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Preface

The first edition of this instructor’s resource manual is prepared
to provide helpful advice for both experienced and novice teachers in
their teaching the textbooks, New Century Graduate English (1)
and (2) published in 1999 and 2000 .

New Century Graduate English (1) and (2) contain twenty
units with forty readings, most of which are selected from contem-
porary American English texts with a challenging vocabulary and a
close touch upon current issues of subject matter and modern life
styles. Teachers and students often find it difficult to handle the
reading material, particularly at the turning point of rejecting the
traditional grammar learning strategy and slow reading method on
the obsolete texts. However, a language separated from current life
and culture is a dead one. The manual is designed to help the stu-
dents with their reading and adjusting to the new pedagogy of the
textbooks that gives priority to the understanding of the main idea of
text rather than language forms.

The manual provides advice on the forty readings, two from
each unit in the textbooks. In each unit, the instructional advice of
the manual breaks into three parts, 1. The Idea, 2. The Language
and 3. The Teaching. The first part further splits into (1) The the-
sis of the text and (2) The structure of the text. The purpose of this
part is to help locate the main idea of the text and the points of argu-

ment presented by the author through the sections of discussion.



The second part contains (1) Expressions to note and (2) Transla-
tions. The former explains those difficult expressions and sentence
structures and offers the background information to specific terms.
The latter presents the Chinese version on the selected passages from
the reading. The third part gives the teaching advice on the con-
ducting of classroom discussion and completing the out-of-class
assignments with a view to the improvement of the students’ writ-
ing skills.

Before the publication of the textbooks, many of the readings
had been used in the teaching for the graduate students at Beida in
the 1998 and 1999 academic years. Critical points and suggestions
were made concerning the adjustment to the new teaching strategy
and the difficulty in teaching the students with uneven English com-
petence. We welcome your criticism and suggestion and will revise
the textbooks and manual in their new editions in the future.

The art of teaching improves with the initiative of the teacher.
You cannot stick to one manual or one method for long. Your suc-

cess depends on your critical and creative views in using this book.
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New Century Graduate English (1)

Unit 1

Mother Tongue

Amy Tan

Part 1: Mother Tongue '

1. The Idea:

(1) The thesis of the text: Though I grew up with my mother’s
broken English in a Chinese immigrant family background that lim-
ited my experiences of using the non-mother tongue, I choose Eng-
lish writing as my career, because I enjoy writing nonfiction to ex-
press my thoughts and my mother’s passion.

(2) The structure of the text:

Amy Tan’s essay is about the American-Chinese experience of
struggling with the use of language in life. So it poses less difficul-
ties of comprehension than essays on foreign cultures. Tan’s essay
does not express its thesis explicitly. Instead she uses the open-form
prose style to convey her major idea through the writing. The essay
is one of description that presents a biographical view of her growing
up in the environment of Chinese language, her “mother tongue”.

However, there are some key sentences in the essay that touch
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upon the main idea, which may call for your particular attention in
teaching this text. The following are some examples:

a. But to me my mother’s English is perfectly clear, perfectly
natural. It’s my mother tongue. Her language, as I hear it, is
vivid, direct, full of observation and imagery. That was the
language that helped shape the way I saw things, expressed
things, made sense of the world. (Paragraph 7)

b. But | do think that the language spoké‘n in the family, espe-
cially in immigrant families which are more insular, plays a
large role in shaping the language of the child. ( Paragraph
15)

c. Fortunately, I happen to be rebellious in nature and enjoy the
challenge of disproving assumptions made about me. I became
an English major my first year in college, after being enrolled
as premed. (Paragraph 19)

d. I wanted to capture what language ability tests can never re-
veal: her intent, her passion, her imagery, the rhythms of her
speech and the nature of her thoughts. (Paragraph 21)

In terms of the structure of the text, the essay breaks into five

sections.

Section 1: Paragraphs 1-2 serve as introduction to bring up the
topic the author is going to deal with in the essay.

Section 2: Paragraphs 3-7 describes the author’s experience of
living in her Chinese language background and getting familiar
with the broken language her mother uses.

Section 3: Paragraphs 8-14 describe some events of past, in
which the mother’s limited English caused problems and em-
barrassment
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Section 4: Paragraphs 15-17 express the author’s view that her
mother tongue has slowed down her learning of English, there-
fore limiting her possibilities of pursuing a career in English.

Section 5: Paragraphs 18-22 can be considered as a conclusion
that describes the author’s decision of taking English writing as
a profession and her enjoyment in writing about her life and

family.

2. The Language:

This essay is highly colloquial. The strength of it is its use of
some American English phrases, such as “a judgment call” and
“block out”, and introduction to daily experiences of American life,
which are important to the learning of American English on the part
of the Chinese student. Its weakness is its frequent use of some of
informal phrases, such as “Englishes”, and some loose sentence
structures that the Chinese beginner of English should try to avoid
using.

+ (1) Expressions to note:

a. “l spend a great deal of my time thinking about the power of
language”: “To spend time doing something” is a very useful
sentence structure. For example, “I spent two hours editing
her paper.” In comparison, one can say, “It took me two
hours to edit her paper.” The second sentence is more colloqui-
al.

b. “And I use them all—all the Englishes I grew up with”: Amy
Tan uses “to grow up with” a few times in the essay. It is a
highly frequently used phrase. The conjunction, “and”,
should not be placed at the beginning of a sentence in formal
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writing as it appears in Paragraph 2. But there is a tendency of
beginning a sentence with it recently.

. “The nature of the ralk was about my writing, my life, and
my book, The Joy Luck Club”: “Talk” usually means speech,
or address. But it is now used in formal writing with increasing
tendency.

. “That was the language that helped shape the way I saw
things, expressed things, made sense of the world”: “To
shape” is a very useful verb that the Chinese student should
learn, such as “to shape my prejudice”, “to shape the coun-
try’s economic structure”.

. “I think my mother’s English almost had an effect on limiting
my possibilities in life as well”: “To limit” is a very useful verb
that Tan uses frequently, such as “My mother’s ‘limited’
English limited my perception of her” (Paragraph 9). Substitu-
tions for this word include “control”, “hinder”, “restrict”.

. “Whereas, for me at least, the answers on English tests were
always a judgment call, a matter of opinion and personal expe-
rience”: “A judgment call” means the judgment has to be used
on this issue.

. “And all the other pairs of words—red, bus, stoplight, bor-
ing—just threw up a mass of confusing images, making it im-
possible for me to sort out something as. .. ‘a chill precedes a

”

fever’”: “To throw up” is a colloquial phrase that Amy Tan
uses to mean “tc give” or “to present”.

. Grade school: elementary school which usually contains the
first five years of the child’s education. A third-year student is

usually called a third grader.



“I became an English major my first year in college” (Para-
graph 19): It is colloquial to omit “in” before “my first year
college” . Other examples are “I joined the soccer team the first
semester of my sophomore year.”

“I started writing nonfiction”: It is colloquial usage. Usually

the sentence should be “I started writing works of nonfiction. ”

k. lo: an interjection used to attract attention or show surprise.

L.

Sometimes the word “look” is used instead.

to budge: to yield.

(2) Translations:

a.

Paragraph 10:

RO R A NRE A EF A5G, HRA 15 FBT,
I A HR A e AT IS, AR ATV B, H
A b T H, i BB AT B IE AR, B E AF Y., F K
ik A AR A AW R E AT AT E, dh W) 5 e 4 g
B R e, EBTRAKNKESE —RKEF mMa4
HE, RMBERELE HHILSEFHFE, BRRATRE
TRRE, bl B RTIR K,

. Paragraphs 14 and 15;

B 5 RArfE AR 09735, AR e g L —KAEER
To = TMHABI—IK#H CAT B/ T HIGILAH — 1 B 1 i
T, M ERER TR ik ey R AE W A EIE, B
it BT BE B B S B 1, WA R, T RMIRIERZERT i
1 CAT Yok, M ALl T E A B, S5 R B & 17—,
sty 56, Gt 5 O e AT e 15 SE R AT L TR PE AR R, i dE R L B
c, M BB 75 L F— sl AR o 8 30 F oK B 2 LA
A E IR, hidd 23X e it 18 22 B — iR
Friliid b R &%, BRI I1A M2 LITHRIE, RS
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Bik. YEERFEAMLIUTT BE, LR ER, Rikm L
W E— BB —R B2 T 15 3 CAT My 1%
iE, VRS T BT -k 22, IiLENERY™E
B SR T T 000 3 R 109 R T K
RERBEHIEREMBI R EIE, L2 RMES ¥

SEUER, ARAZ U XETEEMANESES, A
REANFHEES, HRBREKEF AN ES FERH
EEMER MBETFHESABRETENEN. REGR
FEQIBE LW T ROTIKEN LR R NRM 26
ME, FMBE R, ROEEBRFER, TEEBREDR
WSRO, LN RHE, RAEERBTBE, REEEL
K73 B, HRTE B+, B3t 60% 3K 70 % 8 b2 4 f ML 5%,
W AR LS R BE B A (TR 3 A A IR, BB 6 98 I 75 3
FHELH, BAEREH iR, K58 A, H2E 90%
RS RS L,

3. The Teaching:
(1) The first hour of class:

Since this essay is not difficult, you can spend more time in
classroom discussion. You don’t need to explain the text sentence
by sentence. Instead you can focus on some difficult paragraphs and
sentences. Paragraphs 5 and 6 are about the life of Tan’s mother,
who speaks in ungrammatical English about the Shanghai gangster
Du Yuesheng. Explain to the students that they just need to figure
out the meaning of the story but don’t learn and use this kind of
English. Paragraphs 16 and 17 may cause some problems of under-
standing, since the they involve some incomplete sentences as the
sample question in an English test. You can focus on Useful Expres-
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sions given in the textbook. You can also let the students break the
text into a few sections according to the ideas that the author pre-
sents. Then you give your division of the sections. Ask the students
to discuss the main idea of each section.
(2) The second hour of class:

Lead the students in doing the exercises in the textbook, focus-
ing on “S. Translate the following sentences into English” and “6.
Find the context in the text” and “7. Write a few sentences to ex-
press the main idea of each of the following sections from the text”.
You can ask the students to make up sentences of their own using
the useful expressions given in the textbook. You can also ask the
students to write a summary of the text. Again don’t forget to tell
the students this text is highly colloquial and they should learn to
diétinguish the formal phrases from the informal ones in reading and

writing .
Part 2: They Call Him a Miracle Worker

1. The Idea:
(1) The thesis of the text:

Version 1 (Paragraph 1): By giving in to a violent temper and
peer pressure, Carson started down a path of danger and failure. But
a belief in the power of the individual turned his life around. Car-
son’s story appears to be a miracle, but its real message may be that
we can all make our lives “miraculous”.

Version 2: It is inconceivable that Benjamin Carson grew up as
a violent black teenager but later became an internationally known
pediatrician. His “miraculous” achievement shows we can all be suc-
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cessful in life and career with faith and will.
(2) The structure of the text:

This story is descriptive about a black young man’s life experi-
ence. As presented above, the thesis is introduced early in the first
paragraph. The author recaps it in simple terms in the last pafa—
graph by stating, “If the teenagers of America need a role model—
and all teenagers do—they could hardly do better than Dr. Benjamin
Carson.”

There are other sentences in the text that also touch on the
main idea of Carson’s story. For example, Paragraph 9 says, “Car-
son got over his hurdles with a combination of decency, compassion,
courage, and brains. He is himself something of a medical marvel:
he may be the only great surgeon without an ego to match. He
makes no secret of his belief that God has given him his talent—even
though he knows his religious faith makes him an anomaly in a hos-
pital setting.” In Paragraph 13, the author expresses the main idea
by quoting Carson, “I tell them to take responsibility for their lives.
I tell them that education gives them independence and an ability to
control their own lives.”

This writing can be divided into four sections,

Section 1: Paragraph 1 gives the introduction that presents the

thesis and leads the reader to the topic.

Section 2: Paragraphs 2-9 (starting with “The TV...” and
ending with “. .. about telling people.”) describe Carson’ s
early years in school, which he went through with adolescent
problems and decisions to lead a new life.

Section 3: Paragraph 10-13 (starting with “The simplicity

of...” and ending with “... to our young people.”) tell



about Carson’ s admirable family life and medical achieve-

.ments.

Section 4: The last paragraph serves as the conclusion.

2. The Language:

This writing is formal, journalistic and biographical. It uses

common phrases and standard usages to express ideas. The vocabu-

lary is not large though the topic is related to the technical field at

times.

(1) Expressions to note:

a.

“Do you feel that your life is limited by circumstances beyond
your control?”: As Amy Tan, the author of this story also uses
the verb, “limit”, in the same sense. So the students should

learn to master this word in their writing.

. “By giving in to a violent temper and peer pressure, Carson

started down a path of danger and failure”: “Give in” is highly
frequently used in American English. For example, “She gave
in to her son’s nagging request for the expensive electronic
toy.” Another usage in this sentence is the preposition
“down”. For example, “After the initial difficulty, our exper-
iment ran satisfactorily down the road to completion.”

“Then, last year, he was part of a team that separated Siamese
twins, ...”: The author uses “part of” in another place in the
writing, “1 wanted to be part of the crowd.” This useful
phrase should be called to the student’s attention. An alterna-

tive may be “a member of”.

. “...he was a poor black teenager in inner-city Detroit who

nearly threw his life away”: He nearly ruined his life. Learn

9



to use the verbal phrase “to throw away” .

e. “When I perceive that people had infringed upon my rights, I
took pains to be sure that they suffered as a result”: To in-
fringe upon means to trespass upon. For example, “an in-
creased workload that infringed on his personal life.” To take
pain means to take or pay efforts to do or in doing something.

f. “Whatever was available—rock, hammer, bottle, knife—1I
would go after them with”: Whatever was available, I would

use them. To go after means to go in that direction. For ex-
ample, “He was lost not knowing which candidate he would
go after in the election.”

g. “It struck me then that if he hadn’t had that belt buckle on, I
would be on my way to a hospital, or dead”: To strike some-
one is idiomatic, meaning to impress someone. You can say,
“It strike me that you have changed a lot since I saw you five
years ago.” “On one’s way” gets back to the phrase discussed
inb. You can replace “on” with “down” to mean the same
idea.

h. “His mother worked at two and sometimes three jobs to keep
the family together”: “To keep the family together” means to
make the family survive. You can say, “We have worked hard
to keep our company together during the economic crisis. ”

i. “But my mother just put an end to those kinds of thoughts
quickly. . .”: The smart use of “to put an end” here deserves
attention.

j. “They were into all kinds of alcohol and drugs” : They chose to
use alcohol and drugs. Anther example for “to go into” is “He
went into business after teaching for fifteen years.”
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. “Carson says that his mother worked on him constantly, try-
ing to convince him that he was headed nowhere fast”; Pay at-
tention to “work on” which means here to talk to.

. “There, he discovered that the science courses were tougher

than anything his high school had prepared him for”: The

word “tough” is often used to mean “difficult”.

. “He almost flunk d”: You can also say, “He almost flunked
the course”, meaning “He almost failed in the course.”

. “I'just have never, under any circumstances, thought of giving
up on anything I do”: “I give up my project” means “I don’t
want to do my project,” while “1 give up on my project”
means “I have lost confidence in continuing with my project.”
Sometimes the two verbal phrases can be used interchange-
ably.

. “He took up his current job two years ago”: He started doing
his current job two years ago.

. “Carson got over his hurdles with a combination of decency,
compassion, courage, and brains”: To get over means to over-
come. For example, “He got over many difficulties to graduate
from college.”

. “He married his college sweetheart...”: He married his col-

lege classmate or schoolmate.
“Instead, he stays in academic medicine and looks for new
challenges to keep his facile mind engaged” : The word “stay”
is very useful. For example, “He stayed last night in town
with one of his former friends, ” and “He stayed in the military
for twenty years.”

. “I never have the feeling He’s going to let me get into some-
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