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r——p Preface

Checkpoinzs is designed to help students acquire the language skills they will need
to succeed in all college courses that require the ability to write with clarity and
precision and to read with critical understanding. Of course, these skills will con-
tinue to be valuable after college—both in the workplace and in social and family

life.

Throughout, Checkpoints emphasizes the need to express ideas and present infor-
mation in clear, well-organized paragraphs. Students usually find it more reward-
ing to develop their English skills through writing paragraphs rather than isolated
sentences. With the accessible readings and abundant variety of high-interest ex-
ercises and writing assignments, the text guides students through the acquisition
and application of skills. In the last four chapters, students learn to build on these
paragraph skills in writing short essays.

Fundamentals Made Accessible

A key feature of Checkpoints is its integration of a variety of interest-sustaining ele-
ments in each chapter. One of the most important of these is the reading that be-
gins each one. The readings provide examples of writing strategies for students to
emulate, as well as information and ideas that they may incorporate into their own
writing. The follow-up questions under the headings Checking Meaning and
Style and Checking Ideas lead students to develop critical thinking skills by relat-
ing the topics to their own experiences, ideas, and knowledge. In addition, the
readings offer opportunities for improving oral communication skills through
class discussions of significant contemporary issues.

The integrated coverage of grammar allows instructors to teach sentence-level
skills in the context of the whole piece of writing. Fach chapter covers a particular
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area of grammar or mechanics and includes extensive exercises and quizzes. This
instruction is designed to be accessible to students who need help with fundamen-
tals and is presented concisely in a conversational, nontechnical way. Each brief
unit of instruction is followed by a Spotcheck exercise to test understanding.
Several related units are then reviewed in a Doublecheck exercise. An Editing
Check at the end of each chapter provides an additional chance to apply the in-
struction in the chapter. Finally, a Checkpoint quiz tests mastery of the section.
Further opportunities to reinforce this learning are afforded by the quizzes in a
supplementary packet.

Checkpoints is a flexible text. An answer key for all Spotcheck and Doublecheck
exercises permits independent work by students and opens up class time for
freewriting, group writing, revision, and other activities. Five appendixes pro-
vide additional chances for classroom variety, with material on dictionar}}.use,
reading strategies, words often misused or misspelled, and sentence mechanics.
Using the correction key on the inside front cover of the text, the instructor can
easily direct students to appropriate pages for help with writing problems.
Separate supplements include a set of overhead transparency masters; a set of two
extra quizzes on grammar or mechanics for each chapter; and two diagnostic
tests, one for the beginning and one for the end of the term.

Features of the Third Edition

 /ncreased attention to the reading/writing connection  Following each chapter
selection, the writer’s techniques are analyzed and connections are made to
the chapter instruction. Questions before each reading ask students to think
about their prior knowledge of the topic.

e Additional focus on the writing process Chapter 1 gives an overview of the
writing process. The chapter writing assignments lead students through
prewriting, drafting, and revising strategies so they will learn how to incor-
porate the writing process in their own paragraphs and essays. Coverage of
journal writing as a way to generate ideas for writing assignments has been
added to Chapter 2.

® Revised exercises 'To sustain student interest, the content of the sentences
and paragraphs in the exercises has been updated, and more continuous dis-
course and paragraph formats have been provided. An editing exercise has
been added to each chapter.

e Updated readings About half of the chapter selections have been replaced
to make them more current, more relevant to students, or more effective
models.

e Summary writing  Coverage of this important writing skill, helpful in orga-
nizing information in other courses, has been added.

» (Coverage of modes A chapter on the classification essay has been added, and
a chapter on the persuasion essay has replaced the persuasion paragraph.

e An Instructor’s Edition, Test Bank, and Transparency Masters are availabale
to qualified adopters.
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CHAPTEQ @

The Writing Process

primly in a stuffy manner

READING PRECHECK

Russell Baker had a low opinion of the writing assignments he was given in his
high school English classes. But one day he wrote an essay on how to eat
spaghetti without making a mess. His teacher, Mr. Fleagle, praised it, and young
Russell found himself on the path to becoming a widely admired writer. The
story told here is from Baker’s autobiography, Growing Up, which won a
Pulitzer Prize.

JOURNAL TOPIC: Think of your own English class experiences that
influenced your feelings about writing.

The Art of Eating Spaghetti

—Russell Baker

[Mr. Fleagle] constantly sprinkled his sentences with “don’t yousee.” It wasn’t 1
a question but an exclamation of mild surprise at our ignorance. “Your pro-
noun needs an antecedent, don’t you see,” he would say, very primly. “The
purpose of the porter’s scene,! boys, is to provide comic relieffrom the horror,
don’tyousee.”

'From Shakespeare’s play Macbeth



2 CHAPTER 1

dawdled wasted time

exotic uncommon or foreign

reminiscence memory

repress hold back

calling life's work, profession

Late in the year we tackled the informal essay. “The essay, don’t you see,
is the . .. .” My mind went numb. Ofall the forms of writing, none seemed so
boring as the essay. Naturally we would have to write informal essays. Mr.
Fleagle distributed a homework sheet offering us a choice of topics. None was
quite so simpleminded as “What I did on my summer vacation,” but most
seemed to be almost as dull. I took the list home and dawdled until the night
before the essay was due. Sprawled on the sofa, I finally faced up to the grim
task, took the list out of my notebook, and scanned it. The topic on which my
eye fell was “The Art of Eating Spaghetti.”

This title produced an extraordinary sequence of mental images. Surging
up out of the depths of memory came a vivid recollection of a night in
Belleville when all of us were seated around the supper table—Uncle Allen,
my mother, Uncle Charlie, Doris, Uncle Hal—and Aunt Pat served spaghetti
for supper. Spaghetti was an exotic treat in those days. Neither Doris nor |
had ever eaten spaghetti, and none of the adults had enough experience to be
good at it. All the good humor of Uncle Allen’s house reawoke in my mind as
[ recalled the laughing arguments we had that night about the socially re-
spectable method for moving spaghetti from plate to mouth.

Suddenly [ wanted to write about that, about the warmth and good feeling
ofit, but  wanted to put it down simply for my own joy, not for Mr. Fleagle. It
was a moment [ wanted to recapture and hold for myself. I wanted to relive the
pleasure of an evening at New Street. To write it as I wanted, however, would
violate all the rules of formal composition I’d learned in school, and Mr. Fleagle
would surely give it a failing grade. Never mind, I would write something else
for Mr. Fleagle after | had written this thing for myself.

When I finished it the night was half gone and there was no time left to
compose a proper, respectable essay for Mr. Fleagle. There was no choice
next morning but to turn in my private reminiscence of Belleville. Two days
passed before Mr. Fleagle returned the graded papers, and he returned every-
one’s but mine. | was bracing myself for a command to report to Mr. Fleagle
immediately after school for discipline when I saw him lift my paper from his
desk and rap for the class’s attention.

“Now, boys,” he said, “I want to read you an essay. This is titled “The
Art of Eating Spaghetti.”” And he started to read. My words! He was reading
my words out loud to the entire class. What’s more, the entire class was listen-
ing. Listening attentively. Then somebody laughed, the entire class was
laughing, and not in contempt and ridicule, but with openhearted enjoyment.
Even Mr. Fleagle stopped two or three times to repress a small prim smile.

I did my best to avoid showing pleasure, but what I was feeling was pure
ecstasy at this startling demonstration that my words had the power to make
people laugh. In the eleventh grade, at the eleventh hour, as it were, I had dis-
covered my calling. [t was the happiest moment of my entire school career.
When Mr. Fleagle finished he put the final seal on my happiness by saying,
“Now that, boys, is an essay, don’t you see. I’s—don’t you see—it’s of the
very essence of the essay, don’t you see. Congratulations, Mr. Baker.”
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THE WRITING PROCESS 3

Checking Meaning and Style

1.

In Russell Baker’s story, he has Mr. Fleagle saying “don’t you see” again and
again. What is the effect of this repetition? Does the expression fit in with the
description of Mr. Fleagle as “prim™?

. Young Russell didn’t intend to use his essay on spaghetti in his English class.

Why did he write it? (Paragraph 4) Why did he end up turning it in?
(Paragraph 5)

. What experience did he base the essay on? (Paragraphs 3—4)
. Would you say the style of this selection is easy or hard? Are most of the

words everyday words or uncommon words? Does this match your idea of
“good writing”’?

Checking Ideas

1.

2.
3.

4.

How often did you write essays in high school? What were some of your fa-
vorite topics?

Did you ever write something, in school or out, “for your own joy”? Explain.
Baker wanted to become a professional writer. Why should other people—
you, for example—bother to improve writing skills?

Many government agencies and large corporations provide their employees
with classes in writing skills. What does that suggest about American schools
and about job success?

Writing as Process

This text is designed to help you acquire the writing skills necessary for success in
college. Of course, language skills will help you in other ways—for example, in

your social and family life and on the job. For now, it will be helpful to recognize

that writing is not a single act. It is a process. It is a series of steps that result in a

composition—whether a term paper in history or a job application letter—that is
well thought-out, carefully organized, and technically correct. These steps usu-
ally should include the following;:

FRED BASSETY /Alex Graham
7 r N
7 . I've never mastered
Left-overs ... Spaghetti. the ki t eaki
[o} [ F Cle
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