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preface

The central theme in The Case
Jor Change: Rethinking the Preparation of Educators® is that
reform efforts have emphasized repair over prevention. Empha-
size is too weak a word. What I attempted to do was to indicate
what it would or could mean if we took the preventive orienta-
tion seriously in preparing educators. Many factors converged to
motivate me to write that book, not the least of which was the
fact, and it was and is a fact, that preparatory programs were
inadequate in alerting students to the realities of classrooms,
schools, and school systems. It seemed obvious to me that unless
these programs better prepared students for those realities,
reform efforts could not be expected to be successful. Long
before I wrote that book, I was tempted to write 2 book in which
I would try to sensitize prospective teachers to what life would
be like for the professional teacher. It would be a book on the

theme of “forewarned is forearmed.” If I did not write that

*Sarason, S. B. The Case for Change: Rethinking the Preparation of
Educators. San Francisco: Jossey-Bass, 1993.
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Preface

book, it was net for a lack of motivation or conviction. Butas I
wrote The Case for Change, I knew that I could and should no
longer postpone writing that book, the contents of which have
a long personal history. It was not an easy decision, for reasons
I shall briefly discuss.

I resisted writing this book for fear that what I would say
would be perceived as having an effect contrary to my inten-
tion—to portray to those considering a career in teaching a
picture containing exciting opportunities to understand them-
selves, students, and oursociety. The source of my resistance was
that those opportunities would be believable only if those
contemplating a career in teaching knew the nature of the
challenges they would confront. I long ago learned that too
many people chose such a career abysmally unsophisticated
about what they would be up against staying intellectually and
professionally alive. Despite such a lack, some teachers had the
courage and motivation to continue growing, learning, and
changing. Too many teachers did not, and in saying thatI intend
no criticism whatsoever. The conditions for a productive,
satisfying career require more than personal characteristics; they
also require a social-intellectual-professional atmosphere in
which those characteristics stand a chance to be expressed. What
I found impressive were those instances where that atmosphere
existed minimally or not at all but where individual teachers
successfully sought to change that atmosphere. It took me too
many years finally to “hear” what almost all teachers were telling
me: “I wish I had been made more knowledgeable about and
sensitive to the realities of teaching real kids in a real school. If
I knew when I started a fraction of what I know now, I might or
might not have chosen a career in teaching, but I would have
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reacted to the realities in a better way.” One teacher articulated
well something that for me had the clear, loud ring of truth: “It
took me at least five years to overcome the tendency to regard
myself as powerless to do anything to make my school an alive
place. In my preparatory program, my instructors and supervi-
sors—who were well-intentioned, sincere people—conveyed
the impression that my major, even sole responsibility was to the
students in my classroom. What was happening in the rest of the
school was important but none of my business [her emphasis).
That, of course, was not true. When I had that insight, my whole
outlook changed, and so did my role in the school. I helped
change that school. I became a more happy teacher and person
[her emphasis]. If I didn’t feel all-powerful, I certainly didn’t
wallow in feelings of powerlessness. It wasn’t easy, but it has paid
off.” That was said to me twenty-five years ago, long before the
issue of the role of teachers in educational decision making
gained currency. If it has gained currency, albeit far more on the
level of rhetoric than in practice, the fact remains that today
those who choose teaching as a career are inadequately sensitized
to the problems they will confront and what zhey can and
should do about them. That is a central theme in this book. It is
a theme, a belief, that literally forced me to write this book.
“Salvation” has its internal and external sources and conditions.

If I believe anything, it is that unless and until those who
enter teaching have a better comprehension of what life as a
teacher too frequently is, and what it should and can be, improv-
ing our schools is 2 doomed affair. Yes, other things have to
happen, other changes have to be made. But unless teachers are
berter prepared to play a more active, even militant role in such
changes, improvement will be minuscule. It is that belief that
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permits me to emphasize in this book that those who today
choose teaching as a career are doing so at a time when,
individually and as a group, they can make a difference. No
career other than teaching allows one as much possibility of
meeting and coping with a threefold challenge: better under-
standing of oneself, others (students, parents), and the society in
which we live. This is not an easy challenge. It is not for the
fainthearted or those who view zhe teacher in « classroom as a
desirable (or possible) monastic existence. It is a challenge that
when understood and realistically confronted guarantees excite-

" ment, frustration, and personal-intellectual-professional growth.

What I say in this book to those contemplating a career in
teaching can be put this way: “You may perceive what I say as
coming from a pessimist whosays the bottle is half-empty. T hope
youwill see itascoming from someone who sees the bottle is half-
full and believes that you can increase its contents.”

I have made no effort to cover the waterfront of issues and
problems about which a person contemplating a career in
teaching should ponder. And precisely because I am writing for
such people, I avoid—at least I have tried to avoid—jargon,
references to studies, and statistics. I have restricted myself to the
confines of a conversational style, and within those confines to
what I think I have learned that may be helpful.

I will be more than gratified if this book has meaning for
two other groups: those who are currendy in a preparatory
program and those who are their instructors or supervisors. If
what I have written isseen by othersas incomplete or misdirected
ot wrong in some ways, and stimulates them to write their own
books, I will feel that my effort was not in vain.
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