teaching Journal ( ELTJ) , International Journal of the Sociology of

4



Chapter One  An Overview of Applied Linguistics

Language ( IJSL) , International Review of Applied Linguistics
( IRAL) , Journal of Multilingual and Multicultural Development
(JMMD) , Language Learning System, TESOL Quarterly ( TQ) , and
World Englishes. Many other journals also now exist, often with more
restricted circulation than the journals named here.

The economic and logistical success of applied linguistics has
occasionally led to contrary or even hostile reactions, in particular from
some specialists in theoretical linguistics, on the one hand, and in
literature on the other. Even today it is not unknown for non-applied
linguists to maintain that “there is no such thing as applied
linguistics,” or at least to seek a return to the conditions and attitudes
that prevailed before applied linguists became influential in language—
teaching policy and decision making. Such reactions reflect complex
sentiments that include some of the following: frustration with the fact
that graduate-student demand, and therefore funding and resources, is
typically greater for applied linguistics than for either general linguistics
or English literature; an elitist belief that theoretical or purely literary
studies are morally and intellectually superior to applied studies; a low
opinion of the art of teaching and a lack of understanding of the
possibilities of serious intellectual work relating to language teaching
and learning; nostalgia for earlier literature; and a view among some
specialists in linguistics that practice (i.e. , classroom teaching) must
be determined by the results of research, which in turn is determined
by theory, and that, therefore, foreigndanguage teaching must
necessarily be dominated by linguistics.

Among this latter group, even when there is tolerance of the
existence of applied linguistics, it is often conditional on applied
linguistics” being narrowly interpreted as “linguistic theory applied. ”
There is a subtle presupposition within such a formulation that the
its  “rules of

5
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engagement” as it were are agreed by all concerned to be those of
theoretical linguistics, and indeed of one particular school of thought in
linguistics, even though the purposes of applied linguistics are
( unfortunately) utilitarian. Yet the considerable and growing strength
of applied linguistics is evidenced by the continuing demand for
specialists trained in that field, by the continuing extension of the uses
of applied linguistics into new fields, and by the growing flow of

valuable contributions to research, publications, and action that

applied linguists are producing.
1.2 Definition and Domains of Applied Linguistics

“Applied linguistics” is using what we know about ( a) language,
(b) how it is learned and ( ¢) how it is used, in order to achieve some
purpose or solve some problem in the real world. Those purposes are
many and varied, as is evident in a definition given by Wilkins
(1999:7) :

In a broad sense, applied linguistics is concerned with increasing
understanding of the role of language in human affairs and thereby with
providing the knowledge necessary for those who are responsible for
taking language-related decisions whether the need for these arises in
the classroom, the workplace, the law court, or the laboratory.

The range of these purposes is partly illustrated by the call for
papers for the American Association of Applied Linguistics ( AAAL)
2002 conference, which lists 18 topic areas:

Language and its acquisition

Language and assessment

Language and the brain

Language and cognition

Language and culture
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Language and ideology

Language and instruction

Language and interaction

Language and listening

Language and media

Language and policy

Language and reading

Language and research methodology

Language and society

Language and speaking

Language and technology

Language and translation/interpretation

Language and writing

The call for papers to the 2002 AILA conference goes even further
and lists 47 areas in applied linguistics.

Peter Strevens, the first academic to hold the title professor of
applied linguistics in Great Britain, relates a story about a colleague of
his, engaged in a lexical project, who needed to have a precise
definition for the term dog. Quite reasonably, he turned to a group of
colleagues in biology and zoology for help. After due deliberation, they
proclaimed that “a dog is a fourHfooted mammal recognized by another
dog as being a dog. ”This is, obviously, akin to Groucho Marx s
notion that if something quacks like a duck and walks like a duck, it
must be a duck, and any other self—respecting duck would know that.

Applied linguistics is an unusual discipline; there is no question
that, like the dog in the above anecdote, applied linguists around the
world can nose each other out, but beyond that there is often less

agreement. Some people have pointed out that the name is an

oxymoron it is not linguistics that is applied; we agree with that
notion, and presently we will explain why. Some people simply do not
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