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Transcription Conventions

A full discussion of CA transcription notation is available in Atkinson
and Heritage (1984). Punctuation marks are used to capture characteris-
tics of speech delivery, not to mark grammatical units.

(
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3.2)

)

e:r the::

CAPITALS

° (4]

><

Q)
(gugss)
.hh

indicates the point of overlap onset
indicates the point of overlap termination
a) turn continues below, at the next identical symbol

b) if inserted at the end of one speaker’s turn and at the
beginning of the next speaker’s adjacent turn, itindicates
that there is no gap at all between the two turns

an interval between utterances (3 seconds and 2 tenths
in this case)

a very short untimed pause

underlining indicates speaker emphasis
indicates lengthening of the preceding sound
a single dash indicates an abrupt cut-off
rising intonation, not necessarily a question
an animated or emphatic tone

a comma indicates low-rising intonation, suggesting
continuation

a full stop (period) indicates falling (final) intonation
especially loud sounds relative to surrounding taik

utterances between degree signs are noticeably quieter
than surrounding talk

indicate marked shifts into higher or lower pitch in the
utterance following the arrow

indicate that the talk they surround is produced more
quickly than neighbouring talk

a stretch of unclear or unintelligible speech.
indicates transcriber doubt about a word
speaker in-breath
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hh speaker out-breath

- arrows in the left margin pick out features of special
interest

Additional symbols

(T shows picture)
ja ((t: yes))

[gibee]

2]

L4:
LL:

non-verbal actions or editor’s comments

non-English words are italicised, and are followed
by an English translation in double brackets

in the case of inaccurate pronunciation of an
English word, an approximation of the sound is
given in square brackets

phonetic transcriptions of sounds are given in
square brackets

indicate that the talk they surround is produced
slowly and deliberately (typical of teachers’ model-
ling forms)

the gaze of the speaker is marked above an utter-
ance and that of the addressee below it. A line indi-
cates that the party marked is gazing towards the
other; absence indicates lack of gaze. Dots mark the
transition from nongaze to gaze and the point
where the gaze reaches the other is marked by X
teacher

unidentified learner

identified learner

several or all learners simultaneously
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1

An Introduction to
Conceptualising Learning in
Applied Linguistics

Steve Walsh and Chris Jenks

The chapters which make up this volume have emerged principally
from a two-day BAAL/CUP seminar, ‘Conceptalising Learning in
Applied Linguistics’, held at Newcastle University in June 2008. The
seminar brought together some of the leading names in SLA research
and resulted in a stimulating and thought-provoking debate about the
meaning and characteristics of learning in applied linguistics. We hope
we have captured the essence of that debate in the chapters which
follow.

The volume addresses a number of issues, all related in some way to
the central theme of learning in applied linguistics. A central focus of
the book is the ways in which conceptions of learning vary according
to different research traditions, paradigms and epistemologies. Our
view of what learning actually is varies according to the research tra-
dition we subscribe to. A clearer understanding of this relationship
will likely provide a closer understanding of what learning is. A sec-
ond sub-theme relates to the assessment of learning, considering how
different methods for evaluating learning relate to different concep-
tions of learning. Another focus is the relationship between features
of a language and conceptions of learning: are certain approaches to
learning better suited to some features of the language than others?
Which conceptions of learning lend themselves to, for example, lexis,
which to oral fluency? A fourth theme is that of new conceptions of
learning. For example, under a conversation analytic perspective of
- learning, it might be possible to trace second language acquisition in
the moment-by-moment unfolding of spoken discourse. Related to
this theme is that of learning and data: what new insights to learning
can be gained from close scrutiny of naturaily-occurring data, both
in and out of classrooms? Finally, the whole point of the seminar was

1



2 Steve Walsh and Chris Jenks

to consider whether it is possible to produce conceptualisations of
learning to which members of different schools of SLA will be able to
subscribe. :

In the field of applied linguistics, there are currently a number of
differing conceptions of learning a second language. In the cognitive
psychology tradition of SLA, learning tends to be regarded as a change
in an individual’s cognitive state. Changes over time may be tested and
quantified by reference to discrete items or language chunks. On this
view of learning, learners acquire new language through a largely indi-
vidual, cognitive process and through exposure to input. While this
process may entail interaction with others, learning is regarded very
much as an individual endeavour. By contrast, in the social or socio-
cultural tradition of SLA, learning tends to be conceptualised rather
differently. Here, the focus tends to be on the processes of language
learning and on socially-distributed cognition, rather than on discrete
items as products. Evaluation of learning can include a) comparing
evidence of a learner’s current ability with that demonstrated in scaf-
folded interaction; b) explicating the progress of the learning process;
¢) portraying the process of socially-distributed cognition; d) showing
changes in patterns of participation.

While some chapters in this collection focus on the compatibility
of social and cognitive notions of learning, others argue that the-two. .
paradigms cannot be brought together and that we should simply
acknowledge this. A common theme which runs through the book,
however, is that social and cognitive notions of learning are not mutu-
ally exclusive; it should be possible to develop a perspective which
incorporates the best insights and procedures from both traditions.
In formal contexts, conceptions of learning tend to vary according to
which aspect of a language is being taught. If the focus is on introduc-
ing new syntactical structures to students, the conception of learn-
ing may logically focus on whether individual students are able to
actively produce these structures correctly. By contrast, if the teaching
focus is on developing the ability to communicate and to participate
in social interaction, the conception and evaluation of learning will
focus on changes in patterns of participation and interaction over
time. Whatever the focus, the complexity of language learning cannot
be ignored. Consider, for example, what it means to ‘know’ a word:
mastering a word may require knowledge of its orthographical and
phonological form, meanings, grammatical behaviour, associations,
collocations, frequency, register, and so on (see Elgort and Nation's
chapter, this volume, for example).
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The book aims, then, to present different conceptions of learning in
applied linguistics which are able to explicate and incorporate varia-
tion according to a) the aspect of a language or communication which
is being used and/or taught; b) the view of learning which is being
adhered to; and c) the paradigms, methodologies and epistemologies
being subscribed to and employed.

The main objectives of the book are to:

¢ explore and unpack the different conceptions of learning involved
in research into learning and teaching a language;

¢ develop awareness of how different conceptions of learning origi-
nate in different paradigms, methodologies and epistemologies;

¢ develop awareness of how different procedures for evaluating learn-
ing relate to different conceptions of learning;

¢ develop awareness of how conceptions of learning vary according to
the particular aspect of language or communication which is being
learnt or taught;

e explore notions of learning in non-institutional settings;

¢ present different conceptions of learning to which members of dif-
ferent schools of SLA will be able to subscribe.

The collection consists of this introduction and 13 chapters. The
first three chapters provide overarching frameworks which are able to
encompass varying conceptions of learning. Cook (Chapter 2) considers
what is meant by ‘second language learning’ and how this relates to an
independent discipline of SLA research. His chapter defines the three
key elements of SLA: language, second language, and learning. Ellis's
epistemic relativism and theoretical pluralism approach (Chapter 3)
and Larsen-Freeman's complex systems approach (Chapter 4) provide
encompassing perspectives which are able to incorporate cognitive
and social approaches, and to portray learning as both a process and
a product.

Pienemann (Chapter 5) offers a cognitive view of language learning,
arguing that while the cognitive perspective is not the only view of
learning, it is a necessary component in any theory of SLA. Moving
to look in some detail at the ‘what’ of learning, Elgort and Nation
(Chapter 6) focus on vocabulary, arguing that cognitive and social
approaches to vocabulary learning can complement each other in cre-
ating a balanced approach to L2 vocabulary learning, both as a process
and a product. Staying with the theme of learning as process and prod-
uct, Pekarek Doehler (Chapter 7) presents a CA-for-SLA perspective
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of learning in which, using a conversation analytic methodology,
she outlines some of the methodolgical challenges which need to be
addressed when learning is viewed as both interactional and linguistic
development.

The theme of classroom discourse is continued in Chapter 8 by
Seedhouse and Walsh, who examine some of the conceptual and meth-
odological problems involved in analysing how L2 learning is related
to classroom interaction before proposing a conceptualisation of
Classroom Interactional Competence (CIC).

In a departure to learning outside the classroom, while retaining a
CA-based methodology, Jenks (Chapter 9) explores how interactants
in online voice-based chat rooms learn to change their participation
patterns according to established communicative norms and expecta-
tions. Using conversation analysis, Jenks shows that language learning
is a process that is situated in the turn-by-turn moments of talk and
interaction.

In Chapter 10, Ohta, using a sociocultural approach to L2 learning,
considers the oral and literacy skills development of language learn-
ers by analysing their interview comments about the Zone of Proximal
Development (ZPD). The chapter focuses on some of the limitations of
social interaction for language learning as reported by learners.

Using an EAL (English as an Additional language) context, Leung
(Chapter 11) offers a descriptive and analytical account of current
policy positions in relation to additional language learning, using a
piece of naturally occurring classroom data to illustrate some of these
observations.

In Chapter 12, we return to the language classroom as Appel presents
a microanalysis of participation in a young learners’ language class-
room. The discussion focuses on two issues: the collaborative setting-up
of participation frameworks, and the relationship between participa-
tion structures and task structure.

Looking more towards the future, Myles (Chapter 13) proposes a
conceptual map, suggesting how different approaches to learning in
SLA can relate to each other. Finaily, in Chapter 14, Seedhouse pulls
together the different themes which have been developed in this vol-
ume and summarises the similarities and differences between concep-
tualisations which have emerged. A conceptualisation of learning is
proposed which incorporates Ellis’s epistemic relativism and theoretical
pluralism (Chapter 2) and Larsen-Freeman’s (Chapter 3) complex sys-
tems approach. The framework for conceptualising language learning



