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PREFACE

The initial idea for this book was simple: Alison suggested an edited volume

that would recognize the impact Allyssa McCabe has had on two generations of
researchers focusing on the study of narrative development. From the start, it

seemed critical that Allyssa should be part of the editorial process — who better

to make the book a strong contribution to the field? The extension of much of"
the pioneering work of Allyssa and her colleagues in the 1980s to populations of
preschool and school-age children who do not have English as a first language

made the choice of Spanish-language narration a natural one. Many of Allyssa’s

former students were concentrating on both the formal and informal contexts

of narrative development in children from diverse backgrounds outside the U.S.

mainstream — indeed, some outside the United States entirely. Contacting them

and others who have been influenced by Allyssa’s work to contribute chapters

to the proposed volume set the book in motion.

AUDIENCE: FOR WHOM IS THIS BOOK WRITTEN?

We see a number of audiences for this book: students of language development in
speech-language pathology, linguistics, and psychology, as well as those involved
in literacy acquisition in preschool and elementary education. The book could
readily serve as the main text of a graduate-level seminar devoted to the study
of narrative development in Spanish-speaking children, as well as function as
an auxiliary text in a course on narrative development or language development
more broadly written.

Preschool and elementary schoolteachers and the staff who support them
(i.e., principals and school psychologists) in the United States and elsewhere
should find the descriptions of narrative diversity presented in the chapters
critical to their own understanding of the stories told to them by the Spanish-
speaking children they educate. The text can play a key role in the preparation
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of preservice teachers who will be working with Spanish-speaking children who
hail from all over the Americas, as well as be a catalyst for comparison and
discussion during the continued professional development of more experienced
teachers.
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Introduction

ALISON L. BAILEY, ALLYSSA McCABE, AND GIGLIANA MELZI

A first task is to define the term used to describe the individuals we are talking
about in this book. The primary term we have chosen is Latino; as the broadest
and most inclusive term (Sudrez-Orozco & Piez, 2002), it reflects the complex
issues involved in the identities of Spanish-speaking people — issues such a3
citizenship, ethnicity, race, native language(s), politics, gender, social class, and
generation. The term Latino has all too often been used in American research to
refer exclusively to individuals immigrating to the United States from a country
in the Spanish-speaking regions of the Americas and the Caribbean. Instead,
in this book we are expanding the use of the term to also include individuals
who are still living in their country of origin across Spanish-speaking Latin
America. In this way, we align ourselves with the use of the term Latino in
Latin America itself (i.e., as an abbreviation of Latino Americano). In choosing
the primary term Latino, we in no way mean to minimize the ethnic, politi-
cal, social preference, and ideological orientations of individual authors and/or
Spanish-speaking communities across the United States who may call them-
selves Chicano, Hispanic, Mexicano/Mejicano, and so forth. For an insightful
personal discussion of these nomenclature issues, see Shorris (1992).

The common thread of the contributions to this volume is that they por-
tray the development of narrative in Spanish either in monolingual or bilingual
settings. All participants have a rich and complex background involving a mix
of cultures, a strong sense of the importance of family, and numerous other
cultural values that are identified in this introduction and concluding chapters.
All chapters also involve children who are developing typically. Our decision to
focus on these children stems from a real need to provide detailed information
about typical narrative development in Spanish-speaking children to teach-
ers, researchers, speech-language pathologists, and other professionals working
with children. There is far too little information about narrative development in
Latino children despite its identification as a critical precursor to literacy devel-
opment in English-speaking children (e.g., Scarborough, 2001; Snow, Burns, &
Griffin, 1998; Tabors, Snow, & Dickinson, 2001) and, therefore, a cornerstone

1



2 Alison Bailey, Allyssa McCabe, and Gigliana Melzi

of academic success. As we mentioned earlier, without such knowledge, Latino
children are at risk of having their cultural differences from European American
culture mistaken for deficits and their deficits not properly identified. Moreover,
practitioners need to work with the cultural grain of students who-genuinely lag
behind their peers in order to optimize chances for successful treatment. This
volume makes explicit which aspects of narration are valued in the broad Latino
community.

In the context of the United States, some argue that there is an overrepre-
sentation of Spanish-speaking children enrolled in special education programs
(Artiles & Trent, 1994). Much of the research conducted on Spanish-speaking
children has looked at those who are identified using labels such as Specific
Language Impaired or Delayed. This volume is an explicit effort to redress that
tendency.

That said, Spanish-speaking children are not a monolithic group by any
means. Lipski (1994) has a detailed discussion of linguistic variation in The
World’s Spanishes. Thus, our book includes diverse populations, including (1)
U.S. Americans whose families come from Puerto Rico, Mexico, Dominican
Republic, and El Salvador; and (2) Latin Americans in Peru, Puerto Rico, Costa
Rica, Ecuador, and Venezuela. We also have some participants from mixed
backgrounds. This diversity is representative of Latino communities around the
world. We include a range of Spanish varieties spoken as a first language, along
with diverse bilingual and trilingual communities, whose linguistic repertoires
might include Spanish, English and indigenous languages such as Quechua (as
used in Peru) or Quichua (as used in Ecuador).
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