SENTENCE SKEEEE

A Workbook for Wnters

6th Edition

THE McGRAW - HILL COMPANIES

FOR DONATION ONLY
NOT FOR RESALE

HIGHER EDUCATION
2002

THE McGRAW - HILL COMPANIES

1o h 1 FORDONATION ONLY

NOT FOB RESALE

. 3 ,*"é:;i M



SENTENCE
SKILLS

A Workbook for Writers

SIXTH EDITION

FORMA

JOHN LANGAN

Atlantic Community College -

VI
f

Boston, Massachusetts Burr Ridge, Hllinois Dubuque, Iowa
Madison, Wisconsin New York, New York San Francisco, California St. Louis, Missouri



McGraw-Hill $2

A Division of The McGraw-Hill Companies

SENTENCE SKILLS: A WORKBOOK FOR WRITERS, FORM A,

Copyright © 1998 by The McGraw-Hill Companies, Inc. All rights reserved. Previous edition ©
1993, 1989, 1986, 1983, and 1979. Printed in the United States of America. Except as permitted
under the United States Copyright Act of 1976, no part of this publication may be reproduced or
distributed in any form or by any means, or stored in a data base or retrieval system, without the
prior written permission of the publisher.

This book is printed on acid-free paper.
678910 DOC/DOC 0987654321.

ISBN 0-07-036672-1

Editorial director:  Phillip Butcher

Sponsoring editor: Tim Julet/Peggy Rehberger
Marketing manager: Lesley Denton

Project manager:  Pat Frederickson

Production supervisor: Louise A. Karam
Designer: Matthew Baldwin/Rafael Hernandez
Cover designer: AM Design/John Hite

Cover illustrator:  Tina Hill

Compositor:  Electronic Publishing Services, Inc.
Typeface: 11/13 Times Roman

Printer:  R. R. Donnelley & Sons Company

http://www.mhcollege.com



About
The Author

John Langan has taught reading and writing at Atlantic Community College near
Adlantic City, New Jersey, for over twenty years. The author of a popular series of
college textbooks on both subjects, he enjoys the challenge of developing materials
that teach skills in an especially clear and lively way. Before teaching, he earned
advanced degrees in writing at Rutgers University and in reading at Glassboro State
College. He also spent a year writing fiction that, he says, “is now at the back of a
drawer waiting to be discovered and acclaimed posthumously.” While in school, he
supported himself by working as a truck driver, machinist, battery assembler, hos-
pital attendant, and apple packer. He presently lives with his wife, Judith Nadell,
near Philadelphia. Among his everyday pleasures are running, working on his
Macintosh computer, and watching Philadelphia sports teams on TV. He also loves
to read: newspapers at breakfast, magazines at lunch, and a chapter or two of a
recent book (“preferably an autobiography”) at night.



To the Instructor

Sentence Skills will help students learn to write effectively. It includes a basic rhetoric
as well as full attention to grammar, punctuation, mechanics, and usage skills.
The book contains nine distinctive features to aid instructors and their students:

I Coverage of basic writing skills is exceptionally thorough. The book pays
special attention to fragments, run-ons, verbs, and other areas where students
have serious problems. At the same time, a glance at the table of contents shows
that the book treats skills (such as dictionary use and spelling improvement)
not found in other texts. In addition, parts of the book are devoted to the basics
of effective writing, to practice in editing and proofreading, and to achieving
variety in sentence writing.

2 The book has a clear and flexible format. It is organized in four easy-to-
use parts. Part One is a guide to the goals of effective writing followed by a
series of activities to help students practice and master those goals. Part Two
is a comprehensive treatment of the rules of grammar, mechanics, punctuation,
and usage needed for clear writing. Part Three provides a series of mastery,
proofreading, and editing tests to reinforce the sentence skills presented in Part
Two. Part Four describes methods for writing varied and interesting sentences.

Since parts, sections, and chapters are self-contained, instructors can move
easily from, for instance, a rhetorical principle or writing assignment in Part
One to a grammar rule in Part Two to a mastery test in Part Three to a
combining activity in Part Four.

3 Students learn sentence skills within a writing context. Researchers of
writing have shown that students learn grammar and mechanics skills best
within the context of actual writing assignments. Part One of the book therefore
begins with the basic principles of paragraph and essay writing and provides a
series of topics for writing. The remaining parts of the book present sentence
skills as customs or conventions of English that students should master to help
them better express their ideas.
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TOTHE INSTRUCTOR

Practice activities are numerous. Most skills are reinforced by activities,
review tests, and mastery tests, as well as tests in the Instructor’s Manual. For
many of the skills in the book, there are over one hundred practice sentences.

Practice materials are varied and lively. In many basic writing texts,
exercises are monotonous and dry, causing students to lose interest in the skills
presented. In Sentence Skills, many exercises involve students in various ways.
An inductive opening project allows students to see what they already know
about a given skill. Within chapters, students may be asked to underline
answers, add words, generate their own sentences, or edit passages. And the
lively and engaging practice materials and readings in the book both maintain
interest and help students appreciate the value of vigorous detaiis in writing.

Terminology is kept to a minimum. In general, rules are explained using
words students already know. A clause is a word group; a coordinating
conjunction is a joining word; a nonrestrictive element is an interrupter. At
the same time, traditional grammatical terms are mentioned briefly for
students who learned them somewhere in the past and are comfortable seeing
them again.

Self-teaching is encouraged. Students may check their answers to the
introductory projects and the practice activities in Part Two by referring to the
answers in Appendix B. In this way, they are given the responsibility for
teaching themselves. At the same time, to ensure that the answer key is used
as a learning tool only, answers are not given for the review tests in Part Two
or for any of the reinforcement tests in Part Three. These answers appear in the
Annotated Instructor’s Edition and the Instructor’s Manual; they can be copied
and handed out to students at the discretion of the instructor.

Diagnostic and achievement tests are provided. These tests appear in
Appendix A of the book. Each test may be given in two parts, the second of
which provides instructors with a particularly detailed picture of a student’s
skill level.

Valuable learning aids accompany the book. The Annotated Instructor’s
Edition includes answers for all the activities and tests. The comprehensive
Instructor’s Manual contains (1) a complete set of additional mastery tests, (2)
a model syllabus along with suggestions for teaching the course, and (3) an
answer key. The manual is 82 by 11 inches, so that the answer pages and the
added mastery tests can be conveniently reproduced on copying machines.
Another learning aid is a software disk to help students review and practice
many of the skills in the text. Finally, instructors have at their disposal
McGraw-Hill’s Allwrite!—a high-interest, interactive grammar tutorial
program on CD-ROM.
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CHANGES IN THE NEW EDITION

The helpful comments of writing instructors who have used previous versions of
Sentence Skills have prompted a major change in the new edition. The book now
begins with a guide to the basic principles of writing, followed by a series of
activities to help students practice and master those goals. Here are features of this
new part of the book:

® Attention to attitude. In its opening pages, the book helps students
recognize and deal with their attitude about writing. Attitude is shown to be an
important part of learning to write well.

® Focus on four basic goals in writing. After looking at an effective model
paper, students learn the four basic steps they should take to write effectively.

® Emphasis on process. Students are then shown that writing is a process, and
that a paper typically begins with one or more prewriting strategies and
proceeds through an outline and a series of drafts and revisions that continue
up to a final proofreading.

¢ Treatment of both the paragraph and the essay. A model paragraph is
expanded into an essay as part of helping students learn the basics of both
paragraph and essay writing.

® A sequence of learning activities. The second chapter in Part One contains
a carefully designed sequence of interesting activities that help students learn
and master the principles of effective writing, one step at a time.

® Spotlight on specific details. In particular, the activities will help students
understand the nature of specific details and how to generate those details. As
writing instructors well know, learning how to write concretely is a key stage
for students to master in becoming effective writers.

Along with the new Part One, changes in other parts of the text include an
updating and upgrading of practice materials. In particular, a number of
multicultural names have been added to better represent the diversity of students
using the book. Moreover, a guide to how students can work with and learn from
each other in a collaborative way has been added to the introduction to the book.
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Introduction:
Learning
Sentence Skills

WHY LEARN SENTENCE SKILLS?

Why should someone planning a career as a nurse have to learn sentence skills?
Why should an accounting major have to pass a competency test in grammar as part
of a college education? Why should a potential physical therapist or graphic artist
or computer programmer have to spend hours learning the rules of English? Per-
haps you asked questions like these when you found yourself in a class with this
book. On the other hand, perhaps you know you need to strengthen basic writing
skills, even though you may be unclear about the specific ways the skills will be of
use to you. Whatever your views, you should understand why sentence skills—all
the rules that make up standard English—are so important.

Clear Communication

Standard English, or “language by the book,” is needed to communicate your
thoughts to others with a minimal amount of distortion and misinterpretation.
Knowing the traditional rules of grammar, punctuation, and usage will help you
write clear sentences when communicating with others. You may have heard of the
party game in which one person whispers a message to the next person; the mes-
sage is passed, in turn, along a line of several other people. By the time the last per-
son in line is asked to give the message aloud, it is usually so garbled and inaccu-
rate that it barely resembles the original. Written communication in some form of
English other than standard English carries the same potential for disaster.

To see how important standard English is to written communication, examine
the pairs of sentences on the following pages and answer the questions in each case.
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Which sentence indicates that there might be a plot against Ted?
a. We should leave Ted. These fumes might be poisonous.
b. We should leave, Ted. These fumes might be poisonous.

Which sentence encourages self-mutilation?
a. Leave your paper and hand in the dissecting kit.
b. Leave your paper, and hand in the dissecting kit.

Which sentence indicates that the writer has a weak grasp of geog-

raphy?
a. Asachild, I lived in Lake Worth, which is close to Palm Beach
and Alaska.

b. As achild, I lived in Lake Worth, which is close to Palm Beach,
and Alaska.

In which sentence does the dog warden seem dangerous?

a. Foaming at the mouth, the dog warden picked up the stray.

b. Foaming at the mouth, the stray was picked up by the dog
warden.

Which announcer was probably fired from the job?

a. Outside the Academy Awards theater, the announcer called the
guests names as they arrived.

b. Outside the Academy Awards theater, the announcer called the
guests’ names as they arrived.

On the basis of the opening lines below of two students’ exam

essays, which student seems likely to earn a higher grade?

a. Defense mechanisms is the way people hides their inner feelings
and deals with stress. There is several types that we use to be
protecting our true feelings.

b. Defense mechanisms are the methods people use to cope with
stress. Using a defense mechanism allows a person to hide his or
her real desires and goals.

On the basis of the following lines taken from two English papers,

which student seems likely to earn a higher grade?

a. A big problem on this campus is apathy, students don’t partici-
pate in college activities. Such as clubs, student government, and
plays.

b. The most pressing problem on campus is the disgraceful state of
the student lounge area. The floor is dirty, the chairs are torn,
and the ceiling leaks.




LEARNING SENTENCE SKILLS

8. On the basis of the following sentences taken from two employees’
reports, which worker is more likely to be promoted?
a. The spring line failed by 20 percent in the meeting of projected
profit expectations. Which were issued in January of this year.
b. Profits from our spring line were disappointing. They fell 20 per-
cent short of January’s predictions,
9. On the basis of the following paragraphs taken from two job applica-
tion letters, which job prospect would you favor?
a. Let me say in closing that their are an array of personal qualities
I have presented in this letter, together, these make me hopeful
of being interviewed for this attraktive position.

sincerly yours’
Brian Davis

b. I feel I have the qualifications needed to do an excellent job as
assistant manager of the jewelry department at Horton’s. I look
forward to discussing the position further at a personal interview.

Sincerely yours,

Richard O’ Keeney

In each case, the first choice (a) contains sentence-skills mistakes. These mis-
takes range from missing or misplaced commas to misspellings to wordy or pre-
tentious language. As a result of these mistakes, clear communication cannot
occur—and misunderstandings, lower grades, and missed job opportunities are
probable results. The point, then, is that all the rules that make up standard written
English should be a priority if you want your writing to be clear and effective.

Success in College

Standard English is essential if you want to succeed in college. Any report, paper,
review, essay exam, or assignment you are responsible for should be written in the
best standard English you can produce. If not, it won’t matter how fine your ideas
are or how hard you worked—most likely, you will receive a lower grade than you
would otherwise deserve. In addition, because standard English requires you to
express your thoughts in precise, clear sentences, training yourself to follow the
rules can help you think more logically. And the basic logic you learn to practice
at the sentence level will help as you work to produce well-reasoned papers in all
your subjects.

3
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Success at Work

Knowing standard English will also help you achieve success on the job. Studies
have shown repeatedly that skillful communication, more than any other factor, is
the key to job satisfaction and steady career progress. A solid understanding of stan-
dard English is a basic part of this vital communication ability. Moreover, most
experts agree that we are now living in an “age of information”—a time when peo-
ple who use language skillfully have a great advantage over those who do not.
Fewer of us will be working in factories or at other types of manual labor. Many
more of us will be working with information in various forms—accumulating it,
processing it, analyzing it. No matter what kind of job you are preparing yourself
for, technical or not, you will need to know standard English to keep pace with this
new age. Otherwise, you are likely to be left behind, limited to low-paying jobs that
offer few challenges or financial rewards.

Success in Everyday Life

HOWTH

Standard English will help you succeed not just at school and work but in every-
day life as well. It will help you feel more comfortable, for example, in writing
letters to friends and relatives. It will enable you to write effective notes to your
children’s schools. It will help command attention to a letter of complaint that you
write to a company about a product. It will allow you to write letters of inquiry
about bills—hospital, medical, utility, or legal—or about any kind of service. To
put it simply, in our daily lives, those who can use and write standard English have
more power than those who cannot.

IS BOOK IS ORGANIZED

® A good way to get a quick sense of any book is to turn to the table of contents.
By referring to pages vii-x, you will see that the book is organized into four
basic parts. What are they?

#  Part One is an introduction to
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& Part Two deals with sentence skills. How many skills areas (sections) are cov-

ered in all? (Count them.)

s Part Three reinforces the skills presented in Part Two. What are the four kinds
of reinforcement activities in Part Three?

¢ Turn to the introduction to Part Four to learn the purpose of that part of the book

and write the purpose here:

¢ Helpful charts in the book include (fill in the missing words) the

on the inside front cover, the charts in

Appendix C, and the of sentence skills on the inside

back cover.

¢ Finally, three appendixes at the end of the book contain:

HOW TO USE THIS BOOK

Here is a way to use Sentence Skills. First, read and work through Part One, Effec-
tive Writing—a guide to the goals of effective writing followed by a series of activ-
ities to help you practice and master those goals. Your instructor may direct you to
certain activities, depending on your needs. In addition, the paragraph and essay
writing assignments on pages 73-80 should not be done all at once but should be
spread out over the course of the semester.

Second, take the diagnostic test on pages 505-510. By analyzing which sections
of the test give you trouble, you will discover which skills you need to concentrate



