/ MR - KEEEE8

Reallinu and WI‘itill[I 2
EEHIET

(2% U A 45)

Teacher’s Guide

SMENF SHA LA
FOREIGN LANGUAGE TEACHING AND RESEARCH PRESS



S
2
L7;e¢

ACT'VE ENGLISH FOR
2 X PosTGRADUATES

DI o T

E4: XNEE e IR

SEHNE (F) Enad)

Reading and Writing 2 (Teacher’s Guide)

E4: TRUT RNW

. BRI RE8T RIM
IRBW =ME

MEBESHREMHM
FOREIGN LANGUAGE TEACHING AND RESEARCH PRESS



(R)FEF 1558

P-3ERRSA B (CIP) Bedd

HAHFRERBEREEE(T)BUTHA/XEHESEES. - L5 SMEHFESPIFRLARL, 2002
ISBN 7 - 5600 - 2710~ 5

I. % X0 T ONiE- RiREE - BIRAE - B¥ESERH OXE -5 -k -
#¥2ETN N.H31

o B IR A B B4 CIP B 1% ¥ (2002)58 015131 8

LR ERIE
REHE(T)(BEASR)

& EHE KWK

MERE: /PR

HIREIT: SMBEHE ST LRRAE

: JEFETHPE=3R4LEE 19 B (100089)
: http: //www. fltrp. com. cn

: JLECKEEDRIT

: 787X1092 1/16

1 6.75

: 146 FF

D 20024E 3 A% 1R 2002 4E 6 A5 2 KEPRY
: ISBN 7 — 5600 — 2710 - 5/G-1284

: 8.90 T

JvE R BT R BRI RE A R S T e
PIEBReT 2SRE LI
RRAELBR IS A S 2ERHLTE . (010)68917519

* R F A B HI PR
SaNER BT



Tt

il

(B # &) (Reading and Writing) & — AP HRAXEREE

B R(URFRAEEE)RFIBBHNEETLAR T 2. AHKE

AL THER BENSHER. EMA 10 T, EMETX

B4A BRERARESNEEABREEZEEA. 4

B REE3~4 MR, HFTREF AT E K RBATHA

%,
ABRBNFIEENREFRARENEEASR A, 0T

METXNERERE WISt LA XTEHE R

ABBRHNBEFFEERARNFALTY  ELFA, REL
mHIFE HATTR, FEREAXLEREL, WARAEETUA

KEBHXATR A BN TURER REAHA AR EEH

L HEENBRF TR AN, NFEERAFERLIFEY EEH

Bl AHBHETEHREAAUTIAFE:

1. BEAHMEERZ HtXEEHLBEMEKBEETT,
MEFE BRER,

2. AIBRERA HXEBEEANBRFRN EAEFHAREMBHE
HEIFTH#ANRREE, REFLEERELPRELEN
Ao

. BEEREERN FFEXEZSRSAME,HYEARR
WitEtE, ELWEE BUNAR,URABWEST ABELX
FREARAARERERZE  WEATELPHRAEERYH
FE¥ZR,

4. IEFRIFENRAT MNAXNBREABR A, FHTH4E
FIIH R —ET X Lt 5 A HETEAK
EMEBRFLEEFR,

5. IRATCESARH BEG#M S#EXEFMALIAL,A
REEERMAAPR I, ETFI B, AEEHHF
4o HBERERAENAZ, WH,Z%TX%H Word Study,
WP RAS AER, XEE AT AEAEERENAL, &
HTEEEANEE,

6. SEBRPFHES AHENEAT LB ENLEAH )
GO XEEERMARINER ESABRHAREF R L NE
XEHEKTF,

7. BRASHE HEEEE 4IRXTSBR. 0N 5TREH, ML
BL 3T B 3 3 A% 5 BR A 3E AT 5] B ( Lead-in questions ) 4,
HEILEHNET%,



(5 H# T)(Reading and Writing 2) B T # 91 fu % # &
EIHEE, HEBIHES ARF LA (Unit 1.2.6.8.10),
#4 7 (Unit3 5B.7.9), A EH(Unit4) , E5 9 (Unit 5A); 5
hHLHERERERBEMEBEANMUKEX AR IARRE
WBETEEET % T, FHIHRAFIT,

FMBERARE IR T YREX#HY K Andrew Pathenos B
AAXF, RAXEAFRBEATTFE, ELARRTRAHK. &
S AFBRERT —LESFFILNAXAE, ETEHTY
BE) KAl —— SR, BRAA, FHFAAXALESR
#ito

TRBEHZABEES T FRE

L E
2001 412 A F4%



TO THE
TEACHER

" This course book, Reading and Writing, is an important com-
ponent of the series Active English for Postgraduates. Before entering
the graduate program students have generally reached the level of
CET -4 or higher. Accordingly, during their graduate studies they
are expected to acquire the ability to proficiently read and under-
stand both writings of general interest, and the literature within their
own>speciﬁc academic fields. In addition, they are expected to be
able to express their ideas in writing, especially in such practical
forms of- English writing as business letters, resumes, abstracts, and
essays. With this in mind, the compilers have endeavored to prepare
a textbook that presents interesting and thought-provoking reading
materials. To facilitate their independent work, ample notes and de-
tailed explanations are provided within each unit following new words
and expressions. There are quite a number of exercises for review,
consolidation and expansion. A “Text B” is provided at the end of
each unit with new words and expressions and questions for further
independent learning. Within each unit there is a writing section
which deals with various aspects of writing, from the format of let-
ter, resume, short essay, to the professional writing of abstract, re-
port and thesis. It is believed that if students methodically work
through this course book under your careful guidance, they will de-
velop competent English reading and writing ability, which is of vital
importance to their 21st century Information Age careers.

Since ours is such a vast country with varied conditions for
teaching graduate English, we have attempted to compile a textbook
on reading and writing that will, as nearly as possible, meet the
needs of different programs. Its primary features include:

1. Providing sufficient reading materials to expose the students
to writings of different genres such as popular science, news reports,
essays, and short stories. It is at your discretion, in accordance with
the time allotted for English study within the graduate program, to
choose and select appropriate materials or complete all of the read-
ings.

2. Providing very detailed textual notes and explanations in or-
der 10 facilitate the students’ independent study. It is advisable to
ask the students to individually work on the texts and then bring to

class their questions and insights. In so doing it is not necessary to
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be excessively concerned about words and phrases within the texts.
You can therefore teach the texts from a discoursal point of view,
concentrating more on the ideas and emotions expressed by the au-
thors, their methods of organizing the texts, their points of view and
other subtleties of culture which students need to know to be efficient
and critical readers. If, on the other hand, your students have more
difficulty grasping the text on their own, it might be useful to first
help them acquire reading comprehension as accurately as possible
with the help of the notes and then go beyond the sentence level to
that of discourse and the general ideas within each text.

3. Starting each unit with an “Introducing the Topic” section,
which is used to introduce the students to the general topic discussed
in the text, and to activate their knowledge framework which they al-
reacly possess in a Chinese context, so that they may take advantage
of this framework in their English reading. Research has shown the
importance of pre-reading activities, and in the case of graduate
stuclents who are fairly knowledgeable both in their specific fields
and otherwise, such activities are especially relevant. Remember,
however, that pre-reading activities are meant to stimulate rather
than intimidate your students, so don’t make it too hard for them to
answer some of the questions even before they have acquired the
necessary expressions in English to do so. The questions are there
merely to provoke student thinking. Correctly answering them may
often wait until after the text is read and understood.

4. Preparing exercises for students of different proficiency.
There are exercises that are meant to strengthen their command of
words, phrases and difficult grammatical points, and others of a
more communicative nature, testing their global understénding and
appreciation and asking them to dicuss and argue a certain point. It
is felt that a combination of the two will be most beneficial for learn-
ing, and we hope that you will not just do one kind of exercise at the
expense of the other.

5. Building a connection between reading and writing through
the “Word Study” , which contains especially useful collocations for
our students to use in their writing. It may not be necessary for you
to work on this part; in most cases, calling your students’ attention

to this will be adequate.



6. The writing section deals with what the students need most,
from the writing of letter to that of short essay, which often appears
in writing tests. In Book 2 more topics are dealt with to enable
students to ultimately write their theses in English. It has been
proved that imitation provides a good starting point for leaming.
Therefore several samples are provided as an integral part of each
unit. These samples are intended to help your students, rather than
to confine them. They are encouraged to do their own writing to
serve real-life purposes.

We believe that graduate English teaching should be conducted
in a way different from the teaching of undergraduate English. While
it unmistakably sets higher demands on the instructor, it is in turn
significantly more rewarding. The students will bring their real-life
problems in the use of English to the classroom, thus making the
teaching truly communicative in nature. Greater flexibility must be
incorporated in textbooks used for teaching graduate students. This
two-volume course book for reading and writing contains enough ma-
terials for roughly 80 hours of teaching in increments of 4 hours for
each unit. Each volume consists of 10 units intended for 40 hours of
classroom instruction. A teachers guide is provided to assist your
teaching.

Finally, as much as we emphasize the importance of reading
and writing in graduate English, we never for a moment minimize the
importance of listening and speaking skills for graduate students.
We view language as an integrated whole with all four fundamental
skills feeding into and complementing one another. We are confident
that you will implement this idea in your teaching of this book so as
to assist your students to develop their proficiency not only in read-

ing and writing, but in listening and speaking as well.

The Compilers
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Unit 1
Text A
Introducing the Topic

Gail Sheehy thoroughly probes into the process of human life growing from the teenage pericd to
the elderly period, which is referred to as “passages of human growth”. In Text A, the focus is on the
teenage and the twenties pericds.

According to the author, during each of these passages, how we feel about our way of living will
undergo subtle changes in four areas of perception. One is the interior sense of self in relation to
others. A second is the proportion of safeness to danger we feel in our lives. A third is our perception
of time—do we have plenty of it, or are we beginning to feel that time is running out? Last, there will
be some shift at the gut level in our sense of aliveness or stagnation.

The teenage period is characterized with young people striving to be independent of their family,
but still feeling a bit uncertain about themselves. The author describes this period as Pulling Up Roots
years and it is a stormy passage. The next period is called The Trying Twenties, during which the
focus shifts from the interior turmoils of late adolescence to the externals. The strong feature of this
period is that young people begin to think seriously about starting their life and work. They begin to

choose and make decisions, but still not rational enough, and quite often with illusions.

The Gist of the Article

The whole article “Passages of Human Growth” (Text A and B)can be divided into seven parts.

Part One includes paragraphs 1 to 4. It deals with the idea that a person’s life at any given time
incorporates both external and internal aspects, of which the writer is mainly concerned about the
latter, because the inner realm is where the crucial shifts in bedrock begin to throw a person off
balance, signaling the necessity to change and move on to a new footing in the next stage of
development.

Part Two with the subtitle “Pulling Up Roots” deals with the teenage period. The important
characteristic of people in this period is reflected in the idea “I have to get away from my parents”.

Part Three with the subritle “The Trying Twenties” is about the situation of people in their
twenties. The tasks for them are enormous. To shape a dream, that vision of ourselves which will
generate energy, aliveness and hope, would be the most important one.

Part Four with the subtitle “Catch-30"is about the period approaching the thirties. People in this
period blame all sorts of things, but these can boil down to one thing: the outgrowth of career and
personal choices of the twenties. -

Part Five with the subtitle “Rooting and Extending” briefly describes the life in the early
thirties—people begin to settle down in the full sense.

Part Six with the subtitle “The Deadline Decade” explains the life of the middle-thirties, when people
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come upon a crossroads, facing physical and spiritual problems and trying to come through them.
Part Seven is about the life after the mid-forties when a new stability is achieved, which may be

more or less satisfying. And at 50, the motto might be “No more bullshit. ”

Teaching Suggestions

@ Lead-in questions

Time: 10 minutes

Purposes :

® To make students aware of the differences in one’s life experience so that they can be
actively involved in the coming text

® To present a number of key words related to one’s mental growth so that students can
familiarize themselves with the terms they will encounter

® To encourage students to think about the topic of the coming text

e To develop students’ skill in predicting the main idea of the text

Methodology :

This activity is designed to arouse students’ interest in the topic of the text and prepare
them to read the text aclively. In order to get the whole class involved, before-class
research activity is advised. It is well recommended that students be divided into pairs or
groups or just move around the classroom talking with each other, exchanging ideas and
experience with each other, then the teacher can gradually lead them into the topic of the

text.

Key to lead-in questions

1.—4. ( Answers can be dliverse. )

5.1)g 2)h 3)f 4)j 5)e 6)b 7)k 8)d 9)a 10)i 11)c

@ Detailed reading of the text

Time: 45 — 50 minutes

Purposes :
® To help students draw the important facts of each paragraph
® To help students identily and remove the source of difficulty in understanding the text

® To help students actively interact with the text and develop strategies to work out the

meaning of the text

® To give students practice in note-taking
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Methodology :

When working through the text, you can, besides explanation (refer to “ Detailed
Explanation of the Text” in the student’s book ) , use the technique of asking questions to
develop students’ understanding. Make sure students always keep their text open when they
answer the questions. The purpose of asking questions is to make students actively interact
with the text and develop their strategies to draw the meaning from the text. At the same
time, they can become aware of the way language is used to convey meaning. There is a
close connection between answering questions and developing understanding.

At the start, three types of questions should be designed for this purpose. First,
straightforward questions should be asked to draw students’ attention to the important facts
in the text and to ensure they understand the literal meaning of the facts. The second type
of questions should be used to develop students’ skills of tackling difficult sentences. The
third type should make students recognize grammatical and lexical features that play a
crucial part in the interpretation of the text.

When students answer your questions they should also practice taking notes.

You can ask the following questions orally.

What is the main idea of paragraph 17

Is it a topic paragraph of the whole text?

What are the two aspects of a person’s life?

What does each of them indicate?

Why do people refuse to recognize that they possess an internal life system?

What are the subtle changes we will undergo in our way of living?

Why is the work of adult life not easy?

What is the motto before 187

Why are college, military service, and short-term travels called customary vehicles?

\D?O\)O\Lh-hwl\)h—‘

ok
e

What do we fear when we try out our memberships in the world?

[wy
—

. What are the tasks in the teenage passage?

o
[ 3%

. What does the sentence “We can piggyback our development by attaching to a Stronger
One” mean?

13. What will happen if one doesn’t have an identity crisis in the teenage period?

14. What is the question confronting people in their twenties?

15. What is the difference between the teenage passage and the passage of the twenties

according to paragraph 117

16. How do you understand the word “should” in paragraph 139

17. How do you explain the idea in the sentence “Two impulses, as always, are at work” ?

18. How do you explain the idea in the last paragraph: “Not me,” is the motto, “I’'m

different” ?



4@ Global understanding and appreciation of the text

Time: 20 — 25 minutes

Purposes :

® To help students get a full understanding of the text as a whole

® To increase students’ awareness of the organization of the text

® To help students read between the lines and put together the pieces of information that
are scattered in the text

® To help students read critically and evaluate the text in terms of the writer’s attitude,
bias, as well as the force and effectiveness of his argument

® To make students aware of the rhetorical devices and language style of the text

Methodology :

Human growth is so close to everybody that it is very likely that people consider it a
natural thing and take it for granted. We seldom stop for a while and ponder over the
meaning of it. In learning this text, we are not only learning the English language , but also
trying to understand the author’s idea, then think about it to see whether we agree with him
or not. In this way, we will provide students with the whole picture, not just linguistic
skills.

First, ask the students to read the text carefully and then do the global understanding
and appreciation exercises individually or in groups. With the basic knowledge of the text,

the students will be asked to take part in the discussion of the topics In the exercise.

@ Vocabulary development

Time: 30 ~ 35 minutes

Purposes :

¢ To focus on important vocabulary items ( phrases and collocations) that occur in the text

® To provide, in the form of Word Study, a number of common verb phrases, nouns and
adjectives that can be used in students’ writing

® To provide different exercise types so that students can work out their own strategies for

consolidating and using vocabulary

Methodology :

It is not always necessary to explain every vocabulary item. Some unfamiliar ones can
be explained in contexts. The “Detailed Explanation of the Text” in the student’s book has
provided explanations and, sometimes, examples to show how a vocabulary item is used.
You can refer particular vocabulary usage to this part of the student’s book.

Vocabulary exercise A gives students some practice in using new words they have
4



learned in the text. If they have read the detailed explanation of the text, they should have
little difficulty finding the proper ones to complete the sentences. If they have trouble doing
the exercise, it is necessary for you to explain the usage of the relevant phrases or
collocations.

Exercise B is designed to test the students’ general mastery of vocabulary they have

learnt so far, not limited in this text.

@ Cloze

Time: 15 — 20 minutes

Purposes :
® To consolidate language related to the text
® To develop students’ skills of recognizing and tackling complex sentence structures

® To give students practice in using common vocabulary items

Methodology -

Individual differences may be rather wide in students’ ability to do this exercise.
Encourage all students to work out the answers independently, because this is a good
exercise to involve them in using the language actively. Should there be any difficulties,

they can discuss with each other or in class after they finish it.
@ Translation

Time: 10 minutes

Purposes :
® To consolidate, by translating the particular parts of the text, understanding of the text
® To help students memorize vocabulary items used in the text

® To give students practice in developing their translation skills

Methodology :
This exercise can be assigned as homework. It will do students good to give them some
written work. After reading their work, you can comment on students’ common mistakes or

problems in class if there are any.

Key to Exercises

I. Reading comprehension

A. Read the text and choose the best answer to the following questions.
1. b 2. a 3. ¢c 4. b 5.d
6. d 7. a 8. b 9. a 1. a



B. Global understanding and appreciation of the text.

1.-2. (Open)
I1. Vocabulary
A. Choose the right word from the following list to fill in the blanks.
1. incorporated 2. invigorate 3. suppressed 4. disturbance
5. stagnation 6. cherished 7. motto 8. inaccessible
9. defiance 10. ideology 11. impetus 12. facilitate
13. exhilarating 14. conviction 15. transient

B. Choose the best word to complete each of the following sentences.
1. a 2. a 3. d 4. c 5. b
6. a 7. b 8. b 9. ¢ 10. d

III. Cloze
1. with 2. some 3. But 4. unless 5. happens
6. up 7. environmentally 8. fail 9. never 10. capable
11. demonstrated 12. separate 13. isolated 14. opportunities 15. however
16. difference 17. in 18. when 19. measure 20. average

IV. Translation ( Bg)

Translation of the Text

AERE (Vi)
AR - HF

TS RERN PN MEESREISNB AR ERRBA T ESSTRN, S
4TS R RN & FRERER, B P ABRNN TE KEEE LRBRIMEM 2K
ZBEHESNF, WOEERERINFZSKMMIESIN BRI AT LR, Flm, 8AT
HATMABRREFSRIIVOENR ., BAEER, R R 5ZMHEY? BRIV MEEEERE
B ERBRE, ERZAXMBEENEMN? EE--FERH, BRI B C REEN X LE M &
27

ELANACAETE RN ENED BN — BB RERLL, R - ARBELEEART
& RRBRERTRE, UPAANERROT - 0B, XEEAHITRAERTBAHN, B
EMIEEARNBCRA IR —MATERERNRTE. MRRE—NBERFEEHN: KRR
WMBIHTL?” KISR0 B R AR LR BN E R —fh SR “R2Z BT
DAY ERARBERE T  RERNTAECE T, ROET XA REERTE FET
LAHTIM ST, SR —EE L/ N E I RA R R+ 22— AL RRE
A—RAZREER, SEREE, TREBREZZE AR E. EOH ALK EBEE
FNBEFANRRREEHARR . TXREEATETEFILEA T %,

SR AR AT AT F B R EE AN BE S E L. B W
LR B C AR BB 58 =, AR TR & AU T BT BT A A 2008 5 = R AT % A 8] B 1A
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AP TSR R BLER ) 25 WL
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Mtk F R EHRL B R XA, RAOTBEA TERM LN, b TR 0 EE
o
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FIRANE L HO4E R, TRk S AL M R,

CAENE A BB, R R B AR TRE— N AEF R EARA, R4
ABHTEX—Br BB BT B 3L 5 AL TR  IRFEH R A R B Y Bt — 2 iR 238 3, (B A i
BT A T REE INE
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Text B

€@ Key to Comprehension and Appreciation

1. Because people in this period feel differently. Some inner aspect that was left out is
striving to be taken into account. Important new choices must be made, and
commitments altered or deepened.

2. We may take a couple as an example. The wife begins to struggle with her own age-30
priorities. She wants to go to law school, but the husband wants more children. If she is
going to stay home, she wants him to make more time for the “amily instead of taking on
even wider professional commitments. But he would prefer noi 10 be bothered and would
like her to fulfill herself so that he wouldn’t have to worry about her line of problems.

3. We begin to settle down in the full sense. We buy houses and become very earnest about
climbing career ladders. Satisfaction with marriage generally goes downhill in the
thirties. This coincides with the couple’s reduced social life outside the family and the
in-turned focus on raising their children.

4. “The Deadline Decade” refers to a decade between 35 and 45. The problems that

people may encounter in this passage are that they begin to lose physical powers, and at



