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Preface

Thinking skills—we all use them, hope to develop them, and want our students to
perfect them. This text focuses on analytical thinking during the invention process.
The emphasis on thinking does not stop with invention; it begins there. Drafting and
revision are explicitly related to the invention process; revision, especially, is pre-
sented as a return to invention, to re-see and re-think earlier ideas. Nor is invention
mentioned only in the first chapter. Chapters 3, 4, 5, 6, 7, and 8 all have sections that
expand and make more sophisticated the invention strategies introduced in Chapter
1. In addition, all of these chapters (and Chapter 11 on paragraphing) have lengthy
sections on the relationship between the invention process and the drafting and
revision processes.

The text’s organization represents a general path instructors may choose to
follow. I have designed the text so that individual chapters and even many of the
subsections can be used as stand-alone units for individual purposes and goals.
However, Chapters 1 and 2 might usefully precede any individually designed se-
quence of chapters.

The text brings together analytical and critical thinking to show students how the
content of their writing is both generated through analytical thinking and evaluated
by critical thinking. The benefits of applying thinking skills to the acquisition of
writing skills are many. During invention, drafting, and revision, students can ob-
serve their minds at work, see how ideas move from conception to discourse, and
recognize the role of evaluation in a final reformulation. Furthermore, developing
analytical and critical skills will benefit them beyond the composition class itself, in
their courses in other disciplines. As educators, we also hope that students will carry
those skills into their societal, professional, and personal lives.

The Instructor’s Manual provides more detailed presentation of basic concepts
such as analytical thinking, hints on using the text in the classroom, alternate chapter
sequences, and support material such as peer-review guides and cooperative learning
strategies.

Facing a Paradox

How to create a sense of the whole writing process while teaching students to
manipulate the parts is a quandary faced by teachers of writing and by writers of
rhetoric textbooks. Student writers often are forced to live between a rock called “Do
the Whole Thing Now” and a hard place named “Practice the Pieces.” For instance,
class discussion of prewriting or persona/voice elements may occur in one week with
a complete essay required the next week. Writing demands whole units; however,
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writing instruction necessarily focuses on parts. Part I of this textbook confronts that
problem head-on, presenting conceptual models that define wholes as well as the
parts composing them.

The Invention/ Thinking Processes
Chapter 1 is an overview of the whole writing process in which

* analytical invention strategies are defined and exemplified through an explicit
invention tool called the Invention Guide (1.G.).

* invention as an analytical thinking process is defined and exemplified in relation-
ship to drafting, revision, and editing.

* student examples are used to illustrate all key concepts and processes.

The Invention Guide fosters thinking processes that help students work toward
increasingly sophisticated and specific ideas to be drawn upon during drafting. Later,
during revision, the Invention Guide helps students to revise ideas and content for
specific purposes and audiences.

Chapter 2 presents a rhetorical model to complement the thinking-to-writing
process. The following rhetorical points are defined and emphasized:

* purpose in relationship to invention, drafting, and audience
e writer’s voice and persona in relationship to purpose and audience
* audience analysis and audience needs in relationship to purpose and a writer’s
voice/persona
, ) . . . L
* text’s place in relationship to the writer’s purpose as well as the audience’s needs

Elements of the rhetorical model, particularly the audience’s role, continue to echo
throughout subsequent chapters.

The five chapters of Part II retain the general organizational model of Chapter 1.
Each chapter does the following:

* makes more sophisticated a particular invention and thinking strategy introduced
in Chapter 1

* helps students to apply invention notes and ideas to drafting for a variety of
purposes and audiences

* emphasizes that revision is a return to invention and is a content-driven process

* introduces critical-thinking strategies to further support the revision process

Both short professional pieces and student writing are used throughout Part II to
illustrate processes and concepts.

Although the individual chapters of Part II are entitled “Definition,” “Exemplifi-
cation,” “Comparisons,” and “Cause and Effect,” | want to state emphatically that
these chapters do not represent the old modes of discourse. Instead, these terms
represent analytical thinking and invention strategies. I use them as Aristotle implied
in his Rbetoric—as a means for discovering and analyzing ideas. In this text all
patterns of organization are organic—driven by the interaction of purpose, writing
occasion, format, and intended audience.
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Argumentation and Persuasion

Part IIT is devoted to argumentation. It continues to develop thinking skills as they
particularly apply to argumentative and persuasive purposes. As elsewhere, a concep-
tual model helps by illustrating thinking processes implicit in argumentative thinking
and writing. Specifically, Chapter 8 defines and discusses the importance of inductive
thinking in creating reasonable premises for argumentative writing. The goal is to
help students recognize and learn how to develop reasonable premises in their
arguments and then to apply that knowledge critically to their own arguments, as well
as to the arguments of others. Chapter 9 focuses on general organizational strategies
for argumentative and persuasive writing, introduces the nonrational appeals of
pathos and ethos, and presents general revision strategies for common logical falla-
cies. Examples of student and professional writing are also used throughout Part II1.

Part IV defines and illustrates how thinking, content, and form influence one
another. Chapter 10 discusses introductory and ending paragraphs, offers general
strategies for their development and use, and provides student examples to illustrate
these strategies. Chapter 11 focuses on body or supporting paragraphs, with detailed
analysis of the relationships between thinking, invention, and the drafting of para-
graphs. The chapter defines general models of typical paragraphs, illustrates them
with numerous student examples, and discusses general revision strategies. Chapter
12 on sentences and Chapter 13 on style discuss how writers can use an understand-
ing of form to help them revise their content and to add clarity and grace to their
writing,

Writing About Literature and Doing Research

Part V offers an opportunity for focused work in two areas. Chapter 14 discusses
approaches to writing about literature and continues to use the analytical Invention
Guide for literary analysis. The process model carries on, providing suggestions for
drafting and revising essays focused on literary analysis. Chapter 15 presents research
as an invention process in which the ideas of other minds contained in research
material function as “‘borrowed invention” for a specific purpose, writing occasion,
and audience. Detailed presentation of the rationale behind, and examples of, paren-
thetical documentation, as well as a complete, annotated student paper, round out
this chapter.

Part VI completes the text with an overview of how writers can use a word
processor with the thinking-to-writing models developed in the text.
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