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Welcome to Writer’s Choice! Your writing and your choices are what
this book is all about. This book allows you to choose quickly the lesson
that will help you with a writing problem or task. You can use any lesson
at any time— even if you haven’t read earlier lessons. Now, take a few

minutes 1o get to know each of the main parts of the book, which are
illustrated on the upcoming pages.
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PREVIEWING YOUR BOOK

Insid
; Sl e To Make Yourself Clear

Before you write about a process, gather information
through research, observation, or interviews. List the steps of

0,0
: the process in chronological order. Then write your draft, Use
| transition words, such as first, next, and larer, to connect the
0 SI l steps. The chart shows a plan one student followed to write the
cxplanation that appears below.

Relating a Process

Organizing Your Writing

Topic : Howtomakeapiza

"Dhe basic building block of the P e

Composition units is the four-page | it diaa i BRI U )
I Gathering information Watch the video | taped.
lesson. Each lesson clearly focuses | Read 3 piza cookbook.
: o L Listi ! ;
on a specific writing problem or | i %‘mm i
q s 1 3. Add vegetables.
task. You will always find clear ; 4. Topwithfresh tomatoes

and specific instruction, models |
of effective writing, and a variety | ==

The writer lists

of writing activities. | | it
‘ order.

Example

irst, spread the dough so that you have aniinch-
wide rim around the sides. The rim keeps the filling
from leaking out while the pizza’s cooking. Now it's

time to put in the fillings, Place the cheese on the dough
/ to keep it from getting soggy. Then add peppers, onions,

Student Models present
| writing by students like you

to help you achieve your own
writing goals.

Writing About a Process

| Perfect Pizza Dough in
Four Easy Steps

How dogs he do it? He makes it look so easy. The chef
whips the ingredients together and kneads the dough. He lets
the dough rest so it can rise. Then it's time for the show stopper.
He shapes the dough and flings it into the air. Then he catches it
without a hitch,

Everyday life is full of processes, Explaining how to do them
poses a challenge. Suppose that you want to explain how pizza
dough is prepared—the steps leading up to all the flinging and
catching. The diagram below breaks down the steps for you.

Making Pizza Dough in Four Steps

Shape Dough

Special lllustrations combine

| words with images to help you see ideas
| and master the skills of writing. We call
| these illustrations visualiverbals.

To Do and to Understand

Knowing how to do something does not guarantee that you
can casily share that knowledge with others, Some people find it
more difficult 10 explain a step-by-step process than to actually
do it. Fortunately, you can learn to write about a process so that
others can understand. The instructions on the next page explain
how to prepare chilies that are almost too hot 1o handle.

208 Unit5 Writing to Inform and Explain: Finding Meaning




PREVIEWING YOUR BOOK

Writer’s Choice Pages give you

a choice of writing activities to help you

Here are some activities to help you |
apply what you have learned.

1. Guided Assignment

The steps below explain the process
for making a leaf print. but the steps are |
given in the wrong order. Read the steps, |
and arrange them in chronological order.
Then use the steps to write a clear expla-
nation of the process for your science
teacher and classmates. Be sure you iden-
tify the process in your introduction and
include transition words.

1. With the inked side facing up, put the
leafl on a clean piece of paper. Tape a
picce of rice paper over the leaf.

2. Let the leaf print dry.

3. Select a leaf with distinct veins.

4. Use a clean. dry paint roller to
roll over the rice paper from top
to bottom.

5. Carefully remove the rice paper from
the leaf.

6. Place the leaf, vein side up, on a
piece of paper.

7. Put a small amount of printer’s ink
on a smooth surface. such as glass. g

Literature Model

earing rubber gloves is a wise precaution, espe-

'V cially when you are handling fresh hot chilies.

Be careful not to touch your face or eyes while working
with them.

To prepare chilies, first rinse them clean in cold water.
(Hot water may make fumes rise from dried chilies, and
even the fumes might irritate vour nose and eyes.) ;
Working under cold running water, pull out the stem of
each chili and break or cut the chilies in half. Brush out
the seeds with your fingers. In most cases the ribs inside
are tiny, and can be left intact, but if they seem fleshy, cut
them out with a small, sharp knife. Dried chilies should
be torn into small pieces, covered with boiling water
and soaked for at least 30 minutes before they are used.
Fresh chilies may be used at once, or soaked in cold,
salted water for an hour to remove some of the hotness.

Recipes: Latin American Cooking

To explain a process, choose a topic that you understand
vell and can research if necessary. Then identify your audience
ind what they may already know. Consider terms they’'ll under-
tand and those you'll have to explain. You may have either of
wo purposes in explaining a process. You may be helping read-
rs make or do something themselves, for example, how to
nake tacos. On the other hand. you may be explaining how
omething works or happens. such as how a Mexican chef
nakes tacos.

OURNAL ACTIVITY o

2. Open Assignment

Select one of the following ordinary

¢ How to tie your shoes
* How to find a library book on
making pizza

3. Cooperative Learning

tasks or one of your own. Write a one-
page process explanation for someone
who knows little or nothing about the
task.

In a small group brainstorm different

kinds of foods you can make or can easily

find out how to make. From the list of sug-

gestions, have each member of the group

sign up for a food to write a process expla-

| nation about. The group leader can record |

| the suggestions and the assignments. Have

| each member draft a brief but clear step-

| by-step explanation of how to make the
food. Individually read vour explanations
to the group and discuss how to make the
explanations dearer and more informa-
tive. Ask a member of the group to assem-
ble the final drafts into a “How to Make
It” booklet.

COMPUTER OPTION %

apply what you have learned. You'll also
find fine art or a special feature on using
computers in writing.

Literature Models help
you learn from the pros. You'll see
how published authors have met

1 The word “first”

—— o 1

helps identify g
what step to \
begin with.

What are the |

steps in preparing
[resh chilies?

Editing Tip | |

As you edit your k1

sitions an or do

| the writing challenges you face.

——

Writing Process Tips help
you connect the skills you're learning
to other stages of the writing process.

In your journal use a cluster map to explore topics
for a process explanation. You might choose a hobby or
another activity you enjoy. Circle your three best ideas.

Writing About a Process 209

[ )

Journal Activity, atthe bottom of
the second page of every lesson, gives

you a chance to reflect and respond to
the lesson material.




PREVIEWING YOUR BOOK

This grammar handbook works for
you, not the other way around. You’ll
learn how to find and fix errors in
your writing. Two special sections—the
Troubleshooter and the Workshops—
help you expand your grammar skills.

The Troubleshooter presents in one
place the solutions to the nine errors most
, frequently made by student writers. Your

m Troubleshooter ikl . / teacher may refer you to the Troubleshooter

e by marking errors in your writing with the

common errons that your weacher is likely to mark. Use the. H H ]
e ot o 5 Tt A S e el abbreviations shown down the far left side
error. Your teacher may mark errars with the handwrittén | 1
i the left-hand column. ‘ of the page

i .

[ |
| ., 7.1 Sentence Fragment / 304 I ‘

w: 7.2 Run-on Sentence 308

7.3 Lack of Subject-Verb Agreem|

7.4 Incorrect Verb Tense or Forn) ‘ i i =TT = ————- e T pmmerom

7.6 Incorrect Use of Pronouns 7.1 Sentence Fragment
7.6 Incorrect Use of Adjeotives |

7.7 Ingorrect Use of Commas ‘

Fragment that lacks a sub/m
ol went to the atrport. Wanted to leave today. Add a predicate (o make il i |

Dora jogded to school. Was late for class,

7.9 Incorrect Capitalization

i
|

7.8 Incorrect Use of Apostrophes ’ ’[ [
i
b

L T i)

My car broke down today. Couldn't stast it PROBLEM 3 <
Fragment that Jacks both & subject and a pmﬂuu 0 |
RS i i

: |7
{

| 5ylv|a pluad the violin, In the symphony orehestra. ’
Sckwentto tha sirorts Ha winted ix IVE S { ‘ 4 My cousin rode his bike, To the store today.

Dara jougd th sehool. She wiss ik forstaest [ | Alex bought new skis, From the sports store.
My car broke down today. | couldn't start it

Add an subject to the fragmont to mike & complete ’
sentence. i I I 1
My the |
Alex hnuﬂum skis from “MM
L] il Combine ihe fragmeot mmmm }
Jo caught o plane yestarday. The plane at noon. i iy
Colin baked & cake today. The cake in the oven.
Tatiana likes that court. The tennis court i the park. /N'::d] If you need more help avoiding

Fragment that lacks a predicate

Each of the nine errors is /
explained in detail in the
Troubleshooter.

More sentence fragments, turn fo pages

L Help?,
N4

304 Unit 7 Troubleshoater Sestence Fragoient :ﬁ!;

/1
| For each common error, the Troubleshooter
shows you the solution. If you need more
help, the Troubleshooter also refers you to
the appropriate lesson.




PREVIEWING YOUR BOOK

rammar Lessons present
instructions on the left-hand page
and practical exercises on the right-
hand page

INFINITIVE

The player has to run.

She runs
10 home base

PREPOSITIONAL
PHRASE

4%

Unit 15 Verbals

Aol
nfinitis

o verh form That may funciion as a noun is an

To referee requires training.
Trainees learn to referee.

\n infinitive 1 lormed flom the word 1o 1o;
hitse borm b1 i olien us

gether with the

The ward /o is 0ot s preposition when it i used immediately
before averb,

Those young players want to win.
The coach is pointing to the pitcher.

I the first sentence the words in dark type form an infinitive.
The 1w words work together as g noun. 7o s names what the
i the second sentence the words in dark type form
a prepositional phiase. The phrase is used as an adverb that el
where the coach is pointing,
the word o and the hase form of the verl can work
4 noun, the twa words may appear as the subject of 4
direet object of an sction verb, The direct object
receives the action of the verb,

To referee demands patience. [subject|
Athletes often try to argue. [direct object|

.nimmve phrase is i

of wards that includes an

Leomplety ils

A player may try to influence the call.

isuals such as computer-
- generated art and photographs

for you, showing important grammar
concepts visually and verbally.

write whether cach undertined group of words is an i
infinitive or a prepositional phiese.
1. o win is the dream of every World Series phayer.
2 The top teant in ench division goes fo the play-ofts.
3 The two winners are invited (o the World Sorics.
4 Toescel is cach team’s soal at these games.

Identifying Infinitive Phrases  Underline cach infini-

tive or infinitive phirse. Indicate whether it is used as s
sulvjoct on a8 a dircei olvect.

| identifying infinitives

town fans.

of the game.

L loplay on a team in the Ameri
National League is an accomplishment.

2. Most players prefer Lo play Bome games.

A Tokeave means fosing the support of all the bome:

4 o play baschall requires knowledge of the structire

| & The players want to improve their strategics.

|6 Welve decided to root for the American League
team in the World Serics.

7. To attend a Word Series game: is ane of my goabs.

& 1 want to go 1o Dodger Stadium.

9 Have you leamed 1o pitch a fast ball?

Wirite cach sentence. Thea

can League of the

Olympic c\m( lh.n you are wuu-wal in. lr‘: infinitives

and p

|
|
j Binagine that you are a spoctscaster. Describe an
|

in your deserip

Infisssiaves ansd besfanion o Pheases

L

work

77/
‘ Cr s DTS
Gpranumna

7

Y

% Verbals

V7

A T 1960 Wik Rudolpls beeime the first Americin wontan
v win three gold medals in track wnd field at che Cllympic

W

games. Shortly before sh
aver, Ru
in Tuskegee

iph was defeated il

competed in her st Olympies
wgional high sehool track m

ahama. b the following passage froni “Wil

The Workshop at
the end of each unit pre-
sents exercises based on a
selection from a novel or
other work of literature.

Nnn

N\

N

=

Infinitive phrase

N

NN

e 15

_

o

N

7
7

Z

V7
,,/,/// Poiticipial phirin
| oo [T

Vierbalx

7%

an autobiographical essay, Rudolph deseribey how the defe
Tuskeges motivated her 1o win in the future. The passane his
beer appotated to show some of the types of verbals covered in

thik unit

fron WILMA
by Witnea Rudolph

tranand ran and ran eviry day, and 1 acquirue this
sense of detetmination, this sense of spirit that 1 would
neVer tever give i, no matter what else happened.
That day it Tuskegao hiad a trenendous efféct on me.
insice, That'sall Fever thought about. Same days |just
weanted to go out and die, 1 just moped around and felt
sorty fior myself. Other days 1'd go ot to the track with
fire in my eyes and ioagine myself back at Tuskegoe,

¥ [ Losing as baclly as Edid had an

huel given me confidence; 1 felt like o winner Bul [
ich'e ol ik o winmer any more after Tuskegee, My

umhdmw ywak shirttened, aned 1 wos thinking the only.
1 could patitall topeths !“’”mm

T——
Using Participtes Rewriwd oach wontence, imserting the.
fhi i
partitiple ar panisip
sawne - Rudoiph ngd wonlidance. (iinting hard)
Auswen - Riinning hard, Rudalh gained oontiderce.
12 The fruck meet of Tuskegee nhm vd The rinnr,
| (previausly unbeatan)
- Rudnxp« el llkv quitting, (nhmurv.u by hov mrem)
A She droy i winning (he et (
Ivack at Tusk
4 The athlets never gave up. (fiereely dotermined)
| & Rudolph raalired that a chiampio can plek hersell op
andd 1Y again, ¢ven afier i defuat, erstting)

Gramumnar Workshop Exercise 2 = -

| Using Gerunds  Wrlto u sentence that sivwers eich
| avestion, using the word or words in parenthoses.

saems | What (s Wi Rudolph Best Keown for}
| fwinning thiee gold maedals at the Olympics)
Awswer Wik Hedolpt b best keown ot winting
thise ol minvdela oy the Ofymniks.

12 By whid mcans did Rudolph trst nshieve fome?
eampeting in the 1986 Olymple gimes)

2 WHAE IS inotier of Rudolph's sehieverments? (sorting
swortd records in the 108meten and 200-mater mees)

& What might v prevented Rudolph frm pursuing
wcatredir in rack? (havhg polio ws & young ghel)

4 Dy what meuns did Rudolph strengthen her museles
after her iliness? (rumning)

£ Whiat iy Rudafph's current ehiallenge’ (working
with voumg people in jports i educational
progriens)

Cirmmde Witkiiop

am |




PREVIEWING YOUR BOOK

Inside
Reso

e

The lessons in this unit give you the
skills necessary to prepare and deliver an
oral report, take a test, use a dictionary,
and find books in the library. Each lesson
is complete, concise, and easy to use.

G raphics help you
understand complex
information at a glance.

9.\ 4

o Unic 23 Vocabulary and Spelling

suffixes

prefixes out

The ilustrotion above shows how words parts ean be put
together 10 form many different wards, These word parts are
called roots, prefixes. and sutfixes

Roots

The rom of & word carries the mam meaning. Some roots
(like the wordd consider above) can siand wlone. Others (like lect,
shown in (he chart below) make ke or no sense without
a prefix ar suffix. Knowing the meanings of raots can help you
figure out the meanings of unkamiliar wouds.

Woard Roots

biomeang “ife” blography the story of a person's [ife

fart of the atmoasphers wher fiving things xist

blosphore
ot maans dontist ‘porson who tieats disaases of tha laeth.
“tooth” teldent spear with three prongs, or teeth
fiexor flecmeens  flexible esslly bent
“tobend™ reflict toband back (fight}
foct heons leeturg Bupeech ! :
“speech” dialect foim of a languiage spoken in a certaln region
talg means telpvision davice for teceiving pictures from a distance
“digtant” taleseops device o viewing distant ihings

Prefixes

Adding o prefix can change, or even reverse, the mesning of
w oot word (for example disbelich), In English, n num
beer of prefises luave the s ing. For

example, dlis and - all can mican “not” of "the Hpposite

of " On the other hand. some prefives have more than one

caning. The prefix . can also mean “into,” & in the word
ineive (T1ocut mto”).

The chart below shows some common prefices and their
meanings. Notice in the example words how the prefixes change

the roof words' meanings. Learning these prefixes can help vou

figgure out unfamilisr words.

Prefixes
[ oegores | Poies | Viords | Wiownns |
Prefixes un-mears “not"or  unnatyral not natisal
that “the opposita of” unhappy not happy
reverse L Rasuih i
"-nh. v means ot of inconsiderate | not considerate
“the opposito of* intolerant nit tolerant
if+means ‘not"ar * filegel ot legal
“the apposite of” illogieal not logical
im-meang "ot or | immoderate  “notmoderate
“the oppsite of” imbaance lacking batarca
ir-means “not" o fregulac not regilsr
"the opposite of” ireplacoable  not able to b ruplaced
Prefixes pre-means “before™  prepay 1o pay in advance
that show praminge to arrangn batorahand
velatient post-maans alter” | pustdate 10 assign a later dats
postpong. 1o defay until a later time
sub-means “balow”  submarine  an underwater boat
or "baneath’ subway ‘an ndeground way 07 passaie
co- means "with”or  copaloy retfel or second piiot
“partner” Coogerate fowark with others

Prefives wmd Suffices GUS

When Is a Noun Not a Noun?

he labels on the figure below
are nouns that name body
pants. English lets you put
these same words into action as verbs.
Here's how-~#rom head to toe.

You can head & committes, eye n
bargaln, of nose a car into a parking
space, You can

Shauiars b,

R elbowy your way
Suppose you gorchis g ERIERCR
pritter essage: Ship gt B EENE
suils today. Wheat does it g
ReniP Putihe el eSS
) . ek, thimb s tide,

<hvipy thea putthe befare
sabls. Wiy can this sen-
tence I two different
meanings”

back into a room,
foot the bill, and
2o the mark.

For hundreds
of years, speakers
of English have used these pouns and

nOSE
shoulde
hand

clbow thumb

§ 1oc
foot

(A%

many others as verhs. Some wards shift-
ed in the other direction, from verb to
noun. Today you can walkon.a walk,
parkin a park, snd pitch a wild pitch,

Some shifts involve pronunciation.
Notice which syfiable you acoent:

Wil you perMiT me to drive?
Yus, when you get a PERmit

Does your garden proDUCE cormats?
No, | buy PROduce at the market,

Still another shift invalves nouns that
became adjectives, as in the following:
Sara unlocked the stes/door. Tom wote
a straw hat. Masty made onion soup.

So, when is a poun not & noun?
When it's used as a verb or an adjectiva.
The only way to identify such a word is
10 use itin @ senteace.

Use these clues to identify some words
ihat have two tunctions,

WOrdworks pages like this one
provide a light-hearted look at the
origins of the English language as
well as some of the quirks. These
features appear in the vocabulary
and spelling unit and will help you

1, nou: & very young person
verb: 1o pampes

2. verb: to welk with reqular steps
o music with  steady beat

3 verd: thiow prelures onto 8 screen
nous: spacial work in scilence class

master the concepts taught there.




OVERVIEW

Writer's Choice

COMPOSITI1ION GRAMMAR

Writer’s Choice was written for you, the student writer. You're the writer in
the title, and real students like you contributed to the materials you’ll study.
The book is organized into three main parts: (1) Composition;

(2) Grammar, Usage, and Mechanics; and (3) Resources and Skills.

Part 1 Composition

The lessons in Composition are designed to give you help with specific writing
tasks. You can use the units and lessons in order from beginning to end or select
just the ones that help with your own writing needs.

Unit1 Personal Writing: A Mirror of Myself 3
Unit2 The Writing Process: Working Together 41
Unit3  Writing to Describe: A Closer Look 99
Unit4 Writing to Tell a Story: Bringing History
to Life 141

Unit5 Writing to Inform and Explain:

Finding Meaning 189
Unit6  Writing to Persuade:
| Making a Difference 253
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‘Part2 Grammar, Usage, and Mechanics

In the unique Troubleshooter you'll learn to identify and correct the most common
student writing problems. In later units youw’'ll find plenty of practice to reinforce
what you learn. A special unit, entitled Grammar Through Sentence Combining,
will help you see the relationship between grammar and your writing.

Unit 7 Troubleshooter 303

Unit 8 Subjects, Predicates, and Sentences 325

Unit 9 Nouns 343

Unit10 Verbs 361

Unit 11  Pronouns 391

Unit 12  Adjectives and Adverbs 411

Unit 13  Prepositions, Conjunctions, and Interjections 433
Unit 14 Clauses and Complex Sentences 453

Unit15 Verbals 471

Unit 16  Subject-Verb Agreement 483

Unit 17  Glossary of Special Usage Problems 499
Unit 18  Diagraming Sentences 511

Unit 19 Capitalization 523

Unit20 Punctuation 537

Unit21  Grammar Through Sentence Combining 563

Part3 Resources and Skills

You can use these resources and skills not just in English class but wherever you
need to communicate effectively. The tone and approach are user-friendly, with
many opportunities to practice and apply the skills you learn.

Unit 22 Library and Reference Resources 575
Unit 23 Vocabulary and Spelling 597

Unit 24  Study Skills. 627

Unit25 Taking Tests 647

Unit 26 Listening and Speaking 659

vii
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