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Preface

Ways of Reading is designed for a course where students are given the
opportunity to work on what they read, and to work on it by writing.
When we began developing such courses, we realized the problems our
students had when asked to write or talk about what they read were not
“reading problems,” at least not as these are strictly defined. Our students
knew how to move from one page to the next. They could read sentences.
They had, obviously, been able to carry out many of the versions of read-
ing required for their education—skimming textbooks, cramming for
tests, strip-mining books for term papers.

Our students, however, felt powerless in the face of serious writing, in
the face of long and complicated texts—the kinds of texts we thought they
should find interesting and challenging. We thought (as many teachers
have thought) that if we just, tinally, gave them something good to read—
something rich and meaty—they would change forever their ways of
thinking about English. It didn’t work, of course. The issue is not only
what students read, but what they can learn to do with what they read. We
learned that the problems our students had lay not in the reading material
(it was too hard) or in the students (they were poorly prepared) but in the
classroom—in the ways we and they imagined what it meant to work on
an essay.
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There is no better place to work on reading than in a writing course,
and this book is intended to provide occasions for readers to write. You
will find a number of distinctive features in Ways of Reading. For one thing,
it contains selections you don’t usually see in a college reader: long, pow-
erful, mysterious pieces like John Berger’'s “Ways of Seeing,” Susan
Griffin’s “Our Secret,” Adrienne Rich’s “When We Dead Awaken: Writing
as Re-Vision,” Clifford Geertz’s “Deep Play: Notes on the Balinese Cock-
fight,” Mary Louise Pratt’s “Arts of the Contact Zone,” John Edgar
Wideman'’s “Our Time,” W.]. T. Mitchell’s “The Photographic Essay: Four
Case Studies,” and Michel Foucault’s “Panopticism.” These are the sorts
of readings we talk about when we talk with our colleagues. We have
learned that we can talk about them with our students as well.

When we chose the essays, we were looking for “readable” texts—that
is, texts that leave some work for a reader to do. We wanted selections that
invite students to be active, critical readers, that present powerful read-
ings of common experience, that open up the familiar world and make it
puzzling, rich, and problematic. We wanted to choose selections that in-
vite students to be active readers and to take responsibility for their acts of
interpretation. So we avoided the short set-pieces you find in so many an-
thologies. In a sense, those short selections misrepresent the act of reading.
They can be read in a single sitting; they make arguments that can be eas-
ily paraphrased; they solve all the problems they raise; they wrap up Life
and put it into a box; and so they turn reading into an act of appreciation,
where the most that seems to be required is a nod of the head. And they
suggest that a writer’s job is to do just that, to write a piece that is similarly
tight and neat and self-contained. We wanted to avoid pieces that were so
plainly written or tightly bound that there was little for students to do but
“get the point.”

We learned that if our students had reading problems when faced with
long and complex texts, the problems lay in the way they imagined a
reader—the role a reader plays, what a reader does, why a reader reads (if
not simply to satisfy the requirements of a course). When, for example,
our students were puzzled by what they read, they took this as a sign of
failure. (“It doesn’t make any sense,” they would say, as though the sense
were supposed to be waiting on the page, ready for them the first time
they read through.) And our students were haunted by the thought that
they couldn’t remember everything they had read (as though one could
store all of Geertz’s “Deep Play” in memory); or if they did remember bits
and pieces, they felt that the fragmented text they possessed was evidence
that they could not do what they were supposed to do. Our students were
confronting the experience of reading, in other words, but they were tak-
ing the problems of reading—problems all readers face—and concluding
that there was nothing for them to do but give up.

As expert readers, we have all learned what to do with a complex text.
We know that we can go back to a text; we don’t have to remember it—in
fact, we've learned to mark up a text to ease that re-entry. We know that a
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reader is a person who puts together fragments. Those coherent readings
we construct begin with confusion and puzzlement, and we construct
those readings by writing and rewriting—by working on a text.

These are the lessons our students need to learn, and this is why a
course in reading is also a course in writing. Our students need to learn
that there is something they can do once they have first read through a
complicated text; successful reading is not just a matter of “getting” an
essay the first time. In a very real sense, you can’t begin to feel the power a
reader has until you realize the problems, until vou realize that no one
“gets” Geertz or Rich or Griffin or Wideman all at once. You work on
what you read, and then what you have at the end is something that is
yours, something you made. And this is what the teaching apparatus in
Ways of Reading is designed to do. In a sense, it says to students, “OK, let’s
get to work on these essays; let’s see what you can make of them.”

This, then, is the second distinctive feature you will find in Ways of
Reading: reading and writing assignments designed to give students ac-
cess to the essays. After each selection, for example, you will find “Ques-
tions for a Second Reading.” We wanted to acknowledge that rereading is
a natural way of carrying out the work of a reader, just as rewriting is a
natural way of completing the work of a writer. It is not something done
out of despair or as a punishment for not getting things right the first time.
The questions we have written highlight what we see as central textual or
interpretive problems. Geertz, for example, divides his essay into seven
sections, each written in a different style. By going back through the essay
with this in mind and by asking what Geertz is doing in each case (what
his method is and what it enables him to accomplish), a student is in a po-
sition to see the essay as the enactment of a method and not just as a long
argument with its point hidden away at the end. These questions might
serve as preparations for class discussion or ways of directing students’
work in journals. Whatever the case, they both honor and direct the work
of rereading.

Each selection is also followed by two sets of writing assignments, “As-
signments for Writing” and “Making Connections.” The first set directs
students back into the work they have just read. While the assignments
vary, there are some basic principles behind them. They ask students to
work on the essay by focusing on difficult or problematic moments in the
text; they ask students to work on the author’s examples, extending and
testing his or her methods of analysis; or they ask students to apply the
method of the essay (its way of seeing and understanding the world) to
settings or experiences of their own. Students are asked, for example, to
give a “Geertzian” reading to scenes from their own immediate culture
(the behavior of people at a shopping mall, characteristic styles of dress)
and they are asked to imagine that they are working alongside Geertz and
making his project their own. Or they are asked to consider the key ex-
amples in Rich’s “When We Dead Awaken” (poems from various points
in her career) to see how as writers they might use the key terms of her ar-
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gument (“structures of oppression,” “renaming”) in representing their
own experience. The last assignments—“Making Connections”—invite
students to read one essay in the context of another, to see, for example, if
Pratt’s account of the “literate arts of the contact zone” can be used to
frame a reading of Gloria Anzalduda’s prose, Harriet Jacobs’s narrative, or
Paulo Freire’s account of education. In a sense, then, the essays are offered
as models, but not as “prose models” in the strictest sense. What they
model is a way of seeing or reading the world, of both imagining prob-
lems and imagining methods to make those problems available to a
writer.

At the end of the book, we have included several longer assignment
sequences and a goodly number of shorter sequences. In some cases these
incorporate single assignments from earlier in the book; in most cases they
involve students in projects that extend anywhere from two to three
weeks for the shorter sequences to an entire semester’s worth of work for
the longer ones. Almost all the sequences include several of the essays in
the anthology and require a series of separate drafts and revisions. In aca-
demic life, readers seldom read single essays in isolation, as though one
were “finished” with Geertz after a week or two. Rather, they read with a
purpose—with a project in mind or a problem to solve. The assignment
sequences are designed to give students a feel for the rhythm and texture
of an extended academic project. They offer, that is, one more way of read-
ing and writing. Because these sequences lead students through intellec-
tual projects proceeding from one week to the next, they enable them to
develop authority as specialists, to feel the difference between being an ex-
pert and being a “common” reader on a single subject. And, with the lux-
ury of time available for self-reflection, students can look back on what
they have done, not only to revise what they know, but also to take stock
and comment on the value and direction of their work.

Because of their diversity, it is difficult to summarize the assignment
sequences. Perhaps the best way to see what we have done is to turn to the
back of the book and look at them. They are meant to frame a project for
students but to leave open possibilities for new directions. You should feel
free to add or drop readings, to mix sequences, and to revise the assign-
ments to fit your course and your schedule.

You will also notice that there are few “glosses” appended to the es-
says. We have not added many editors’ notes to define difficult words or
to identify names or allusions to other authors or artists. We’ve omitted
them because their presence suggests something we feel is false about
reading. They suggest that good readers know all the words or pick up all
the allusions or recognize every name that is mentioned. This is not true.
Good readers do what they can and try their best to fill in the blanks; they
ignore seemingly unimportant references and look up the important ones.
There is no reason for students to feel they lack the knowledge necessary
to complete a reading of these texts. We have translated foreign phrases
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and glossed some technical terms, but we have kept the selections as clean
and open as possible.

We have been asked on several occasions whether the readings aren’t
finally just too hard for students. The answer is no. Students will have to
work on the selections, but that is the point of the course and the reason,
as we said before, why a reading course is also a course in writing. College
students want to believe that they can strike out on their own, make their
mark, do something they have never done before. They want to be experts,
not just hear from them. This is the great pleasure, as well as the great
challenge, of undergraduate instruction. It is not hard to convince stu-
dents they ought to be able to speak alongside of (or even speak back to)
Clifford Geertz, Adrienne Rich, or W. E. B. Du Bois. And, if a teacher is pa-
tient and forgiving—willing, that is, to let a student work out a reading of
Percy, willing to keep from saying, “No, that’s not it” and filling the si-
lence with the “right” reading—then students can, with care and assis-
tance, learn to speak for themselves. It takes a certain kind of classroom, to
be sure. A teacher who teaches this book will have to be comfortable turn-
ing the essays over to the students, even with the knowledge that they will
not do immediately on their own what a professional could do—at least
not completely, or with the same grace and authority.

In our own teaching, we have learned that we do not have to be ex-
perts on every figure or every area of inquiry represented in this book.
And, frankly, that has come as a great relief. We can have intelligent, re-
sponsible conversations about Geertz’s “Deep Play” without being experts
on Geertz or on anthropology or ethnography. We needed to prepare our-
selves to engage and direct students as readers, but we did not have to
prepare ourselves to lecture on Foucault or Rich, or poststructuralism,
documentary studies, or American feminism. The classes we have been
teaching, and they have been some of the most exciting we have ever
taught, have been classes where students—together and with their in-
structors—work on what these essays might mean.

So here we are, imagining students working shoulder to shoulder with
Geertz and Rich and Foucault, even talking back to them as the occasion
arises. There is a wonderful Emersonian bravado in all this. But such is the
case with strong and active readers. If we allow students to work on pow-
erful texts, they will want to share the power. This is the heady fun of aca-
demic life, the real pleasure of thinking, reading, and writing. There is no
reason to keep it secret from our students.

Note to the Fifth Edition. The fifth edition of Ways of Reading con-
tains seven new selections: essays by Paul Auster, Susan Bordo, Robert
Coles, W. E. B. Du Bois, W. J. T. Mitchell, and Carolyn Kay Steedman.
We've brought back Ralph Waldo Emerson’s “The American Scholar,”
which appeared in the first two editions, and we’ve added more John
Berger.

Our principle of selection remains the same—we were looking for
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“readable” texts, pieces that instructors and students would find challeng-
ing and compelling, pieces that offer powerful readings of ordinary experi-
ence, pieces worth extended work.

We revised the assignment sequences, some to incorporate the new se-
lections, others because, after teaching them again, we thought about
them differently. The sequences that were most radically changed are:
“The Arts of the Contact Zone,” “Reading Culture,” and “Writing His-
tory.” There are five new assignment sequences, all of them reflecting the
ways we taught the new selections over the last two years. We have con-
tinued to include sequences focusing on autobiographical writing and the
personal essay. While there have always been assignments in Ways of
Reading that ask students to use their experience as subject matter, the new
assignments look critically and historically at the genre and insist that
reading and thinking can also be represented as part of one’s “personal”
experience. There is a new sequence on documentary projects. It was im-
portant, we felt, to extend the study of images from advertising and paint-
ing to those in a work like Let Us Now Praise Famous Men. We have added
a sequence on close reading. This draws on work we have been doing over
the last few years as we have tried to find ways of teaching students how
and why to think about sentences. We have added a new assignment se-
quence to contextualize Emerson’s “The American Scholar.” It includes a
long section of Edward T. Channings’s “Lectures Read to the Seniors in
Harvard College.” And we have continued to focus attention on prose
models that challenge conventional forms and idioms, that complicate the
usual ways of thinking about and representing knowledge and experi-
ence. There are several assignment sequences that ask students to write as
though they too could participate in such revisionary projects.

We continue to offer a number of shorter “minisequences.” The short-
est of these might engage a class for two to three weeks, the longest for a
month or two. We wrote these minisequences at the request of instructors
who wanted more flexibility and a wider range of projects to offer their
students.

We've also updated and included new Resources for Teaching Wavs oF
READING, a long interview with our colleague Jean Carr on having students
work with archival materials, and a new essay by a graduate student on
problems specific to teaching the materials in Ways of Reading. These es-
says offer advice on how to work with the book. They stand as examples
of the kinds of papers graduate students might write when they use Ways
of Reading in conjunction with a teaching seminar. They stand best, how-
ever, as examples of graduate students speaking frankly to other graduate
students about teaching and about this book.

With our colleagues, we have taught most of the selections in this
book, including the new ones. Several of us worked together to prepare
the assignment sequences; most of these, too, have been tested in class. As
we have traveled around giving talks, we've met many people who have
used Ways of Reading. We have been delighted to hear them talk about
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how it has served their teaching, and we have learned much from their
advice and example. It is an unusual and exciting experience to see our
course turned into a text, to see our work read, critiqued, revised, and ex-
panded. We have many people to thank. The list that follows can’t begin
to name all those to whom we owe a debt. And it can’t begin to express
our gratitude.

Acknowledgments. We owe much to the friendship and wisdom of
the people with whom we have worked at Pitt, particularly Jonathan
Arac, Ellen Bishop, Jean Ferguson Carr, Steve Carr, Nick Coles, Joe Harris,
Paul Kameen, Margaret Marshall, Mariolina Salvatori, and Jim Seitz;
Donna Dunbar-Odom, Bianca Falbo, Angie Farkas, Gwen Gorzelsky, Jean
Grace, Linda Huff, Julia Sawyer, Steve Sutherland, Kathleen Welsch, Matt
Willen, and the graduate students who participated in the 1996 teaching
seminar. Ellen Bishop did a fine job drafting headnotes. John Champagne
made wonderful suggestions at every stage of the project and gave a close
and careful reading to drafts of the manuscript. He is a terrific teacher and
a great reader.

And we owe much to colleagues at other schools who have followed
our work with interest and offered their support and criticism.

We were also fortunate to have a number of outstanding reviewers on
the project. We would first like to thank those who did in-depth reviews
of the fourth edition: Carolyn Allen, University of Washington; Patricia
Bizzell, College of the Holy Cross; Jean Ferguson Carr, University of Pitts-
burgh; Pamelyn Dane, Lane Community College; Steve Dilks, University
of Missouri~Kansas City; Mary V. Dougherty, Rutgers University; Judith
Goleman, University of Massachusetts-Boston; Alfred E. Guy, Jr., New
York University; Ken Paul Novak, United States Air Force Academy;
Robert S. Newman, State University of New York at Buffalo; Matthew
Parfitt, Boston University; Anthony Petruzzi, University of Nebraska at
Kearney; Thomas Recchio, University of Connecticut; and Bill Siverly,
Portland Community College. And we would like to thank those who re-
viewed the new selections: Carolyn Allen, U_niversity of Washington;
Kathryn Flannery, Indiana University; Alfred E. Guy, Jr., New York Uni-
versity; Sandra Howland, University of Massachusetts-Boston; Kathleen
Kelly, Northeastern University; Bob Lyman, California State University,
Sacramento; and Dawn Skorczewski, Harvard University. We would also
like to thank the reviewers who commented extensively on drafts of the
manuscript: Rebecca Brittenham, Rutgers University; and Kathleen Kelly,
Northeastern University.

We would also like to thank those who responded to our question-
naire: Cora Agatucci, Central Oregon Community College; Christopher T.
Andrews, University of Connecticut; Nora Bacon, University of Nebraska
at Omaha; Bette-B Bauer, College of St. Mary; Kathleen Blumenthal, Col-
lege of Charleston; Rebecca Brittenham, Rutgers University; Denise M.
Castaldo, Drew University; Brian Cliff, Emory University; Paula Cohen,



xii PREFACE

Drexel University; Sam Cohen, Baruch College-CUNY; Mary Connerty,
Penn State University, The Behrend College; Joanne Cordén, University of
Connecticut; Tom Curley, Southwest College; Barbara Cutter, Rutgers
University; Chuck Denny, Dull Knife Memorial College; William Eggers,
University of Connecticut; Judith Hawkins, California State University at
San Bernadino; Katherine Henry, Rutgers University; Kim Hochmeister
San Antonio College; Maureen M. Hourigan, Kent State University; Ann-
Marie Kent, University of Massachusetts—Boston; Robert E. McDonough,
Cuyahoga Cummunity College; Gerri McNenny, University of Houston-
Downtown; Jennifer Militello, Daniel Webster College; Mark James Mor-
reale, Marist College; Susan Mueller, University of Missouri-St. Louis;
James S. Murphy, Emory University; Lamar L. Nisly, Bluffton College;
Helon H. Raines, Armstrong Atlantic State University; Susan Reese, Port-
land State University; Mara Reisman, University of Connecticut; Cynthia
Scheinberg, Mills College; Milissa Suekort, Santa Rosa Junior College;
Susan L. Walsh, University of Massachusetts—Boston; Krista Walter, Cali-
fornia State University—Northridge; Heidemarie Z. Weidner, Tennessee
Technological University; Chandra Wells, University of Connecticut;
Whitney Womack, Purdue University; and Elizabeth Zaranek, Penn State
University, The Behrend College.

Chuck Christensen of Bedford/St. Martin’s remains the best in the
business. Joan Feinberg helped to shape this project from its very begin-
ning. She is a fine and thoughtful friend as well as a fine and thoughtful
editor. John Sullivan joined the group for the Fifth Edition. He had taught
from an earlier edition of Ways of Reading and had, for us, a wonderful
sense of the book’s approach to reading, writing, and teaching. John was
organized, resourceful, generous, quick to offer suggestions and to take on
extra work. He soon became as much a collaborator as an editor. His care
and dedication held everything together at times when we were falling
apart. It was a real pleasure to work with him. Susan Doheny handled
permissions. Katherine Gilbert and Jeannine Thibodeau helped locate
books, readings and, later, material for the headnotes. Tony Perriello
guided the manuscript through production. Lisa Wehrle was an excellent
copyeditor, sensitive to the quirks of our prose and attentive to design and
detail.

And, finally, we are grateful to Joyce and Ellen, and to Jesse, Dan,
Kate, Matthew, and Ben, for their love and support.



Contents

Preface v

Introduction: Ways of Reading 1

Making a Mark 1

Ways of Reading 5

Strong Readers, Strong Texts 9

Reading with and against the Grain 10

Reading and Writing: The Questions and Assignments 12

The Readings 19
GLORIA ANZALDUA

Entering into the Serpent 22
How to Tame a Wild Tongue 36

[FroM Borderlands/La frontera]

xiii



Xiv CONTENTS

PAUL AUSTER
Portrait of an Invisible Man 50

[FrROM The Invention of Solitude]

JOHN BERGER
Ways of Seeing 105
[FrROM Ways of Seeing]
On Rembrandt’s Woman in Bed 129
On Caravaggio’s The Calling of St. Matthew 131
[seLecTiONS FROM And Our Faces, My Heart, Brief as Photos)

SUSAN BORDO
Hunger as Ideology 139

[rroM Unbearable Weight: Feminism, Western Culture, and the Body]

ROBERT COLES
The Tradition: Fact and Fiction 176

[rrROM Doing Documentary Work]

W. E. B. DU BOIS
Of the Meaning of Progress 224
Of the Wings of Atalanta 231
Of the Training of Black Men 238

[seLECTIONS FROM The Souls of Black Folk]

RALPH ELLISON
An Extravagance of Laughter 257

[FrROM Going to the Territory]
RALPH WALDO EMERSON
The American Scholar 294

[An Oration Delivered Before the Phi Beta Kappa Society, at
Cambridge, August 31, 1837]

MICHEL FOUCAULT
Panopticism 314
[FrROM Discipline and Punish]
PAULO FREIRE
The “Banking” Concept of Education 348
[FrROM Pedagogy of the Oppressed)
CLIFFORD GEERTZ
Deep Play: Notes on the Balinese Cockfight 364
[FrROM Interpretation of Cultures)



CONTENTS

SUSAN GRIFFIN
Our Secret 404

[FrOM A Chorus of Stones)

HARRIET (BRENT) JACOBS
Incidents in the Life of a Slave Girl 459

[SELECTIONS FROM Incidents in the Life of a Slave Girl]

PATRICIA NELSON LIMERICK
Empire of Innocence 502

[FrROM The Legacy of Conquest]

W.]. T. MITCHELL
The Photographic Essay: Four Case Studies 522

[FrROM Picture Theory]

WALKER PERCY
The Loss of the Creature 565

[FrROM The Message in the Bottle]

MARY LOUISE PRATT
Arts of the Contact Zone 582

[FIRST APPEARED IN Profession 91]

ADRIENNE RICH
When We Dead Awaken: Writing as Re-Vision 603

[FroM On Lies, Secrets, and Silence]

RICHARD RODRIGUEZ
The Achievement of Desire 621

[FrROM Hunger of Memory)

CAROLYN KAY STEEDMAN
Exiles 645

[rrom Landscape for a Good Woman)

JANE TOMPKINS
“Indians”: Textualism, Morality, and the Problem
of History 673
[FIRST APPEARED IN Critical Inquiry]

ALICE WALKER
In Search of Our Mothers’ Gardens 694

[FroM In Search of Our Mothers’ Gardens]

XV



xvi

JOHN EDGAR WIDEMAN
Our Time 707

[FroM Brothers and Keepers]
VIRGINIA WOOLF

A Room of One’s Own 750

[SELECTIONS FROM A Room of One’s Own]

Assignment Sequences 779

Working with Assignment Sequences 781
Working with a Sequence 782

SEQUENCE ONE  The Aims of Education 785

FREIRE The “Banking” Concept of Education

RIcH When We Dead Awaken: Writing as Re-Vision
PRATT Arts of the Contact Zone

GRIFFIN Our Secret

Assignments

1. Applying Freire to Your Own Experience as a Student [FREIRE]
2. Studying Rich as a Case in Point [FRERE, RicH] 787

3. Tradition and the Writing of the Past [ricH] 789

4. The Contact Zone [PRATT] 790

5. The Pedagogical Arts of the Contact Zone [PraTT] 791

6. Writing against the Grain [GRIFFIN] 792

7. The Task of Attention [GRIFFIN] 793

8. Putting Things Together [FREIRE, RICH, PRATT, GRIFFIN] 794

SEQUENCE TWO The Arts of the Contact Zone 795

PRATT Arts of the Contact Zone
ANZALDUA Entering into the Serpent; How to Tame a Wild Tongue
Jacoss Incidents in the Life of a Slave Girl

CONTENTS

786

DU BoIs Of the Meaning of Progress; Of the Wings of Atalanta; Of the Training

of Black Men

Assignments

1. The Literate Arts of the Contact Zone [PrRATT] 796

. Borderlands [praTT, ANZALDUA] 798

- Autoethnography [PRATT, JacoBs] 799

. Writing from Within [pRATT, DU BOIS] 800

. On Culture [PRATT, ANZALDUA, JACOBS, DU BOIS] 801

G W N



CONTENTS xvii

SEQUENCE THREE Autobiographical Explorations 802

ELLISON An Extravagance of Laughter

RODRIGUEZ The Achievement of Desire

STEEDMAN Exiles

TOMPKINS “Indians”: Textualism, Morality, and the Problem of History

Assignments

1. Autobiographical Exploration [eLLisoN] 803

. Desire, Reading, and the Past [RoDRIGUEZ] 804

. Doubleness [STEEDMAN] 805

. Personal Experience as Intellectual Experience [Tomrkins] 806

The “I” of the Personal Essay [ELLISON, RODRIGUEZ, STEEDMAN, TOMPKINS] 806

Gk W N

SEQUENCE FOUR  Autobiographical Explorations (II) 808

rRicH When We Dead Awaken: Writing as Re-Vision
AUSTER Portrait of an Invisible Man
WIDEMAN QOur Time

Assignments

1. A Moment of Hesitation [ricH] 808

2. The Anecdote as a Form of Knowledge [ausTer] 809
3. Anecdotal Investigations [aAUSTER] 810

3. Old Habits [wiDEMAN] 810

SEQUENCE FIVE Close Reading/Close Writing 812

STEEDMAN Exiles

ELLISON An Extravagance of Laughter

pu Bots Of the Meaning of Progress; Of the Wings of Atalanta; Of the
Training of Black Men

AUSTER Portrait of an Invisible Man

EMERSON The American Scholar

Assignments

1. Tone, Voice, Doubling [sTEEDMAN] 813

2. Extending, Postponing, Highlighting [eLuson] 814
3. Figurative Language [DU BOIS] 814

4. White Space [auster] 816

5. Order, Sequence, Closure [EMERSON] 816

6. Classroom Lesson 817

SEQUENCE SIX Doing Documentary Work 819

coLes The Tradition: Fact and Fiction
MITCHELL The Photographic Essay: Four Case Studics



xviii

PERCY The Loss of the Creature

CONTENTS

pu Bois Of the Meaning of Progress; Of the Wings of Atalanta; Of the Training

of Black Men

Assignments

. Images [coLes] 820

. Image and Texi [MiTcHELL] 821

Let Us Now Praise Famous Men [COLES, MITCHELL]
. The Loss of the Creature [COLES, MITCHELL, PERCY]

. The Written Record [pu Bois] 823

S U R W N e

SEQUENCE SEVEN  Experimental Readings and Writings

GRIFFIN Qur Secret
STEEDMAN Exiles
AUSTER Portrait of an Invisible Man

. Words and Images [DU BOIS, COLES, MITCHELL] 824

821

822

825

ANzALDUA Entering into the Serpent; How to Tame a Wild Tongue

Assignments

1. A Mix of Personal and Academic Writing [CRIFFIN] 826

2. Investigating Memory [STEEDMAN] 827

3. Writing the Past [GRIFFIN, STEEDMAN] 828

4. Fragments [AUSTER] 829

5. A Crazy Dance [aANzALDUA] 829

6. Writing and Schooling [GRIFFIN, STEEDMAN, AUSTER, ANZALDUA]

SEQUENCE EIGHT Experts and Expertise 832

MITCHELL The Photographic Essay: Four Case Studies
rRiIcH When We Dead Awaken: Writing as Re-Vision
GEErTZ Deep Play: Notes on the Balinese Cockfight
wiDEMAN Our Time

PERCY The Loss of the Creature

Assignments

1. Words and Images [MITCHELL] 833

2. Looking Back [ricH] 833

3. Seeing Your World through Geertz’s Eyes [GEERTZ]
4. Wideman as a Case in Point [WIDEMAN] 835

5.

834

830

On Experts and Expertise [MITCHELL, RICH, GEERTZ, WIDEMAN, PERCY] 836

SEQUENCENINE History and Ethnograpiry: Reading the Lives of Others 838

GEERTZ Deep Play: Notes on the Balinese Cockfight
LIMERICK Empire of Innocence

wWIDEMAN Our Time

PRATT Arts of the Contact Zone



