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Preface

The opportunities and challenges which people face at the beginning of a new mil-
lennium continue to reflect the face of diversity. Here in the United States, as well
as in many countries around the world, educators struggle with the question of how
to provide an education that is responsive to the needs of different communities
while maintaining a sense of unity. In response, the fields of multicultural, inter-
cultural, and international/global education continue to grow and develop.

This third edition of Human Diversity in Education: An Integrative Approach
continues to address the preparation of teachers for the wide diversity of students
they are certain to meet in their classrooms, schools, and communities. At the same
time, if they are fully understood and embraced by teachers, the concepts presented
in this book provide a foundation that will assist young people to take a proactive
role in an increasingly interdependent, global and multicultural society.

Given the extremely positive feedback received from users of the second edi-
tion, we have maintained much of the familiar format. Regular users, however, will
notice some changes. The book continues to provide a broad treatment of the vari-
ous forms of human diversity found in today's schools; including nationality, eth-
nicity, race, religion, gender, class, language, sexual orientation, and handicapping
condition. This book maintains its unique approach; that is, its research-based
cross-cultural psychological emphasis, based on the assumption that it is at the level
of the individual teacher where the change that must occur with regard to diversity
in schools begins. That is, little in terms of institutional or systemic change will
occur until each individual fully understands the role of culture in determining his
or her thoughts and actions, and acquires the means to begin to alter its powerful
influence. Culture learning, thus, is central to this book. The use of case studies and
critical incidents has been expanded. Instead of being embedded within chapters,
most begin with a case study, thus setting the context for what is to follow. An
increased number of critical incidents related to the case studies are also included.
Each chapter identifies a number of related websites which students can access for
up-to-date references related to the topic of each chapter.

An accompanying workbook has also been developed, and reference to relevant
activities is made at the end of each chapter. This workbook, Human Diversity in
Action: Developing Multicultural Competencies for the Classroom, (by Kenneth
Cushner, McGraw-Hill,1999) provides a wide-range of activities designed to
actively engage students in the concepts presented in the text. Finally, a teacher's-
guide provides direction for instructors as well as classroom activities and sug-
gested test questions.

xvii
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Preface

The general format of this edition remains similar to the previous one. Part One
provides historical background to current efforts in multicultural education. Chap-
ters 1 and 2 examine the broad social, cultural, and economic changes which con-
front society today. Chapter 3 explores how cultural differences develop in groups
and individuals. Chapter 4 examines how individuals with different cultural identi-
ties go through similar adjustment processes as they confront cross-cultural situa-
tions. Part Two then examines what teachers can do to make their classrooms and
schools more responsive to diversity and more effective learning communities; that
is, into classrooms that are collaborative, inclusive, developmentally appropriate,
globally oriented, and religiously pluralistic. Each of the chapters in Part Two cen-
ters around a case study that illustrates how teachers can adapt their curriculum and
instruction to fit the many differences that their students bring into the classroom:
language and learning style (Chapter 5); developmental and ability levels (Chapter
6 and 7); gender and sexual orientation (Chapter 8); race, ethnicity, and region
(Chapter 9); religion (Chapter 10); and social class and social status (Chapter 11).

Kenneth Cushner
Averil McClelland
Philip Safford
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