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reface

When I began writing the first edition more than 10 years ago, we were in the midst
of a debate about the role, function, and contribution of phonics in learning to read.
Phonics is still a hot button. While most educators agree that children need to learn
how our alphabetic writing system works, the bone of contention is how much
time and energy teachers should put into phonics.

The perspective I take in this book is that we cannot afford not to teach phon-
ics, but we cannot afford to overdo it either. Phonics is a means to an end, not an
end in and of itself. Children learn phonics so they can read and learn new words
and, in so doing, build a large fluent reading vocabulary. The goal of all approaches
to teaching reading is for children to become independent readers. Phonics is a nec-
essary tool in achieving this universal goal.

Core Beliefs About What Makes a
Good Phonics Teacher

From my perspective, a good phonics teacher knows how the letter patterns of
phonics match the sounds in words. A good teacher understands and knows how
to teach the prefixes, suffixes, syllables, and other multiletter groups in the struc-
ture of long words. Also important for good teaching is understanding how chil-
dren develop competence in reading new words, and the strategies children use at
different stages in their development as readers. A good teacher understands that
a balanced classroom reading program provides phonics instruction in proportion
to children’s needs.

Who Will Benefit From Reading This Book: This book is for kindergarten
through fifth-grade teachers getting ready to enter the classroom for the first
time, and for practicing teachers who already have classroom experience. This
book offers a comprehensive, easy-to-understand explanation of what children
do when they first begin to pay attention to print, how children learn and use the
letter-sounds of phonics, and the contribution that knowledge of the prefixes,
suffixes, and syllables in word structure makes to building a large reading vo-
cabulary. It offers a theory-based, developmental perspective on teaching word
identification, and describes teaching activities that are consistent with this the-
oretical perspective.
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What Principles Guide Phonics Teachers: The first guiding principle is that learn-
ing to read new words unfolds in a predictable developmental sequence that be-
gins long before children ever pay attention to the specific words in books, and
ends when children rapidly, accurately, and effortlessly recognize all the words
in everyday reading. The second guiding principle is that we teach children how
our writing system works so that they can develop a large fluent reading vocab-
ulary and, ultimately, become independent readers. Children may begin kinder-
garten with only the foggiest knowledge of our writing system, but they leave
fifth grade with a wide and rich body of words that they recognize quickly, ac-
curately and effortlessly. A third and final principle is that ultimately successful
teaching is measured by children’s ability to learn new words on their own, to
read independently, to easily recognize many different words, and to focus their
attention on comprehension.

New in This Edition

Each bulleted item describes a new few feature for this third edition.

* We have learned a good deal more about how to effectively teach word identifi-
cation in kindergarten through fifth grade since the last edition, and so this edi-
tion includes a section in chapters solely devoted to best practices.

* New teaching activities have been added to help teachers implement best prac-
tices in their classrooms, and the explanations of the teaching activities have been
refined to make them easy to apply in any classroom setting.

* Also new in this edition are descriptions of the different ways in which children
show their teachers that they are aware of the rhymes and sounds in language.

* And because word identification is successful only when children identify words
that fit the reading context, chapter 4 includes a new section on how to help chil-
dren cross-check, self-monitor, and self-correct when reading new words.

What the Reader of This Book Will Learn About
Teaching Word Identification

Readers of this book will learn about the different word identification strategies
children use to read new words and also how to effectively teach these strategies.
Chapter 1 considers the proper place of phonics in a balanced reading program, the
cues children use to read new words, and the stages for learning new words and
spelling. Chapter 2 explains the sequence in which phonemic awareness develops,
best teaching practices, 14 activities to teach thyme awareness, 17 activities to teach
phonemic awareness, and tests for assessing children’s phonemic awareness.
Chapter 3 explains the very first strategies children use when reading new
words, and best practices for teaching children who are progressing through the
first two word-learning stages. Chapter 4 explores how children use the letter pat-
terns in known words to read unknown words; how to help children cross-check,
self-monitor, and self-correct; 6 research-based best teaching practices; and 20 ac-
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tivities for teaching rimes and onsets. Chapter 5 describes the letter-sound strategy,
the letter-sound patterns of phonics, a sequence for teaching letter-sound patterns,
the proper way to use decodable books, 10 best teaching practices, and 23 easy and
effective activities for developing knowledge of letter and sound relationships.
Chapter 6 explains the multiletter groups readers use to identify long words; best
practices for teaching prefixes, suffixes, and syllables; and 22 activities for devel-
oping knowledge of multiletter chunks in the structure of words. The last chapter,
chapter 7, focuses on children who may benefit from extra help and consideration
because they are not yet successful at reading new words on their own or because
they speak a language other than English at home.

This book is a ready reference for teachers in every elementary grade. In tak-
ing a developmental approach to word identification, it gives teachers the infor-
mation they need to match what is taught to what children need to learn. I hope
that the cross-grade developmental perspective combined with the new additions
to this revision will support effective teaching in every grade. The ultimate objec-
tives are, after all, developing children’s ability to read new words and enabling
their steady progress toward becoming accomplished readers who instantly rec-
ognize all the words they read in everyday text.
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An Invaluable Online Resource

Merrill Education and the Association for Supervision
and Curriculum Development (ASCD) invite you to
take advantage of a new online resource, one that Fducator
provides access to the top research and proven strategies
associated with ASCD and Merrill—the Educator
Learning Center. At www.EducatorLearningCenter.com
you will find resources that will enhance your students’
understanding of course topics and of current
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How the Educator Learning Center will
help your students become better teachers

With the combined resources of Merrill Education and ASCD, you and your students will find a
wealth of tools and materials to better prepare them for the classroom.

Research

e More than 600 articles from the ASCD journal Educational Leadership discuss everyday issues faced
by practicing teachers.

e A direct link on the site to Research Navigator™ gives students access to many of the leading
education journals, as well as extensive content detailing the research process.

» Excerpts from Merrill Education texts give your students insights on important topics of
instructional methods, diverse populations, assessment, classroom management, technology, and
refining classroom practice.

Classroom Practice

e Hundreds of lesson plans and teaching strategies are categorized by content area and age range.

e Case studies and classroom video footage provide virtual field experience for student reflection.

e Computer simulations and other electronic tools keep your students abreast of today’s classrooms
and current technologies.

Look into the value of Educator Learning Center yourself

Preview the value of this educational environment by visiting www.EducatorLearningCenter.com and
clicking on “Demo.” For a free 4-month subscription to the Educator Learning Center in conjunction
with this text, simply contact your Merrill/Prentice Hall sales representative.
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The Prentice Hall Companion Website:
A Virtual Learning Environment

Technology is a constantly growing and changing aspect of our field that is creat-
ing a need for content and resources. To address this emerging need, Prentice Hall
has developed an online learning environment for students and professors alike—
Companion Websites—to support our textbooks.

In creating a Companion Website, our goal is to build on and enhance what
the textbook already offers. For this reason, the content for each user-friendly web-
site is organized by topic and provides the professor and student with a variety of
meaningful resources. Common features of a Companion Website include:

For the Professor—

Every Companion Website integrates Syllabus Manager™, an online syllabus cre-
ation and management utility.

e Syllabus Manager™ provides you, the instructor, with an easy, step-by-step
process to create and revise syllabi, with direct links into Companion Website and
other online content without having to learn HTML.
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Discover the Companion Website

Students may log on to your syllabus during any study session. All they need to
know is the web address for the Companion Website and the password you've
assigned to your syllabus.

After you have created a syllabus using Syllabus Manager™, students may en-
ter the syllabus for their course section from any point in the Companion Website.
Clicking on a date, the student is shown the list of activities for the assignment.
The activities for each assignment are linked directly to actual content, saving
time for students.

Adding assignments consists of clicking on the desired due date, then filling in
the details of the assignment—name of the assignment, instructions, and whether
or not it is a one-time or repeating assignment.

In addition, links to other activities can be created easily. If the activity is online,
a URL can be entered in the space provided, and it will be linked automatically
in the final syllabus.

Your completed syllabus is hosted on our servers, allowing convenient updates
from any computer on the Internet. Changes you make to your syllabus are im-
mediately available to your students at their next logon.

For the Student—

Topic Overviews—Qutline key concepts in topic areas.

* Strategies—These websites provide suggestions and information on how to im-

plement instructional strategies and activities for each topic. The Assessment
topic also contains Practice Case Studies as well.

Web Links—A wide range of websites that allow the students to access current
information on everything from rationales for specific types of instruction, to re-
search on related topics, to compilations of useful articles and more.

Electronic Bluebook—Send homework or essays directly to your instructor’s
email with this paperless form.

Message Board—Virtual bulletin board to post or respond to questions or com-
ments from a national audience.

Chat—Real-time chat with anyone who is using the text anywhere in the country—
ideal for discussion and study groups, class projects, etc.

To take advantage of these and other resources, please visit the Word Identification
Strategies, Third Edition, Companion Website at

www.prenhall.com/fox
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'This chapter explains the proper place of word identificationina

~ balanced classroom reading program. You will learn about five

_approaches to teaching phonics and how to determine the most

appropriate balance between word identification and other

__components of the reading program. You also will learn how children

use syntactic, semantic, and graphophonic cues to read unfamiliar

i i

~ words; the stages of word learning; and why understanding these

_stages is important for teaching children to read unfamiliar words.




Chapter 1

In balanced reading programs, the emphasis on word identification is in
proportion to children’s individual needs.

Phonics is a shortcut for learning words; helps children develop rich,
fluent reading vocabularies; and contributes to reading independence.
Readers use graphophonic, syntactic, and semantic cues to read new
words.

In understanding how word reading develops in stages, you can teach
exactly what children need to know to add new words to their reading
vocabularies.

\—/M/’\/\/\/\/W\/

Y Y Y Y

KEY VOCABULARY

Alphabetic principle Fluent reading Phonics
Analogy-based phonics vocabulary Semantic cues
Analytic phonics Graphophonic cues Syntactic cues
Consonants Linguistic approach Synthetic phonics
Embedded phonics Metacognitive Vowels

awareness
Word fluency

reading. Instead of figuring out words, you focus on comprehension. This is

exactly as it should be. But consider what it is like for young readers who
come across many unfamiliar words. Meeting a large number of new words is a
major impediment to comprehension, and so it is not surprising that these children
concentrate on developing their reading vocabularies. One way to do this is to use
the cues in the reading context, including cues from our alphabetic writing system,
to figure out the identity of words that have never been seen before.

Consider the note in Figure 1-1 written by Maria. If you speak and read Span-
ish, Maria’s message is crystal clear. The words are easy to recognize, the sentences
are well formed, and you know why the picture and the message are a perfect
match. Suppose instead that you speak Spanish but cannot read it. Now the format
of the note and Maria’s drawing are the only reliable clues to meaning. You might
make an educated guess based on information gleaned from the picture and your

You automatically recognize all the words you commonly encounter when



