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PREFACE

A few years ago, the Carnegie Foundation asked a group of leading scholars,
teachers, and intellectuals to investigate the current state of undergraduate
education at America’s research universities. The Boyer Commission report
was unequivocal about the problems: “The experience of most undergraduates
at most research universities is that of receiving what is served out to them. In
one course after another they listen, transcribe, absorb, and repeat, essentially
as undergraduates have done for centuries.” The investigators called for a
“new model” of undergraduate education that would “turn the prevailing
undergraduate culture of receivers into a culture of inquirers, a culture in
which faculty, graduate students, and undergraduates share an adventure of
discovery. . . .” In particular, they added, “The first year of university experi-
ence needs to provide new stimulation for intellectual growth and a firm
grounding in inquiry-based learning.”

The “adventure of discovery” is what many of us love about writing. Our stu-
dents often enter our composition classrooms with little experience using lan-
guage as a tool of learning. Then we help them understand that writing can be a
means for finding out what they didn’t know they knew, and that the process of
revision can lead to a fresh way of seeing things; pretty soon even some resistant
writers welcome the invitation to sit down and write. They’ve discovered that
they can write to learn.

Most of us already teach inquiry, although not all may realize it. For in-
stance, our writing classes invite students to be active participants in making
knowledge in the classroom through peer review workshops. When we ask stu-
dents to fastwrite or brainstorm we encourage them to suspend judgment and
openly explore their feelings or ideas. And when we ask students to see a draft
as a first look at a topic, and revision as a means of discovering what they may
not have noticed, we teach a process that makes discovery its purpose. Indeed,
most composition classrooms create a “culture of inquirers” rather than passive
recipients of what their teachers know.

That’s why the Boyer Commission’s call for an inquiry-based freshman year
resonated with me and so many others. Initially, I saw its relevance to one of the
most common writing assignments in the composition course—the research
paper—and this led me to write my book The Curious Researcher. But an
inquiry-based approach can and should permeate every assignment in the
entire sequence of freshman writing courses. I also thought that although much
of what we already do involves inquiry-based learning, we should explicitly
make the spirit of inquiry—its practices, methods, and purposes—the focus of
the writing course, generating ideas that students can apply not only in our
classrooms but in their work in other disciplines.
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Preface

INQUIRY IN THE WRITING CLASSROOM

Historically, composition teachers have struggled to decide what besides reading
and writing skills students could export to their other classes and, later, into
their lives. Often we vaguely refer to “critical-thinking” skills. The Curious
Writer offers a comprehensive approach for teaching inquiry. ThlS idea also may
seem vague until you consider the following.

First, think about what is required to create a culture of inquirers in the
composition course. How do we create the learning environment that will foster
such a culture? I believe there are at least five key features of an inquiry-based
classroom on nearly any subject.

il

Create an atmosphere of mutual inquiry. Students are used to seeing
their teachers as experts who know everything that students need to
learn. But in an inquiry-based classroom instructors are learners, too.
They ask questions not because they already know the answers but
because there might be answers they haven’t considered.

. Emphasize questions before answers. The idea that student writers begin

with an inflexible thesis or a firm position on a topic before they engage in
the process of writing and thinking is anathema to inquiry-based learn-
ing. Questions, not preconceived answers, lead to new discoveries.

. Encourage a willingness to suspend judgment. Student culture at most

schools works against this. Papers get written at the last minute,
multiple deadlines in multiple classes compete for students’ time, and
multiple-choice tests or lecture courses imply that there is one true
answer and the teacher knows it. To suspend judgment demands that we
trust the process that will lead us to new insights. This requires both
faith in the process and the time to engage in it. The composition course,
with its emphasis on process, is uniquely suited to nurture such faith.

. Introduce a strategy of inquiry. It’s not enough to simply announce that

we're teaching an inquiry-based class. We have to introduce students to
the strategy of inquiry we’ll be using. In the sciences, the experimental
method provides a foundation for investigations. What guidance will we
give our students in the composition course? The Curious Writer features
a strategy that is genuinely multidisciplinary, borrowing from science,
social science, and the humanities.

. Present inquiry in a rhetorical context. An essay, a research project, an

experiment, any kind of investigation is always pursued with particular
purposes and audiences in mind. In an inquiry-based class, the situation
in which the inquiry project is taking place is always considered.

You’ll find all of these elements of inquiry-based learning integrated in The
Curious Writer. For example, each assignment in Part Two, “Inquiry Projects,”
leads students toward writing subjects that offer the most potential for learning.
Rather than write about what they already know, students are always



Preface

encouraged to choose a topic because they want to find out more about it. In
addition, the discussion questions that follow the student and professional
essays are crafted to do more than simply test their comprehension of the piece
or reduce it to a single theme. In many cases, questions are open ended and can
lead students in many directions as they analyze a reading. The Curious Writer
maintains a voice and persona throughout the book that suggests that I am
working along with the students as a writer and a thinker, which is exactly the
experience of mutual inquiry I try to create in my classes. Finally, The Curious
Writer is organized around a strategy of inquiry that is present in every assign-
ment and nearly every exercise. Introduced in Part One, “The Spirit of Inquiry,”
I call on the model often in every subsequent chapter. The inquiry strategy is the
thematic core of the book.

THE INQUIRY STRATEGY OF THE CURIOUS WRITER

A strategy of inquiry is simply a process of discovery. In the sciences, this process
is systematic and often quite formal. The model I use in this book borrows from
science in some ways through its insistence on continually looking closely at the
“data” (sensory details, facts, evidence, textual passages, and so on) and using
it to shape or test the writer’s ideas about a subject. But the heart of the model
is the alternating movement between two modes of thinking—creative and
critical—in a dialectical process. One way of describing this is shifting back
and forth between suspending judgment and making judgments (see Figure A).

To help students see how questions can help them see their writing subjects
in new ways, I offer four categories of questions—those that explore, explain,
evaluate, and reflect—and return to these frequently, particularly in the early
stages of the inquiry process. These will be most evident in the follow-up ques-
tions to the many readings throughout The Curious Writer. A strategy of inquiry
is useful only if it makes sense to students; I've tried very hard, particularly in
the first section of the book, to make the model comprehensible.

OTHERFEATURES =~

Because the inquiry-based approach is central to The Curious Writer, it’s crucial
for students to work through the first three chapters in Part One, “The Spirit of
Inquiry.” Part Two—the largest—focuses on “inquiry projects.” The range of
assignments in this part should satisfy the needs of most composition instruc-
tors. If your university is lucky enough to have a two-semester sequence, The
Curious Writer includes assignments suitable for both courses, including
personal, argument, and research essays. Also included is the ethnographic
essay, a form that engages students in field research; The Curious Writer is the
first major text to include ethnography.

The book’s focus on genres of writing also makes it appealing for advanced
composition courses. For example, assignments such as the profile, review, and
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FIGURE A In nearly every assignment in The Curious Writer, students will use this strategy of inquiry.

proposal help students see how to apply what they’ve learned to distinct rhetorical
situations and help them to understand how those situations shape the genres.
In recent years, I've become interested in reading strategies, a topic that
I never mentioned as a novice teacher. There was simply so much to say about the
writing process that I didn’t think reading was a topic that should get much
airtime. Yet as in writing, students bring many prior beliefs and assumptions
about reading into our classrooms, and because reading is always an important
part of teaching writing, I've come around to talking more about it. The Curious
Writer reflects this. Chapter 2, “Reading as Inquiry,” is devoted to the topic. The
best thing about this is that the inquiry model I promote for writing applies just
as easily to reading. I've also expanded the discussion to reading images. This
emphasis on visual rhetoric echoes the latest developments in composition in
response to the growth of the Web and the growing visual literacy of our students.
Finally, the approach of The Curious Writer grows in part from my own
scholarship on research writing, particularly the criticism that research is too
often isolated in the writing course. Students understandably get the idea that
research is reserved only for the research paper if they're asked to do it only
when they’re assigned a research project. This book makes research a part of
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every assignment, from the personal essay to the proposal, emphasizing that it
is a useful source of information, not a separate genre.

This is the third textbook I've written with the “curious” moniker. Because
all are inquiry-based, the word is a natural choice. And although I'm very inter-
ested in encouraging my students to be curious researchers, readers, and writ-
ers, I also hope to remind my colleagues who use the books that we should be
curious, too. We should model for our students our own passion for inquiring into
the world. We should also celebrate what we can learn from our students, and
not just about writing, or the many topics they might choose to write about. I'm
curious every time I walk into the writing classroom what my students will
teach me about myself. That’s a lifetime inquiry project for all of us, as teachers
and as people.

NEW TO THE SECOND EDITION

I have made a number of changes to the second edition in an effort to refine
the book further. These changes, many made at the request of the book’s users
and reviewers, include the addition of twenty-seven new readings (twenty-two
professional and five student); new material on visual analysis in Chapter 2;
a clarified and streamlined discussion of the four ways of inquiring in
Chapter 3; expanded treatment of revision in each of the inquiry project chap-
ters in Part Two; new material on the literacy narrative in Chapter 4;
expanded treatment of formal argument techniques in Chapter 8; upgraded
research models in Chapter 11; and new and improved versions of the Seeing
the Form, Writing with Computers, and Inquiring into the Details features
throughout the book.

APPROACHES TO TEACHING WITH THE BOOK

The Instructor’s Manual, written by my colleague Michelle Payne, will give you
detailed suggestions about ways to teach The Curious Writer. Here are a few
additional suggestions drawn with a much broader stroke.

I organized the book to span, if necessary, a two-semester composition
course, though it can easily be adapted to one semester. Typically, in a two-
semester sequence the first course focuses on writing process, exposition, critical
analysis, writing to learn, and so on. The second semester often focuses on argu-
ment and research. A single-semester composition course tries to combine them
all. Fortunately, The Curious Writer is extremely flexible, with ample material to
keep students busy for one or two semesters.

Sequence

Whether you use this book for one course or two, it’s wise to introduce The
Curious Writer to students by first working through Part One, “The Spirit of
Inquiry,” because this section lays the foundation for all that follows. The many

Preface
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exercises in these chapters will help students experience firsthand what we
mean by inquiry. Part Two, “Inquiry Projects,” is the heart of the book. I've
organized chapters in an order that roughly follows typical composition
courses, beginning with genres that draw heavily on students’ personal experi-
ences and observations and then moving them outward toward other sources
of information and encounters with other people’s experiences and ideas. In a
one-semester course, for example, you might begin with the personal essay,
and then move to the profile, followed by the review, and then the argument or
research essay. This builds nicely by challenging students to work with more
sources of information and leads to a more sophisticated understanding of per-
suasion and rhetoric. A two-semester course has the luxury of more assign-
ments, of course, allowing you to potentially use most of the Inquiry Projects
in Part Two.

Certain assignments clump together. For example, while arguably all writ-
ing is persuasive, the following genres are most explicitly so: proposal, review,
argument, critical essay, and often the research essay. A course that focuses on
argument might emphasize these assignments. A research-oriented course
might exploit the wealth of material with a strong emphasis on outside
sources, including the proposal, review, argument, research essay, and ethnog-
raphy. A single-semester composition course that attempts coverage of critical
thinking and writing as well as research and argument might move from
personal essay to profile, and then cover persuasion through the review or crit-
ical essay, move on to the argument, and finish with the ethnographic and
research essays.

Integrating the Research and Revision Sections

An unusual feature of the book is its treatment of research skills and revision.
Research is an element of every assignment but it receives special attention in
Part Three, “Inquiring Deeper,” in which students are introduced not only to the

research essay but to research strategies and skills. Hopefully, you will find that

this section, particularly Chapter 12, “Research Techniques,” is immediately rel-
evant because students will be encouraged to consider research angles in every
assignment they tackle. Consider assigning this chapter early in your course,
particularly the sections on developing a working and focused knowledge of
a subject.

Similarly, revision is an element of every assignment. That’s hardly a novel
idea, but what is unusual is that The Curious Writer devotes an entire section of
the book—Part Four, “Re-inquiring”—to revision. Like the section on research,
the chapters on revision are relevant to students from their very first assign-
ment. The first half of Chapter 14, “Revision Strategies,” is a useful introduction
to what it means to revise, and you might assign this material early on in your
course. The chapter also features specific revision strategies that your students
will use in every assignment.



Chapter 15, “The Writer’'s Workshop,” can also be assigned at any time
and in sections. Consider having your students read the first half of that
chapter—an introduction to peer review—before the first class workshops.
The second half of the chapter focuses on “Methods of Responding,” specific
workshop formats that are most helpful for drafts at different stages in the
writing process. Ask students who are responsible for presenting their work
to read about the method of response they’ll use in their workshop as prepa-
ration for it.

Using the Exercises

Learning follows experience, and the exercises in The Curious Writer are
intended to help students make sense of the ideas in the text. I often plan the
exercises as an in-class activity, and then assign the relevant reading to follow
up that experience. Sometimes the discussion following these in-class exercises
is so rich that some of the assigned reading becomes unnecessary. The students
get it without having to hear it again from the author. More often, though, the
reading helps students deepen their understanding of what they've done and
how they can apply it to their own work.

However, assigning all of the exercises isn’t necessary. Don’t mistake their
abundance in the book as an indication that you must march your students
in lockstep through every activity or they won’t learn what they need to.
The Curious Writer is more flexible than that. Use the exercises and activities
~ that seem to emphasize key points that you think are important. Skip those you
don’t have time for or that don’t seem necessary. If you’re like me, you also have
a few rabbits of your own in your hat, exercises and activities that may work
better with the text than the ones I suggest.

FOR INSTRUCTORS

The following resources are free to qualified adopters of Longman English
textbooks.

The Instructor’s Resource Manual

ISBN 0-205-52077-4

This manual includes several sample syllabi, as well as a helpful introduction
that will offer general teaching strategies and ideas for teaching writing as a
form of inquiry. It also gives a detailed overview of each chapter and its goals,
ideas for discussion starters, handouts and overheads, and a large number of
additional writing activities that teachers can use in their classrooms to supple-
ment the textbook.

E-book of The Curious Writer, Second Edition
An E-book of The Curious Writer, Second Edition is now available within
MyCompLab, Longman’s premier online composition resource. In MyCompLab,

Preface
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students and teachers will find the best multimedia resources for writing,
research, and grammar in one easy-to-use site. Added to this, the E-book of
The Curious Writer includes hyperlinks to relevant MyCompLab tutorials,
quizzes, and instruction, providing an engaging multimedia learning experience
for students. Also in the E-book, students will find unique, book-specific
materials that supplement the text, including downloadable worksheets, writing
activities, additional visual analysis exercises, and more. Tour the site at
www.mycomplab.com.
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