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Chapter Introduction

I Writing as a | anguage Skill -

1.1 What is writing?

Writing, one of four basic language skills, may be the most difficult ability to acquire. A
person who can listen, speak, and read, may not write well. As G. Thornton (1980) states,
“Language is knowledge in our heads; writing is a realization of that knowledge in
behavior”.

Unlike speaking, writing is always a private activity. Normally, the writer does not face his
reader as a speaker faces his audience. There is not any direct interaction between the
writer and his reader. The writer cannot refer himself to any other forms of language or
additional methods, for example, body language or gesture. He can only utilize his
written language. That is to say, the writer needs to write carefully and explicitly. Once
the written work is presented to the reader, the writer can do nothing to alter it.

Many researchers would like to regard writing as a process. T. Hedge (2000) claims, “The
process view of writing sees it as thinking, as discovery. Writing is the result of employing
strategies to manage the composing process, which is one of gradually developing a
text”. Basically, the process of writing can be divided into three phases: planning,
drafting, and revising. As to the planning phase, a very effective method, the
brainstorming method, is suggested by R. White & D. McGovern (1994). In this stage, the
writer does a thinking activity to picture what he is going to write. Notes should be taken
here. According to the ideas which the writer has generated in the planning phase, he
should then turn them into the written composition. This is the drafting phase. However,
revising is not an isolated step. It interweaves drafting and planning phases and involves

re-reading, assessing, reacting, and moving on.
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1.2 Writing and reading
1.2.1 The value of reading to writing

The study of reading-writing connections involves appreciating how reading and writing
work together as tools for information storage and retrieval, discovery and logical
thought, communication, and self-indulgence. There are numerous benefits that can be
accrued from connecting reading and writing. Thus far, for example, the research has
substantiated that (1) depending upon the measures employed to assess overall reading
and writing achievement and attitude, the general correlation between reading and
writing is moderate and fluctuates by age, instructional history, and other factors; (2)
selected reading experiences definitely contribute to writing performance, just as
selected writing experiences contribute to reading performance; (3) writers acquire
certain values and behaviors from reading, while readers acquire certain values and
behaviors from writing; and (4) successful writers integrate reading into their writing
experience, and successful readers integrate writing into their reading experience.

1.2.2 How to read well: four general steps

You raadd

Step 1 Concen

To improve your concentration, follow these tips:
®First, read in a place where you can be quiet and alone. Don’ t choose a spot where
there is a TV or stereo on or where friends or family are talking nearby.

®Next, sit upright when you read. If your body is in a completely relaxed position,
sprawled across a bed or nestled in an easy chair, your mind is also going to be
completely relaxed. The light muscular tension that comes from sitting in a straight
chair promotes concentration and keeps your mind ready to work.

@®Third, consider using your index finger (or a pen) as a pacer while you read. Lightly
underline each line of print with your index finger as you read down a page. Hold your
hand slightly above the page and move your finger at a speed that is a little too fast for
comfort. This pacing with your index finger, like sitting upright in a chair, creates a slight
physical tension that will keep your body and mind focused and alert.

Step 2 Skim material’b

In skimming, you spend about two minutes rapidly surveying a selection, looking for
important points and skipping secondary material. Follow this sequence when skimming:
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®Begin by reading the overview that precedes the selection.

®Then study the title of the selection for a few moments. A good title is the shortest
possible summary of a selection; it often tells you in several words—or even a single
word—just what a selection is about. For example, the title “Shame” suggests that
you’ re going to read about a deeply embarrassing condition or incident in a person’s
life.

®Next, form a question (or questions) based on the title. For instance, for the selection
titled “Shame”, you might ask, “What exactly is the shame?” “What caused the
shame?” “What is the result of the shame?” Using a title to form questions is often a
key to locating a writer’s thesis, and your next concern in skimming.

®Read the first and last couple of paragraphs in the selection. Very often a writer’ s
thesis, if it is directly stated, will appear in one of these places and will relate to the
title.

®Finally, look quickly at the rest of the selection for other clues to important points. Are
there any subheads you can relate in some way to the title? Are there any words the
author has decided to emphasize by setting them off in italic or boldface type? Are
there any major lists of items signaled by words such as first, second, also, another, and
soon?

fen 2 pan in hand

Step 3' Read the selection|strai

Read the selection without slowing down or turning back; just aim to understand as
much as you can the first time through. Write a check or star beside answers to basic
questions you formed from the title, and beside other ideas that seem important.
Number lists of important points: 1, 2, 3, ... Circle words you don’ t understand. Write
question marks in the margins next to passages that are unclear and that you will want to

reread.

Go back and reread passages that were not clear the first time through. Look up words
that block your understanding of ideas and write their meanings in the margin. Also, re-
read carefully the areas you identified as most important; doing so will enlarge your un-
derstanding of the material. Now that you have a sense of the whole, prepare a short
written outline of the selection by answering these questions:

®What is the thesis?

®What key points support the thesis?
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®What seem to be other important ideas in the selection?

By working with the material in this way, you will significantly increase your understand-
ing of a selection. Effective reading, just like effective writing, does not happen all at
once. Rather, it must be worked on. Often you begin with a general impression of what
something means, and then, by working at it, you move to a deeper level of understand-

ing.

[ ]
2 Differences Between Chinese and English Writing g

As the famous linguist Robert Lado said, “-**in the comparison between native and for-
eign language lies the key to ease or difficulty in foreign language learning”. That is to
say, understanding its culture is essential to learning the language. As we all know, lan-
guage is a part of culture, so you cannot learn it well unless you know the model and the
rules of its culture. As one of language skills, writing is a way to express what one is think-
ing and a reflection of the thinking model in a certain culture. For Chinese students, only
when you make a transformation from Chinese thinking model to English one, can you
avoid the interference of Chinese culture in your English writing. Therefore, being aware
of differences between Chinese and English thinking models and delivering can ensure
that you write natural English essays.

2.1 Differences in thinking

2.1.1 Chinese personalism/humanism vs. English materialism

Chinese culture takes people as foundation and thinks a lot of humanistic spirits. Its es-
sence is personalism/humanism, in which the human is the lead who observes, analyzes,
reasons and investigates the object. In contrast, western culture is materialism. It centers
on nature and objective things and lays particular stress on the observation and research
in them. A salient feature of the difference between Chinese and English is reflected by
these two thinking models. In a Chinese sentence, the subject normally is the people,
and the emphasis is on the people’s influence on the objective things. While in English,
impersonal expressions can often be found. Objective things are the subjects in many
sentences whose emphasis is on something happening on somebody.
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Examples I

1. Everything at the party spoke of careful planning.

2. The light from the stars started on its journey long time ago.

3. A brief scan of the internet will pull up the most popular to some
very weird ways that we will, with little logical thought, be wiped off the
face of the planet.

2.1.2 English linear model of thinking vs. Chinese curved model of thinking

In ancient Greece, a footstone of western thinking model was established based on Aris-
totle’ s persuasive arguments. He analyzed the discourse of his texts as three parts: a be-
ginning which presented the issue, a body which analyzed and expounded the issue, and
a conclusion. This Aristotelian-linear model decides the order of English thinking. English
speakers express ideas straightforwardly. They are used to put the thesis at the very be-
ginning of a paragraph or an essay. Compare the following paragraphs:

Soccer is a difficult sport. A player must be able to run steadily with-
out rest. Sometimes a player must hit the ball with his or her head. Players
must be willing to bang into and be banged into by others. They must put

up with aching feet and sor cles.

In the above paragraph, the first sentence is a topic sentence, while the other four sen-
tences are serving to explain it. Different from western culture, Chinese culture has been
greatly influenced by three traditional philosophies, Confucianism, Taoism and Bud-
dhism. All of them advocate “enlightenment”, and that’ s why Chinese language which
has fuzziness focuses on “the realization of enlightenment” (to comprehend) and conno-
tation. On the other hand, Chinese would begin a paragraph or an essay by describing
the surroundings or background, and only reveal the thesis in the end. To deliver the
same information of the paragraph above in Chinese, people are used to the
cause-and-effect pattern. It is normally written as:

RHIZF T LML TAF S 36, A 047 A K TR, WA A RMA AL,
LR B Z B o LR B BT o PTABL, RIRIB ) E — T EIR KBS,

/\/WVVMM
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2.1.3 English writers” abstract thinking vs. Chinese writers’ imaginal thinking

English speakers are good at using abstract concepts to present concrete things. In the
process, the ability of abstract thinking is emphasized. However, Chinese speakers are
conditioned to present abstract concepts in an imaginal way. As one of the essential
differences between English and Chinese thinking in language, the nominalization of
verbs or adjectives is often used in English to deliver complex rational ideas, which
creates more abstract nouns than in Chinese.

Example I
There is an ease, a sureness, a lightness of touch, that comes

from mastery. (FABIIT A HA —Fr iR B R R E R

Ko )

——LIN Yu-tang, On the Sense of Humor

Another demonstration of that difference is that Chinese, as a hieroglyphical language,
contains image descriptions in most characters; while in alphabetic English, words are
formed by combination of 26 letters. For example, “in Chinese, ‘pipe’ is written not by
representing the object but by tracing the gesture that designates it, whilst the Chinese
hieroglyph for ‘friend’ is the design of two interlocking bands”. (Kristeva 1989 [1981]:
24-5)

Example I

friend (English) = % (character) -)'3 (seal) = #‘? (Oracle)

2.2 Differences in delivering

2.2.1 Different lexics

Lexis is the fundamental pillar that supports the huge system of a language. Words are
the ideation of objective things in human minds, and people in different cultures can
have different ideation of the same thing, for example, bull and horse. In the centu-
ries-old history of Chinese agriculture, the bull is one of the principal wainages; there-
fore, the word “bull (4)” holds lots of connotations in Chinese culture, such as being
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strong, being stocky, working hard and never complaining. On the other hand, the word
“horse” has similar connotations in English culture since most ancient English nations
were nomadic. That is why Chinese students often make a mistake like “He is as strong as
a bull.” Another good example is the word “dog”. In Chinese culture, dog is a negative
word when it is referred to person, but the situation is quite different in English since the
animal is often regarded as a family member in western culture.

Examples |

as strong as a horse i ot e A
a willing horse %
a lucky dog F*iz )L
an old dog ITFTREF

2.2.2 Different syntaxes of writing

When it comes to the form of language, Chinese is called “isolated language”, thus there
are no variant cases or variant morphs in it. To arrange words one by one in a conventional
structure can represent a certain phraseological relation. The coherent meaning can
ensure the sound logic in elements of a sentence, which means the focus of Chinese is
parataxis. When it comes to English, the focus is on hypotaxis which is an arrangement of
phrases or clauses in a dependent or subordinate relationship. In Chinese, short sentences
are familiar, sentence groups are coherent but not in the complete form, and sentences
without a main clause or predicate are often used. In English, on the other hand, long
sentences with complex structure always appear, transitional expressions are used
between main clause, clauses and phrases to express certain logical orders.

Example I
But I would like to do the same with the acclaim too, by using

this moment as a pinnacle from which I might be listened to by the
young men and women already dedicated to the same anguish and
travail, among whom is already that one who will some day stand
here where I am standing.

Faulkner, Acceptance Speech

5T AAN L T R 53, RAL B B A 69 =13k 45
HERFRGRFHEL, FLLRY TRFREFEG S
A F TR 3, B A AP R, K REERILLE
Probt ot LMALE AT,
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Example I

BT RIR 4G B 4% , AT AR S @ AR 2R, T Q £ F Ak
REAMR, ()R FEALET ., ()T - HdikT
ARKFOAREL, RREFZT,(R)FHFEHEAFZA,

AR —FKEHE ReLIRS K K
AEARARGRGIR, A8 B,

AL R, T A A B SR,

— &R, (b Q IEAE)

While he was taking off his shirt he heard an uproar out-side,

and since Ah Q always liked to jo

in in any excitement that was go-

ing, he went out in search of the sound. He traced it gradually right
into Mr. Chao’ s inner courtyard. Although it was dusk he could see
many people there, all the Chao family including the mistress who
had not eaten for two days. In addition, their neighbor Mrs. Zou was
there, as well as their relatives Chao Pai-yen and Chao Szu-chen.

According to an analysis of the corpus, there are three common problems Chinese col-
lege students have when they write English sentences because of the cultural interfer-

ence: lack of, too many and misusage of transitional expressions.

Example |

XA —RE, —RITIL, BARFE Y, ZHF T, FAPEFRR,

Before

Revised

They (College students) can talk with
each other, play with each other, help
each other, learn from each other. They

can get a lot of happiness.

They (College students) can talk with each
other, play with each other, help each oth-
er, learn from each other, from which they
can get a lot of happiness.

IR, A0 5T A A

Before

Revised

Some students study, some students go
shopping on weekend.

Some students study, while others go
shopping on weekend.

B AR E£TE LeyatiE KK,

B VAE IR A B8] 5 3T

Before

Revised

Because they spend too much time on
love, so they can’ t concentrate on their

Because they spend too much time on
love, they can’t concentrate on their

study.

study.
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The difference in English and Chinese thinking can be reflected on the beginning, the
body paragraphs, and the ending of an essay. English discourse development is linear and

direct, while Chinese discourse development is curvilinear and indirect.

Normally, English speakers come straight to the point at the beginning with a topic sen-

tence, and then go to some background information and discussion. Whereas the struc-

ture of Chinese writing is spiral, and Chinese writers make detours in their essays. They expect

readers to sense their writing purpose without expressing it directly. If one is not aware

of this feature, the essay he writes may be illogical or unfocused. English essays must follow

English writing structure. “English sentences with Chinese thinking” is never appropriate.

Example |

A Chinese student’s letter

An American student’s letter

Wang, how are you!

Are you busy recently? Time flies like an
arrow. I am a sophomore now. College life is
quite different from high school. It is a kind
of brand new life for me. I am trying my best
to adjust myself to it. Dear teacher, when I
was at school you not only taught me a lot of
knowledge, but influenced me in various
ways. [ am very grateful. You were very kind
to me just as kind as a father might be. I still
remember once you lent your umbrella to
me. Once you invited me over for dinner. I’ Il
never forget what you have done for me.
Dear teacher, I’ m now busy with my study. I
am in bad need of a Chinese to English dic-
tionary. 1 remember you have one. Would
you like to lend it to me for a period of time?
If you would 1 will be very thankful

Best wishes to you.
Your sincerely,
Wang Peng

Dear Mr. Jones,

As you know, I am now a stu-
dent here at Beijing University. I am
enjoying my Chinese classes very
much, but I have a problem and I
was wondering if you could help me.
I am in need of an English-Chinese
dictionary. Would you be willing to
lend it to me? I would really appreci-
ate it. College life is very different
from that in high school, but I am
having a great time. I’ ve already
made some good friends.

Thank you very much for help.

Sincerely,
Bill
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The Chinese student’ s writing conceals the main purpose with various seemingly irrele-
vant trifles, which may abide by Chinese tacit culture that it might be impolite to ask a fa-
vor too boldly without being paved by some small talks, but in the eyes of English readers
it goes against the principle of unity and conciseness

3 Writing and Critical Thinking -

3.1 What is critical thinking?

Critical thinking is best understood as the ability of thinkers to take charge of their own
thinking. This requires that they develop sound criteria and standards for analyzing and
assessing their own thinking and routinely use those criteria and standards to improve its
quality. (Elder, L. and Paul, R., 1994) Thus, a critical thinker ought to do the following: dis-
tinguish between fact and opinion; ask questions; make detailed observations; uncover
assumptions and define their terms; and make assertions based on sound logic and solid
evidence.

Applying critical thinking in reading, our writing skills can be improved effectively accord-
ing to the relationship between writing and reading discussed previously. Nine critical
reading strategies can be learned readily and then applied not only to reading selections
in a literature class, but also to your other college reading. Mastering these strategies will
help you handle difficult materials with confidence.

3.1.1 Annotating

Fundamental to each of these strategies is annotating directly on the page: underlining
key words, phrases, or sentences; writing comments or questions in the margins; bracket-
ing important sections of the text; constructing ideas with lines or arrows; numbering re-
lated points in sequence; and making note of anything that strikes you as interesting, im-
portant, or questionable.

Most readers annotate in layers, adding further annotations on second and third read-
ings. Annotations can be light or heavy, depending on the reader's purpose and the diffi-
culty of the material.

3.1.2 Previewing

Learn about a text before really reading it. Previewing enables readers to get a sense of
what the text is about and how it is organized before reading it closely. This simple
strategy includes seeing what you can learn from the headnotes or other introductory
material, skimming to get an overview of the content and organization, and identifying

20,
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the rhetorical situation.

3.1.3 Contextualizing

Place a text in its historical, biographical, and cultural contexts. When you read a text,
you read it through the lens of your own experience. Your understanding of the words on
the page and their significance is informed by what you have come to know and value
from living in a particular time and place. But the texts you read were all written in the
past, sometimes in a radically different time and place. To read critically, you need to con-
textualize, to recognize the differences between your contemporary values and attitudes
and those represented in the text.

3.1.4 Questioning to understand and remember

Ask questions about the content. As students, you are accustomed to teachers asking
you questions about your reading. Questions are designed to help you understand a
reading and respond to it more fully, and often this technique works. When you need to
understand and use new information, it is most beneficial if you write the questions as
you read the text for the first time. With this strategy, you can write questions any time,
but in difficult academic readings, you will understand the material better and remember
it longer if you write a question for every paragraph or brief section. Each question
should focus on a main idea, not on illustrations or details, and each should be expressed
in your own words, not just copied from parts of the paragraph.

3.1.5 Reflecting on challenges to your beliefs and values

Examine your personal responses. The reading that you do for this class might challenge
your attitudes, your unconsciously held beliefs, or your positions on current issues. As
you read a text for the first time, mark an X in the margin at each point where you feel a
personal challenge to your attitudes, beliefs, or status. Make a brief note in the margin
about what you feel or what in the text created the challenge. Now iook again at the
places you marked in the text where you felt personally challenged. What patterns do
you see?

3.1.6 Outlining and summarizing

Identify the main ideas and restate them in your own words. Outlining and summarizing
are especially helpful strategies for understanding the content and structure of a reading
selection. Whereas outlining reveals the basic structure of the text, summarizing synop




