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Ready; Set; GO!! Conversational Warm-Up

Experiment: What’ s your learning style?
Read each statement and decide whether the statement applies to you. Write the
appropriate response number in the blank.

1—seldom/never
2—sometimes
3—often

. I would rather read a textbook than listen to a lecture.

. I would rather listen to a lecture than read a textbook.

. I like “hands on” learning better than learning from a textbook or a lecture.
. When I work, I prefer to be in a quiet place so I can concentrate.

. I love working with my hands and building or making things.
. When I remember an experience, I mostly see a picture of it in my mind.

. When I remember an experience, I mostly hear the sounds and talk to myself about
it.

1
2
3
4
5. When I am alone, I like to have music playing, or [ hum or sing.
6
7
8

9. When I remember an experience, I mostly remember how I felt about it.
10. I always read the directions first when I put something together.

11. I do not follow written directions well.

12. I prefer to see something done before I do it myself.

13. As a child, I enjoyed reading books in my free time.

14. As a child, I enjoyed listening to stories that someone read or told to me.
15. As a child, I enjoyed doing physical activities for fun.”

Listen to your teacher’ s instructions about how to count your points and fill in the chart
below. The box with the highest score is the learning style you prefer; you may prefer to use
more than one learning style.

Visual Auditory Kinesthetic

What are these learning styles?
e Visual learners tend to take in information through their eyes; they benefit most by reading

(D This test was adapted from three sources:

Jester, Catherine. (Diablo Valley College). A Learning Style Survey for College. <http: /www.metamath.com/multiple/
multiple_ choice_ questions.html.> Accessed 7/11/2005.
Middlesex Community College. Learning Styles. <http://www.mxctc.commnet.edu/clc/survey.htm.> Accessed 7/11/2005.

The Center for New Discoveries in Learning. Personal Learning Styles Inventory. <http:/www.pinecity.k12.mn.us/
highschool/bused/Learninv.htm.> Accessed 7/1/2005.
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e Auditory learners tend to take in information through their ears; they benefit most from

texts, looking at charts or graphs, and seeing pictures.

hearing lectures or explanations and listening to tapes or videos.
e Kinesthetic learners tend to take in information physically, through the sense of touch; they
benefit most from doing activities, taking notes, and experiencing things.

Find two other people who have the same learning style preference that you have. Discuss
with them:

A. Do you agree with the preference that this test assigns to you? Why or why not?

B. Give some examples of the things you do to learn new information.

INTERACTIVE LISTENING
Listening Task 1
Activity 1

The words and phrases in the Word Box will appear in the following dialogue.
Study the definitions so that you will be able to read along with the recording.

6 WORD BOX

to struggle (in/through): to work hard but without much success ' vl -
organic chemistry: a class covering the interaction of
carbon-based molecules, which occur
in things such as sugars, oils, and plant
acids
pre-med: the major chosen by people preparing to go to medical school to
become a doctor (pre-medical school)
Don’t get too down on yourself: Don’ t judge yourself too harshly. This
phrase is used as friendly encouragement.
weed-out class: a difficult class that many students fail, so they have to
change their major
to tackle: to deal with, usually a difficult situation or problem
(it is) killing me: it is extremely stressful and difficult, making one feel very
defeated and unsuccessful
You can say that again: That’ s definitely true. This phrase is used to
indicate strong agreement.
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Aclivity 2
Directions: Listen to the following dialogue.

Step 1: Upon the first reading, listen for the gist of this dialogue.
Step 2: The second time you hear the reading, write the missing words you hear in the
blank spaces provided to complete the dialogue.

James: Hi, Adrian. How are you?
Adrian: Oh, I’ m alright.

James: Just alright? ? Are you
sick? You look kind of tired.
Adrian: No, . | guess | just have

something on my mind.

James: What’s going on?

Adrian: Well, I’ m really struggling in one of my
classes, and it seems that no matter how much |
study,
It’ s discouraging. |’ m thmkmg of changlng my
major because | just can’t seem

James: And you need the class for your major?
Adrian: Yes. It’ s organic chemistry, and since I’ m

pre-med, .

James: Organic chemistry, huh? |’ ve heard about
that class. It seems that with it, so don 't get too down on yourself.

Adrian: | know, | know. |’ ve heard you have. | mean, |’ ve been
pre-med for now, and everyone talks about how organic chemistry is the
weed-out class for pre-med students. until after | finished the basic
chemistry course and got done with calculus before | decided to tack/e organic chemistry.

James: But still, you’ re struggling through the class, even though to

make sure that you’re ready for it.

Adrian: Right, that’s what is

James: Maybe it’s not you. Maybe it’s the professor | mean, the class?

Adrian: Professor Young gives the lectures, and then we have a TA for the lab. The lectures are
okay. As long as | read the textbook , | don’ t have a problem
understanding and taking notes. It’s the lab that’s killing me.

James: You take in pre-med, don’t you?

Adrian: You can say that again.

James: So, are the labs in all your classes , or is it just this particular one?

Adrian: Actually, labs are usually . I don’t know why this one is so difficult.

James: You know, about learning styles in my psychology class, and |
wonder if maybe your learning style doesn’ t match the TA’ s teaching style. If that’ s the
case, it could cause real problems for you, and why you are struggling so
much.
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Adrian: I don’t about learning styles.

James: Well, the student counseling center? They have a learning style test
that you can take, and the counselors what your learning style is. They
can help you figure out :

Adrian: Really? . Maybe |l stop by the counseling center tomorrow.

James: Yes, you should. | think you’ Il be glad you did.

Lisiening Task 2

A.m’\m"" '!
Directions: Listen as Adrian goes to the student counseling center the next day.
The dialogue is not printed in your book. As you listen, answer the following
questions.

1. What is Adrian’s learning style preference? .~@
\v\/ :;)
2. What does the counselor think about Adrian’s notes? &{f'

3. What advice does the counselor give Adrian about the lab?

Aclivity 2

Directions: Listen to the dialogue again for the meanings of the words and
phrases as they are used in the dialogue. Write down your explanations on the
lines that appear after each word or phrase below.

to ring true: =

pegged: o
I can’t follow her:

It’s no wonder:
Aclivily 3 In Your Opinion

1. Do you think the counselor gives Adrian good feedback?
2. How does Adrian seem to feel about the counselor’s feedback?
3. Think of a class that you have struggled in or a class project that was not

easy for you. Would it have helped to know your learning style or to talk with
a counselor? Why or why not?

5



6  FmEawnsE4)2ERB T

SPEAKING INTERACTION

Small Group Work: Refining Patterns of Speech

Many times in life it is necessary to evaluate the work people have done. This is called giving
feedback. Below are some common ways to give people feedback. The word patterns are
designed to show you formal, informal, and casual ways of giving feedback.

Acfivily 1 Communication with Purposes
Directions: Listen to the following examples of formal, informal and casual
functions.

Acfivily Z Small Group Interaction

Directions: In the following dialogues, fill in the missing lines with what you hear
from the recording. After you have completed the dialogues, practice them in
pairs.

1. A: Brad, now that you’ ve taken the learning style inventory, let’ s go over what it means.
B:
A: First, here’ s a sheet that summarizes the different learning styles. Since your score shows

that you are a visual learner, | thought we could look at the information together as we
discuss it.

@

>

oe]

: That’s really true. | hate it when my professors talk and talk and don’ t write any notes on
the board. | don’t get very much out of those lectures.

A:

B: How would that help?

A:

B: Oh, sure, that makes sense.

2. A: Now that Abby has finished her presentation, let’ s give her some feedback on how she
did. First, let’s start with the positive. What did she do well?

B:
A: Okay, good. What else?
B.
A

: Alright, but right now | want to focus on positive feedback. Save your suggestions about
how she could improve for later.
B:
A: Yes, that’s right. Abby, you are getting much better at having good posture and movement.
B:
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A: Good. Yes. Now, what about some things that Abby might work on for next time? We’ ve
already talked about eye contact.

: Brent, |’ ve written this paper for my history class. Could you look at it for me?

A

B:

A:1’m mostly concerned about the organization.

B: Okay. (reads the paper) Your introduction is very clear. | can tell exactly what the paper will
be about from the introduction.

A
B:
A: What do you mean?
B:
A

: 1 guess I’ Il have to work on that.

FURTHER LISTENING AND SPEAKING
The Culivee Kisich

Activity 1
The goal of the exercise is to help you learn to listen to language in context
rather than using a translation method. You do not need to understand every
word you hear but rather the meaning of the overall text.

Step 1: Listen to the recording for the overall meaning.
Step 2: Listen to the passage again. From the context of the passage, identify and write
the definitions of the words or phrases in the Word Box. Do not use a dictionary.

O
G WORD BOX

tinfoil:

elaborate:
raised garden:
downplay:

carpentry:

4
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Activilly 2

Directions: You will now hear a series of sentences related to the recording you’ ve
just heard. Each sentence will be read 3 times. Listen only. to the sentence the
first time it is read. While the sentence is read the second time, write it down.
When the sentence is read the third time, check your dictation for accuracy.

2.
3.
4.
Activity 3
Directions: Listen to the passage again and fill in the blanks to complete this
summary.

1 Step 1: Listen to the passage again and fill in the blanks in the paragraph below.

= Step 2: Compare your answers with a partner.
The speaker enjoyed making things and doing as a kid. In school, she used a

to make an . At home, she would dig and

ponds under the and pour water into the rivers to watch it flow around to the
ponds. She also made a in the backyard and planted herbs and
in it. However, when she took a test in high school, the test showed that she
was a strong learner. Schools emphasize learning skills by
focusing on , especially in high school and . As a re_
many people who might be learners have to adapt and their

visual and auditory learning skills. The speaker wonders what might have happened if her
been encouraged; she might have become a
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FOLLOW THE SCRIPT

Activity 1

Directions:

Step 1: Listen to the following excerpt from a conference on women’ s issues. As you
listen, underline any words or phrases the speaker emphasizes.
- Step 2: Fill in the blanks with the words you hear.
Step 3: As you listen to the speech for the last time, check your work.

“Women as Citizens: Vital Voices throughout the Century”

Answer to Question by Dr. Ruth Simmons, President, Smith College
March 15, 1999

The White House

Question from the Audience: My question is addressed to Dr. Simmons. It is evident that
women have throughout the 19th and 20th century—obstacles faced
women of today s society and how can young women prepare for this struggle for equal rights?

Dr. Simmons: So many of the obstacles that are both similar and quite
dissimilar to what we actually experience. | think one of the things that young women your age,
and a little bit older, want to do is to move into those areas that are still frontiers for us.

And we have, for example, at my college, been thinking about women in careers that have not
particularly been hospitable to women . Women are still trying to get
their in so many areas, and | think that’ s one of the things to think
about. Being educated at the high school level in all dimensions. ; stay
in your science courses—all the way through high school. Because if you do that, you’ Il have
the opportunity to choose, at the college level, to do . Poetry is
wonderful. Literature is wonderful. Social sciences are very strong. Environmental science is
wonderful. But you also want to be able

We’ re surrounded by technology this evening, and it’ s wonderful. But so many young women
are not learning technology in the way . So it’ s important, especially,
not to be shut out of that dimension. Those are just a few things that | would suggest.

(Video Courtesy William J. Clinton Presidential Library)
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Adlinity 2 Nature vs. Nurture

Are men and women born different, or does society push them that way? Discuss
the differences between men and women in small groups of 3~4.

Directions:

Step 1: In a small group of 3~4, answer the questions below:

1. Why do men study science more? Are they born with an inclination to study
science or are they pressured to by their families and by society?

2. Are the majority of women as capable of excelling in science as men are?

3. If families and society expected young girls to excel in science, would they
succeed at the same rate that young boys do?

4. If you are a woman, were you encouraged to study science? Were you ever
discouraged from doing so?

5. Which is more important: nature or nurture?

Step 2: Appoint one person in your group to be a spokesperson.

Step 3: Following your teacher’ s instructions, the spokesperson should share his/her group’s
opinions on these issues.




