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MR AT A B B S HE X E QIR EERIR AR, DR G 2E
INESOBERIMRIE U TRE . (Tl A, X EABELRE, HikR
BRI WKW, —FHEX20MHA, K HaER, FAENE5H
IBFONEN R 2 FERBIGEB;, BEES, KRN &S F I B
AA5 R E, WGillian Brown,William Littlewood, Jack C.
Richards, David Nunan %, FR2ILMRHEZ T HITARIES .

FBIF TIX 204945, HEET EE 21 LB EFIRMATEITRD
JCAAH X /NEFTEITRIE I RIS . aTRABE, “BIBFSEEH
A" W RBERE) (B INERCEIRIE . INEBCEER. SMETIR
iR, IMBREHIRTHE), NELH, XTEGHE B2/ vEE
IBBOTIHVIR S B6, B/ 13 R MR SME S B B, —
SHEMIMNEREHIE.

HOHIRE 2 AR, EFEE S, IERIIX MRS BRI =K.
i, AMIER# A teacher training —i7], {HS¥i5F£ AiAW, training
—HEZRERAR. FLEMF, BB TER, SHOIHRE 4%
B ST KR AME HE) . TREIT teacher education (JTEHE)
X— ¥, BRI, ERH AT R E I X AWT 73R 55 iR
filgnfar 2 b, MRFREEES . NHIE ¥, ESERHEE. Bt
FEERE, BEBUTHEICEH, VRN ESE 2, BEeRI113
ERBEH. B2, ERANTRES IFREKE" SRITRHE L T L,
PR R R IE B 3RIe Bk U R80T . TR, BuEw R mme
MY teacher development (Ji¥t & RE), FEMERFEAE “HE MEM L, &
TR B CrREEE, WEE ORIRET Y, T4 H CHBERER,
TR “BFAT APRIRIPE (action research), HEtRiK, HLAEIHAf
ERFEBRPRIEMANMENR, BRECHES, REER, #8—Kk
ERAEREGE, B HWEEHES . AN, S5 P iagiE
teacher preparation., X B A5 BHEIEM AN . TF Beyond Training
—45d, fEHZIRIFU: Without discounting the importance of basic
teaching skills in teacher preparation,the orientation to teaching
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discussed in this book is an attempt to look beyond these dimensions
of teaching to the beliefs, knowledge, and thinking that underlie
their successful use. The argument pursued throughout the book
therefore is that teacher education needs to engage teachers not
merely in the mastery of rules of practice but in an exploration of
the knowledge, beliefs, attitudes, and thinking that inform such
practice (XIV). £ Second Language Teacher Education -—3H, YE&if:
An alternative approach to the study of teaching and to the
development of goals for teacher preparation programs is the
examination of the total context of classroom teaching and learning
in an attempt to understand how the interaction between and among
teacher, learner, and classroom tasks affect learning. This can be
called a helistic approach, since it focuses on the nature and significance
of classroom events and involves both low-inference and high-
inference categories. Such an approach implies different goals for
teacher preparation : “Holistic approaches work towards training goals
not all of which can be broken down into individually verifiable
training objectives, and they stress the development of personal
qualities of creativity, judgement and adaptability...The formulatic or
prescriptivist nature of a mere ‘Vocabulary training’ approach to
[teacher training in TESOL] is contrasted by holists with an
‘education’ in more general principles”.  (Britten, 1985a:113)
“HUNERTFRMERSIFNT R BEFE MRER XTEA
Wi, CTEMEMBINNESRE: | AEEESHFRE. ERTRET
INERITRBE UL E SR, RS, BEHMIREH, BRI RRE,
Wi RN B REEEES), 2 HEF R LR EEE. FRTESH/D
FHEITTE TAEH LR TR E RIS, MBS SHECRAEEN, H
B E AR FIBA R G FTER, 3. REH R, HIR TS /80
METRIRNIBIERE ), ETRAMEERTRENE, 2 TREEN
g5, WIREIBTRES . XE “SIBFRLBERITME" KX AN T R TR iR
fit T EROPRIE. X 20 A, FILAR X TAMNERFHEISH, W
Foreign and Second Language Learning, Psychology for Language Teachers,
Affect in Language Classroom, The Context of Language Teaching ; 17 )74~
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dE XTI ERCERREM L. W Teaching Listening Comprehension,
Developing Reading Skills, Beginning to Write, Lessons from Nothing, Teaching
the Spoken Language 55, H WA X118 F MR S51F4#Y: Testing for
Language Teachers #1 Classroom-based Evaluation in Second Language
Education ; AR X TIMBERERRIRIIT /. Understanding
Research in Second Language Learning, Action Research for Language
Teachers ; 8 AR X TIH® KRB Second Language Teacher
Education, Beyond Training #1 Reflective Teaching in Second Language
Classrooms . 5 K EITIFUHE = A 51 0] AFERA XK FHICINE
KA B R EE . X — TR /N BSOS I TS, SRR LR A
AR T .

Ty, WHER RIS, AR B SRR, MREF
RS R ERIE VLS FE S BT AR A B 08 B HLE — A R SOy sk
B MR ERE AT OIS A B . AR, XERARE K
IR §, MRS ET B WRITRBTEE . BO0E S8R SMEN
AR AR B CRE SR, RRENBUTHE S R AN
Co s FHFHIE, SRICRMESEIS, iHRE LB Z/MAFF
H2)E, MEHCHET, A ECH. SREEN. TS HREEN
KL LB AR SRR XA . DA IR, IRk B TYE B
TERERE A AR E B, TEARIBA, & —fh & RREH AR ErHL
il

B, FRABMIEE N IZ S VL ERINERE PRI, 2
SWITVPNRRITE, ¥ SHTRENE, RitHE, SESHEAE,
KMEE, SBESMEIE, SITNMTRIES. — HESHTHR, ¥
FRA A 2 FAR AR (B S RB AT 34 S B R BT BT & A R —41), 284
HITE B IR A B AL AP (R ¥ A hME R RS IR S 8N
AR HAR), B 2. BIBHE QRN — A VLR R (B2
FHFR AT R, RIBERBT R T 80M2). aTRAGREE, B RIT4
NG F/NETOBERITAR R E LA LR, REMEMISER T S L IE
11

BB “SINFEERITA R FEREYHIR

Bl /INE SO T R S 1] TR (R W6 !
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RIBEEH E OGRS R, [EEHAREE, 1HEREE 1,
SCFRILR OGBS R, BB, B, AT—miAk, TEIMNERF
R M DA IR, WRAE T, RSO, A TES. Kk, H
MAMNY)TER S BIC BB FIBCE S B R AT B E B R E 2
BEFRNNEY B — AL T4 A VTR e S YIERE R B M E 537 1 13 A8
Ho AT, AT SEIB RN A BT AR . 850 3 UE S Hr
IRFLE LMNE R, F5 2B FE. WM, XREEHE
(CLT) XM EHHEBAAR, WABREARFH MM T EERKGE, 5
ARECUR TR O ES, RMMIB ¥ I BB EFIMER PmMENS
FhoCiA, FREMIMRASHEM, SHAR A O REAEE R ERER,
XHE, SALFIERIIREME S VE 4. (FUES VER ) ( Beginning to Write)
WITEE M E 5 HT (Brookes) Mf&{Eid (Grundy) iXE S iEE, S
%, LHRINESIEN S RESHEN, HASTERLES HE. R4l
SEERBRE T - BEDEFEN .

B, 1EEE “387 (Introduction) HigR THHMHRMBE K. 5,
ANV RIABE TR FE, il BEEEEEEN M. 5
H I SCFREBERT AR AR 56 50 28 1 I AR 18 . ST B8 HUE 6, $EAT 433
HIfE B REFMAEEE R, ANZAHEMSEMRE, 2 ARCZHHm
#l. MRS MY AERER, WREXFHAMTEEEYN. BRE
BB B 8. FER, AN T AL . #TESII%. SELXS
EMMBUFENTES. BEEEENEREDSMIELE BN EREK.
ABEEGE 20 REARE, M5 HT21TH, HPEFEERY.
B B W/F.EBAE. @R - HISHR. HEHS, R, ¥4
HWAEHHRMYEK, BAGME R E LHIES.

HRERBHEEEREEN RN LREA RIFERMIMNEA
A BRI EX FhEE J1 . FATFERCE SMEB AR R, REERIAS 1L
A CEMBGE” B, WS EARWTIERITEIISR. SRE, EEHT
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RGBT, AR AR E AR R ) RIBESOE IR E R
A FEMELE, BRI MANEIES (PR R ER SN, I
ok, MFEF RSP T HEERSE, mASERS, BT 2E
FRIHEEEN, TR&EH T AL BRERTEE, XEE T ER
FRANTHAREFENBEESES, SHHEM. WA, UEEEME
o, RS N FORMG T H L, WIS HAEXE RO LENHEIC
Ko CRIFHEREY —BEARIRVIES, BV PR B
M FE TSGR . B RY¥ B, BEESHINAERE, TR
WREMER GRS, MB B, HFEREST). REHMGIEE. M4
FHITRITRBIESG IR ABEEAN, AR ESHNTRETSH
WEEEHE TR, N BEMRAFVENES. SN ERRHES. 199
R, MRS T AR LS

1. HSEEAMES RS REBER, HILHEE AFBRIES
HER, SXHEH BRI R B AL BNE A SO . A
AE, —HEEE A TR A E T .

2. 5EARFTFAOE, ALHE. DiEFERXFIEER (Formal
and informal) Z 4}, M5 HEXCFENE ERXMEIERZ 55, BH IR
3C.OBORTC. WIS REAISC. VIR, MBS ROUE, HIE fERY R
s, HE--BYEEREEAES.

3. - PMREEGEMAENG S, Bl R ERGBRIER RS
— M, XMRE--LFERG, A AR R D7 50 AR HbE 7%
Tio AT, EEXEXFRERFTERHHEST Tl BE6. LEHHEE,
FHEN RS 228, M HEMELAEEBEESS B AATES. SR
AT BRI DR B EL (loose) , RINBHEIEIR 4. M1LFkER
Wk, A EERRAE T HA. 5HERNSCENARR, MBEE. B85,
PR S EBRE. BREH. BRE S EEE, T E M kRS
AR .

1 VGG ER RER L B BRG T, 12 RE T S 00 ) B2 B REA )|
HEERKEE. ABEERB T ROEBRINEABFI W S,

20t AL B0, R B2 T EHER IE SRR E AR
il z4b, FEX--FREEM L, 3#357/K (Flower) #l W7 (Hayes) $2
AR Y IR (Cognitive process theory)., MfiT5MT S VERY TR,
HTHEIN BRI, 47t T S e BT RIS B, M 7R3 %%
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EIERTA RO, HEBNBUTE A S (R B, ﬁg‘ﬁ,’]?"#t}ﬁ’}‘l%f’hﬁ%
W, FEKEL (Silva) AYLA FIXELTE A — & B 1

“BUMARIE R E T H B A — BT SRR s R EZER
(R, YR, B, s OB, BUEHN. B %), BE, B
(FEEh. WMo, ok, JHEURES), DAKRRIT (HEBEE. U T8MiiEk
%).”

FORFUIEIX B 4R %] “3¥40” (Evaluating). X1 S EMRRF, %
FAEEEARME, BRE& EKFEHAN, SHIHE (Pre-writing
processes) A: %X (Planning). #E H#% (Targeting). HEE%
(Organizing) %49, SHHEL (In-writing ) A: ## (Drafting).
W (Evaluating). #T (Editing ) ff& (Rewriting) %%,

HIBENFERYE MR EMXERNLTRESH 4, BHW
(Purpose) 2B, RIGHEREXEMEEAE (Main ideas). XA,
HEITBMA, B MR BT R I I, R
WE, FEEHSEF R, 15 ERET T8 A 8 SRt %
FE DR EID A5 B 2B AT . RIEHE AT LS B A (R4,
Flzf, EBIW) ZHEE, —HiHe. ABEFRRY, EERIMERY
EHBELERIEE. TRUEERFFEA RIS, BRRE
o BN, SIBERFE - BAEE CHEREERE, 1H3F. [
MEKE, 15 E SIS NG, 1w B 16 5 # R A L
2 -7 R

SR, ¥AEBEIRDLANREER. REBREMEEE, R
SRS, FlInBEER%E. TRTRMPBERIWER, aTpl%E
B EHOEENEN . IEMSEFRESEREREL. B2, BAEATE
ISERABERY, MEBMIIHEE AR T RAFFE CERNE,
BANER, MRS AEE. LS5 HERE, TEREHR, XH
HHSEAXPHEB L. &, AER. SR EEESME R, XLk
RAEHEATITN, TFH AT DA O, o] dy Bl RIBOm i, BT tha] e
NPHAHAT . BRI EHTENL, 8. B, B, &S EST.

AHIVH T EEN-LA BT, HXHIEUB B e 2 U RX
£ AT HERE R TS L WBIE. B, SN SB2 MREABREY,
S e U T AT AR Y SE BRI I 1T R %

B T BESRIET o, A BEE ERRES AR TmA
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1. il 2 S ENEEERN

HeEEYl, hERIMESAE S, SRWREEEY, WEAT S, =8
i RS BRSNS . T EREE R E M, XA A SRR %
BRSO EARER . Fian, bR KR, W cooking, neighbours,
work, family, telephone %], H12F4: Bl SEIX S i8] i £} iF s B 5 LA
W A SR E AR BN S AT SN LR
H e A SO SR . UM R AR 2 1 1R W B ThBE, BIEMFEF K
9.

2. HEBFERFANELE. SREMLHANE.

B RAGEE B G BRERR, a8 s 8] R 2 (8] A B
BN EBREX e, RS ELH. BHNANESEFEM
AR, BORAMATRIEL, BRI B, HE LB MR, FEIEF
A sz A RIRE T, BNl R A ARIEFRAR S B Y 5 L E R YE
%.

30 8B “RERX” 1 “HagX” SEYI%.

YA BERTE 2B ATH, MR EEFERZ PHTH, H
AR ERZ B (Interactive) Flt&45# 3 (Social constructive) |k
BT B SR EE RS 2 MM ERER, B ERE
R MEEREE LR AEZEN. XEBENR, TEEENSRS, &
FWMEHRBEEN. HLHMAMEREIN, FEER, FHRAEX
FHEERORK G ER B AT HRY, XA A3 & A SEEH SRR B
Ko

SERBERM SN, X LR - MHNEE, B8 FRINHE—S 1R
PRI R . Aad, FATHBZED AR RN ER BEREER
AN NBIAT A, TR E 30 O A R SR A 80 5 1 S sk L 3
PR, TR AR B A T R A SO/ INRE B, AT S E SR
EiE. HEWERRBAIMIE, T ABA SRIShHLRI SR, a8 s B
WA A SEIRA TIE. HURH, BHEYY. ERrsenas
FIHIARH B, 16 IR R X158 A RGP X BRI T R A (LS
PR EA M EERE S, FER AT 11, T B A K KIR & R 12E 3 R
ML, URB T3S NA RGN XX ¥4 e mE R —
SERBAE = JER R AUV
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Read this first

We have written this book because we believe that it is important to
teach writing as a skill in its own right from an early stage in language
learning. The majority of the exercises in this book are concerned with
this kind of writing.

The introduction which follows examines what writing is and how
it should be taught. It concludes with a section providing advice on
how to use the hundred or so activities which you will find in this
book.

The activities in this book are suitable for elementary or
intermediate learners of all ages. They are grouped in chapters to help
you find the kind of activity you are looking for more easily. The
activities in the early chapters are, on the whole, easier, and involve
students in copying-type exercises which help to build confidence,
including some which are equally enjoyable ways of using writing as a
support for language learning. Later groups of activities are, on the
whole, more difficult. Some give practice at writing completed
products, while others concentrate on a single aspect of the writing
process. There are also activities on the use of computers in teaching
writing (though many of these exercises can also be used without
them). Finally, there are activities on assessment — especially the
learners” own self-assessment.

We often suggest that students should work in pairs or groups.
There are two reasons for this. The first ts to raise the students’
awareness of the writing process by planning their work in the
particularly conscious way that writing collaboratively involves. The
second is to make writing a less lonely or secretive activity than it
sometimes appears to be.

You will also notice that we rarely want writing lessons to result in
products for the teacher to assess. Instead, we often suggest making a
wall display of student writing ~ this way, writing is taken seriously,
readership is provided, and students learn from each other. At other
times, writing triggers further writing or discussion. This approach
should make your work easier and should make writing less stressful
for your students. It also provides a more public, genuine context for
writing.
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Read this first

The authors of every book owe a lot to others. In our case we
recognise the influence of those whose work has caused us all to
rethink the teaching of writing in recent years, not only basic
researchers, but particularly also practitioner-researchers. Of these, we
especially recommend Raimes (1987) as a stimulating general book,
Hedge (1988) as a classroom-based book, and White (1988) for an
excellent chapter-long discussion of general issues. We have also learnt
a lot from our own students, both practising teachers on MA churses,
and EAP and general language learners. For years we have been frying
out the ideas they inspired in us ~ and now we are passing these on to
you as a book.

However we would not be passing these ideas on to you in such an
orderly way were it not for our editor, Penny Ur, who together with
Alison Sharpe at CUP helped us first to focus our original ideas more
precisely and then greatly to improve the earlier drafts of the book
itself. We are also very grateful to Jane Clifford at CUP who looked
after the book from beginning to end, and to Liz Driscoll whose
meticulous editing saved us many embarrassments.

Finally, thank you for reading our book. We are genuinely
interested in how it works for you, and hope that you won’t hesitate
to write to us with any thoughts or reactions you may have.
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