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What’s Your Learning Style?

O

O

At the end of this unit, your students will be able to:
identify and explain their personal learning styles:

O

give positive and negative feedback in formal, informal. and casual situations;

describe learning techniques that match visual, auditory. and kinesthetic learning styles:

use idiomatic expressions that are based on visual, auditory, and kinesthetic terminology.

Ready; Set; GO!! Conversational Warm-Up

Step 4:

Step 5:

what the words mean.
hands on—actively doing something (to learn) or experiencing
it personally rather than just reading or hearing about it
to concentrate—to focus and think clearly
Give students 5 or 10 minutes to fill out the survey. They should
work quietly and individually. Circulate around the room to
help them if they have questions.

. After students have completed the survey, tell them how to add

up their points:

Visual—add the scores for numbers 1. 4, 7, 10, 13
Auditory—add the scores for numbers 2. 5. 8, 11, 14
Kinesthetic—add the scores for numbers 3, 6, 9, 12, 15

Have students practice saying the words “visual,” “auditory”
and “kinesthetic” aloud as a class (they can listen to your
pronunciation and repeat after you). Be sure they pronounce
the /3/ in “visual” and the /6/ in “kinesthetic.” Then, ask for
volunteers to read the explanations under “What are these
learning styles?” in the student book. Discuss the explanations
with the class to make sure they understand.

: Preview these vocabulary words from the survey in the student book to make sure students understand

The experiments, which are always found in
the beginning of each unit, are fun, interactive
ways to introduce your students to the unit’s
topic. It's important to get your students thinking
about each unit’s theme right at the start—
before they tackle the Listening Tasks. It is
important not to skip them.

This unit’ s experiment is especially important
for understanding the topic of learning styles. It
will not only help your students understand the
unit” s theme, ‘but it will also help them study
better as well. It involves reading, listening to
directions, practicing pronunciation, and class/
small group discussion. Depending on your
students’ level, it may take longer than you’d
like, but it is a very important part of this
chapter.

Give students 10~15 minutes to find partners with the same learning style and to discuss the questions in

the student book. Circulate around the room to help groups that have questions.
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Interactive Listening

Review the words and phrases in the Word Box with students before playing the audiotape.

Step 1: Ask students to close their books and listen.

Step 2: Ask students to write the missing words in the blanks to complete the dialogue. Do not stop the tape during
this exercise.

Write the cloze answers on the board or overhead transparency while students correct their own work. Then play the audio

version again so students can listen and read along with a complete and correct dialogue. This reinforces the skills learned as

well as the vocabulary and its use.

@ Script
James: Hi, Adrian. How are you?
Adrian:  Oh, I'm alright.
James: Just alright? Is anything wrong? Are you sick? You look kind of tired.
Adrian:  No, ['m not sick. I guess I just have something on my mind.
James: What’s going on?

Adrian:  Well, I'm really struggling in one of my classes, and it seems that no matter how much 1 study, [

just don’ t understand the material. It”s discouraging. I’ m thinking of changing my major becausc I
just can’ t seem to learn in that class.

James: And you need the class for your major?
Adrian: Yes. It’s organic chemistry, and since I’m pre-med, I've got to have it.

James: Organic chemistry, huh? 1" ve heard about that class. It seems that everyone has trouble with it, so ¢iom

get too down on yourself.

Adrian: I know, I know. I’ ve heard all the same stories you have. [ mean. 1’ ve been pre-med for a year and a

half now. and everyone talks about how organic chemistry is the weed-out class for pre-med
students. That’ s why [ waited until after I finished the basic chemistry course and got done with

calculus before I decided to tackie organic chemistry.

James: But still, you' re struggling through the class, even though you’ ve done your best to make sure that

you're ready for it.
Adrian:  Right, that’s what is so discouraging.

James: Maybe it’s not you. Maybe it’s the professor. I mean, how does he teach the class?



Adrian:

James:

Adrian:

James:

Adrian;

James:

Adrian:

James:

Adrian:

James:

UNIT1 What's Your Learning Style?

Professor Young gives the lectures, and then we have a TA for the lab. The lectures are okay. As long

as I read the textbook before 1 go to lecture. I don’t have a problem understanding and taking notes. It’
s the lab that's killing me.

You take a lot of lab classes in pre-med, don’t you?
You can say that again,
So, are the labs in all your classes hard for you, or is it just this particular one?

Actually, labs are usually my favorite part of the class. I don’t know why this one is so difficult.

You know, I was just studying about learning styles in my psychology class, and I wonder if maybe
your learning style doesn’ t match the TA’ s teaching style. If that’ s the case, it could cause real
problems for you, and it would explain why you are struggling so much.

I don’t really know much about learning styles.

Well, why don’t you go to the student counseling center? They have a learning style test that you can

take, and the counselors can talk to you about what your learning style is. They can help you figure

out how to study more effectively.

Really? That’s a good idea. Maybe 1’1l stop by the counseling center tomorrow.

Yes, you should. I think you'll be glad you did.

Ask students to answer the following questions as they listen to the dialogue.

&= Reference Key
1. What is Adrian’s learning style preference?
He is a kinesthetic learner.
2. What does the counselor think about Adrian’s notes?
The counselor thinks they are good; they contain diagrams with good detail.
The counselor suggests that Adrian re-write his notes so that he can learn the material better and so that he can
include information the professor doesn’t cover in the lecture.
3. What advice does the counselor give Adrian about the lab?
The counselor suggests that Adrian talk to the TA.

Adrian could ask the TA to write the instructions on the board or on a handout.

Adrian could ask the TA to demonstrate the steps of the lab for him.

e

Script

Counselor: Now that you’ve taken the Kolb Learning Styles Inventory, Adrian. let’s talk about what it means.

Adrian:

That would be great.

Counselor: Your results show that you are a strong kinesthetic learner. That means that you prefer hands-on

learning, and that you learn best when you are able to actually do things. Since your lowest score is in
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Adrian:
Counselor:

Adrian:

Counselor:
Adrian:
Counselor:

Adrian:
Counselor:
Adrian:
Counselor:

Adrian:

Counselor:

Adrian:
Counselor:
Adrian:
Counselor:

Adrian:

the auditory style, you probably have trouble following oral instructions or remembering information
that is told to you. Do those things rimg frue?
Yes, that makes a lot of sense.

Okay, so the inventory seems to have pegaed you correctly. Now, let’s talk about how you can use

this information. Why don’t you start by telling me how you’ ve been studying for organic chemistry?
You mentioned that you were having trouble with the class, right?

Right. The lectures are fine. The professor uses PowerPoint, so that makes it easy for me to take notes
and understand what he’s saying. But, then when I go to lab, nothing seems to make sense.

Do you have your notes with you?

Sure. Here they are.

It looks like you have done a nice job copying the professor’ s PowerPoint slides, You have some
wonderful detail in these diagrams.

Thanks, I try to copy exactly what is on the slide.

That’s a good way to start on taking notes, but you might consider re-writing your notes after class.
Really? That seems like a lot of work.

Yes, it is. But since you are a kinesthetic learner, re-writing notes could really help you learn the
material thoroughly. Also, by re-writing your notes. you could organize them in a way that made sense
to you, and even include information that is in the book but that the professor didn’t mention.

I guess [ could try that. Still, what I really need help with is the lab. The TA tells us what to do, and
then I spend the rest of lab trying to figure out what she said. ! can & follow her

It sounds like the TA is giving instructions in your weakest learning style—the auditory style. It =
no wander you have trouble with the lab.

So what can I do?

I recommend that you talk to the TA. Ask her to write the instructions on the board or on a handout.

I’ m not sure she could do that. The instructions are pretty complicated.

If that’ s not possible, then have the TA show you the steps. As a kinesthetic learner, it would really
help you to watch someone demonstrate the steps of the lab before you tried to do them.

That’s a really good idea. Thanks.

Check the answers for Activity 1 with the entire class orally. Have students raise their hands to answer questions and make
sure all students participate. Ask students if they heard any words or phrases that they did not understand.

Allow students to listen to the dialogue 2~3 more times in order to gain the contextual meaning of the words and phrases
identified in this exercise.

Call on students individually to define the new words and phrases in context. Ask students if they think these words are idioms

or not.

&= New Words

to ring frue:

to seem correct

pegged: described, defined (informal)
I can’ t follow her: I can’ t understand her.
It' s no wonder: It’ s not surprising.
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Step 1: Give students the following list of vocabulary words that they might find helpful. Write these on the
board or display them on an overhead transparency.

Useful Vocabulary Expressions

1. The counselor gives good feedback because...
knowledgeable Feedback is a neutral term used
gives alternatives for response, advice, criticism, and/

seems to understand or compliment.

The counselor does not give good feedback because...

gives Adrian more work

spends time listening

inappropriate advice
2. Adrian feels generally positive/negative about the counselor’s feedback.

Positive—agrees: eager: glad; good ideas

Negative—a lot of work: lecture is not his problem; resists (avoids; refuses to accept); uncomfortable
3. It would/would not have helped to know my learning style or talk with a counselor because...

intelligence versus learning style

to study hard/to work hard

how the teacher presents information can influence how students learn

was not related to—was not connected with; didn’t have to do with

Step 2: Instruct students to discuss these questions in small groups of 2~4.
Step 3: Have a designated speaker from each group share their ideas with the whole class. If you have an exceptionally

large class, you should lead the discussion and ask for a few volunteer responses to each question.

1. Do you think the counselor gives Adrian good feedback?
Answers may vary. Students that think the counselor gives good feedback may say the counselor seems
knowledgeable, bases advice on Adrian’ s learning style, gives alternatives when Adrian doesn’ t think a
suggestion will work, explains reasons for the advice, and seems to understand both the class situation and
learning style information.
Students that don’t feel the counselor gives good feedback may say the counselor just gives Adrian more work
to do, doesn”t seem to spend much time listening to Adrian describe his problem, doesn’t go over information
about learning styles thoroughly enough, and seems to think that Adrian can tell a teacher how to teach (which
is inappropriate).
Sample Answer: Although the counselor seems knowledgeable about learning styles, I think the
counselor doesn’t give Adrian good feedback about his specific problem. The counselor doesn’t explain very
much about learning styles, so Adrian doesn’t have enough information to really know how his learning style
affects his learning. For example, he doesn’ t know that re-writing notes is helpful for kinesthetic learners or
that watching a demonstration would help him. If the counselor had spent more time explaining learning styles
to Adrian, Adrian would be able to figure out solutions that would work for him instead of having the
counselor suggest things that just give him more work.

2. How does Adrian seem fo feel about the counselor’s feedback?
Answers may vary. Students may say that Adrian feels good about the counselor’s feedback because he agrees
that his learning style is kinesthetic and seems eager to learn how to use this information; he seems happy that
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the counselor likes his notes and says that he may try re-writing his notes after the counselor explains how it
will help him as a kinesthetic learner; and he thinks that having the TA demonstrate the steps of the lab is a
really good idea. Students that don’ t think Adrian likes the counselor’ s feedback might note that Adrian
hesitates about re-writing his notes because it would be a lot of work; he indicates that the lecture is not his
problem, so re-writing the notes will not help him much with his troubles in the lab; and he resists asking the
TA to write out the instructions and seems to be uncomfortable with that suggestion.
Sample Answer: | think that Adrian is generally positive about the counselor’s feedback and suggestions.
Adrian genuinely seems to want help, and he is eager to hear what the counselor has to say. There is only one
suggestion that the counselor gives that Adrian doesn’ t think will help him—asking the TA to write out the
instructions—but seems willing to at least try the other suggestions that the counselor gives him.

3. Think of a class that you have siruggled in or a class project that was not easy for you. Would it have helped fo
know your learning style or to talk with a counselor? Why or why not?
Answers will vary. Some ideas are given below:
Yes—If I had known about my learning style, I would not have felt I was just dumb or slow; I would have
realized that how the teacher presents information can influence how well I learn; I could have found ways to
study better instead of just working really hard and not being very successful.
No—I don’ t think it is useful to know about learning styles because everyone has lots of ways of learning, so
no one has just one learning style; the class I struggled in was in college, and | had already figured out the best
ways for me to study. so | don’t think that a counselor who didn’t know me or the class could have helped me
very much; the problem I had was not related to learning styles.
Sample Answer: When [ was in grade school, 1 had trouble in reading class. I didn’t like what we had to
read, and I would rather be outside playing with my friend instead of inside reading boring books. I think that if
the teacher had picked more interesting things for us to read, such as books about sports or dinosaurs, I would
have been happy to sit and read for hours. So, my problem was not related to learning styles, but rather it had
to do with the content of the reading. Also, I don’t think that knowing about learning styles would have helped
because 1 was too young to understand or apply the information at that time.

TEAGHER NOTE: There can be a variety of possible responses to the questions in this exercise. This exercise is
designed to enlist students’ opinions rather than concerted answers. 1

Your role as teacher is to facilitate the critical thinking of the students as they organize their thoughts and
i'esponses in English, using vocabulary and concepts gained through contextual listening and understanding of the
dialogue.

The goal is to help students formulate opinions based on facts and realistic expectations of how people interact.
This creates a language environment based on communication rather than on memorization.

Speaking Interaction

Step 1: Ask students to listen and repeat the following examples of formal, informal and casual functions that
appear in the text. Pay close attention to their diction.

TEAGHER NOTE: These phrases may need further clarification:
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Formal

1. “Still life” is a drawing or painting of something small that doesn’t move, usually fruit or flowers on a table.

1. “Alittle off” means slightly wrong.

1. “Angular” refers to having angles or points.

2. "I can’t keep the pounds off” means I'm gaining weight and I can’ t lose it.

2. “Cardiovascular exercise” is exercise that makes the heart work hard to pump blood, such as walking. jogging,
and swimming.

Informal

3. "By all means” is an emphatic way of saying definitely.

Casual

3. “It’s to die for” means it's very good; this is a casual expression.
Step 2: Instruct students to practice these patterns with a partner. After most of the students have gone through the
dialogues. instruct them to switch roles.
Step 1: Instruct the students to listen carefully and then fill in the missing lines with what they hear.
@ Script

1. A: So. Brad, now that you’ ve taken the learning style inventory, let’s go over what it means.
B: Okay, that sounds good to me.

A: First, here’ s a sheet that summarizes the different learning styles. Since your score shows that you are a
visual learner. I thought we could look at the information together as we discuss it.

ow]

: (laughing) Thanks. I think that will help me follow what you are talking about.

A: Visual learners take in information through their eyes. which means that just listening to a lecture can be
very difficult.

B: That’ s really true. I hate it when my professors talk and talk and don’t write any notes on the board. |
don’t get very much out of those lectures.

A: I'm not surprised. One thing you could do to help yourself is to read the text before going to the lecture.

B: How would that help?

A: You would give yourself the chance to take in the information through your eyes first, before trying to take
it in through your ears.

B: Oh. sure. that makes sense.

2. A: Now that Abby has finished her presentation, let’s give her some feedback on how she did. First, let’ s
start with the positive. What did she do well?
B: She spoke loudly and clearly. I could understand what she said.
A: Okay. good. What else?
B: I think she needs to work on looking up and making eye contact. She read her paper during most of her
presentation.

A: Alright, but right now I want to focus on positive feedback. Save your suggestions about how she
could improve for later.
B: She seemed confident. She stood up straight and didn’t lean on the table.

>

: Yes. that” s right. Abby. you are getting much better at having good posture and movement.
B: And. her speech was well-organized. Her conclusion reminded me of all the important points she had made.
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Step

: Good. Yes. Now. what about some things that Abby might work on for next time? We' ve already talked

about eye contact.

: There were some long pauses when she was trying to think about what to say next.
: True. Perhaps rehearsing a few more times before her presentation would help her not to pause as much.

Brent. I’ ve written this paper for my history class. Could you look at it for me?
No problem. Is there anything specific you'd like feedback on?
I’ m mostly concerned about the organization.

: Okay. (reads the paper) Your introduction is very clear. [ can tell exactly what the paper will be about

from the introduction.

: Thanks. 1 worked hard on the introduction, since that’s what | usually do the worst on.

: Well, all your effort paid off because this introduction is great. But the conclusion seems a little weak.
: What do you mean?

: It seems too general and too short. You tell us all this interesting stuff in the paper, and then the conclusion

sort of trails off without a strong finish.

: 1 guess 1’1l have to work on that.

2: Ask students to work with their partners to replace the above missing lines to complete the dialogues.
Possible answers are included below, but please note that more than one answer per line is possible. After

you have checked the answers, have students practice these dialogues in pairs.

Possible answers to incomplete dialogues

1. A:

B:

A:

So, Brad. now that you’ve taken the learning style inventory, let’s go over what it means.
Okay, that sounds good to me. / Great, 1’ d like to know more. / Let’ s get started. I’ m interested in finding

out more. etc.
First, here’ s a sheet that summarizes the different learning styles. Since your score shows that you are a

visual learner, 1 thought we could look at the information together as we discuss it.

: (laughing) Thanks. I think that will help me follow what vou are talking about. / This sheet looks really

helpful. / Yes, I think this will help me understand what you' re telling me. etc.

: Visual learners take in information through their eyes, which means that just listening to a lecture can be

very difficult. / Visual learners can learn more from reading than they can from listening to someone explain

something. / As you can see, visual learners rely on their eyes to get information, not their ears. etc.

: That’ s really true. I hate it when my professors talk and talk and don’t write any notes on the board. 1

don’ t get very much out of those lectures.

: I’ m not surprised. One thing you could do to help yourself is to read the text before going to the lecture. /

Sure, that makes a lot of sense. You might try reading the text before attending the lecture. / Of course. It
might help you to read the textbook before you go to class. etc.

: How would that help?

: You would give yourself the chance to take in the information through your eyes first, before trying to take

it in through your ears./ You would have a better idea of what the professor would be covering, so it

wouldn’ t be as difficult to follow the lecture. / By reading the text, you use your strong learning style to take

in new information, and when you go to class and hear the lecture, your weak learning style isn’ t dealing

with new information. etc.

: Oh, sure. that makes sense.
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UNIT1 What's Your Learning Style?

Now that Abby has finished her presentation. let’s give her some feedback on how she did. First, let’s start
with the positive. What did she do well?

: She spoke loudly and clearly. I could understand what she said. / She had an interesting presentation. Her

topic seemed very relevant to the class. / I thought she smiled and used humor well. etc.

: Okay, good. What else?
. [ think she needs to work on looking up and making eye contact. She read her paper during most of her

presentation. / She could have changed her volume and pace more to make the speech more interesting. /

She seemed too nervous to look at people in the audience. etc.

. Alright, but right now I want to focus on positive feedback. Save your suggestions about how she could

improve for later.

: She seemed confident. She stood up straight and didn’ t lean on the table. / She had some good gestures that

seemed very natural. / It was effective when she walked across the room to make her second point. etc.

: Yes, that’s right. Abby. you are getting much better at having good posture and movement.

: And, her speech was well-organized. Her conclusion reminded me of all the important points she had

made./ It was great when she told the story about her brother. It really clarified her point./ I liked her

introduction. It made me interested to hear the rest of the speech. etc.

: Good. Yes. Now, what about some things that Abby might work on for next time? We’ ve already talked

about eye contact.

: There were some long pauses when she was trying to think about what to say next. / I was a little confused in

the middle when she was talking about the graph. It could have been clearer. / It would have been helpful to

have better transitions so that the audience knew when she was moving from one point to the next. etc.

: True. Perhaps rehearsing a few more times before her presentation would help her not to pause as much. /

Right. If she had pointed to the graph while she was explaining it, the audience might have understood the

graph better. / Transitions are very important. They keep your audience from getting lost. etc.

: Brent, I’ ve written this paper for my history class. Could you look at it for me?
: No problem. Is there anything specific you'd like feedback on? / Sure, I’ d be glad to. / Okay. What exactly

do you want feedback on? etc.

: I’m mostly concerned about the organization.
: Okay. (reads the paper) Your introduction is very clear. I can tell exactly what the paper will be about from

the introduction.

: Thanks. 1 worked hard on the introduction, since that’ s what I usually do the worst on./ I’ m glad. It took

me a long time to write the introduction. / Really? That’s a relief. since 1 worked so hard on it. etc.

: Well, all your effort paid off because this introduction is great. But the conclusion seems a little weak. / 1’ m

not surprised. You did a nice job on the introduction. I think the conclusion needs some work, though./

Yeah, it’ s really good. The conclusion, on the other hand, could be better. etc.

: What do you mean?
: It seems too general and too short. You tell us all this interesting stuff in the paper, and then the conclusion

sort of trails off without a strong finish. / The conclusion is a little boring. It’ s as if you were tired of

writing the paper. / You bring up a bunch of new information in the conclusion. I think you should include it

earlier in the paper. etc.

: I guess [ 11 have to work on that.



