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Learning makes the world look different. Learn a new word, and suddenly
that word appears in your reading; the word was probably there before,
but learning helps you see it. Learn a person’s name, and suddenly you
start meeting that person in your daily travels. Learn to write about a sub-
ject, and suddenly you see aspects of that subject that had never before
occurred to you. This book assumes that learning is a new way of seeing,
that writing and learning are closely connected, and that both contribute
to new views of the world. These are the central assumptions, but there
are others:

1. Writing is a recursive process that occurs over time.

2. What is learned in a writing course should have application in
other courses.

3. Learning is a complex and ongoing process.

4. Learning to write is not the same as writing to show learning.

There are two major sections in this book, reflecting the difference
between learning to write and writing to show learning. The first part of
the book concentrates on learning to write. It begins with a discussion of
what writing is, suggests ways of starting to write, considers the role
of audience in writing, and then examines strategies for drafting. These
strategies are arranged in order of difficulty, and each builds on the pre-
vious one so that, for example, argument or writing to convince includes
strategies of narration and explanation. Exploratory writing comes last in
this section because it is the most difficult and inclusive kind of writing.

ix
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The exercises throughout these chapters provide opportunities to use what
has just been learned, and suggestions for further writing invite more
extensive prose.

Part Two focuses on writing to show learning by discussing strategies
for revising. These strategies include reseeing entire pieces of writing in
terms of organization, cohesion, and style; reshaping paragraphs and sen-
tences; and polishing writing to conform with conventions of spelling,
punctuation, capitalization, usage, and accepted formats such as docu-
mentation style. The index provides easy reference for questions about
writing,

This text combines the best of traditional approaches with innovations
based on current theory and research in composition. There are discus-
sions of writing strategies, samples of both professional and student writ-
ing, a usage handbook and other reference guides, and chapters that con-
sider whole essays as well as chapters that focus on paragraphs, sentences,
and words. There are sections on narration, exposition, and argument, and
sections on research papers and business letters. In line with recent dis-
cussions of the modes of discourse, narration is combined with description,
and it and exposition and argument are presented as strategies for drafting
rather than as modes to be emulated. Exploration, a fourth strategy, is
added to the traditional modes to emphasize the connection between gen-
erating and evaluating ideas. Revision is presented as a multi-step process
and occupies the second half of the book.

In keeping with the view of writing as a process, the chapters in this
book move from prewriting to revising and editing. The chapters on nar-
rating, explaining, convincing, and exploring suggest many ways of draft-
ing, and the second half of the book underscores the idea that writing is
revising by beginning with what I call conceptual revision and moving pro-
gressively toward smaller units of language. Although conventions of print-
ing require chapters to be arranged in linear form, this book recognizes
that stages in the process of writing double back on one another and sug-
gests ways for writers to move freely from one stage to another.

Writing assignments from many disciplines are included, and adapta-
tions of writing strategies to these various purposes are discussed. Perhaps
most important, this text assumes that writing and learning cannot be sep-
arated, that learning in history or physics or art involves more than mas-
tering subject matter, and that effective writing requires knowledge as well
as control of the conventions of writing. In other words, this text does not
support instructors who claim, “If you composition people would just teach
students to write, I will teach them what they need to know about my
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field.”” Nor does it excuse students who complain, “But I know all the
material. It’s not fair to give me a C on this paper just because it’s not
well written.”

The definition of learning in this book distinguishes between training
and education, a distinction illustrated by the following anecdote:

A blind man was asked how long it had taken to train his guide dog, and he
retorted angrily, “That dog is not trained. He is educated.”

Sensing that his listener was startled, he continued, “‘Lots of dogs are trained. They
will roll over or shake hands if you tell them to; they can respond to commands. But
this dog is educated. If we are walking down the street and there is a hole up ahead,
this dog will sit down and refuse to move. It wouldn’t matter what | said; he would
not lead me into that hole. A trained dog would do what I told him to, and we both
would fall into the hole. Educating takes a lot longer and costs much more than

training.”’

Learning, as it is used in this book, refers to this lifelong process of edu-
cating rather than training.

Throughout both parts, this book presents writing, like education itself,
as a series of choices rather than as rules that must be followed slavishly.
In so doing, it emphasizes that without learning there is no writing, and
that without writing, learning becomes more like training than education.

I have learned a great deal while working on this book. Much of it
resulted from the process of writing, but many people also contributed to
my writing and learning. In her study of the printing press as an agent of
change, Elizabeth Eisenstein notes that widespread publication created
new intellectual communities, and nearly every chapter of this book owes
a debt to the intellectual community in which I participate through books
and articles as well as conversations. A more detailed explanation of
sources appears in the Instructor’s Manual, but I would like to acknowl-
edge a number of individuals here: Glenda Bissex, Rexford Brown, and
Janet Emig in Chapter 1; Ann Berthoff, Peter Elbow, Thomas Lee Hilgers,
Roy Hughes, D. Gordon Rohman, and Ann Wotring in Chapter 2; Barry
Kroll, Fred R. Pfister, and Joanne F. Petrich in Chapter 3; James Britton,
Stephen Dunning, and Frances Yates in Chapter 4; Benjamin Bloom,
Elaine Maimon, Philip Phenix, and Mike Rose in Chapter 5; George Lak-
off, Mark Johnson, and Chaim Perelman in Chapter 6; Peter Elbow and
Richard Larson in Chapter 7; Virginia Tiefel and Paula Walker in Chapter
8; Ken Davis, Michael Halliday, Requa Hasan, and Donald Murray in
Chapter 9; Stephen Dunning, Walker Gibson, and Martin Joos in Chapter

Xi
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10; Arthur Stern in Chapter 11; Frank O’Hare in Chapter 12; George
Dillon and Mina Shaughnessy in Chapter 13; and Eugene Smith in Chap-
ters 14 and 15.

For over a decade now, I have enjoyed a supportive academic home at
the University of Washington. William Irmscher and Charles Schuster have
provided continuing collegial support, and they, along with Richard Dunn,
Chair of the English Department, and Elizabeth Feetham, its Administra-
tive Assistant, help explain why my professional life has been such a happy
one. Eugene Smith, valued colleague and friend, has collaborated with me
on a number of projects, and this book was no exception. He contributed
substantially to the sections on grammar, usage, and sentence revision.
Always generous and helpful, Eugene also sustained me in the long pro-
cess of writing and rewriting. Members of my writing group responded to
draft after draft of the manuscript, and many of the suggestions of Mary
Kollar, Thomas Roesler, Sandra Silberstein, Charles Schuster, and Linda
Sullivan have been incorporated into these pages.

We who teach learn twice, and my students have tutored me continually.
Many of them took a lively interest in this book, giving me permission to
use samples of their writing. Those whose work is included are: Ken
Anderson, Rachelle Brown, Debbie Carlson, Tim Dereg, Eva Godwin,
Helen Halstead, Cara Homestead, Jordan Kleber, Phil Knoll, Mike
Langley, Matthew Luke, Donna Mixon, Byron Nakagawa, Helen Pearson,
Steve Reed, Jane Reifel, Bruce Schmitz, Roy Schuler, and Russ Tolsma.
Ruth Nicholson Siguenza and Connie So, whose student careers at the
University of Washington coincided with the writing of this book, shared
much of their educational experience with me, and my pleasure in watch-
ing their growth was equalled by what I learned from them.

Teaching is not an accurate description for my experience as director
of the Puget Sound Writing Program, although that has been my function.
I'have learned much from the instructors who participated in that program.
In particular, I wish to thank Lori Eichelberg, Brian Herbison, Roy
Hughes, Pat Juell, Elmer Keiski, Steve Pearse, Tom Watson, and my
assistants, Linda Clifton and Ralph Stevens.

It was my work with the Puget Sound Writing Program which first made
me aware of the powerful connections between writing and learning. That
awareness was sharpened by a grant from the National Endowment for the
Humanities for a project titled “Writing to Learn in the Humanities.”
Ralph Stevens helped envision the project, Crale Hopkins of NEH helped
turn it into a reality, and the instructors who worked with me on it helped
shape my thinking about writing and learning.
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As Writing and Learning evolved from draft to draft, it benefitted from
thoughtful and intelligent reading by a number of scholars and teachers of
writing. Among them are: Patricia Bizzell (Holy Cross College), Philip P.
Boshoff (Skidmore College), David A. Jolliffe (University of Illinois at Chi-
cago), Richard L. Larson (Herbert H. Lehman College of CUNY), Gerald
Levin (University of Akron), Susan Miller (University of Utah), John C.
Schafer (Humboldt State University), Marilyn S. Sternglass (Indiana Uni-
versity), Josephine Koster Tarvers (The University of North Carolina at
Chapel Hill), Thomas N. Trzyna (Seattle Pacific University), Clemewell
Young (Manchester Community College), and John Warnock (University
of Wyoming). Tony English initially encouraged this book, and Eben W.
Ludlow saw it through to the end. They, along with Joel Brauser, Produc-
tion Supervisor, and Robert Freese, Book Designer, made my association
with Macmillan consistently productive and satisfying.

As convention dictates, the first are last: My family, that complex net-
work of immediate and extended kinship stretching from Seattle to the
East Coast, made this book possible. I cannot enumerate all the loving
gifts of time and talent, but I can say a heartfelt thank you to Cindy, Sam
and, especially, Budge.
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Writing to Learn

In written speech,
we are obliged to create the situation,
to represent it to ourselves.

Lev Vygotsky




