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Introduction on
Developmental Learning Package (DLP )

for Young Handicapped Children

INTRODUCTION

In the past few years, persons providing early education and care for young handicapped children
in Hong Kong have often felt the need for assessment instruments and curriculum materials to help them
in their work. To meet this need, translations of instruments and materials from programmes of other
countries, such as, for example, the Portage Project, have been used. Since these programmes were ori-
ginally prepared for a target population in somewhat different cultural, social and environmental condi-
tions to those of Chinese handicapped children in Hong Kong, they were not entirely suitable. What was
lacking were early education and care programmes specifically designed for local conditions and needs.
The present Developmental Learning Package (DLP) was developed to meet these needs.

The Developmental Learning Package (DLP) is a teaching/leaming package aimed at promoting the
overall development and learning of young Chinese handicapped children aged zero to six years. It is
intended for use by direct service personnel, such as special or regular child care workers, kindergarten
teachers or special educators, who work on early education and care programmes in special or mainstream
settings. It provides these persons with a methodology for the assessment, planning and carrving ov" of
an appropriate curriculum for young children with special needs.

The DLP consists of three inter-related components based on a three stage model of an early child-
hood educational programme. These three stages are: 1. Assessment 2. Planning: and 3. Implementation.

Assessment is an essential component of any good early educational programme. but is particularly
crucial in the case of young children with special needs where learning and developmental patterns are
uneven when compared with those of normal preschool children. The results of the assessment process
help to determine the strengths and weaknesses of the leamner at the start of a programme, and also to
establish a baseline on which to build subsequent learning.

Planning involves using the information obtained from the assessment to set up an appropriate edu-
cetional programme for each child. This programme includes long term goals, short term instructional
objectives and, if necessary, the breaking down of these instructional objectives into smaller steps as tar-
gets for learning.

Implementation refers to the carrying out of the educational programme by means of suitable acti-
vities, teaching methods, materials, interactions and physical settings in order to achieve the pre-deter-
mined goals, objectives and target steps.

After a period of implementation, a further assessment is carried out to determine the success of the
programme and the cycle of assessment-planning-implementation is repeated.

The DLP consists of three instruments designed to help direct service personnel at each of the crucial
three stages of the programme (see Figure 1).
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Figure 1 : Components of an Educational Programme for Young Children

1. Assessment: At the stage of assessment, a Developmental Assessment Chart (DAC) is intended
to help understand and diagnose a child’s level of functioning in five areas of development: gross motor,
fine motor, social and self-care, cognitive and pre-academic, and language. It is accompanied by a Manual
which explains the details of administration. The DAC can be used to carry out an in-depth assessment
of each child and to prepare a Developmental Profile Sheet (DPS) at the beginning of the school year,
or at the time a child enters an early education setting. This assessment serves as a framework for instruc-
tion by providing the initial developmental information which can be used to plan individual educational
programmes. Information from successive assessments can serve as a means for comparing child progress
over time as well as to help determine the success of the educational programme.

2. Planning: At the stage of planning, the information obtained from the DAC is used to plan an indi-
vidual educational programme (IEP) for each child and to monitor progress on a weekly or bi-weekly
basis. Two forms are used for this purpose, one for the Goals and Objectives, and another for Planning
and Evaluation.

3. Implementation: At the implementation stage, five Activity Guides linked to the five developmental
areas of the DAC have been designed to help the educator implement the educational programme. These
Guides suggest a wide range of activities, materials, methods and types of interactions that would be sui-
table for helping the children achieve certain instructional objectives. They also provide some adaptations
of activities for use with children with specific types of handicapping conditions such as hearing problems.
visual impairment, etc.

SPECIAL FEATURES OF THE DLP

1. The DLP is based on the sequences of developmental skills of normal children. However, many
of these skills have been broken down into smaller steps and additional items added to take into account
the more gradual progress of handicapped children in their speed of development.

2. Assessment with the DAC provides an indication of both the acquired ani the emerging skills
or competencies of the child. The emerging skills, particularly those that will help the child function
successfully in the preschool, the home and the community, form the basis for planning and implemen-
ting the educational programme.

]




3. With its emphasis on the leamner, the DLP represents a child-centred approach to early education
and care. The three components help the educator to assess the level of functional skills achieved by each
child and subsequently to plan and carry out an educational programme adapted to the strengths and
weaknesses of the learner. Its major aim is to help young handicapped children learn and develop their
potential to the maximum by providing educators with a methodology and the instruments to achieve

this .

4. The DLP has been adapted to specific types of handicapping conditions, eg. children with hear-
ing and visual problems, or physical and mental handicaps. At present efforts continue to be made to
increase the number of items that contain suggestions for adaptation to different categories of handicap.

5. Use of the DLP does not require specialized knowledge or advanced academic qualifications.
The instructions for administration are sufficiently detailed to be understood and fouowed by direct
service personnel in Hong Kong, ie. child care workers and kindergarten teacher. It does, however require
some background in child development and early childhood education as well as some basic assessment
skills. These can be obtained by means of a relevant in-service staff development programme.

6. The DLP is based on the assumption that the most effective learning occurs when the learning
task is matched to the learner’s level of functioning. In other words, educational programmes have the
greatest chance of success if they start at the level of the learner and move forwards from this point. In
order to match learning to the learner’s level, it is necessary to determine the entry point of a teaching-
learning situation and to individualize educational programmes for young handicapped children so that
they correspond to each child’s abilities and level of functioning. By providing a variety of suggestions
for activities at different levels of functioning, the Activity Guides allow for this match between the lear-
ner and the learning situation.

7. The various activities of the Activity Guide have been selected on the basis of the assumption
that young children learn best when they are actively engaged with concrete objects in a playful, enjoy-
able situation which allows the child to be successful. These activities encourage the child to be directly

involved with concrete materials, to enjoy the learning situation and to be rewarded with success.

STRUCTURE AND DEVELOPMENT

The DAC and related Activity Guides cover five broad areas of development: gross motor, fine motor,
cognitive and pre-academic, social and self care, and language. A variety of sub-scales exist within each
of these broad areas. Each area is sub-divided into five age groups: birth to 18 months, 18 months to
three years, three to four, four to five, and five to six years. The DAC, together with the IEP forms, allow
for assessment and curriculum planning in most of the crucial areas of development.

The DAC was developed over several years. After a preliminary selection of items from known social,
developmental and adaptive behavioural scales and checklists and in particular the Skills Inventory of
Macquarie University and the Developmental Sequence Performance Inventory of the University of Wash-
ington, Seattle, a first version was prepared. This version was tried out for two years in special centres
and home-based, parent-contact programmes. During this trial period, feedback was obtained from all
staff involved in direct services with the children on the effectiveness, usefulness and clarity of the items.
The information obtained was incor porated into a preliminary revised version.

A validation study of the DAC was carried out with 100 children aged between 6 months and 6 years,
equally divided between sex and the above-mentioned five age categories (see Table 1).




Age Range Girls Boys Total

0-18 months 10 10 20

18 months—3 years 10 10 20

3—4 years 10 10 20

45 years 10 10 20

5—6 years 10 10 20
Table 1 : Age and Sex distribution for Validation Study

The subjects for this study were located in two regular child care centres and one creche. The DAC
was administered by eleven special child care workers after an intensive training and at least two vear's
experience in its use. The results of this validation study led to the re-ordering of some of the existing
items and the addition of some new ones. The present revised version of the DAC includes these changes.

The activities of the five Activity Guides were suggested by the staff and advisors of the Heep Hong
Society on the basis of direct experience with children and a review of the relevant early childhood edu-
cation and child development literature.

The present version is the result of this accumulation of experience and use. Comments and sugges-
tions for improvement would be welcomed.

Sylvia Opper, Ph.D.

Chairman

Subcommittee on Training Programme

Heep Hong Society for Handicapped Children
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