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Preface

Against the backdrop of globalization, China is vigorously
seeking to integrate into the global political, economic, and
cultural landscape. EFL(English as a Foreign Language) teaching
& learning, in this sense, is of such a strategic significance that
it can either facilitate or undermine the ongoing course of
China’s worldwide competition. Nonetheless, as the country
with the largest population of EFL learners, China has regrettably
underachieved in the overall efficiency of EFL teaching & learning.
After the decade-long school education, most students still fail
to possess the communicative competence that allows them to
compete with advantage in the world arena. It must be noted here
that, even if the problem is a manifestation of various causes, the
undesirable lexical acquisition definitely constitutes one of them.
On the basis of regular teaching practice, the author claims that,
of all the dimensions that consist in communicative competence,
lexical competence is one prominent issue worthy of a close-up
investigation.

Having adopted action research as the theoretical framework,
this Ph.D. dissertation intends to serve both diagnostic and
therapeutic purposes through hypothesis-testing. During the first
stage Preparation, by administering three rounds of the Vocabulary
Size Test (or VST), the first hypothesis is verified that, averaging



IT | TR AL IR AT 3h BT 52

4,250, the overall receptive vocabulary size of students is relatively
small. Then, by keeping reflective journals concerning strategy
use, the majority of students have reported rote memorization
as their sole resort in encountering new lexical items, and
subsequently have made mention of the fact that strategy training
is long absent in EFL classrooms. Two more hypotheses are thus
validated: For one thing, students have a vague idea and poor use
of lexical acquisition strategies, which may well account for their
years-long struggle with vocabulary learning; for the other, by
the standard of strategy training, inefficient vocabulary teaching
is at least partially held responsible for inefficient vocabulary
learning. During the second stage Execution, a two-round quasi-
experiment is implemented between two classes. By means of the
Vocabulary Knowledge Scale (or VKS), it is found that two classes
have manifested significant differences—the innovative strategy-
based instruction (or SBI) is statistically at an advantage over the
traditional lexical pedagogy. To save the best for the last, the fourth
hypothesis, which is also the most valued, can be established that
strategy training proves to be very effective in facilitating the
overall efficiency of vocabulary teaching & learning, because it can
help students to gain a deeper lexical knowledge.

The dissertation is deemed to be innovative in the following
aspects:

(1) Innovation in research paradigm

Action research is an old fine tradition in pedagogical
research, whereas it has been inherited and developed in the
dissertation. First, after comparing and contrasting various models,
Wang Qiang’s version is finally chosen for its practicality in Chinese
contexts. In the next place, alterations are made to the original
linear sequence of conducting action research. Eleven steps are
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rearranged into three stages, under each of which there are three
sub-steps. Reinterpretation and reclassification of the research
cycle becomes the prerequisite for research procedures to actualize
one after another as scheduled.

(2) Innovation in research content

The study is inclusive in that it attaches unbiased importance
to vocabulary teaching & learning, and that it is concurrently
concerned with receptive & productive lexical knowledge. More
important, strategy training is statistically proven to be an
efficiency booster for vocabulary teaching & learning. It conveys a
strong message to students, teachers (or teacher-researchers) and
textbook compilers alike that the awareness and application of
lexical acquisition strategies in EFL pedagogy are mandatory other
than voluntary.

(3) Innovation in research subjects

The two classes involved in the study are college sophomores.
Experimentation spans the second semester, 2014-2015, which
happens to be the finale of their decade-long EFL school education.
The outcome of vocabulary testing, be it breadth or depth,
ought to be somewhat representative of the overall efficiency of
vocabulary teaching & learning in school settings. Such kind of
subject selection is not commonly seen.

The dissertation is constituted by eight chapters. Chapter One
offers a bird’s-eye view by macroscopically discussing the study
background, rationale, viewpoint and significance, followed by a
brief introduction to the dissertation organization. As literature
review, Chapter Two first constructs the theoretical framework
and explores action research through meticulously comparing
various versions of definition, significance and process. In addition,
some crucial areas of lexical acquisition are reviewed, including
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the current situation among undergraduates, learning strategies,
strategy training and testing instruments (breadth and depth).
Chapter Three is a connecting link as the extension of theory
and the transition to practice. Research design is explained and
illustrated from all sides. Wang Qiang’s AR model is designated as
the final research cycle that consists of three stages. Participants,
ethical considerations, textbook and pedagogy are then referred
to in minute detail. Last but not least, how data are collected
and analyzed is described stage by stage. From Chapter Four to
Six, complete procedures for conducting the AR project are put
down into words, with the hope of enlightening readers on how
research findings are hypotheses-turned. Chapter Seven is an
immediate attempt to transform research findings to educational
reforms. From the perspectives of lexical input, intake and output,
invaluable suggestions extracted from the project (mainly about
the awareness and application of strategies) are made for China’s
EFL teaching material development in future. Chapter Eight briefly
recaps the study and elaborates on its implications, limitations and
suggestions.
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