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In this New Era, we are riding on the crest of a new wave of integrated language and

culture teaching. In the 1800s, European scholars started focusing on the comparative study
and teaching of cultures. In the 1900s, Americans explored ways of affirming and maintaining
cultural origins as immigrants sought to adapt and get along with each other, and by the 1930s
an “intercultural education” movement had started. In the 1950s the concept of “intercultural
communication” (IC) and practices of intercultural training helped formalize the “intercultural”
and “cross-cultural” fields launched in the 1970s.

Related to China’s opening and reform policies, He Daokuan introduced this discipline
in 1983 and Hu Wenzhong edited the first set of essays entitled: Intercultural Communication:
What It Means to Chinese Learners of English in 1988. Led primarily by internationally
exposed and engaged foreign language teachers, the Chinese Association for Intercultural
Communication (CAFIC) was formed in Harbin in 1995. Chinese academics have continued to
grapple with how to study intercultural communication and how to apply research to Chinese
classroom and social contexts.

Our team at Shanghai International Studies University (SISU) have been a key part of this
process, from my own first intercultural orientation courses in 1994 and close cooperation
and work with Zhang Hongling, since 1996. Together we have co-taught courses, co-designed
educational curricula and training programs, co-developed BA, MA, Ph.D., MBA, and MOOC
programs as well as co-founded the SISU Intercultural Institute (SII) in 2006. Since then,
our multi-volume flagship series Intercultural Research has been established and important
academic works such as An Intercultural Approach to Foreign Language Teaching (Prof. Zhang’s
seminal 2007 monograph) have appeared. Therefore, it is both a joy and affirmation of our
decades-long collaboration to be asked to be the Co-Chief Editors of this important set of
language textbooks and be joined by members of the core team that have worked with us to
build the SISU IC disciplinary base.

With our CAFIC colleagues and collaborating intercultural scholar-practitioners at
home and abroad, we have welcomed each new version of the national framework for foreign
language teaching adopted by the Chinese Ministry of Education. We are motivated by the
broader aims of Core Literacy for all students and specific guidelines for (1) general English,

(2) special-purpose English, and (3) intercultural communication. These guidelines call for our
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joint efforts to more fully integrate intercultural awareness, and especially communication and
competence aspects through (a) new courses, (b) updated general English curricula (for non-
majors and professional programs as well), and (c) all aspects of English language education.

It has thus been an honor and a challenge to be asked to develop a pioneering textbook series
to apply lessons learned from 25 years of experience at SISU and across China toward addressing
these national reforms. When I started teaching non-English majors or young professionals in
the Overseas Training Center (OTC) at SISU in 1993, culture-related teaching materials were
non-existent, and year by year we sought to find essays, videos, exercises, or class simulations
that could both strengthen the broad set of English language skills as well as integrate cultural
awareness or cultivate intercultural competence. Our first intercultural courses were offered with
this integration of language + culture + intercultural thinking in mind, and we’ve continued to
build on that over the years.

From my own classroom teaching as a foreign expert, I noted that the most effective
exercises were those that fostered reflection, both on the assumptions embedded in one’s own
cultural background and on the reasons for differences observed in other cultures. Students
needed time and guidance to go beyond simple observations to explore interpretations, analyze
influences, and evaluate the plausibility of explanations. Just teaching students to consider
Edward T. Hall’s descriptions or Geert Hofstede’s dimensions did not necessarily contribute
to their intercultural understanding. Our SII teaching team sought to help students write
out their own cultural stories and consider variations in others’ narratives, list out their own
cultural values or identities and become sensitive to how others might prioritize such lists, note
differences in cultural patterns, consider reasons for pragmatic failure or expectancy violations.
Each of these exercises needed to be adapted for different types of learners, from non-English
majors to vocational school students and adults.

As our repertoire of intercultural teaching expanded, we were also learning new ways
of engaging students. Beyond in-class role-plays, we particularly found that students learned
more deeply through exploring cultural misunderstandings together in small groups, writing
up such conflict cases, and presenting ways to apply both intercultural theories and indigenous
cultural explanations. This led to us working with this press (SFLEP) to launch the Intercultural
Communication Competence (ICC) Contest in 2016, which has now spread across China as
another important tool to link the classroom with real life situations and find ways to build
bridges of understanding between cultural groups.

From the outset of preparing this series, we have therefore aimed to design a new IC-
oriented approach to English textbooks that might advance the quality of education, social

interaction, and individual shaping of young people’s personal orientations in this New Age.



We are also hopeful that this textbook series will serve as a springboard for further enhancing
curriculum reform and updating practices in English language education. As we’ve worked
together on each unit, we’ve also grown in our understanding of the concepts, reflections, and
applications by which critical thinking through cross-cultural exposure can develop us both as
global learners and intercultural communicators.

Personally, I've learned much working with our textbook team developing the Cultural
Exploration sections, especially reading and editing the many wonderful “Window to the
World” essays submitted by international teachers and students. Even as a seasoned intercultural
professional, many have opened my eyes to new perspectives or expanded cross-cultural insights.
We hope that you will experience a similar process as you go through these units. Whatever
you might think that intercultural communication is, we propose that it needs to foster a new
approach to observation, a new way of interpretation, a new pattern of thinking and evaluation —
ultimately leading to personal transformation, to a process of becoming intercultural.

A key part of intercultural interaction is international team-building. We’re pleased that
our SISU Intercultural Institute could pull together a diverse team of Chinese and foreign
teachers and qualified experts to work collaboratively on this project with the skilled staff of the
Shanghai Foreign Language Education Press. Besides established SISU Intercultural Faculty who
designed, developed, and co-edited each textbook, the team includes international consultants
and reviewers who are leading experts and scholars in cross-cultural studies, visiting scholars
and other teachers engaged in college English teaching for many years, and Ph.D. students who
helped adapt, edit, or field-test important sections. Each of them has been a part of expanding
our thinking and considering how to best represent that in these learning units.

After this long and fruitful process of preparation, we are pieased to be presenting these
textbooks to you and the college English learning community of China. It is our sincere
hope that each unit will help fulfill the goals and aims stated above to effectively enhance
English instruction as well as develop international-oriented learners and competent Chinese
intercultural communicators in this New Era of greater global interaction. To better understand
our dynamic world, better tell Chinese stories, and better equip our students for global people-

to-people interaction opportunities, let’s ride this new wave together!

Steve J. Kulich, Shanghai

January 2019

Director, SISU Intercultural Institute
President, IAIR (2019-2021)

International Academy of Intercultural Relations
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Living Interculturally

Teaching Objectives

Language Proficiency Intercultural Competence
In this unit, students are expected to: In this unit, students are expected to:
® master key words and expressions from ® learn to appreciate multicultural identity;
the texts; ® become aware of the impact of cultural
® use prefix “mis-" and suffix “-ful” to form transition on one’s life;
new words; ® become aware of the world’s cultural diversity.
@ change a clause into a to-infinitive phrase.

Warm-up

Key for reference
1. The man feels superior to a non-white as he thinks he is a “regular” American and the woman
and other non-white people must be immigrants.
2. At the beginning, the woman does not mind the question. However, when she realizes the man
asks the question because he thinks she is an immigrant, she is somewhat irritated. She asks the

man the same question to remind him that his ancestors used to be immigrants, too.

Transcript
Man: Hi there!
Woman: Hi!
Man: Nice day, huh?
Woman: Yeah, finally, right?
Man: Where are you from? Your English is perfect.
Woman: San Diego. We speak English there.
Man: Oh, no. Where are you FROM?
Woman: Well, I was born in Orange County, but I never actually lived there.
Man: Ah,I'mean ... before that.
Woman: Before I was born?
Man: Yeah, well, where are your people from?

Woman: Well, my great grandma was from Seoul.

Unit1 7



Man:

Woman:

Man:

Woman:

Man:

Woman:

Man:

Woman:

Man:

Woman:

Man:

Woman:

Korean! I knew it! I was like, she’s either Japanese or Korean, but I was leaning more
towards Korean.

Amazing.

(bowed and said something in Japanese) There is a really good teriyaki barbecue place
near my apartment. I actually really like kimchi.

Cool. What about you? Where are you from?

San Francisco.

But where are you FROM?

Oh, I am just American.

Really? You are native American?

No. Uh, just regular American. Oh, well, uh, I guess my grandparents were from England.
Oh, well ... (English accent) Ello governor! What’s all this then? Top of the morning to
you. Let’s get a spot of tea, a spot of tea. Double double, toil and trouble. Mind the gap!
Beware, Jack The Ripper. Bloody hell! Pip pip! Cheerio ... I think your people’s fish and
chips are amazing.

You are weird.

Really? I am weird? Must be a Korean thing.

Reading & Digesting

Text

Background information

e Katie Takeshima, the middle child from a Japanese-American family, grows up in the U.S.

during the 1950s when immigrants were still experiencing discrimination and racism in the

south. In this passage, the author portrays the experience of having to adapt to an unfamiliar

environment through the eyes of a child.

e Cynthia Kadohata is a Japanese-American children’s writer best known for her novel Kira-Kira,

which won the Newbery Medal and the Asian/Pacific American Awards for Literature in 2005.

Kadohata has also won the National Book Award in Young People’s Literature in 2013 for The

Thing About Luck, and had stories published in The New Yorker, Grand Street Magazine, and

Ploughshares.

Language points

1. gaze at: look steadily and intently at A, %L

e.g.

Her eyes were still open and sad, and I thought they were gazing at me from far away.

I lay back on the sand and gazed at the stars above.

2. misuse vt. use sth. in the wrong way or for the wrong purpose H, *H, i

2 Unit1



10.

11.

12.

e.g. The problem is not the weapons themselves but the people who misuse them.
Measures must be taken to prevent confidential data from being misused.
vow vi. make a serious promise to do a specific thing &%
e.g. He vowed that his government would not tolerate disorder.
Supporters have vowed to continue the protest.
oriental a. relating to or from the eastern part of the world, especially China and Japan %75 ],
VPN
e.g. The works involve extremely simple figures, outlined by elegant and light curves (i),
typical of oriental art.
There were oriental carpets on the floors.
scarcely ad. almost not or almost none at all JL- %
e.g. Her voice is so low I can scarcely hear what she is saying.
The day was so calm that there was scarcely a breath of air.
shortly ad. in a short time A4
e.g. The new database will shortly be available for research purposes.
The accident happened shortly before midday.
land vt. succeed in getting a job, contract, etc. that was difficult to get ##73 I T1E. 545%)
e.g. Returning home he landed a job writing about the local news.
He has come very close to landing several other major roles recently.
secure vt. succeed in obtaining sth., especially with difficulty (4t A% %) 72|,
e.g. He scored a goal to secure the team’s victory.
She found it difficult to secure a job in her own country.
process vt. make food, materials or goods ready to be used or sold, for example by preserving
or improving them in some way il T. (£ S B ALY R)
e.g. The milk must be maintained at proper temperature until it is processed.
Beef and pork are nearly always sold natural and minimally processed.
grasp vt. completely understand a fact or an idea, especially a complicated one Hf#, 4z
e.g. The Government has not yet grasped the seriousness of the crisis.
I don’t think people have fully grasped the significance of what’s occurred.
accent 7. a distinctive mode of pronunciation of a language, especially one associated with a
particular area CRIXH) O, KA
e.g. She answered in her soft Irish accent.
I detected a strong British accent in her voice.
The restaurant signs said things like COLORED IN BACK. — The restaurant arranged non-
white customers to sit in back so that they are separated from white people, which reflected

racial segregation at that time.

Unit 1



13. spot vt. notice sb. or sth., especially when they are difficult to see or recognize &I, 7EEH,
A
e.g. He left the party seconds before smoke was spotted coming up the stairs.
From the helicopter they attempted to spot a male’s body.
14. exclaim vi. cry out suddenly, especially in surprise, anger or pain Ik, Ay
e.g. You may all exclaim in surprise and fall off your chairs.
I wasn’t screaming or shouting or exclaiming, just calmly telling the truth.
15. agrand total of: the final amount after everything is added up &3, &t
e.g. The film won a grand total of five awards.
Between Saturday and Tuesday I got a grand total of 5 hours’ sleep.
16. be composed of: be made up of -4k
e.g. The team is composed of 10 people.
Water is composed of hydrogen and oxygen.
17. inherit vt receive money, property, etc. from sb. after they have died 4k7&
e.g. In order to inherit money from his aunt he has to marry within a month.
She inherited a big fortune from her father.
18. better off: having more money than sb. else or than you had before HH £ &, KM
e.g. Getting a job wasn’t always about being financially better off.
He found himself no better off than any of his classmates.
19. measure vt. find the size, length or amount of sth., using standard units such as inches,
meters, etc. il &
e.g. Can you measure the desk to see if it'll fit into that corner?
We should measure the wall before we buy new shelves.
20. a handful of: a quantity that fills the hand —4£, &
e.g. A handful of sand trickles through her fingers.
Tom grabbed up a handful of snow.
21. shape vt. make sth. into a particular shape, especially by pressing it fif b FFEAR
e.g. Schools shape the minds of future leaders.
Most caves are shaped by the flow of water.
22. triangle-shaped a. in the shape of a triangle =ff/ZK]
e.g. The Pudong area is a triangle-shaped area in the east of the Shanghai city.
He is identifiable by his triangle-shaped hat.
23. bark vi. make a short loud sound or series of sounds (4) Bk
e.g. The night was still, and not even the dogs barked back.

The captain barked orders at the soldiers.

4 Unit1



24.

25.

26.

27.

exhausted a. extremely tired i 12, FEEARM
e.g. We had been walking for over 20 miles, and we were completely exhausted.
The exhausted dancers collapsed as they stepped off the stage.
stressed a. so worried and tired that you cannot relax /g, EiKH
e.g. I always eat when I'm feeling stressed.
Work out what situations make you feel stressed and avoid them.
vacant a. (of a position or employment) not filled ($if7. TAF) 5B H)
e.g. The post of chairman has been vacant for some time.
Our company only has two vacant positions at the moment.
shift n. one of two or more recurring periods in which different groups of workers do the
same jobs in relay (‘TfEf)) BHK
e.g. The thought of working night shifts put her off becoming a nurse.

I'm on the early shift tomorrow.

Key to Exercises

Reading Comprehension

1.

Part { Para(s). ‘ Main Idea

Topic sentence: Katie recalls one of her favorite words and the story
I 1-3 behind it, showing the deep bond between the two sisters.
Headline: Kira-kira and Lynn

Topic sentence: Katie’s family decides to leave Iowa but Katie does
II 4-5 not understand the family’s decision.
Headline: Our life in Iowa

Topic sentence: Katie finds many things to be different in Georgia
11 6-10 and introduces the readers to her future family and living conditions.

Headline: A new place

Topic sentence: Katie misses Iowa and she notes her family may also
v 11-12 dislike the place.
Headline: A difficult adjustment

2. 1)F ST 3)F 4)F 5T
3. 1) tiny 2) better-off 3) shone 4) secure 5) understand
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