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Preface

In preparing the sixth edition of Patterns for College Writing, we
have made many changes large and small, but our original purpose
and approach remain the same. As always, our main concern is
practical: to help students prepare for writing assignments not only
in the English classroom but in their other college courses. Our
approach combines precept and example: Discussions of writing
procedure and rhetorical pattern are immediately illustrated by one
or more annotated student papers and then followed by a series of
professionally written pieces for analysis and discussion in the
classroom.

Many instructors have found that in a single volume Patterns an-
swers their needs both for a writing textbook and for an anthology—
with the extra benefit that the two complement each other. We are
confident that these instructors will find the sixth edition signifi-
cantly improved in both aspects—its discussions fuller and clearer,
its readings more varied and more interesting. The many other in-
structors who have used Patterns mainly as an anthology will find
the sixth edition still very manageable for that purpose and consid-
erably strengthened by the new selections.

NEW TO THE SIXTH EDITION

Approximately half of the readings are new to this edition,
including seven new student essays. In this edition we have
retained the selections that our colleagues felt were most useful to
their students and that our own students enjoyed the most. We have
replaced other, less favored, readings with fresh, timely selections
that will interest students—for example, Amy Wang’s “The Same
Difference,” Michael Dorris’s “Why Mr. Ed Still Talks Good Horse
Sense,” Garry Trudeau’s “Anatomy of a Joke,” Deborah Tannen’s
“Sex, Lies, and Conversation,” Al Gore’s “Ships in the Desert,” and
José Antonio Burciaga’s “Tortillas.”
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Major changes have been made in the Argumentation
chapter, which now includes a brief treatment of Toulmin logic and
three sets of paired essays taking opposing positions on issues re-
lated to campus life: multicultural education, speech codes, and
affirmative action. In addition, to show students that an issue can
have more than two sides, the chapter now includes a collection of
four essays presenting various points of view on the topic of date
rape. With this expanded treatment of argument and thirteen read-
ings, this chapter can be used as a mini-argument reader as well.

Collaborative activities have been added at the end of each
chapter. These new activities provide an opportunity for students
to work in small groups to generate ideas and discover connections.

A new section at the end of the book, “Essays for Further
Reading: Combining the Patterns,” includes a professional es-
say and a student essay that successfully combine a number of
different patterns of development. Both essays are annotated to il-
lustrate the use of multiple rhetorical patterns within a single piece
of writing.

FEATURES OF PATTERNS FOR COLLEGE WRITING

As before, we lead off this edition with “Introduction: Read-
ing to Write,” which gives students an overview of critical reading,
particularly in relation to the selections and apparatus in Patterns.
Using a short piece by Henry Louis Gates, Jr., as a model, the intro-
duction demonstrates ways of reading a selection critically and how
to highlight and annotate in preparation for class discussion and
writing.

The book’s first chapter remains a comprehensive treat-
ment of the writing process, which we have carefully revised in
response to suggestions from users of previous editions. This chap-
ter, which functions as a “mini-rhetoric,” includes extensive advice
on strategies for planning, writing, and revising, including brain-
storming, clustering, journal writing, and editing. Here we explain
to students how they can move confidently through the process of
invention by understanding their assignment; recognizing the limits
set by a paper’s length, purpose, audience, and occasion, as well as
by their own knowledge; narrowing a subject to a workable topic;
generating ideas through various invention techniques; and formu-
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lating a thesis. The chapter goes on to discuss arrangement, ana-
lyzing the parts of the essay in some detail. Finally, we consider
drafting and revising, illustrating our discussion with a preliminary
draft of a student essay followed by its two successive revisions, all
accompanied by unusually thorough analysis.

Chapters 2-10 of Patterns for College Writing discuss and
illustrate the patterns of development that students will use
in their college writing assignments: narration, description, exem-
plification, process, cause and effect, comparison and contrast, clas-
sification and division, definition, and argumentation. Each chapter
begins with a comprehensive introduction that first presents a
paragraph-length example of the pattern to be discussed, then de-
fines and illustrates the pattern, and finally provides a thorough
analysis of one or more annotated student papers to show how the
chapter’s concepts can be applied to particular college writing situ-
ations. The commentary that follows each student essay includes a
“Focus on Revision” section designed to reinforce the concept that
writing is an ongoing process. Each chapter introduction has been
revised in the interests of greater completeness and clarity.

Each chapter then goes on to illustrate the pattern more
fully with reading selections, diverse in subject, style, and cul-
tural perspective, by professional writers. As in the fifth edition,
each chapter (except Argumentation) includes a short story or poem
as well as essays. Like the student examples in the introductions,
the essays are not intended to be imitated (though they may serve as
stimuli for student writing). Rather, they are designed to suggest
possibilities for arranging material and developing ideas.

As before, each essay is followed by four types of questions
designed to help students measure their comprehension of the es-
say’s content, their understanding of the author’s purpose and audi-
ence, their recognition of the stylistic and structural techniques
used to shape the essay, and their sensitivity to the nuances of word
choice and figurative language. In addition, each essay is accompa-
nied by a suggestion for a “Journal Entry,” a brief, informal response
to the essay’s ideas. As in previous editions, with every selection we
include a “Writing Workshop” of suggestions for full-length student
writing assignments. Many of these ask students to respond to a
specific situation and to consider a specific audience and purpose,
thus making their assignments not only more concrete but also more
interesting. Finally, each essay is followed by the popular “Thematic
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Connections” feature, which suggests other works in the text that
are thematically related to the selection.

The stories and poems in the text are also accompanied by
apparatus. Three “Thinking about Literature” questions following
each literary work encourage students to respond to the work’s ideas
as well as to its structure, a “Journal Entry” suggestion offers a
provocative short writing assignment, and the “Thematic Connec-
tions” feature identifies thematic links between essays and works of
imaginative literature.

At the end of each chapter is a comprehensive list of writ-
ing topics, some of which ask students to make connections among
several selections in the chapter. Following this list is a “Collabora-
tive Activity,” a feature new to the sixth edition. The book’s final
section, “Essays for Further Reading: Combining the Patterns,” is
also new to this edition. As before, the book concludes with a helpful
glossary of terms.

In this sixth edition, we have continued to adhere to our
original approach, as defined in the book’s first five editions. We
hope that by offering interesting and accessible reading selections,
by fully analyzing student writing that represents many academic
disciplines, by stressing the importance of purpose and audience in
our questions and assignments, and by presenting writing as a flex-
ible, individualized process, we may encourage students to approach
college writing not as a chore but as a challenge. We continue to be
guided by what our own students have taught us: When writing is
presented as a skill that can be learned and applied to assignments
in many fields, students will work to master that skill.
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