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In Detail helps students to understand the subtle details
of English at the upper-intermediate and advanced level.
It progressively builds up all the skills that students will
need to be ready to take one of the major standardized
tests of English. Its multiskills syllabus integrates
communicative, grammatical and critical thinking
objectives. Its carefully crafted grammar and vocabulary
syllabus builds up student awareness of higher level
grammatical structures and higher level vocabulary
areas such as word formation and collocation.

What is In Detail?

In Detail is a two-level course which takes students from
an intermediate to an advanced level of English.
Designed as a sequel to Up Close, In Detail can be

successfully used as a follow-up to any core program. It
features:

An extensive program in listening, speaking, reading
and writing focusing on skills development. Each
listening, speaking, reading and writing section has a
clear skill development objective and the appropriate
exercises for students to reach that objective.

A Grammar in Detail section with extensive practice
of the key grammatical points in the unit.

A Vocabulary in Detail section with exercises to build
and extend vocabulary related to the topic of the unit
and provide additional teaching material.

A Warm Up introductory section encouraging
students to reflect on what they may already know
about the topic of the unit and to recall vocabulary
and schematic knowledge appropriate for that unit.
A Putting It Together section at the end of each unit
where students recycle the knowledge and structures
they have acquired in the unit, and extend their skills
to higher level discussion of the themes of the unit.

Goal boxes highlighting the major objective of each
unit.

A Review section for students to consolidate their
learning.

A CNNP® video component extending the theme of
each unit and providing additional listening practice
and vocabulary with a worksheet to guide viewing.

The gradual and secure development of skills in all
major areas will allow students to build confidence in

their fluency and their ability to tackle high-level tasks in
English.

Who is In Detail for?

In Detail is for secondary and adult students who need
English at an advanced level for work or study purposes.
It is particularly appropriate for high school and
university students who may be planning to follow a
course of studies at a high level in English.

Why is In Detail called a course for
global communication?

At the advanced level of English, it is extremely
important that students be exposed to some of the
different varieties of English that exist. Although the
core of In Detail is American English, students will have
the opportunity to listen to a variety of accents on the
audio tapes/CDs and the videos. The reading material in
In Detail is taken from different sources to reflect a
global perspective. The issues that the readings cover are
relevant to any student anywhere in the world todav.

How are grammar and vocabulary
taught in In Detail?

The unique methodology of the Grammar in Detail
sections allows teachers a choice to handle grammar
inductively or deductively. These sections contain clear
grammar charts which could be used as a source for the
presentation of grammar, or can be used simply as a
grammar reference for students-as they work on the
grammar tasks. Similarly, vocabulary is presented in a
context which allows the students to deduce meaning
and to use the important skills of guessing in context
and making generalizations. At the advanced level, it is
extremely important that students begin to stand on
their own feet when it comes to grammar and
vocabulary, and In Detail helps students bridge the gap
between learner dependence and learner independence.

How are listening and speaking
handled in In Detail?

The Listening section builds up the skill of extensive
listening by exposing students to the type of listening
required in academic as well as everyday surroundings.
It also gives them practice with the most common items
that appear on standardized listening tests.

Speaking is promoted in every section of In Detail.
Students are provided with focused opportunities to
discuss the topics of each unit in depth and relate them
to their personal experiences and opinions. In addition,
the Speaking section introduces students to the useful
phrases and expressions used by native speakers in
different situations to strengthen their oral control in
different contexts, and provides extensive role play and
discussion practice to develop their fluency.

How is reading handled in In Detail?

Reading is a major component of In Detail. The skills of
skimming, scanning, intensive and extensive reading are
practiced in every unit. The reading texts cover a range
of topics intended to broaden students’ outlook and
extend their general knowledge of the world. In the
Reading in Detail section students learn new vocabularv
as well as the important skill of guessing words in
context. Each unit emphasizes a new reading strategy so
that by the end of In Detail 2 students will have acquired
and practiced 24 different reading strategies.
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In Detail Components

Student
Book

Teacher’s Edition

. Assessment
Audio Program Workbook

Both levels of In Detail offer a wide range of
components to meet the needs of your course.

Student Book

The In Detail Student Book contains twelve 10-
page thematic units which provide an extensive
program in multiskill development. Each listening,
speaking, reading and writing section is designed
to promote learner independence as they offer all
of the necessary language input and practice
required to achieve the unit goals. It features four
4-page Review Units to help students monitor their

progress, and a quick reference language summary
and glossary.

Workbook

Each 7-page Workbook unit offers a consistent
design that corresponds exactly to the
Communication, Grammar, Reading and Writing
goals of the unit. The extra practice provided in the
Workbook has been designed to enhance the
student’s development as an independent learner.
By correlating the material to the unit goals,
students know exactly what learning objective they
arc working on. Workbook pages corresponding to
Review Units provide learning logs, vocabulary

review, skills groundwork and strategy-building
tasks.

Teacher’s Edition

The In Detail Teacher’s Edition is a time-saving
companion to the series. It's wrap-around design
places teacher’s notes and answer keys where they
are needed — directly opposite the Student Book
page. Each unit begins with a two-page unit

preview to give the teacher an at-a-glance view of
the scope of the material to be covered in the unit

as well as useful preparation tools. The Teacher’s
Edition includes:

+ Student Book and Workbook answer keys

« Complete tapescript

+ Suggestions for extension or optional activities
+ Language and cultural notes

- Additional word banks

» How-to's for strategy building

Audio Program

The audio program consists of three classroom
tapes containing two listening texts per unit and
two supplementary listening texts to accompany
each of the four Review Units. The consolidation
of the listening skill is a prime objective of this
level of instruction. In In Detail the student is
exposed to native American English as well as
some British English voices.

Assessment Package

The testing materials for In Detail are provided in
a CD-ROM package containing ExamView
software. This package will facilitate the entire
assessment procedure by supplying printable
midterm and final tests as well as question banks
for teachers to use in creating their own tests.

Website

The In Detail student website

(http:/findetail heinle.com) offers extra practice to
consolidate the development of grammar, reading,
and writing skills as well as promote the firm grasp
and expansion of vocabulary. These exercises and
activities can be used for self-access or assessment
purposes. Results can be e-mailed directly to
students and teachers at your convenience.

CNN® Video

CNNE® video clips are available to expand each
unit’s theme. These CNN® video clips provide
authentic language input and integrate listening

and speaking practice through lively classroom
discussion.

viii  InDetail 2 Teacher’s Edition




Pacing In Detail

In Detail can meet the needs of a variety of teaching situations. Its consistent
unit design provides the flexibility required by teachers faced with reduced
classroom hours and increased outcome standards.

In Detail can be taught in an integrated skills program in 60-90 hrs. It can

also be taught in fewer hours in a program that focuses on the development
of special skills.

Note: At the post-intermediate level all classes are heterogenous
and display different needs for the presentation, re-teaching, |
practice and reviewing of language items. !

Suggested unit pacing for an integrated skills program:

Lesson 1 25-30 min. 1 Warm Up
35-45 min. 2 Reading in Detail
Lesson 2 50 min.-1 hr. 3 Grammar in Context
Lesson 3 50 min.-1 hr. 4 Speaking
Lesson 4 25-30 min. 5 Vocabulary in Detail
35-45 min. 6 Listening
Lesson 5 25-30 min. 7 Writing
25-30 min. 8 Putting It Together
Teachers working in programs emphasizing oral 90-120 min.  Independent practice on student
skills or academic skills may want to cover fewer website per unit
sections of the In Detail unit and supplement their 60 min. Fluency practice in each Review
course with the ancillary materials available. Unit
In either case the Reading in Detail and 30-45 min. Extra listening practice in each
Grammar in Detail sections will always be central Review Unit
to their course. For oral skills programs the 3045 min. CNNP® video clips and worksheets

Writing section, and independent practice

(1 per Unit)
components may be omitted, giving students more

time to work on all of the Putting It Together
activities and to use the CNN® video in class.

For academic programs, we recommend that
students increase their independent practice time
using the Review Unit, website, and workbook
materials. Teachers working in these programs
may want to reduce the time spent on oral skills
and can decide to omit the Putting It Together
sections or select only one of the optional activity
types presented on these pages.

Planning for supplementary materials:

50-90 min. Independent practice per

Workbook unit

Independent grammar practice per
Review Unit

Independent vocabulary practice
per Review Unit

20-30 min.

20-30 min.

Working with CNN® Video

The 12 CNN® video clips to accompany In Detail 1
are authentic segments from CNN® broadcasts.
Each clip is linked to a unit theme. They are short
(2-3 minutes) to permit students to view the clip
several times in its entirety during a video lesson.
The impact and entertainment value of watching
an entire clip can never be regained at a later stage

- after partial viewing. For this reason we

recommend that the class watch the entire clip
before any exploitation for comprehension.

The video worksheets at the back of the Student
Book have been designed to facilitate the video
lesson with a warm up activity and First viewing,
Second viewing and After viewing sections.

In Detail 2 Teacher’s Edition ix




Reading

Pre-reading exercises help activate students’ prior—

knowledge.

Lower-level strategies are reviewed and practiced

The five skills in In Detail

as students become independent advanced

readers.

ooking for cognates

" In scientific texts, many
technical terms are derived
from Latin and Greek. These
words are often universal, sc

you should be able to
/ Tecognize them easily.
First reading

ones.

L3

1,000 C. _

1. On a blisteringly sunny day in the Sshara, surface

| temperatures can peak above 70° C. This is more than
hot—the searing air makes breathing very difficult, and
the sand is not only 100 hot to touch with naked" skin, it
+ can even burn. In this environment, most snimals,
including humans, would be dead in a matter of minutes,
because anything warm-blooded falls prey to
dehydration® and thermal shock. Even camels can find
the going very tough. Butif you look closely, you will
10 see tiny holes in the sand. When the sun is at its height,

| the toughest insects on earth emerge® to fotage for food
in the sweltering surroundings usually for no more than a
few minutes at a time.

2. This is the domain® of the silver desert ant

s (Cataglyphis bombycina), one of the most resilient

| creatures on carth. It doesn’t just survive in this heat; it
positively thrives,® using it s a defense against less
hardy predators. To do this, the silver ant has evolved an
extreme lifestyle with lorg periods of inactivity every

S eang . Before youread

&, With the class, brainstorm and list all the things you know about these
insects and discuss their similarities and differences.

B, Scan the text and decide if the statements are True (T) or False (F). Identify
the parts of the text that support the true statement and correct the false

& Many kinds of animals and insects can survive in desert temperatures of
70° C.

Spiders and centipedes eat silver desert ants
c. Unlike humans and insects, some bacteria can survive in temperatures of

d. Desert ants can survive in temperatures of 66 C because they move so
fast their feet barely touch the sand

€. Human legs work just as fast as the legs of the stlver desert ant. _

20 day, combined with a frantic dash® for food as the
tempemture rockets. lts sources of food are those killed
or wounded by the heat—spiders, centipedes, 2nd other
insects. To collect their meat, the ants cxplode from
their nest only when the temperature is unbearable for

2 most other animals. Once they're on the surface, they
swarns® around for between cight and ton minues
looking for the remains of heat-struck victims. Once
the temperature has climbed into the zone that not even
they can survive, the ants scurry home, lugging” any

30 food back 10 the pest. As temperatures fall later on, the
cycle is repeated. And that's it—for an eatire day
3. Itsa gruesome,” edgy exisience Bunnlmnu
example of how pressure can
wm‘ukmﬁﬂtymmw
s inhospitable place. An internal temperature of SO° C is

i this,
make life possible start 1o fall apart.
becomes difficult and oxygen can no longer be camied
nnmmm:ymmmndm

22 InDetail 2

| 55 overcome, as there will always be enough tarbines to
harness the wind-—no matter which way it blows!
. Absndoning the use of fosil fucl, however,

0 the sacrifice of comfortable lifestyles, Thus, for some
scientists, the solution to CO, emissions does not lic ir
the use of alternative sources of energy. Rather, these
scieatists propose that research should look for ways of
absorbing the emissions that are more efficient than the

& conveational planting of trees and other plants.

6. One Australian researcher has proposed that, if the
traditional calcium carbonate-based Portland cemeat

75 produced, with the

‘emissions are almost halved. In addition, different types
of refuse, such as plastics, rubbers, and agricultural
waste, can be used as a bulking® material in the mixing -
of this cement, thus contributing to the easing of i

0 another environmental problem —that of waste disposal.
‘The main difficulty with cco-cement is that the b\nldmg
industry s very conservative, but as the need to solve
the problem of CO, emissions becomes increasingly
urgent, eco-cement may still have its day.

oring = mu-mymullnl«n

Second reading /

€. Work ingroups and write your own outline
notes for the text. Use these questions as a guide.

1. What problem is discussed?

2. What are the two main solutions proposed?
What are the advantages and disadvantages of
solution 1? Give examples.

What are the advantages and disadvantages of,
solution 2? Give examples

»

»

Vocabulary in context
B. Find the following words and expressions in the
text and match them with the phrases on the right.
The paragraph number and line number are given

for each word.

1. repair (1.5) a. function well

2. consensus (1.6) b. up to this point in time

3. paramount (1.8)  ¢. enjoy success

4. 10 date (1.13) d. disadvantage

5. e. very important, crucial
running (3.39) f. reduction

6. obstacle (4.51) 8. complete agreement

7. easing (6.79) h. fix

8. have its day (6.84)

£. Which bolded words or expressions in
have the same or similar meanings to
below?

Paragraph 4
irregular

ugly or unattractive
wise

relevant to birds

move forward with force
Paragraph 3
beginning
land and buildings
used for an industry
standard

Paragraphs 5 and 6
absorb
the loss

suggest
conventional
cost of running a
business

Discussion

F. With the whole class, discuss specific places in
your country where CO, emissions are a problem.
Discuss the sources of the emissions. Which of the
approaches in the reading would you use to try to
solve the problems if you were a member of your
government? Give reasons for your choice and
discuss any other suggestions you have for solving
the pvob

Unite o, 57

L — Post reading exercises require students to
comprehend text as well as to infer responses not
directly stated in the text.

|- Vocabulary in context exercises encourage students

to expand their passive vocabulary from reading
texts.

|- Open-ended final activities put new language input
into use in focused classroom discussions.




Grammar

Practice in pairs accelerates awareness and
comprehension of grammar.

Personalization supports grammar knowledge. =

Grammar and communication are practiced in
tandem in Interact activities.

/ life

Practice

A. PAIR WORK Match the relative adverbs on
the left with their meanings on the right

where

i a. reason
2. when b. manner
3. how c. time
4. (thereason) why  d. place

®

Still in the same pairs, read tl

r in Alaska is the time during which the
days are long and the nights short

»

A settlement is a place i which not many
people live

4

The effects of global warming are the reason
for which the Gwich'in are worried

They have no idea in what way they will
sunvive if global warming continues

They dread the day in which there will be no
caribou or rabbits for them to hunt

td

e

€. Combine the pairs of sentences usi

possibilities.

Arciic Village is a wonderful place. You can relax
there and forget about the stress of big city

Arciic Village is a wonderful place where you can
relax and forget about the stress of big city

life.

b

The people in Arctic Village arc haps
are happy because they Ive close
. The people of Arctic Village wall nev
Their rivers and lakes were full of

interact

D. Complete the
statements with true
information about
yourself. Then work
in pairs and share
the information. Tell
the class what you
have learned about your partner.
1. 1 need to find out the dat (day. vear
etc) when

2. I'must find out the place (town. city. county
etc) where

3. 1am interested in finding out how

4. 1 cannot imagine the reason why

E. Workin groups and match the fime periods.
places, reasons, and processes in the column on the
left with the events and statements on the night
When matching places and events, or times and
events, try to use head words which are more
specific than "place” or “time."
EXAMPLE
Alaska / you can still see 2 k
canbou
Alaska is the state where vou can sl see a kot of
bears and canbou

of bears and

. not eating fatty foods  a. World War 1] ended

1. Arctic Village experiences the extremes of and doing yoga b. people fall in love
summer. In summer, it never darkens 2. Memphis, Tennessee ¢, many people do not
2. It also experiences the extremes of winter. In 3. Korea and Japan travel
winter, it is light for only three hours a day. 4. learning to speak d. 1 stay healthy
3. The solar panels are on the roof of the English well e. the 2002 Worid Cup
“washeteria.” The people from Arctic Village do 5. spring took place
their washing in the “washeteria.” 6. a love of special . vou will progress in
4. The bears weren't afraid. They weren't afraid effects your profession
because they were starving. 7. 1985 & Elvis Presley was
5. Allmy life we went up on the mountains. We 8. a fear of flying born
would camp by fresh water. h. many people goto
6. The wilderness is a wide open space. You can n movies
be very close to nature there.
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F. Decide whether the head noun (e.g. place, time, reason) or the relative
adverb has been omitted in these sentences.

Seoul is where you can sce a lot of bridges.

Midday is the time the desert ant starts looking for food.

Global warming is the reason so many lakes have disappeared in Alaska.

The lack of a caring family and a good home in childhood is why some
young adults tum to crime.

&R

»

A month or so after his accident is when Christopher Reeve was at his
lowest.

. The desertis the place where siiver ants thrive.

b. That:

©dd. The reasan why he felt depressed was obvious.

. when the meaning of the head noun is specific

< e sed
‘spoken English
d
Relative adverb + dause ‘Omit the head noun when:
a. The ants know when to go back to their nests. . the head noun has a general meaning (the time, the place)
b

b. you can infer the head noun from the context

€. Why he continues o five there is anybody’s quess! <. the context of speech or writing i informal

{not so formal)
Head noun + dause Use this pattern:
a . when the head noun has a specific meaning
@5 soon as passible? B. when the context is formai
b wous. 1
Test yourself

G. Read the senterces and decide whether or not the italicized words can be
replaced by relative adverbs. Write those that can, using the relative adverb.

1. Tlike the restaurant in which we had a meal last week
That's the restaurant that Kate is going to buy.

The day on which she had her first child was one of the happiest days of
her life.

The months in which the flowers are prettiest are May and June.

wn

‘The reason thai he gave for not coming to work was derisory.
The reason for which 1 don't like winter is the dark, gloomy nights

Running really fast over hot sand is the way in which you can avoid
getting burned

The year that was most difficult for me was 2002.

New students in a class have to ge: used to the way in which the teacher
teaches.

Moo

o

. 1 have no idea which way they went after they left Route 25.

Unita Progress 39

Grammar charts can be used as a source for

presentation or simply as a reference for students as
they work through the section.

| — On-going assessment opportunities appear at the
end of every grammar section.
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Speaking

Discourse items are presented directly and then
practiced throughout the lesson.

. A. PAIR WORK What things do you use in your daily life that people didnt
Speating focws 0 have ten years ago? Have these things changed your life?

N B.GROUP WORK Imagine you are members of a research team at 2 small
Offering suggestion®  ,pany and you have developed a wonderful new invention You are going
To make a suggestion, we to have a meeting to decide what to do with your invention. Prepare and

can say: What about practice a role play to present to the class. Write short r\olesv to help you
about...? We could ... Why remember important points.Try to use some of the expressions for making
and rejecting suggestions in your role play. Then take turns presenting your
role plays to the class.

Role 1: |
‘You are the president of the company. You want |
your company to make as much money as possible. |
|

Role 2:
You are a scientist. You want this invention to

hat. make you and your company famous. |

Role 3:
You are a scientist You want to produce this
invention very cheaply to help people around the

]

|
Note-taking strategies are practiced in preparation e T
|

‘world.
You are from the marketing department. You have
an idea to sell lots of this invention.
for oral discourse.

€.CLASS TASK Discuss what a company's responsibilities are to produce
good products, to provide a good living for its employees, to help people. to
make a lot of money for its shareholders. Is this the same for all types of

companies?

Integrated listening and speaking tasks help /
develop awareness of discourse techniques
and improve speaking skills.

74 InDetail 2

Listening
— Listening strategies are reviewed and practiced
o g , throughout the lesson.
P st ' A, if you needinformation from a store or
business, how do you usually get it? Do you
Noticing format go there, phone, or search online? What are
e o~ :;iao:\;amage! and disadvantages of each
that we listen to are
presented in standard B
formats.For example,ain - Ejrgt fistening {7
departures and arrivals are
announced according to an B. Listen to the three recorded telepfione
sl Tt The messages. What kind of business is each
prerecorded messageswe  Message for?
hear on calling a business
are another case. Think . . ’ .
sboutihe sy of hese ~ Two-step listening lowers students’ anxiety and
announcements and
messages before you fisten N o 1 1
™ o liasitiy & prepares them for real-world listening.
“""'““:“‘"" nformedan - ¢ For each message; read the situatioh & ifier st again to find out
more easily. what the caller should do.
Message 1: You want to talk to a customer service representative.
Message 2: There is a mistake in your bill
Message 3: You want to go to London.
After listening
D. Which is better for a business—an employee answering the phone ora
recorded message? Which is better for customers? Wiy — Standardized test practice opportunity at the end of
Test yourself | | / eaCh lesson.
E. Look at the question and think about the format You might expect to hear,
Then listen to the recording and answer the question
You are looking for a pharmacy that is open on Sunday. What should you do?
a. Stay on the line. b. Press €. Press1 d. Press2.
86 in D;uu 2 h
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Dear Paul Robertson  Can't wait to meet you

Dear Mr. Robertson
Hello Paul
Dear Paul

About that order you placed the
other day

Might take a hit of time to ship it
to you

1 will inform you of the progress
we make on this matter at the
carliest opportunity

Am looking forward to meeting you

With reference to your recent order

Writing the introductorg paragraph of a business letter

Before you write

A.GROUP WORK Discuss whether or not these expressions would be
appropriate in a business letter. Give reasons for your decisions.

So long!

See you soon
Bye for now
Sincerely
Yours sincerely

B. Reorganize the sentences in the model letter to 4”"”//”’

make the introductory paragraph of a letter from a
big company to its shareholders. Discuss with your
group which of the sentences tells the reader about
the direction the letter is going to take after the first
paragraph.

Write

€. Write an introductory paragraph for a business
letter based on ore of the situations. Then join
someone who chose a different topic from yours and
read each other’s letters. Make suggestions for
improvements if necessary.

a

1o close down because it has run into serious
financial problems. 5
To the employees of a factory: The factory has
made record profits, and as a result, major
improvements will be made to working conditions
and wages

To the shareholders of a large company: Shares

have not made very good carnings over the past
financial year.

it lovest for years.

b. You will, therefors, be pleased to note that,
despite the intersationsl turmoil and the slump in i
he stock markets, Chocolate Serens bas mads modest |

* To the employees of a factory: The factory is going | ®
o Liag Y . S going ‘markets caused by isternational tessions and a threat

4. Chocolate Serene’s tradition of carstul planning
and its previous experience vith bad patches in the
market, hovever, has made it a very resilient company.
. 28 you are probably aware, last year was a major
challenge for all kirds of businesses—largs and

| amall alike.

- The year began bedly after one of the worst
hristaas periods evec with consumer spendisg at

t var.

Units Business 87

Brainstorming is introduced as part of pre-writing. —_ |

Model passage illustrates writing task.

Writing

> Rhetorical modes presented and developed
systematically.

Writing a formal letter

Before you write
[T A. GROUP WORK Discuss the meaning of these words and expressions

and use them to talk about the system of education in your country. shadont andd m5
student loan transcript final exams studies are calied

d program thesis posigraduste degree.
graduate degree continuous assessment dissenation postgraduste student. and
vocational training summer school academic essay or Ppostgroducee studes
lectures résumé assignment British Engiich,

8. Read these paragraphs below taken from the body of a letter and arrange
them in a logical sequence: introductory, supporting, and concluding
paragraphs. Then write the reorganized letter. Make sure it looks fike a real
letter.

* Where will you put your address?
Where will you put the date?

* Whe ou put the name and address teaching experience, 50 | am confident that | will be abic 10
of the addres: Mnyl mn‘:mwdun:;m
. assistant In additon, T would w0 teach
* How will you start and s ok el e o "
summa cum lsude, 0 class should ot be oo
Write difficult

C. GROUP WORK Write a formal letter of
at least three paragraphs (introductory,
supporting, concluding) for one of these
situations.

You will find my transcript attached to my résumé. to-
gether with a refercnce from my last icaching post. | woeld
be pleased to provide you with any further mformation you
may require. In the meantime, | look forward 1o hearing
from you.

1. You are a graduate student at an English-
speaking university and you have run
into financial difficulties and fear you
might not be able to complete the course.
Write to your student counselor to ask for
suggestions about how you could carn a
little extra money so that you can
complete your course.

You are currently working in your own
country but wish to pursue graduate
studies in an English-speaking country.
Write to the dean of the Department for
Overseas Students, giving the necessary 8§
information about yourself and b
requesting his or her advice.

1 wish to apply for one of the tcaching assistantehips
‘which your ‘advertised in fhis week's issue of The
Campus Educator; and 10 this end | eaclose my résume.

1 am motivaied o apply for this post because, over the past
few months, there has been a seriows cconomic crisss m my
country. As a result, the monthly 1 roceive isme
longer for me 10 survive on. 1t would be most
distressing 10 have to drop out of my course a this stage 25 1

enjoying it very much. 1f | can count on » small adétion-
al income, such as & teaching assistaniship, thea | will be
able 1o complete my course of study.

L]

D, Exchange letters with a group that chose a different situation from yours.
Read their letter and write a reply. Then read the reply you received to your
letter and discuss it.

Unit11 Learming 121
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uniT 1 People Page 1

Communication
Narrating life experiences
Discussing adversity
Managing conversations

Grammar
Review of tenses
Past perfect progressive

Vocabulary
Adversity and hope
Idioms with it

Skills
Reading to identify different text types: narrative,
descriptive, expository
Listening and taking notes on a talk
Writing short life histories

unit 2 Home Page 11

Communication
Describing types of housing
Discussing concepts of home
Echoing to extend conversation

Grammar
Clauses with wish
Initial only for emphasis

Vocabulary
Housing and finances
Idioms with house and home

Skills :
Reading for specific detail: sociology text
Listening and noticing opinions and inferences
Writing a paragraph around a topic sentence

i - L, . : * #
uNIT 3 SHI’VWDI‘S Page 21
Communication
Describing animal characteristics and behavior

Discussing human survival traits and strategies
Talking about a scenario

Grammar
Subject and object complements
Infinitives of purpose in initial position

Vocabulary
Review of climate lexis
Climatic extremes
Climate-related idioms

Skills
Scanning a biology text and making detailed notes
Listening and finding supporting details
Writing: structuring a narrative paragraph

Review Your Grammar
High Challenge

Review Your Vocabulary
Review your Speaking
Review Your Listening

unit 4 Progress  page 35

Communication
Discussing rural and urban lifestyles
Debating industrialization and global warming
Leading a discussion

Grammar
Relative adverbs + clause
Omission of the head noun or the relative adverb

Vocabulary
Review of geographical features
Fauna and conservation

Skilis
Skimming for main topic areas and making detailed
notes
Listening and finding a time sequence
Writing an expository paragraph

unvit 5 Immigration  page 4s

Communication
Describing migration patterns
Discussing the pros and cons of migration
Getting a turn in a conversation

Grammar
Stative and dynamic passives
Complex passives

Vocabulary
Review of countries and nationalities
Human emergencies and natural disasters

Skills
Skimming a text with statistics
Listening using written background information
Writing a paragraph with a preamble and topic
sentence
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unit 6 (0,  Pagess
Communication
Discussing fossil fuels and alternative sources of
energy

Describing ideas for improving the environment
Checking a listener’s understanding

Grammar
More passive voice forms
Role of passive in cohesion

Vocabulary
Review and development of phrasal verbs

Skills
Skimming a scientific text and developing an outline
Listening and organizing notes
Writing a paragraph with preamble, topic, support and
conclusion

Review Unit2 Page 65

Review Your Grammar
High Challenge

Review Your Vocabulary
Review your Speaking
Review Your Listening

unit 7 Innovations

Communication
Discussing the Web and other innovations
Debating medical research and patents
Offering suggestions

Page 69

Grammar
Reduced adverb clauses

Vocabulary
Computer-related terms
Phrasal verbs used in research
Science collocations

Skills

Interpreting a scientific journal article
Listening to instructions
Writing introductory paragraphs

uhit 8 - Business - page79

Communication
Discussing good and bad business practice
Debating big business and philanthropy
Paraphrasing to check understanding

Grammar
Causative verbs
Passive causative constructions

Vocabulary
Phrasal verbs used in business
Stock markets
Business collocations

Skills
Scanning an article from a financial newspaper
Listening and noticing format
Writing the introductory paragraph of a business
letter

unit 9 Research

Communication
Discussing animal rights and scientific research
Debating how governments should use their
resources
Guidelines for oral presentations

Page 89

Grammar

Consolidation and development: the indefinite,
definite and zero articles

Vocabulary
Review of the use of the suffix -less
Phrasal verbs used in reports
Scientific lexis: common derivations

Skills
Skimming scientific texts
Listening for arguments
Writing: text with an introductory and supporting
paragraph

Review Unit3 Page 99

Review Your Grammar
High Challenge

Review Your Vocabulary
Review your Speaking
Review Your Listening

unit 10 Upbringing
Communication
Discussing upbringing and heredity
Debating employers’ rights
Developing oral presentations

Page 103

Grammar

Review and development of relative pronouns: whose,
of which
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Vocabulary
Personality traits
Employment

Skills
Reading to compare opinion with evidence
Listening and guessing vocabulary
Writing a concluding paragraph

unit 11 Learning

Communication
Discussing the effects of education
Describing the qualities of a good teacher
Structuring information logically in oral presentations

Grammar
Review of future forms and uses

Future progressive, future perfect and future perfect
progressive

Vocabulary
Education
Learning styles

Skills
Scanning a newspaper article: education
Listening and using number cues for note taking
Writing a formal letter

Page 113

unit 12 Achievement Page 123

Discussing the merits of certain advances in science
and technology
Using convincing reasons in oral presentations

aramimar
Review of modal verbs (active voice)
Modal verbs (passive voice)

Voo -bulary
Professional achievement
Uses of job, work, and career
Understanding proverbs

Skills
Scanning scientific texts
Listening for examples
Writing an academic essay

it4 Page 133

Review Your Grammar
High Challenge

Review Your Vocabulary
Review your Speaking
Review Your Listening

Video Worksheets Page 137
Communication
Predicting what might have happened after twenty Language Summary Page 147
years Glossary Page 152
* % % % Workhook » * » »

Unit 1 People 157 Unit 7 Innovation .................. 203
Unit 2 Home 164 Unit 8 Business 210
Unit 3 Survivors 171 Unit 9 Research .... 217
Review Unit 1 178 Review Unit3 ........ 224
Unit 4 Progress 180 Unit 10 Upbringing 226
Unit 5 Immigration 187 Unit 11 Learning ..... 233
Unit 6 (0, 194 Unit 12 Achievement ... 240
Review Unit 2 ... 201 Review Unit 4 ..247
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