BESEEEMT
b 7 = ) H
e RS
LB . £

SR ALE

Teacher’'s Book

Li\sMEHE HRE




B oE YR & #
R EHE

X % ¥ ¢ A

..
4

# WA B
RN ER

S R AW
k¥ BRER

Lol 244 i



W ap : _ﬂ&v -
C S Pt
g, g T R
. P v R : !"l ¢ t '3";'-"'
- s o Lo
»

EEERaH
KRR
A

WA H
EQH E %

B2 T35 4R -1
- ERAREERY)

', TRHEREE R
LB LRRTIFET

787% 10028%  1/16 14.75E)3% 368 T2
19874128 % 1 IR 19874E12 38 1 KEDR

CEMG: 1 —— 4,100 i}
ISBN7-81009-066-6

H 040 ZEfr: 2.157%T
x . ﬁ_‘*%i %7218 - 276



TO THE TEACHER - '« '
S ‘ by ST - 0 B YR ; -

A New English Course Level 3 and Level 4 are preparéd for studerits who have eompletctf
Levels 1A, 1B and 2 of the same course and for those who: have reached the irrtefmediate stage
of English -Jearning. .They are designed to help the students to prbgrcss ﬁom the u&tém&cdxate
level to the post-intermediate level. . iy ¢ unn i s .

. Level 3 and Level 4 differ from the precedmg three levels.in: that they are text-based and that
cmphasm is shifted to reading -and writing, skills, although listening and-speaking skills are " nét
neglected.  The texts, mainly chosen from contemporary seurces, with theinclusion bf afew piecss
of classical literary writing, are selections in the original; though some textsare adapted atid abridged.
Many subject areas are covered, for example, fiction, biography; history, English languég¢, poprifar
sc_iencé, education and music; Other authenti¢ materials.ase in the form of advertisemenits, didgrams
and maps, comic strips, etc. These are meant for scanning as well as ¢omprehiension. © The writing
section is devised systematically with equal stress laid on précis writing, Basi¢ writing téchhi¢ues,
paragraph/composition writing, and letter writing. -/, For further training'in Ksténihg and speaking
skills, there are various kinds of listening comprehension materials-and-oralb-exercises. ‘As the
reading and listening comprehension, and other materials are adopted:from both ‘Btitish-4nd Ameri-
_éan sources, there is obviously some degree of inconsistency in spelling, in language ‘usage and
use. For the sake of authenticity, no deliberate attempt is made to achieve consisténcy. ‘- Aftér
completing Levels 3 and 4, the students are:expected to have a ‘firm grasp of ‘the fundamentals of
the English language and to be able to commumchte in Englisk with’ case ina range of gencral
topic areas. L ' o’ s a

. This TEACHER’S BOOK is mmnly mtended as an aid for you. It provides various suggéé-
nons for classropm teaching.  The suggestions need not be followed rigidly, but may bé used or
modlﬁeq at your discretion to suit the students’ needs. - You aro réqucsted to go over’ carefully
the PREFACE and TO THE STUDENT section in'SB before you usé the TEACHER'S' BOOK.

Each unit of A New English Course, Level 4, TEACHER’S BOOK consists of: -~ L
..., TEXT 1.-- For the, texts:in this section, reading strategiés such-as predicting and anticipating
the content of the'text, skimming for the main idea(s), guessing the mednidg of words and phrases
from the context of the text are practised. Apart: from: providing practice for thése strategics,
the texts are treated intemsively ip imore oy less the same way-as” is tmdmonall& doné Each text
48 dealt: with under the following headings .in TB: . Loeenlig e : '

Pre-readu;g "Questions. When a person:reads abook, a newspaper or: magazine drficle, an
advertisement, or indeed anything else, he generally reads with a purpose, eg,’té get some informa-
" tion, to be amused, or just to kill time. ~And when he reads or his owrr.infiative, héiusually reads
with active interest. When the students are required to read a‘text"from an English’ cotrsebook,
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we presume that they also read with a purpose, ie, to fulfil an obligation, to be prepared for a test,
to improve their English, or to get some information. If the purpose is mainly to fulfil an obliga-
tion or to prepare for a test, the students may not read as actively or with the same motivation.
As a result, instead of being an enjdyment, reating can just be a bore. In order to help students
to read actively and with motivation, some questions are asked of them and expected from them
bcforc~feading,» In answering or asking these questions, the students are actually going through
a process of predicting or anticipating.. They are led to think actively, to realize what they know
and what they do not know, to want to find out about the unknown, and to look forward to answers
to their questions. Thus their curiosity is aroused, their minds are activated, their interest is main-
tained; and they can grasp the: main ideas and the details more easily.” Moreover, the process
of. predicting and- anticipating not only'helps. the unmotivated or the Iéss motivated, it is also a
reading skill for.readers in general. After-having read the text, the students can check back to
sce how- successfully they have predicted ot anticipated. - This- veheckmg back may help thcm
predict and- anticipate moye effectively as. they read further. &

It is advisable to set a time limit of not more than two or three minutes for pre-readxngacttv-
ities.  If the students do the reading on their own.before class, try tOJpersuadc them to follow
closely the directions. for reading. e :

In this section in SB, various kinds of pre-reading activities are devised; suggested answers,
and sometimes necessary-explanations, are provided in TB.

The_Main Idea(s). Very often the: students read ‘writings in English slowly and laboriously,
stopping at every new word or expression and trying to find it in the dictionary. - This way they
may end up with bits and pieces of information here and there, but usually they are liable to miss
the main idea(s).. It is time to train the students to begin their reading of an English text by going
over it rapidly without wornying too much about new words and expressions and to try instead
to get the main idea(s). They have to be told that with their present knowledge of English, they
should be able to make out the meaning of the whole text by just looking at the ‘words and expres-
sions they know and by guessing any unfamiliar ones from the context. The advantages of getting
the main ,idéa(s) first are mainly: 1. they will have a clear idea of the theme ‘of the text, 2. they
will be able to relate the part to the whole, and 3. they will read the text with interest. The students
should also be told to-find:the main idea.in the topic sentence of each paragraph. A topic seatence
generally sums up the main, idea and often occurs at the beginning or at the end of a paragraph.
“This process of leoking up.she main idea(s) is termed: ‘skimming’, When this skill:is acqmred the
students will benefit from it in their further studies and research. :

A time limit should be set for the process of looking for the main idea(s). ' This may vary with
different levels of reading proficiency on the part of the students. ' Fer a group of students of average
rgading proficiency, a seading speed between: 180 and 220 words per’ minute might be recommended
at the beginning stage. _ As time goes on, the students should be given less time for the same amount
of reading. If-the students do the reading on their own before class, try to persuade them to follow '
closely the directions for reading. + oo ' ‘ Tt
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1 In.this section in; I'B, suggested ADswers 10 the questions jn SB and, mcessa;ycmlagxatmnam
gwenforeachtext., e e HT g e CoE ast e
Vocabulary. The tyo typ@; of lexical.exercises given in:SB require active thmkmg and ingden
pendent work from the.students,; As words meaa little without-gontexs,we have tried:to.epsure

“that words, are:not learned jn- lSOJg,glon but in context, - Suggested answers to the oral vacabulary

exercises, are provided:in, TB. R TTITT, g et g s, et
- Questions., This section corrcsponds’to the same, semon in §B and aaswers for nefcrcnaem
the questions are provided. The questions, whether True/False, multiple choice; or open-enileds
are to. be well prepared bsfore class and done.qrally. in: ¢lass.. Try. ta.discourage the students as
much as possible from committing to memory the answers they hawe prepared and fromsrefetring
to their Writtgp nqtes:or.{9-the coursebook itself when they dojthe oral work in/class. . Help them
to form the habijts of thinking in,English, and, ¢xpressing their ideas in English spontancously.This
requires your patience and insistence, and the students’ painstgking efforts. and, persistence,. -
. Teaching Roints for.Reference. In this section, a numbes of language-points with some'potes
and.illustrative examples are provided for, your reforence and are to, be ysed at your discretion.
. TEXTIL Thetextsin this section vary a greatsleal in length and in degree of difficulty. They
are not meant for intensive study.. They supply, in most cases, the students with additionalinformas
tion on the topics dealt with in TEXT I texts, helping them to enlarge their vocabulary, and widen
the scope of their knowledge. Written comprehension questions are provided in WB and oral
comprehension questions in TB. The texts can be exploited more fully if desired.
LISTENING COMPREHENSION. Listening comprehension materials are mainly pas-
sages of various types. The tapescripts for the listening comprehension materials are given in
TB, and Written comprehension exercises in WB. It is suggested that the written exercises in WB
should be done by the students immediately after the listening and followed by the teacher’s oral -
questions in the classroom. The purpose of the latter is to help the students to solve their pro-
blems in listening and to improve their listening skill.
ORAL WORK. In addition to the oral exercises set for TEXT I, TEXT II, and GUIDED

. WRITING, oral work in this section is intended to help to develop the students’ communicative

abilities. The oral activities devised here are largely related to TEXT I and/or TEXTIL. The aim
is to train the students’ speaking skills as well as to reinforce what they have already learned in
each unit. There are two types of oral exercises.

Role-play. This is a form of exercise familiar to those who have used Levels IB and 2. In
SB, only a brief situation is introduced, and some expressions relevant to specific language functions
are supplied in each unit. Suggested role cards appear in TB. These role cards are to be prepared
before class and distributed to the students in class. Give adequate guidance to the students while
they are doing pair work. * After pair work, let some students act out their dialogues in front of
the whole class.

Interaction Activities. Most activities in this section are challenging and require of the students
imagination, creativity, initiative and spontaneity. The students should be encouraged to speak
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their minds without reserve or restraint. ‘Some‘“suggestions in relation to'the content of tle In-
teraction Activities are given in TB, but they are by no means adequate. You are expected to
foiesee the' students’ limitations and make full preparations before class. ’

.+ GUIDED WRITING.-' This section is intended to help to further improve thé ‘students”
writing skill.- A good deal of guidance can be found at the begiining of* Level 3, but, little by
little, control is reduced to the minimum towards the end of Level 4." In TB-answers for reférence
are.not provided’ for everyutem that appears in SB: The GUIDED WRITING section consists
of the following: |- o R -

Basic Writing Techniques.:* Answers to the oral exercises set in the same seotlon in $ome unifs
in SB are provided for your reference. . S ' ' ’
Composition Writing. - An otutline for the composition set in SB'is provided for your reference.
" Letter Writing. As there is an éxample of a letter provided in each unit and as there is no
uniform way of ‘writing a létter, no more examples are supplied in TB. i
" To sum up, for Tievel 3 and Level 4, the selection of the texts is careful; with due'attention
paid to both langhage-and content; and exeteises dre’ample and varied, aiming at- 1) developing
steadily the four skills, 2y helping the studentsfo’achieve both fluency and accuracy: and 3) enabling
the students to comprebcnd subtleties of the’ lauguage and to commumcate t‘alrly sophlsticated
ideas;. - L ‘ ’ ' o
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| Unit 1
TEXT I

This Year It’s Going to be Differént o e

Pre-reading Questions

When a person makes New Year’s resolutions; ke makes up his mind to do or not+to do certain
things in the coming year. Of course, différent people make differént*New ' Year’s resolutions.
For example, a student may decide to work harder at’his studies and not go to the cinema so often;
a teacher may decide to improve his/her teaching; a heavy smoker may deé¢iddto stop smoking alto~
gether.  Some people may be able to-carry out their New Year’s resolutions, but some may not.
For most people, it’s often easier to make New Year’s resolutions than to carry them out.

It is suggested that the students should first guess without beinig’ given amy part of the story.

1

“The Main Idea

The statement that best sums up the main'idea is (3): ‘The wiitér carried out his New Year’s

resolutions faithfully to improve himself, but the resuits all went coatrary to his expectations.’
) ) . -~ - i F 2RES

Yocabulary , : ¥
A. Guessing the meanings of words and phrases -
l.e 2. g 3.1 4. a 5. 6. b

7.¢ ' 8.k 9.1 "10.d 1.f  12.h
B. Looking up words in a dictionary N S

1. a person or thing that causes a fecling of pleasure and respect
walk on one’s toes with the rest of one’s feet off ground ~ * < "
acting immediately from natural feelings
an expression of praise, admiratibn or respect
the part of a clock or a watch ‘which controls the moving parts insidé
in a friendly way, good-humouredly oo
cut (wood or stone) into a spécial shape
. cut (wood) to a smaller size by taking off small thin pieces
great and noisy confusion or extitemént -
thoughitful as far as the feclings or needs of others are concerned

O 0. AU A WD

__
e

. speak in an angry, bad-tempered way
stretch out oneself or one’s limbs in a lying or sitting position

e
[ I



1.2

Questions
Multiple choice questions
1. A 2. C 3. A 4. D
5. A 6. C 7. D 8. A
9. C 10. B 11. A 12. C e

Teaching Points for Reference
1. A brief summary of the ways to express. futygity . .. , .
1) The neutral future is formed by using the auxiliaries will{shall and infinitive.
Examples: ‘
Tomorrow will be his Sunday.. (Unit 3, Level 3)
. It will also help if he can drive. (Unit 5, Level 3)
Is it possible. to make an atomic engine that will be really safe in every circumstance 7
© (Unit 6, Level 3) )
. 2) The consttuctlon to be going to is used to express mtentxon. ‘L
Examples: . ...
This year it is gomg to be dxﬁ'erent
I know what the kids are going to do.
Note: This construction cannot be used for neutral futurity, which does not depend -6r
- any person’s will or inten;ioxi-~ For. example, both the following sentgnces are wrong.
. *Tomorrow is. going to be his Sunday. , .
*If you go to the USA, you are going to come across the remarkable almost legendaryf
hospitality of the American of the West. ’
3) The construction be to do is used to express arrangement or command,
Examples: . :
Now let all men know that crops are to be pIanted as usual. (Unit 11, Level 3)
Shaka ordered: ‘All women who are found with child are to be put to death with theic
husbands.’ D
4) The construction be about to is used to express near future. .

Examples: Co
Roy and Sammy were about to perform op¢p-heart surgery on Mrs. Robmson with a
scout kmife, = Roy and Sammy were just going to do an open-heart operation on

Mrs. Robmson thh a scout knife. )
She was about to tell us the truth when you. entered the bmldmg
2. The use of over in the text v .
1) Itiptoed over and kissed her on the back of the neck.
over adv: across a distance or open space, either towards or away. from someone/something,

More examples:
We asked Kate’s two sailor friends over to help us gain our pomt mdxrcctly.



1.3
. Go over to your Grandmother, my dear. She’s beckoning to you.
2) ‘What did you do over the holidays 7’ (
over prep: during, in the course of (a period or an event)
More examples:
She likes to listen to some light music over the weekend.
Paul has become more mature over the years. _
3) To ease the situation, I picked up her brand-new sweater fro“m‘ the floor and put it over &
chair. |
over prep: resting on top of and covering partly or completely
More example: ‘
John was so tired that he vt;és found sprawling on the floor asleep with his dripping
raincoat over a sofa. ‘ ' , . o
4) Tuake over one of your wife’s chores, she’ll fove yoti for, it.
take over: take charge of ’
More examples:
The firm became more and more prosperous after the son fook it over.
We expect Mr Johnson will take over our class ‘when Mr Shaw retxres.
. Don’t ever snéak up on me like that again.
sneak up on: creep up on, come near quletly and unnoticed
More examples:
My mother’s hair was turmng grey as age sneaked up on her
_The girls were so absorbed m playmo hide- and-seek that they didn’t notlce darkness
snéaking up on them.
Cf: A grim spectre has crept upon us almost unnotlced (Umt 15 Level 3)
. ‘It wasn’t my idea to stay out until four am.’ ' 1

The phrase one’s idea to do something is used to express what one wishes to do. '

More example:
It was not my idea’to ﬂatter them. What I wanted was only to seek truth from facts.

5. Instead, I got a pencil and drew a skerch of the escapement mechanism. '

draw : make a picture with a pen, pencil or chalk
draw a sketch: make a rough picture (drawing, diagram) with a pcncxl
More examples:
Fancy him drawmg so well at the age of five.
She cherished the sketch of the roarmg sea not because it was drawn by a famons artxst but

-

because it brought back some fond memories. N
Cf: By now the kids were in the room, drawn by the commotxon M
be drawn by the commotion = bé attracted by the norsy confusron '

Here, draw = attract



6.

7.

8

9. .

10.

1.4

More exampies: ‘
The Japanese film The Happy Hondkerclxief which tells of the unusual faithfuiness between
2 miner and his wife drew large audiences when it was on.
China’s first 24-hour Fast Food Centre in " Guangzhou, whrch is operated on a self-service
basis, selling noodles and rice as well as sandwrches, desserts and other western-style
snacks, has drawn a lot of customers from far and wide.

‘Then how come it doesn t ‘7’ he asked = “Then why doesn’t xt run "’ he asked...

kow comte: how does/drd 1t happen (that) or why. Thisis mformally used

More examples: ’
How come many vegetables, such as tomatoes cucumbers and green peppers are still im.
good supply these days desprte the recent downpour ?
‘How come more than 16, 000 foreign visitors went to Harbin last wmter r
‘Because last year it began its annual xce_festlval and many overseas tourists wanted to see

¢

the famous ice sculptures.’
She was in her pajamas. = She was wearing her pajamas.

o

in: wearing
More examples , .
Jimmy Wells, the polrceman in uniform, thh hrs stalwart form and slrght swagger made
a fine picture of a guardian of the peace.
Now the fashion is for glrls to be dressed m pure silk in summer and m expensive fur
coats in winter.
Iplayed Jacks wrth Gretchen, but she saxd 1 drdn’t do it nght
racks a game played with a set of small obJects that are tossed m the air and gathered in
various ways between bounces #ﬂ;a‘iﬁ‘f‘ 7&‘
.. trying to estabhsh some kmd of rapport ]
rapport [12'p: / (French) close agrecment and understandmg, sxgn of a good relatnonshxp
More examples:
Emperor Titus was always in rapport with his people beeause of his openness srncerrty
and high sense of responsrblhty ‘
Our state leaders often visit vanous eountrres of the world in order to develop some kmd

A

of rapport with them.
Maggie always dreads taking down the Christmas tree sol thought ¥d do it for her _
1) dread: the opposite of ‘look forward to’, Dread is followed by an -ing partlcrple.
More examples:
' Small chrldren usually dread paying a visit to the dennst.
It is also correct to say:
Samll children usually dread a visit to the dentrst
Small children usually dread that they will be taken to the dentlst.
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2) take down the Christmas tree = take down the tinsel, coloured lights, etc, from the Christ-
mas tree, and remove the tree itself
The antonym for take down is put up.
More examples:
It often takes. a long time to fake down a Christmas tree.
When they went camping last summer, they had a good time. Every evening they
put up their tent and the following morning they rook it down.
I was about two-thirds done when Maggie came in = I had finished about two-thirds of the
work ...
done: finished .
Two-thirds serves as an adverbial modifying done.

More examples: _ .
His new novel is about two-fifths thicker than his previous one.

At the end of last year the construction project was already fowr-fifths finished.

TEXT 11

¢

My Financial Career

Questions

1.
2.
3.

Why do you think the hero of the story gets ‘rattled’ when he goes into a bank ?

What made the manager of the bank take the man for a detective ?

How did the manager react when he heard it was such a small sum of money that was going
to be deposited in his bank ? :

What was the clerk’s reaction to the man’s eccentric behaviour ?

5. What did the man do with his money after this experience ?

Was it the first time or the Iast time the man went t6 a bank ?

LISTENING COMPREHENSION'

‘On the Doorstep

Salesman: Good morning. I’'m doing a survey for the Department of Health and Social

Security and I'd like to ask you a few questions if I may.

Mrs O’Leary: I suppose that’ll be. OK. A-as long as you don’t ask anything too personal.
Saiesman: Ah, you needn’t worry ... Well, let’s start. Er, the first question is ... what is your

full name ? .

Mrs O’Leary:  Phyllis Louisa O’Leary. ,
Salesman: M’hm. And your age, Mrs O’Leary ?



