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Preface
use

The ELT Grammar Book is a reference for teachers of English to speakers of
other languages and it’s a grammar book with many differences. Right from
the start, you’ll notice the relaxed, informal style of the book; books like this
one don't have to be written in stufty “academese.”

The purpose of The ELT Grammar Book is to make difficult, but basic areas of Eng-~
lish grammar more comprehensible to a wide range of people: undergraduate and
graduate TESOL students, ESOL and VESOL teachers, junior high and high school
teachers, advanced ESOL students, and anyone who just wants ta brush up on his/her
skills in English. If you're a teacher and already have a clear understanding of how Eng-
lish works, the explanations in this book will prepare you to communicate the gram-
mar better and give more éffective examples to your students. If you're an advanced
student or if you simply want to understand more clearly how English grammar works,
this book will go a long way toward helping you master the grammar.

No attempt has been made to cover every aspect of the language; only the hlgh
frequency areas that traditionally seem most troublesome are dealt with on these pages.
Nor have we attempted to give every single analytical detail of each grammar point
covered; if you master the material we’ve provided, you’ll be very well prepared to
-teach grammar effectively, directly or indirectly; or to use the language more effectively.

The ELT Grammar Book contains the following unique features:

The Socratic Approach: You’ll be encouraged to observe, think about, and make con-
clusions about each grammar point covered. This techmque, also referred to as the “in
ductive method,” will allow you to explore the grammar in a way that will make the
material much more meaningful to you in the long run. Instead of being spoon-fed
the information, you’ll work through it yourself to discover exactly what’s going on.

And here’s a tip to help you get the most out of this approach: Whenever you're
asked to think of a reason or interpretation, take the time to do just that and write
down your own thoughts on the lines provided. This exercise will be a lot more mean-
ingful than taking the easy way out by jumping ahead to find the answers.

Troubleshooters: These comments are “asides,” helpful insights that pop up in most
chapters, focusing on those points which you can anticipate will bring problems to
the teaching and learning of English because of language interference or other causes.
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Teaching Tips: To help you create an atmosphere of fun and enjoyment in your class-
room, whether you're a new or experienced teacher, these suggestions found at the
end of each chapter offer an array of time-honored classroom activities, exercises, and
games to enhance the teaching of specific grammar points.

Finally, to give you more suggestions to develop your teaching skills, you’ll find
appendices at the end of this book which deal in greater detail with certain topics
covered in the chapters.

We hope that you find The ELT Grammar Book an inviting text, reference, and
source book, and that you’ll always find it a friend to help you out at tough moments
when your mind goes blank and you’re trying to remember exactly what native
speakers of English say or why they say this or why they don’t say that.

Richard Firsten
Patricia Killian
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1
Word Order

“Throw Mama from the train a kiss.”

4% The Basics

A: We're to next the beach
week going.
What did you say?
A: | told you just next week
to the are going we beach.
B: That’s what | thought
you said!

with what Person A is saying and also that she’s probably not alone. We're sure

you, too, feel uncomfortable trying to understand what Person A has to say. That’s
because he’s using a word order, or syntax, that might be fine in some other language,
but certainly doesn’t work in English. The question is, why doesn’t it work? What
rules are there that you can tell students when correcting their word order that will
stick so that they don’t continue to make the same mistakes over and over again?

From the outset, we want to make it perfectly clear that the aim of this chapter
is not to cover every aspect of English word order. Most details aren’t very trouble-
some and are covered at length in other grammar books. What we intend to show
you are fresh approaches to looking at and teaching certain aspects of word order that
are likely to be troublesome for English language learners. We’ll demonstrate ways of
perceiving word order that may make things easier for you and for your students.

In the dialogue you’ve just read, it’s obvious that Person B is quite uncomfortable
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For starters, let’s discover the underlying basic rules for English word order by do-
ing the exercise that follows:

Rearrange the following sentences to put them in the word order that you consider
basic to English.

1. the paper / this morning / at home / he / read.

2. in the oven / I'm roasting / tonight / a chicken.

3. send / to Delhi / right now / this fax.

4. Marc / earlier / outside / took / the garbage.

5. a movie / last night / we / saw / on campus.

6. north / drove / today / Yoko / to Kyoto / the van.

The sentences should have this basic order:

1. He read the paper at home this morning.
2. I’'m roasting a chicken in the oven tonight.
3. Send this fax to Delhi right now.

4. Marc took the garbage outside earlier.

5. We saw a movie on campus last night.
6.Yoko drove the van north to Kyoto today.

" Now let’s take a good look at how these sentences are set up. There’s definitely a
pattern we can discern. To begin with, they all start with a subject except for Sen-
tence 3 (which we’ll discuss further on). We’ve got these elements to work with as
subjects or doers of the action:

he/1/Marc/we/Yoko
These subjects are all followed by verbs:

read/‘m roasting/send/took/saw/drove
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Next we have direct objects:

the paper/a chicken/this telegram/the garbage/a movie/the van

To continue, we find directions or places:

at home/in the oven/to Delhi/outside/on campus/north to Kyoto

Finally, there are time phrases:
this morning/tonight/right now/earlier/last night/today

English tends to follow the word order that reflects the sentences that we’ve just
looked at. For now, let’s state the general rule of basic word-order based on this in-

formation:
Subject + verb + object + direction/place + time.

This order “translates” very nicely into a certain group of wh- words that many
English speakers learn in a set order when they’re children: who—what—where—when.
These four wh- words correspond very neatly to the order of the basic English sentence.
Take a good look and see for yourself.

In the basic pattern above, five separate segments are listed, but there are only four
wh- words, so you might think that something got left out. Not so! In fact, it’s amaz-
ing how this works. Follow along and everything should become clear:

Who represents the subject—whoever/whatever it is;
What stands for two segments: the verb and object(s);
Where, of course, is the direction and/or place;
When is the time.

who ———— what where when

Loy ]

subject verb object  direction time
a person, an animal direct place
a thing indirect
an activity

You can see that the five basic segments have been accounted for. The beauty of
what representing both the verb and the objects is that keeping this pair of words to-
gether as a single concept reinforces one of the cardinal rules of English word order,
one that many students have trouble with: you normally don’t separate a verb and
its object(s) and place a word or words in between them. In this case, since one
wh- word stands for both segments, there’s no way to separate them. As soon as your
students are able to form the most elementary English sentences, start requiring them
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to learn the phrase who—what—where—when until they’'ve memorized the words and
their order. Make sure they consciously use this pattern whenever they speak or write
English. As the students progress, they can start using variations on this basic pattern,
but first get them to internalize the basic word order.

Even though we’ve given you a nice, tidy formula for this most basic example of
English word order, be aware that there are variations that do occur. For example, we
can have what as the subject (* The fire burned out of control”), and who as the ob-
ject (“The smoke almost asphyxiated the O’Learys”). We can also have any combi-
nation of these two: who/who (“The firefighters rescued the whole family”) and
what/what (“The fire destroyed everything”).

Here’s another important point about the objects. There are direct objects and
indirect objects. For example, in the sentence Shah Jehan built the Taj Mahal for his wife,
the Taj Mahal is the direct object and his wife is the indirect object. Even when we
change the order of the words (as we can sometimes do in English by dropping the
preposition) and say “Shah Jehan built his wife the Taj Mahal,” the segments that have
been called direct and indirect object are still just that. What'’s interesting to note is
that whether the direct object is before the indirect object, or vice versa, the
two objects are still kept side by side, and that’s another aspect of word order
that never varies. In fact, we can take this analysis a step further and see that these
three elements (the verb, direct object, and indirect object) all stay together in this
basic English word order pattern.

| [ gave the report to h?l .

what =

| | gave her the report] .

Notice that what will be the appropriate question word for the following ques-
tions based on the sentences above:

What did you do?

| gave her something.
What did you give her?
The report.

® > 2>

Let’s get back to Sentence 3 for a moment: “Send this fax to Delhi right now.”
When we utter an imperative form, a command, we're really including the subject you
before the verb even though we don’t normally say it. (You send sounds forceful, em-
phatic.) Therefore, there really is a subject in Sentence 3 as well, an understood you:
“(You) send this fax to Delhi right now.” This point can be easily demonstrated by lis-
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tening to any English-speaking parent who’s momentarily upset with his/her child
and says something like,“ You stop that whining this instant!” There it is! The subject
you has surfaced. So Sentence 3 is just fine. It has a subject, albeit hidden, a verb (send),
a direct object (this fax), direction (to New Delhi), and time (right now).

In the segment we call where, we noted that a direction or a place might fill that
place. In Sentence 6 we can see this “where” in action: “ Yoko drove the van north to
Kyoto today.” Here we have an example containing both the direction (north) and
place (to Kyoto). Remember that when both elements are used in one phrase, the di-
rection word comes first. Other direction words are the rest of the compass points
and words like home and away:

Drive east on 42nd Street and make a right at Broadway.
Kenji is going home to Kobe for the summer.
Silvia went away to the mountains for the weekend.

Now let’s discuss the placement of time phrases. Notice where they appear in those
first six example sentences. This is one segment (and there are others!) that can be
pushed to the front of a sentence if deemed appropriate to do so. It’s more or less up to
the individual to determine if it’s appropriate to place it there. The rule of thumb tends
to be that the time phrase can precede all other segments of the sentence if
the speaker wishes to emphasize or linger on it:

For the past six years, our company has made steady profits.

4% Adverbs of Frequency (How often?)

These adverbs are words such as always/usually /often/sometimes /seldom /rarely /never.
Figure out the rules that govern their placement by looking over this dialogue.

A: Misha’s a terrific employee!

B: | know. He's rarely late for work
and he’s never sick.

A: Besides that, he’s always had
his work done on time.

B: And he seldom makes any big
errors.

A: He has never fought with the
boss.

@

And he’s always trying to help his co-workers.
A: We could never have sold so much this year without him.
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1. If the verb be is used, the adverbs of frequency are placed

2. If simple verbs are used, the frequency words are placed

3. If complex verbs are used, these adverbs are placed

Let’s check out your ideas. These adverbs are always placed in these specific
places:

1. after the verb be:
He’s always on time.

2. before other verbs in their simple forms:

He never gets to work late.

3. after the first auxiliary in the complex verb:
He’ll rarely get angry. / He’s never been fired from a job.

4% Adverbs of Frequency
and Other Words in Initial Position

All languages have their peculiarities, and English is certainly no exception. One case
in point is the strange phenomenon that occurs if we place the following adverbs of
frequency at the start of a sentence for emphasis:

Seldom does it snow in Vancouver.
Rarely will he complain about anything.
Never have I seen such a beautiful sunset!

.What do you see happening in the sentences above? Write a statement or two to
explain this phenomenon.

If these adverbs of frequency are placed in initial position,

In case you haven’t hit upon this particular way of looking at what’s happen-
ing, think about the phenomenon this way: If those adverbs of frequency are



