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Introduction

Welcome to Listening and Speaking

Listening and Speaking 2 is the second in a three-
level innovative series of teaching materials
designed to help learners develop their listening
and speaking ability. It is organized around topics
of interest to students with the intent that begin-
ning level students will gain language they need
to listen to and talk about things that are impor-
tant to them in their daily lives.

There are five main principles on which the
Listening and Speaking series is based:

¢ Rich input

Learners need input that is contextualized, based
on authentic sources, and interesting. It should
be slightly above their proficiency level to pro-
vide a challenge to motivate learners.

 Clear tasks

Learners need clear tasks in order to know what
to focus on and what to remember. Task cycles
allow them to listen to the same input more than
once, in order to practice controlling their atten-
tion. Each section in Listening and Speaking 1 pro-
vides a transparent, structured task.

¢ Listening strategies

Learners need to learn how to listen. They need
to learn listening strategies such as predicting,
focusing on the key ideas, and inferring in order
to listen effectively. These strategies are taught
consistently throughout the material.

¢ Familiar topics

Learners need to experience language in “real situ-
ations”. They need to draw on their personal expe-
riences when engaged in speaking practice. Most
of the situations in the Reading World Speaking
section center around college students’ real life. In
this way, students are likely to be motivated in
practicing their speaking.

¢ Self-expression

The central purpose of listening is using the ideas
heard. Self-expression and personalization steps
with listening activities increase students overall
language ability by building conversation skills
along with listening skills.

Vi

Course Components

¢ Student Book (with Self-study CD that provides
new tasks for the Real World Listening extract,
plus the Language Awareness section for at-
home review.)

¢ Classroom Audio cassettes or CDs

¢ Teacher’s Manual

e Test Pack (midterm and final tests)

Student Book Structure

Listening and Speaking 2 contains 20 2-page units.
The unit design allows for clear implementation
of the principles. Each unit has four sections:
Vocabulary Task, Listening Task, Real World
Listening, and Real World Speaking, plus an
Interaction Link and a Self-study Page in the
Appendix. The Self-study Page, for use with the
Self-study CD, allows students to review at home.

Using the Student Book and Teacher’s Manual

Listening and Speaking 2 Teacher’s Manual pro-
vides step-by-step procedures for presenting the
material. Answers to the activities along with the
listening scripts are provided within each unit. In
addition, teaching tips and language and culture
notes are found throughout the manual. The
teaching tips provide practical suggestions on
classroom management and pedagogy. Each tip
provides guidance on how to work with a specific
activity, but the tip is often applicable to other
units, as well. Both novice and experienced
teachers receive guidance on fully utilizing the
material and on modifying the presentation to
meet the needs of different classes.

All activities in Listening and Speaking 2 are
designed to be used in any classroom setting,
including large classes and mixed-ability classes.
Each of the listening activities is followed by a
speaking activity. This gives students many
opportunities to work collaboratively and help
one another as they develop their language profi-
ciency.



Vocabulary Task

This section helps learners activate vocabulary
they will use in the unit. It contains a vocabu-
lary exercise with a pre-listening step, a listen-
and-check step, and a personalized pairwork
activity.

The Vocabulary Task is designed to famil-
iarize students with the vocabulary that they will
use throughout the unit. The Vocabulary items
for each unit are taken from the authentic listen-
ing extracts used to create the Listening Task and
Real World Listening exercises. There are typically
three steps in completing this section. First, the
students will look at the items and complete
them to the best of their abilities. Second, they
will listen to check their answers. Finally they
will have an opportunity to use the new vocabu-
lary in the personalized pair work activity.

The vocabulary task can be done by stu-
dents working independently, in pairs, or as a
whole class. Modify the presentation from unit to
unit to best meet the needs of a specific group of
students.

Listening Task

This section exposes learners to four different
extracts and helps them listen selectively for spe-
cific ideas and information.

The Listening Task exercise is divided into
four parts: the Preparation Question, First Listening,
Second Listening and a pair work activity.

The Preparation Question will help acti-
vate the students’ background knowledge. By
answering the Preparation Question, they will
take the time to think about what they know and
prepare for what they will listen for. This knowl-
edge and expectation will help them make
informed guesses about what they will hear. The
Preparation Question often asks the students to
look at the pictures to familiarize themselves with
the situations and characters. At this point, stu-
dents can ask questions about words or ideas that
are not clear to them.

In the main part of the task, students lis-
ten to four short conversations or monologues
and complete two listening tasks:

The First Listening requires students to lis-
ten selectively. They will listen for specific infor-
mation needed to answer the questions in each
of the four extracts. The teacher is encouraged to
go over the first item together with the students
to check understanding.
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The Second Listening asks students to listen
for additional information from each conversa-
tion. Once again, the first item in the task should
be done together as a class to ensure the students’
understanding of the task.

The pair work activity allows students to
personalize the topics introduced by asking them
to draw from their own experiences. By doing this
they are better able to understand and use the
concepts and vocabulary presented in each unit.

Real World Listening

This section exposes students to longer extracts
of spoken English and provides instruction in
more global listening. The section consists of a
Predict step (usually accompanied by photos or
illustrations), a Get the Main Ideas step (usually
in the form of a set of questions or a table), and a
Respond to the Ideas step (usually in the form of
two discussion questions.)

In addition, included in the Teacher’s
Manual, there is a Concept Check set of questions
that the teacher can ask to check the students’
understanding of the topic.

The Predict step asks the students a ques-
tion about what they will hear, and to make a
guess by looking at the pictures and/or choosing
from a list of possibilities. The students then lis-
ten to see if their predictions are correct. (As
noted in the Introduction to the Student Book, it
is not important if a student’s prediction is cor-
rect. What is important is the preparation of a
mind-set for listening.)

In Get the Main Ideas the students’ under-
standing of the main content is checked through
comprehension questions. Some answers to the
will appear explicitly in the extract. Other ques-
tions will require students to infer an answer
from the information presented.

The Respond to the Ideas section asks stu-
dents to work in pairs, or small groups, to discuss a
theme or issue raised in the extract. In this section
students should be encouraged to provide exam-
ples and explanations to support their opinions.

Note that the Self-study section in the
back of the book allows students to review the
main Real World Listening extract, with their
Self-Study CD. While the classroom exercises
(Predict, Get the Main Ideas, Respond to the
Ideas) focus on global meaning, the Self-study
exercise allows students to listen to the extract



intensively. It is recommended that students use
the Self-study section after they have completed
the classroom exercises.

The procedure in the Teacher’s Manual for
the Real World Listening section includes two
segments: Concept Check, at the beginning, and
Concept Follow-up, at the end. The Concept
Check directs students’ attention to an idea pre-
sented in the unit by asking them to consider
several questions. After completing the Real
World Listening activities, students revisit the
idea with a Concept Follow-up question direct-
ly related to the extract.

Real World Speaking

This section asks students to apply what they have
learned in the listening materials covered so far in
the unit to the speaking practice within a specified
context. Each unit introduces two situations that
most college student are familiar with. To help stu-
dents practice more smoothly, additional informa-
tion about the topic or the people involved in the
situations is given in the Teachers’ Manual under
the headings of “Introduce the Activity” and
“Introduce the Characters”.

To save class time, teachers may ask stu-
dents to complete the activity after class and have
representatives to present their conversations or
discussions at the beginning of the next class
meeting.

Interaction Link

The Interaction Link is an activity in the back of
the book that corresponds to the unit theme. It is
a game or other speaking activity that requires
the students to work in groups.

The Interaction Link provides the students
with an opportunity to use the language they
have learned in the unit. Each activity is unique
and allows the students to get to know each
other better and use English in an enjoyable way.
Students work in pairs, rotating pairs, or small
groups in this activity, with enough support from
the text and teacher to provide for authentic lan-
guage exchanges. The projects and activities
often have students creating something that may
be taken from the classroom at the end of the
day, to extend their language experience beyond
the classroom door.

+ Extension

For teachers who wish to create additional discus-
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sion activities, four situations are provided at the
end of the notes for each Interaction Link. The
teacher may wish to use one of these situations
as the basis for an extended discussion or role

play.
Four task types can be used to develop
conversation activities. Teachers can adapt these

task types as appropriate to the situation.

Task Type 1: Debate

Have students work in pairs or small groups to
discuss the situation presented. Students can
define a position and develop arguments for and
against the position.

Task Type 2: Personal View

Working in pairs or small groups, students can
express their own views and find similarities and
differences with their partners’ views.

Task Type 3: Story

Working in pairs or small groups, students can
write a story or develop a role play based on the
situation.

Task Type 4: Real-Life Scenario

Students find a real-life scenario that is similar to
the situation described, and explain it to the
class.

Self-study

The Self-study section is a section in the back that
the students may do on their own, in conjunc-
tion with use of the Self-study CD. The Self-study
CD contains the Real World Listening extracts and
the Language Awareness sections only.

This section provides for extended study
outside of the classroom. Students must listen to
the Real World conversations on the CD to com-
plete the exercises. Four different formats are
used: fill in the blanks, choose the correct items,
put the lines of the conversation in order, and
find the mistakes.

Teachers may choose to assign these exer-
cises as homework. All answers may be checked
by referring to the tape script in the Teacher’s
Manual. Teachers who assign the Self-study sec-
tion for homework may wish to use class time to
go over the answers with the students.

Timing
Teaching each unit in Listening and Speaking-2
requires approximately 90 minutes of instruction.

If all sections in the Student Book are used fully
and if the options in the Teacher’s Manual are



utilized, each unit will require about 120 minutes
(2 hours) of instruction.

Warm Up and Vocabulary Task: 10-15 minutes
Listening Task: 10-15 minutes
Real World Listening: 20-30 minutes
Real World Speaking: 10-15 minutes
Interaction Link: 20-30 minutes
Self-study : 10-15 minutes
(checking student work)

Total: 80-120 minutes

Using Audio CDs and Cassettes

All material for classroom use is available in both
audio CD and audio cassette formats. Teachers
may choose either format.

Most teachers will find the CD format more con-
venient. CD track numbers are listed in the
Teacher’s Manual, and also on the CD case. Each
unit has 9 tracks:

Unit track 1: Vocabulary Task

Unit track 2: Listening Task instructions
(the Preparation step and the instructions for the First Listening Task)

Unit track 3: Listening Task 1

Unit track 4: Listening Task 2
Unit track 5: Listening Task 3
Unit track 6: Listening Task 4

Unit track 7: Real World Listening instructions

(the Predict step only)
Real World Listening conversation

(the main extract)

Unit track 8:

The CD player will automatically proceed to the
next track unless the player is stopped, or the
“forward track” or “previous track” buttons are
pressed.

The tracks were marked in this way so that if you
listen continuously you will proceed through the
unit without backtracking.

Note that if you wish to replay any conversation,
you need to re-cue the individual Listening Tasks
or the Real World conversation tracks.

Note also that the instructions for the Listening
Task’s Second Listening section and the Real
World Listening Get the Main Ideas sections are
not on the audio recording. These should be read
aloud by the instructor.

The cassette format is preferred by many teach-
ers. If you use the cassettes, it is recommended
that you note the starting point of the counter
on your cassette player (individual cassette play-
ers differ). This will allow you to re-cue an extract
easily when you nieed to replay it.

The Self-study audio CD contains all of the Real
World Listening conversations. The Self-study
section is available on audio CD only.



Background Ideas for Teachers

Balance of listening and speaking

The Listening and Speaking series promotes the
development of listening skills in conjunction
with speaking skills. Students who use this course
will have many opportunities in each unit to
reflect on the topics presented and voice their
own opinions as well as talk about their own
experiences in relation to the topics. This connec-
tion allows students to achieve a deeper level of
comprehension of the material they are learning.
It also recreates the real-world environment in
which listening and speaking roles alternate con-
tinuously.

Authentic-style recordings

The recordings used in Listening and Speaking 2
are based on authentic conversations recorded
with both native and non-native speakers of
English, and as such reflect a variety of speaker
styles and perspectives. Authentic materials are
an important resource for learning to listen in a
second language. At first, authentic listening
may seem too challenging because of the irregu-
larity of level, the unpredictability of the content,
and the accents of the speakers. Vocabulary
choices are often idiosyncratic because vocabu-
lary choice depends on the experiences, interests,
and style of the speaker. Colloquial vocabulary
choice may be different from the “textbook
English” that most students have studied in
school.

Speaking style also presents an initial
challenge for learners. In spontaneous conversa-
tions speakers may repeat themselves or begin
speaking and then change what they were about
to say. They may not complete sentences or use
correct written grammar. To provide learners with
realistic listening experiences, the recordings in
this course attempt to capture some of these
qualities of authentic conversation. The material
has been modified to provide just enough chal-
lenge to develop the students’ listening skills
without creating the anxiety and frustration stu-
dents may experience with some authentic lan-
guage encounters.

Although all extracts for the course were
re-recorded or reenacted in studio conditions to
improve clarity, the main features of authentic
speech have been preserved. Through the use of
the listening tasks provided, students who use
Listening and Speaking will gain confidence in

understanding authentic styles of speaking.

Listening strategies

When learners are first faced with the task of
understanding natural English speech at a normal
speed, they often appear shocked. (“I couldn’t
understand anything” is a frequent complaint.)
However, if learners are presented with clear
strategies to help manage the faster pace of
authentic input, they can begin to respond more
positively and naturally. They begin to pick out
words and build up an understanding, using their
own knowledge. A key concept underlying this
approach is that even native speakers often are
forced to listen in this manner, picking out the
words they can hear and understand, and creat-
ing the meaning from their knowledge of the
context and the topic.

Listening strategies are a key part of the
Listening and Speaking series. In the Introduction
to the course, students are given an explicit
explanation of six key strategies: Predict, Guess,
Focus, Ask, Respond, and Review. During the
course, they are given numerous chances to prac-
tice these strategies with explicit instruction from
the teacher. Eventually, this scaffolding is reduced
as students begin to apply the strategies automati-
cally.

Classroom management

Effective language teaching involves clear instruc-
tion to help students understand and use lan-
guage. At the same time such teaching also
requires expert classroom management in order
to help students feel relaxed and motivated to try
their best. Listening and Speaking is designed to
help teachers with both aspects of instruction.

Learner-centered classroom: mutual respect

This course is aimed at the creation of a
learner-centered classroom environment, which
many feel is most suitable for learning of conver-
sational English. A learner-centered classroom
aims to develop autonomy and learning efficien-
cy by having the students maximize their oppor-
tunities for using English in class.

A successful learner-centered class is built
on mutual respect. In order for a learner-centered
classroom to operate successfully, the students
must respect each other and the teacher in sever-
al ways.

First, students show respect for the teacher
by listening carefully to instructions and making
sure that they know what to do. This is essential



because students usually need to work independ-
ently for an extended period after the instruc-
tions are given and cannot rely continuously on
the teacher for directions or feedback.

Second, students show respect to their fel-
low learners through cooperation. Cooperation
in a learner-centered class is important because
the students need each other to complete their
learning tasks. They need each other in order to
learn conversational English. When students
who have the same native language make an
effort to speak in English as much as possible,
they are helping each other learn efficiently.
Similarly, when students share their knowledge of
the topics covered in the text, they are contributing
to the class and helping their classmates to compre-
hend and appreciate the material more fully.

Teachers must convey to students that
learner-centered classes require trust — the
teacher must trust the students to do their best
and complete the tasks they are assigned, and the
students must trust the teacher to provide them
with the experiences and skills they need to
develop their language ability.

Sometimes a learner-centered classroom
will seem disorganized and noisy as the students
work with each other to form groups, figure out
tasks, work collaboratively, and share their
answers. Some students may become impatient
that the teacher is not more “in control.” While
it is important to maintain a structure and clear
standards, it is also important to let students
know how the class is organized and what the
students’ responsibilities are. The teacher needs
to let the students know that he or she expects
the students to take a part in “running the class”
and to be active during class time.

Be sure to allow time at the beginning and
the end of class to set and review goals and to
gather feedback from the students. At these
points, you can also provide feedback on how the
students are working to reach these goals.
Incorporating planning and feedback into the
class will help establish trust. That trust alone can
go a long way toward settling issues of classroom
management.

Cooperative learning: time management

One of the most challenging aspects of
teaching is time management. Particularly with
large classes, it is often difficult to gauge the
amount of time needed for a classroom activity
and how much participation to ask of each stu-

xi

dent. Task-based learning helps to solve many
time management issues. Task-based learning sets
up learning activities with clear procedures and
outcomes that are not dependent on teacher
direction and control.

Most activities in Listening and Speaking
are set up as tasks, with tangible outcomes and
clear procedures to follows. The general recom-
mended procedure for tasks in this course is to set
up the activity, play the audio (CD or tape) as
necessary, and allow the students to work out the
answers to exercises and tasks.

Frequent reminders of the time remain-
ing for pairs or groups to work will help them to
budget their time effectively. Sharing the work
will be more successful if the teacher impresses
on students from the beginning that everyone in
a group shares responsibility for completing the
task. An explanation of cooperative learning
groups in the beginning of the course helps the
students to understand this responsibility. Pair
groupings may be the most effective way to
ensure that all students participate actively.
When working in pairs, students tend to partici-
pate more equally. For some activities, groups of
3 or more will be desirable.

In order to keep groups of three or more
practicing efficiently, it is important for each per-
son to participate actively. If necessary, the
teacher can assign roles to group members.
Typical roles are facilitator, recorder, and reporter.
For groups of four, an additional role can be
encourager, someone who coaches the other stu-
dents in the group to talk more. The teacher can
help students choose roles when they begin any
group task. (These roles can rotate at random or
be assigned according to an arbitrary system
devised by the teacher or the class. For example,
roles might be assigned by alphabetical order of
the names of the members, or by birthday order.)

At the end of any pair or group activity, it
is useful to check on at least some of the groups.
Ask for a brief report from one person in the

group.



Unit 1

g Vocabulary Task

Ybu /l l ) Listen to the introductions. Match them with the responses.
INTRODUCTION RESPONSE .
rea l l _¢_1. Hello, my name is ... a. It's a pleasure to meet you, Ms. Williams.
___ 2. This is my friend ... b. Hey, Taka. How's it going?
' ¢ __3.1'd like to introduce... ¢. Hi, Elizabeth. I'm Jason.
llke hlm __ 4. Have you met ...? d. it’s nice to meet you.
__.5.¥d like you to meet ... e. Oh, yeah, we have met. How are you?

___6.Dad, thisis ... f. Good to meet you.

28 Now introduce your partner to another pair of students. Then your
partner should introduce you. Keep going!

| Listening Task E Look at the pictures. Where are the people?

1 First Listening
) Listen. What introductions do they use?

1. Thisis... 2 3. 4.
2 Second Listening
{\ Listen again. Check the responses.
1. 2. 3. 4.
Mits a pleasure to meet L] Pleased to meet you. L s my pleasure. L Good to meet you.
you. D Hey, Norma! D Oh, yeah, we've met. [ Hi, Kathy.
L Hi, how are you doing?

2 & ook at each pair of expressions above. Which is formal? Which is informal?
How are they different?



