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Itis a sincere honor to have the privilege of offering this preface to 50 Activities for the
International Chinese Classroom, authored by Chen Dongdong and Cynthia W. Fellows
of Seton Hall University. What you find before you is a set of language “games” that are
“serious”—in that they address a serious challenge, namely that of learning Chinese—
and yet “fun” for both students and teachers.

I believe that Dr. Chen and Ms. Fellows are providing, for the first time, a set of
instructional materials firmly grounded in what one of the 20th century pioneers in
the field of Chinese language pedagogy, the late Dr. A. Ronald Walton, termed “the
expertise base of the field” (Walton, 1996). In their introduction to this volume, Chen
and Fellows explicitly state that the rationale for their book is “based on current
cognitive research.” Over 20 years ago, Walton (1996) stated that what was most
lacking in all aspects of Chinese language learning and teaching at the time, including
instructional materials, was the “transmission of expertise” in the form of a “chain...
from disciplines...such as cognition...". This book is an important step in fulfilling that
long-unmet need.

As I have had the genuine pleasure over the past several months of reading through
Dongdong and Cynthia's manuscript, I cannot help but remember an early Sunday
afternoon in March thirty years ago, when I found myself sitting at the dining room
table in the home of my then-faculty advisor at Ohio State University, Dr. Timothy
Light. Seated across from me was Dr. Tao-chung Yao.

At first glance, as then only potential collaborative writing partners, we could not
have been more poorly matched. Ted (Tao-chung Yao’s nickname) had already
displayed his natural skills as a superb Chinese language teacher, with nearly a
decade of classroom-based experience, and he had earned his master’s degree in
Chinese philosophy at Seton Hall University and a Ph.D. in history on a study of a
Taoist sect during the Yuan dynasty at the University of Arizona. As for me, I was two
quarters into my Chinese language teaching career as a Ph.D. student at OSU, with
a declared scholarly interest in modern Chinese syntax and pragmatics, and a still-

lingering love of the performing arts from my drama major days at Kenyon College in



the 1970s.

For whatever reason—instinct, intuition, or sheer luck—Tim (Dr. Timothy Light's
nickname) had somehow thought that the two of us would make a good team to
bring to fruition a project that Ted had been working on in a piecemeal manner
for a number of years. (Tim also had the ulterior motive of having to leave town
earlier that Sunday morning on a business trip, and wondered if | would be willing
to give Ted a lift to Port Columbus International Airport for his plane flight home to
Massachusetts!) In any event, | found myself moving a bit closer to Ted’s chair to look
at the five sheets of Chinese manuscript he had spread out on that dining room table.
Those five sheets of paper eventually became the anchoring initial pages of Let’s Play
Games in Chinese, what we then more simply dubbed “Games for Learning Chinese.”

In the course of reading Dongdong and Cynthia’s manuscript, I have been constantly
reminded that the same sort of seeming “incompatibility” that did not keep Tim
from bringing Ted and me together in 1986 is what makes this new volume such a
logical successor to—and indeed, improvement on—what Ted and I did back in the
previous century. Like Ted and me, Dongdong and Cynthia bring together two very
different linguistic and cultural backgrounds, as well as the two most important skills
necessary for the best possible Chinese (or any) language teaching team, namely,
Dongdong’s intuitive, native understanding of the Chinese language, and Cynthia’s
experiential foundation of what it takes to be a successful learner of Chinese as a
second or foreign language.

Three decades later, we are enriched and informed by illuminating new theoretical
models such as intercultural communication, and practical tools reflected in the ever-
evolving and -maturing fields of instructional and learning technology. Dongdong
and Cynthia have both embraced and incorporated such scholarly and technological
enhancements, as well as maintaining elements that Ted and I felt in 1986 would
make our volume at once both pedagogically and practically sound—namely:

e Recognizing American’s affection for games as manifested in living rooms
throughout the United States and viewed on American television—in Ted’s and my
book, Bingo and Concentration (both still a part of this book), and in the current
volume, Clue® and Jeopardy®.

e A thoroughly inconceivable (in Ted’s and my time) technological range of
possibilities—note that I composed the English manuscript for Let’s Play Games



in Chinese on a Smith-Corona electric typewriter, even while Ted was blazing a
CAI trail as being one of the first two people in the Chinese language teaching
profession in the United States to pioneer the use of Hypercard character flashcard
programs on Macintosh platforms in 1984. I envy the references to WeChat and
iTranslate in Dongdong and Cynthia’s volume.

e Enriching the range of game options in terms of both proficiency levels and
learning settings, including settings outside the language classroom for multi-week
learning plans—in the former regard, echoing what one of my colleagues from the
Washington, D.C. area, Heidi Byrnes of Georgetown University, first characterized
as a lifelong language learning profile of “literature from the beginning, language
to the end” (personal communication, cited in Phillips, 1999), but what I prefer to
call “culture from the beginning and language to the end.”

e A far more rich, robust, and theoretically informed framing mechanism of “Focus”
prefaces for each and every game.

e And most important, as the authors of the current volume note, “to keep things
fresh for ourselves and our students”—consistent with the words of Tim Light in
his introduction to our volume assessing what we were attempting to do, namely,
“[to] provide materials and inspiration for getting language out of the book...and
into real use in a setting that is fun” (cited in the introduction of the book, Let’s Play
Games in Chinese, 2002).

In sum, while we sadly lost Ted last year, | am confident that I can speak for him in
saying that 50 Activities for the International Chinese Classroom is more than a worthy
successor to our humble, paozhuan-yinyu pedagogical “tradition” of Let’s Play Games
in Chinese. And on behalf of Ted, let me say once again, let the games begin!

Scott McGinnis
Silver Spring, Maryland
October 16, 2016

* Scott McGinnis is a professor at the Defense Language Institute, USA, and an associate
editor of the Chinese as a Second Language (CLTA).
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50 Activities for the International Chinese Classroom presents an innovative approach
to the learning of Chinese along the lines of Communicative Language Teaching
(CLT). The ideas of CLT—creating a friendly and supportive student-centered
learning environment with meaningful contexts in order to develop communicative
competence—have been widely implemented in the teaching of mainstream foreign
languages, but less enthusiastically or even reluctantly used in Chinese teaching.
Therefore, promoting communicative Chinese teaching through activities is the first
goal of this book.

All foreign language teachers must face the following challenges: arousing learners’
interest, motivating students to learn, and helping them retain what has been learned.
Chinese language teachers, however, are faced with an additional challenge—the
difficulty of the language itself. What can we teachers do to make learning Chinese
less of a struggle and more of a gratifying adventure for our students? And since far
too many Chinese language learners give up on their studies, how can we maintain
students’ interest throughout the long journey to communicative competence?

This book is aimed at addressing these questions practically by providing meaningful
and engaging classroom activities that specifically target the unique linguistic
features of Chinese which pose such a challenge for English-speaking learners; for
instance, tones, characters, unique grammatical structures, etc. Our rationale, based
on current cognitive research, is three-fold.

o SPACED-REPETITION

Just as cramming does not work for students in the long-term, neither does it work if
it is the teacher who is doing the “cramming” in the classroom. Covering material in a
concentrated fashion hoping that mastery will ensue is counter-productive. To truly
learn, our brains need both a rest period of non-exposure, and then need to be called
upon later to recall. In other words, the brain needs practice retrieving partially learned
material before it can be truly considered mastered. While the ideal amount of time
in between recall sessions varies depending upon the circumstances and individual,
teachers should plan on spacing out their coverage of certain topics over time. As
learning is not accomplished in one fell swoop, activities are a needed addition to
formal teaching, exercises, and testing. For the purpose of spaced-repetition, we have
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created two different activities for each particular linguistic item.
e VARIETY IS THE SPICE OF LIFE—AND LEARNING

With spaced-repetition being so important, variety becomes necessary. Asking for
recall in different contexts makes learning more memorable and thus more effective.
Variety is also necessary because as we all know what works for one student may
not work as well for another. This is also true for teachers. While many teachers will
have excellent results with competitive games, other teachers might struggle to get
the students engaged if they themselves see games as silly time-wasters. In order to be an
effective teacher, one must be true to one’s personality. Using a medley of different types
of activities thus substantially increases the odds of successful teaching and learning.

¢ SurPORTIVE LEARNING ENVIRONMENT

And on that note, personalities matter in any classroom, but perhaps no more so
than in the foreign-language classroom. Since language is the means by which we
all express ourselves, egos tend to be fragile when faced with the inability to be our
true selves. By their very nature, activities create a supportive, convivial classroom
atmosphere which increases the intrinsic motivation of students so they are more apt
to carry on in their studies.

We see this book being used in several ways. First, teachers can simply use the
activities in their own classrooms as is. Knowing how preparation and small details
dictate an activity’s success or failure, care has been taken to illustrate the procedures
step-by-step. Second, we hope that these activities will inspire teachers to develop or
improve upon their own activities. As teachers, we can all use some new tricks of the
trade to keep things fresh for ourselves and our students. And, thirdly, the activities
can be used as an emergency remedy. Let’s say you or a previous teacher has taught
your students the ba structure, but one day you notice that the students seem rusty.
That would be an excellent time to look for an activity to bring that structure back to
the forefront of their brains.

All in all, it is the authors’ hope that Chinese language teachers—from novice to
experienced—find this book a handy and effective tool in their teaching toolbox.

The Authors
Seton Hall University
February, 2016



..............................
........

Acknowledgmenty

We would like to thank all our students who have
unknowingly inspired us to create and then fine-
tune our classroom activities over the years. Their
enthusiasm and above all their progress were the
catalyst for the development and completion of this
book. In addition, special thanks to the following
Chinese teachers: Zhao Yanfei for reviewing the
Chinese manuscript; Yong Ho, Mei Zhao, Miao-Fen
Tseng, Marisa Fang and Xia Liang for providing such

valuable suggestions.




TEACHER TRAINING AND DEVELOPING SERIES

Activities for
the International
Chinese Classroom

Dongdong Chen
Cynthia W. Fellows

IMEBF SR R

FOREIGN LANGUAGE TEACHING AND RESEARCH PRESS
I3 BEIING



