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- EDITORS’ PREFACE -

It has been apparent for some time that little attention has been given
to the needs of practicing and student teachers of English as a Second
Language.* Although numerous in-service and pre-service teacher-train-
ing programs are offered throughout the world, these often suffer for
lack of appropriate instructional materials. Seldom are books written
that present practical information that relates directly to daily classroom
instruction. What teachers want are useful ideas, suggestions, demon-
strations, and examples of teaching techniques that are consistent with
established theoretical principles and that others in our profession have
found to be expedient, practical, and relevant to the real-life circum-
stances in which most teachers work.

It was in recognition of this need that we began our search for
scholars in our field who had distinguished themselves in particular
instructional aspects of second language teaching. We sought out those
who had been especially successful in communicating to their col-
leagues the characteristics of language teaching and testing techniques
that have been found to be appropriate for students from elementary
school through college and adult education programs. We also sought
in those same scholars evidence of an awareness and understanding of
current theories of language learning together with the ability to trans-
late the essence of a theory into practical applications for the classroom.

Our search has been successful. For this volume, as well as for
others in this series, we have chosen a colleague who is extraordinarily
competent and exceedingly willing to share with practicing teachers
the considerable knowledge that she has gained from many years of
experience.

*In this volume, and in others in the series, we have chosen to use English as a Second Language
(ESL) to refer to English teaching in the United States (as a second language ) as well as English
in other countries (as a foreign language ).
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viii Editors’ Preface

Professor Silberstein’s book is devoted entirely to the presenta-
tion and exemplification of practical techniques in the teaching of read-
ing. Each chapter of her book contains, in addition to detailed consid-
eration of a wide variety of techniques, a number of activities that
teachers can perform that tie the content of the book directly to the
teachers’ responsibilities in their classes. With this volume then, a crit-
ical need in the language teaching field has been met.

We are extremely pleased to join with the authors in this series
and with Oxford University Press in making these books available to
our fellow teachers. We are confident that the books will enable lan-
guage teachers around the world to increase their effectiveness while
at the same time making their task an easier and more enjoyable one.

Russell N. Campbell
William E. Rutberford



"INTRODUCTION"

Current models of the reading process focus on the interactive relation
of reader and text. From this perspective, reading is understood to be
a complex cognitive process in which reader and text interact to
(re)create meaningful discourse. Like contemporary reading theory,
this book puts text and reader at its center; it is organized around the
types of texts typically encountered by adolescent and adult students
of English already literate in their first languages.

Obviously, no book about teaching techniques can furnish a set
of recipes to be followed without reflection. Accordingly, this volume
presents practical suggestions both for instructional activities and for
evaluating the ongoing life of the classroom.

The introductory chapter comprises an overview of the reading
process, illustrated by a “visit” to a reading class. Although it is obviously
impossible to capture a “real” classroom experience on paper, the goal
is to provide readers with a sense of the life of the classroom and of
the decisions with which teachers and students are faced. Succeeding
chapters survey diverse classrooms and students through the presen-
tation of sample lessons; these are followed by lists of additional activ-
ities appropriate to the text type.

The second chapter comprises a discussion of teaching as a de-
cision-making enterprise. The issues raised in this short chapter are
fundamental to the rest of the book. The students and texts represented
in the sample lessons (beginning in Chapter Three) are diverse. The
third chapter introduces nonprose reading in the contexts of classes in
both survival English and English for academic purposes. Chapter Four
considers expository prose found in academic settings, while Chapter
Five uses a science text to introduce the concepts of editorializing and
opinion. Both of these contexts invite a content-centered approach to
reading.' In Chapter Six, we encounter literature and songs in an in-



Introduction X1

tensive English language center whose curriculum allows for both in-
tegrated skills instruction and individualized, extensive reading.

Sample lessons are followed by examples intended for different
settings and proficiency levels. Ilustrations from a wide variety of sources
demonstrate the types of materials available. Grounded in a teacher’s
systematic perspective on reading, these activities can be adapted to a
variety of contexts. The last chapter provides an overview for teachers
interested in developing their own instructional materials. Each chapter
ends with an Activities section to encourage further exploration of
concepts and techniques. Notes are provided to facilitate further read-
ing.

By design, this book does not advocate a single classroom format.
The activities presented will prove appropriate to a variety of curricular
formats from completely integrated so-called whole language, task-based,
or experiential classrooms,? to those whose sole purpose is the im-
provement of reading skills. Nonetheless, the varied classroom descrip-
tions share certain characteristics. In each instance, teacher intervention
is minimized. Our premise is that individual readers approach particular
texts with specific objectives. Instructors adopt a facilitating role: lo-
cating texts suited to students’ goals and interests and introducing
techniques appropriate to the task at hand. Teachers participate in
discussions on an equal footing, acknowledging student expertise in
content areas.

In this instructional context, the chapters that follow examine

techniques and resources in teaching reading from the perspective of
reader and text.

Seattle, Washington Sandra Silberstein
1994

Notes

'For further discussion of content-centered classrooms, sece Mohan (1986).

2For further discussion on the topic of whole language classrooms, see Edelsky, Alt-
werger & Flores (1991); Goodman (1986); and Rigg (1991). For discussions of
communicative task-based classrooms, see Nunan (1989, 1991). Legutke & Thomas
(1991) discuss communicative tasks within an experiential view of learning.
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-CHAPTER ONE-

INTRODUCTION TO
SECOND LANGUAGE
READING

AN ENGLISH LANGUAGE CLASS
This is Just to Say

I have eaten
the plums
that were in

the icebox

and which

you were probably
saving

for breakfast

Forgive me
they were delicious

s0 sweet and
s0 cold.

William Carlos Williams

We are in an ESOL class in an intensive English center of the sort
widespread in English-speaking countries. This is a heterogeneous group—
twelve students, two each from Japan and Saudi Arabia; one each from
Argentina, Brazil, China, Egypt, Germany, Kuwait, Mexico, and Thailand.
This intermediate-level class meets daily for one hour.

The group has been discussing an article on attitudes toward the
arts. The article claims that the average undergraduate may encounter
no poetry during the course of a liberal arts education and documents
the decreased government funding of the arts. Reactions to the article
are mixed. A number of students insist that the author is correct. They



