FOREIGN LANGUAGE TEACHING

x4k AL+ A 2 z2% A B4E

MEHF =

EEHR

m'...‘..nu oou....‘.. '..‘..'uu nn".'..' '.....'m
sessesescect®P @O0 209 GOsccccscsssse i *0@ Dooccoe 0@ @Goe 299 @0eco
ee®e* il S ot *0e®e** *oe®e* B 2 el




IMEH S IE SR

* & BEA

LA

4RI A



EBERRE (CIP)BE
SMEBESEEWR /WA X% . — Ll ERET ¥ B, 2002.5
ISBN 7 - 5628 - 1263 - 2

T.4h. .

H.m... II.OMEH¥-XEQIBE¥-XE N .H-53

of B R A B B 1E CIP BB T (2002) 85 034971 §

SMEHF SEETR
¥ & BLA
RlEm £ OB OMOH

HER T
# u
B
&
g #
B R
F =X
B 3%
=

LRI T RKF

FigmiERm 130 5 BRELLRED 200237
(021)64252717 £ H 64250090

www. hdlgpress. com.cn

FERIE LB R TR

R AEEER BR A

787 %1092 1/16 KK xO200245 A% 1R
12.75 Ep & 20ESAFELIR

341 T

ISBN 7-5628-1263—-2/H-303 £t 30.00 5T




i

B

hEHEEBEERRIRE—ARERERERELRARN — G %
BXERETRENBERS ANAEBETLHANBAF L T A EE XA
B EREER SRR EBEER T X ARG S T AT AR, AT
FAEXFRAKRR T RELFRIERES EEFEHAR.

MERELH S XAARELNAEL R ARAERFNERC RO LA
LB ERERAWER TR ERERRNA L NA. P EABHERR
MR HEENAAURERAENAENRE TEGEHNER, " A4 F
BT THAETURETHER LA AN CRRA BB S HLER T BN
RELHE, UHFRARENS S,

ARXEANAEU NI EREDE A RBAERETHERBT — B
FEA XAHFARGTN, RNFLHEARERS WAERA L I AZ — 3
BERF WFLRI AR XEN B RRAREARANEET 52k, 4 &
KABRERE RERERENARRARAEA

EREHFARRA KX LR FRABEARERENHTEFECH
R 5 |

B &
2002 % 5 A



H =X

BEFWR
AT DB IR A BB e emee e e e e TR (1)
Pragmatics in the World of International Business Agreement e B EEEE (4)
Committing Errors— An Essential Stage in English Learning  «t+orereeeeeerreeeeeennesenenns TR (7)
On Implied Negative Ways in English Language $ﬂﬁ (12)
How Is Culture Defined—A Companson of Psychologlcal and Anthropologlcal Definitions
s ﬁéﬁl%’— (16)
%Tﬂﬁﬂfﬁﬁ (ﬂg“ﬁ%lgulg)agﬁgrf ?Hﬁlilﬁ (22)

EBESXXAL
Viewing Culture in Pexspective of Discourse Analysis ggg@?% (25)
Companson of Compact and diffusive in English and Chinese Languages  :=+:=+wce- - ZERE (31)
A Comparison Of Associative Meanmgs Between Enghsh Words And Chinese Words In Poetxy
Language Learning and Cultural Backgrounds — sseesessereeororreemiiinnnie e ;gggm (39)
Cross-cultural Awareness - B (42)
Cultures in Advertisements . - ¥ (46)
XF A Wj@h ARG LA e reeer e e FHEEAR (52)
SMERFEIREXR

1. BFEHEEHR
The Social Functions of Code-switching in the English Language Classroom eeeeeeee BUBKHER (55)

Major Factors Contributing to Successful Foreign language Learning - EBF BR (59)
KEREHEEOARIER e e ZEME R (62)
Exﬁxlgﬁéqnﬁmﬂgﬂj\yka%mggﬁ et e e BRARBK (64)
Importance of Culture in English Teaching seeneenseee ZERERE SKBH (66)
2. BBHRR
SMEHMFRE LR EZT - A (7))
Communicative Approach and it’s Implication in ELT China - IFEE OKE (74)
KEHBEHEFEBBTEARNER - BEXE ()
Develop The College Enghsh Ma]or s Communicative Competence by Group Work [earmng
The Quest for Student-Centerdness at A College . 5‘&% (82)
Adapnng and Creating Interactive Techniques in the Oral Teaching roceremrrmeoremmseeerees F 5 (85)
ESFA ﬁﬁ&g]ﬂﬂ%*% &'—‘%FPE}‘JL_FE e eretee e en e e eee e BRED (89)
Initiating Interaction in EFL Classrooms - & OBITH (95)

-1 -



3. REHE
R E R EEEIMERZHESTNNE A C BT BhEE (98)
RIIELIBE V24 5 R e “mmmmmmmmmmmm”“m.%¢g“m)
4. BLEHE
ﬁﬂ %ﬁ%%%%m %ﬁﬁﬁﬁ@ﬁg Y‘Jﬂl%f (106)
5. W h#E
kgﬁ%lg%ﬁ}gﬁggfgﬁﬁg&m%ﬁ& et e e JRER (108)
uﬁﬁﬁﬁg;ﬂ;lﬁ—*—;ﬁgﬁﬁ B PN -3 o8 < G § § D)

On How to Develop the Advantages of Adult Students in the Teaching of Llstemng Comprehension

” - EEBH (115)
6. %l"?
ﬁ OEHEPEBEEFBERETER ceerer s e eeeee FEEEAE (119)
7. WL
t%%inﬁ][ﬁ% R P TR TR I - I @ VA )
8. lp m?ﬂuﬁt
A discussion on the Construction of Writing Section in CET Band 4 from 1995 ~ 2000
9. J*‘ﬁ( W?ﬁ%
KB ARIE R RIS A RIE S TBREE N e e e TS E (132)
BEFELEXR
?‘9%761?1&45 ?ﬂfﬂﬁﬂg%)‘iﬁi% 5&%@%&@%%&%*%5@% sevnenees e e SERIE (135)
ﬁa%*ﬁﬁjﬁﬁﬁﬁ&%tb&lﬁﬂé tt&yi} Eﬂ:{iﬁ: (142)
R ARETEEN—LULES e E2R BAEAE (145)
BiR g RBEEAEEM e R A A B (147)
BB HOE T ERHEGE oo B E2H] (149)
5 HBITEN
(21 ﬁéﬂj(%’éﬁ%»ﬂﬁ%ﬂﬁ fﬁﬁf (151)
XL
John Keats And His “Ode On A Grecian Um” . ﬁﬁ%f{ (153)
R EES—RRERFHFRKIES rere e BEEBEE (156)
R B A 8 LB T IS CE AN oo BGIERE (159
Walt Whitman and His Poem Out of the Cradle Endlessly Rockmg e JURLEE (161)
FREH A, R R B E e . e e e BEHAAE (164)
“JE&H BN AR %{ﬁiﬁé?&ﬂdxﬁiﬁ%? e ereeee e aenrn bt eenrerereeeerennensee s BRAK (168)
- AR (178)
- BE/PIE (180)

Interpreting Henry Lawson

On “Fact Philosophy” in Hard Times
Hemingway's Attitude Towards War ( A Farewell to AIS) orerrereee e see e etes
An Analysis of Tess’ s Tragedy
Duality in D. H. Lawrence’s Theme - WHE (184)
WY, B EDRZRNE - REREE HR (187)

HREBR-BERSFA- %ﬁTE%@X%—"ELFﬁWEEX R { E1 G 1))
- FEE (192)

Liflong Struggle for Independence of Chatlotte Bronte’s Jane Eyre ARAARALELARA

Moby-Dick, A Classical as well as Popular Image



M
1l
4l
=
=t

&
| EEFRR

| i

A ERMEN RS Z8EE

7B
(LFpe A FErstiER)

W OE AXAFTEESPUENREZBUEARAEFEN TR FENEBASEXRXRANARIL R
THEMEARSZBENEXNERURKE NEFHEW,

XA BB (fuzziness)

AMEELRERESH, IERARESH
BEFEERABHO.SRAE REXLFAB,
RERFIENFIERUELERERENNRE
heE , AP B LAXKFEN, AHERHYELE
WMo Blin, EHL —PAKKHEN, REEHH
BOKME, PSS, BR WREREE,R
EANEABREERRA, TRERKTAWA
EWNESERE, BEPANBRERTH
BELEE MM, BERERTARDRAEREM
EERHRXEEBREA, NP RBBENKE X
W, M®E L BE - TAEANH WEE
EERLEUNEEHADR-TFTABAER,
EEARAERALERENREINELS L7
E—ERERE., B TXHEREERTRKNES
hHEARRMERAGHEMERER, Blx FHE
HESHENEMEINARE, THSER
I, i, — A PEBETATRERIEBHE
— AL TN, %48 “My mother is an actress”
BiERIER,EXBUEKLE RIBEE—T
LERA", HE . XBERN K" FRERMW, KB
] actress AT R ,ﬁﬁﬂiﬁ"‘ﬂguﬁﬁ"—‘ﬁ]ﬂ
HH L RN,

—  LHARESTRSZRUAR

HRIBEENASEERRHETTHRR
—HAR BEERHATERFEEIER
(ANEYPZAMXFHXRERBENMES
HESBRa &N, RS FTRAXRKRAFE

4G B8 1 (llogicality) 8 X (ambiguity)

47 i& (unmarked )

XMESEEXRAMIYZEKES M RER
TXMXE,

1.ERXFENEBIR BEFHTEXHNHE
£ AXPHEIEN—HRE A AEEEEE
NEBHZTE—H., W KHE"ETTH"EUT
FAERE AR LB mB 6ttt 1 KKHE
JIGFABA",“ L FiEiA 6 th 1 KM 4 M
BA”, B4h,“RBE ELBZRIHAEV#E LEIE
T'HERLHFLRE R LEZARAETHE
FEET. XEN R EBZEMEEKLE
ZHTHELHR, EEPHNERLZETE
HERFXMAR, W

There aren’ t no trains now. ( = There aren’t
trains now.)

They don’ t seem hardly able to help it. ( =
They seem hardly able to understand it.)

RE-THENIR E—-TAEMZE,
AT R R A 2 1t 2 R A 3 R (AL E A AR
Ao "W, TAEE EYE, X BN
B AX. BY— P AMAEERRKE, FXR
B SRR R AR R HM.

PHARMBMKIBEHEAFE BROE
B9 1t o BT B B S A R 77 7E X RL K R M E W EIE
TEGRTFIHEATX AN XRNETHH
KB R . FiE P child F children HEBRBSE
WM ERE, MXHXRENEERREA
CRER, MBERMBAET T, TIEARITNA
HEHBRE I B TERESIET. B



-2 - SMEHESEEHR

moRER YRR Gk, FEEE,EE 1910,
FE YN SMET XL T RN W E R
KEAMPEEX N BHEN, MALFEHH
CRKRT—EREA YRGS H i,
HEZXHWUINEEEENH . 28+ cousin”
HETREERL. NEPFERHEANERA R
BREN B BRBREEXPRE
uncle — AR IEFR, IERH T X fF i1 2% 45 BT 18 B
PR A ATT AR X S 5% 1% one of her uncles B8
BRI,
3.EGERMHMERMERMASEEHN
R EBEEPHFERBENESERBESNREIL,
MBEHRBER(BK) BN,
“RTERT RIS EE, RERTIEEREYN
WA LIAR RS BEMRK A, RS EE
EFERRHMEAATRABESNIARILHE
(unmarked) 8 i, B 40, old 7] LA #5 young, H
M, EE T LIS HE — B IL R B A “How old is
he/she?” s IBEEHFRARMNIMENRMUZE, B
WEBNUMRTAWEERLER N, BEH
el MEGERMNARAIN L ERELTEE
K.BEFEANEE., B&EFBRELHERNE
BUAR"D, XHEBNARFEBHFLEERE
AMEBREMEX, THEMELCH -ENR
ATHEFERE . AT LA iR “ How old is he?” 3 ¥T WF
—NBILMAEH, 7T LA “How tall is he?” 3 i 1)
—PMENFAREE,FTLAE “How heavy is it?”
RITWM— I RENYENOESR,; TLLHE “How
wide is t?" R TR—FRENERNEE, F%,
BR,BIAEEH “How fat is he?” K [a] — &
AMBEERE , LA BE B “How rich is he?” 34T
FEANRERE. XHATHREHBRIES
5REHBEMX RN —FEI,

4 EREBEFRFEANAGEZRBARRE
NEHHE FIBEYHTHFERMEXRA,A
TAXPH— I REBHERA -1, REREEH
RAREREP—-—ITFYHRILEERRA T,
X EE Y A 1R 2% BR 42 1 (metonymy) o A 333
HRAERF AL AR, W B a8 A",
“MEEE, AR XBERT —ERENENY
W, —MIEAEENBRE-TFTHHE
IT"RAT, MR R 2", “ Ak A (wooden
head)” B AT AR AL, “BEAREMAL
A" “BEa"Rea MABHIERA,“H
SE'RE M AR HITUARK(FRESE).
WEREFMABRFRM™4EKNREBH X RN

AAH B S, X R A M BT PR AR R BB
SREFHFEN - HEME, KRR
FA “iron gind”, BRI A, M EABIE
Jiron cock” RE B A B H B B K, B U (dis-
cus) " A HIERMB B, " | H (roasted broad
bean)” B - R IE i) B tE 118 & , “ W (sago cy-
cas) " HMEBAAENES EXEHEYHRHY
EREMNZBEYNGE TR AERAER, B
BB “ gk IF 77 1% B “ the iron tree in blossom 1"
THMAERALAAT

. ENnEES X

RINETHABENEY S - RBERE
HALBEX WA HmE iIERANESERS
BERBNWEXABTHXAZNER %, BEFH
ATREREN K, BEMEXRANE N EHH
HREFEARBUN. MEXASAERHE
B

L BHEX, BN ER EFEIXEY
BERANAELSEELRAAR EZEHER
HEMKESHH, BERERGSHEFEN
BEXRWAHM, 0 “Her Lig eyes deeply impressed
me”o WATFH eyes B E X, B eye HWE R
ARER KR F“1U" AR — M4 B UR THEB M
B, BEEFREXENREBREHTN, B
RWHRBE. X :adut — B RN, BEM
FHH, BB XAFTAENELARRBRA? &
(ERE+AY, tASAM -+ 525 A
M, adult film, adult bookstore 34 £ £t ¢ # #] 19 15
BERX, BEL, EMNHEEEHEMXABEY,
AHEESHEAEATNEE N EHESHA
WHAENBE 28 REFNERC,

2. BMEMEA EHNER X NE
F . EXEREESRENEEEESAELYEN
BHRRBEM, A, REFERHERN, MK
ENEEEEREENN,. LANHERE—T
HARHF,. BUNBEARERABIEE
BUTHAUBRENEBLNWARER ER
RIEFELRN, TUVEFTRESH—"FHHEIE
PHRBRERBUMN . AHAERENGFEEN
BEHHREN®, 0. "~ AR "—H
L7 “—Bgh” “—ROEEF)ILRART,
“—ROEEF) MBRASE". -k EK".—H
=R BT C-HERE
HaBAwAEaF R URE, m " IRXFR.
“EHGELEE)BRIL, —B¥L” . “—H¥s



EEEWR -3 -

L —BEEL CHEFWE—R".B T
R” “t&BEFTHA” “Z=ZFH" "=/ RK
.2 IEERE"S, B UEHNZBRILT
FERETRIBEMNARL MRAHLE
S BEIHEYANHRELAY, IHEFER
e mERHE RN EAREPRARER
T#FE, W :a minute, a moment, a moment or two,
half — 8 7£ LA T i8] 40 7 #) FI 3% : That ' s a book and
a half (BB By — EIJEH W E M ), half under (75
B%),by half (K 3H), half back (B ). B hun-
dred A B B A AR Bt B X #1H % : a hundred
and one (1R %, K &), :in a hundred and one
ways (F 7 H it H#1), reply to somebody’s a hundred
and one questions ([EI%Z& 3 A4 Z R ) ;a hundred
percent (%t&‘ﬂ@,{@)ﬁﬂ@)o

3. NAESHERMNXFAEY BEFEAEN
REEZRARBEENEEEXALEEAR, A
BRERKMWREBEZREY, AHYOERYE.
FHEMRAKNERMITUEMX —HFRAOATEY

FlF. HKiFH universe (FH ) M EH FHAE K
5,1 the Galaxy (4B 7] & ) H1E K5 ; the solar sys-
tem( KFIR)HXAKE ;ERKART , RMRZ
HFERNTEEFRHEKRES .M : Mercury (7K
B).Venus (& B ) Mars (‘K ) . Jupiter (K £ ).
Satumn(+ £) .Uranus( X F £ ) . Neptune (¥ £ £ )
MPu(REE)MEFHHBERE , REX—
ARBFEXRERAHY, BEREX AN KK
RORUBRENHEN, A - ENHEELE.

=, &gt

BB A B AR B AR
BHMEFEANBEHMEUREASELNZ
B XARGEME, Eh T B —AxSH
EAREMM, UL - TR U RFEM6]H
HEHRE - HRERABELFINT -&AH
EHEEMESTH R, AREREEN TR
BEEHBBENEGEE B, EREBEHER

$ * X W

[1] PEHLBERBEEHRFAARREBE . ARIGHAR. L. FHEDHIH,1988:896.1221.

[2] Jack C. Richards, John Platt, Heidi Platt. Longman Dictionary of Language Teaching and Applied Linguistics (S % |
BN ) . JL I SME B S BRIT H ARAL , 1995:468.

(3] A& EMIEF¥. L. RESMBEH T HRAL, 1999:15.

[4] LR EE AR IEROUERMYA . WAL . S SMEBESHI AL, 1997:1230.

[5] #icip. /il LR SMEHF SPR LR, 1995:213.

(6] BARTF. BMEHRELF R —REKTFEEMIBET¥) . L5 SMHEH¥ SH5.2000;1:74~75.



c 4 SMEBESEER

Pragmatics in the World of International Business Agreement

CE AR
(R Tk KFSNER)

Abstract: This paper attempts to integrate pragmatics with international business, and observe how speakers use the sen-
tences of a language to effect successful communication in the field, it also hopes tc contribute to integration of

linguistics and international business.
Keywords Pragmatics Illocutionary speech act
Introduction

In 1915, Saussure published his Course in Gen-
eral Linguistics, which symbolizes the beginning of
Modern Linguistic studies. Since then, remarkable
progress has been made in the field of modern linguis-
tics. The scholars from different countries have made
arduous efforts in the study of languages from different
perspectives, at different levels, and in different
methods, and have contributed a large amount of lin-
guistic literature. With further exploration on language
study, linguistics tends to be integrated with other
subjects, such as Psychology, sociology and phileso-
phy, therefore, linguistics has involved into a cross-
discipline and frontier science. This paper, integrating
John Searle’ s classification of illocutionary speech with
business agreement, intends to prove the interiwined
and complementary relationship between linguistics
and international business, in other words, it focuses
on how pragmatics makes itself felt in international
business.

John Searle ’ s classification of illocutionary
speech acts and the applications in the field of Intera-
tional business

John Searle, the prominent linguist, makes great
contribution to the development of pragmatics by his
classification of five general types of illocutionary
speech acts, namely (1) representatives, (2) direc-
tives, (3 ) commissives, (4)expressives, (5) declara-
tions. The international business agreement consists of
two parts, one is the part of technical information, and
the other is that of trade. The five illocutionary speech
acts can be felt in Agreement.

(1) The illocutionary point of the representatives
is to commit the speaker to the something’ s being the

International business agreement

case, to the truth of the expressed proposition. In oth-
er words, when performing an illocutionary act of rep-
resentative, the speaker is making a statement or giv-
ing a description. With a view to forms of writing, the
descriptive form is frequently used in Agreement as is
seen in the part of technical information describing a
process, the size, shape and feature of a machine.
The technical information in Agreement is to explain
the nature of the things. HBased on the theoretical
statements, technical information concerned with A-
greement is presented here A) Raw material formalin
(55wt. % HCHO) is fed to the First-stage Concentrator
to concentrate to 60% ~ 70% . Continuing through the
Polymerizer for stabilizing, concentrated formalin is
supplied to the Second-stage Concentrator to further
concentrate to 80 — 85wt. % .

These concentrators use a vacuum method.

This piece of information, served as speech act,
is to provide process and procedures to be taken for the
purpose of manufacturing of paraformaldehyde.

B) The lathe is used for cutting metal from the
surface of a round work fastened between the two lathe
centers and turning around its axis. In turning the
work, a cutter moves in the direction parallel to the
axis of rotation of the work or at an angle to this axis,
cutting off the metal form the surface of the work. This
movement of the cutter is called the feed. The cutter is
clamped in the tool post which is mounted on the car-
riage . The carriage is the mechanism feeding the cutter
in the needed direction. The lathe hand may feed the
cutter by hand or make it be fed automatically by
means of special gears.

This paragraph tends to describe the parts of a

turning machine. Representative serves as a major part
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in technical information description of Agreement.

(2) Directives are attempts by the speaker to get
the hearer to do something. Inviting, suggesting, re-
questing, advising, warning, threatening, ordering are
all specific instances of this class. According to this
hypothesis, an article in terms of trade in Agreement is
adopted as evidence.

Notwithstanding any other provisions to the con-
trary in this Agreement or in the Appendices hereto, if
licensee shall fail or refuse to perform any of its mate-
rial obligations under this Agreement, Licensor may
give written notice to licensee specifying the particulars
of such failure or refusal, and in the event licensee
shall not have rectified such as failure or refusal with
twenty (20) days after the date of such notice, Licen-
sor may immediately stop providing any of the Techni-
cal Information or other services under this Article,
without accepting any responsibility or incurring any li-
ability therefrom until such default shall be cured to
Licensor’ s satisfaction.

In this article, the licensor issues warning and
threatening signals to the licensee.

(3) Commisives are those illocutionary acts
whose point is to commit the speaker to some future
course of action, i.e. when speaking the speaker puts
himself under obligation. Promising, undertaking,
vowing are the most typical cases. As for this point,
the article of Indemnification and Total liability in A-
greement is the convincing example :

If the Test Run(s) is (are) not fulfilled due to
reasons solely attributable to Licensor, Licensor shall
correct the defeat at Licensor’ s expense, however,
only up to the extent set forth below in this Article and
report the Test Run(s) . If and only when all or any
part of the Test Run (s) is (are ) not successful with-
in three (3) months or six (6) or for any postpone-
ment mutually agreed upon by the parties as the case
may be under Article 9.10. hereof from the (respec-
tive) Date of Start-up due to reasons solely attributable
to licensor, licensor shall indemnify licensee for liqui-
dated damages.

In this aricle, the licensor grants the licensee
the promises and obligations. (4) The illocutionary
point of expressives is to express the psychological
state specified in the prepositional content The speaker

is expressing his feeling or attitudes towards on existing

state of affairs. Here is an example:

Whereas, licensee is desirous of obtaining, and
licensor is willing to grant to licensee, the right and li-
cense to utilize the Technology and the Process(es)
solely for the manufacture, use and sale of the Prod-
ucts.

This article shows the attitudes and willingness to
undertake this project.

(5) The last class “declaration” has the charac-
teristic that the successful performance of an act of this
type brings about the correspondence between the
prepositional content and reality. Based on the state-
ment, here is an article abstracted from Grant of Li-
cense:

Subject to the terms and condition hereof, licen-
sor hereby grants to Licensee a non-exclusive, non-
sublicensable and non-transferable right and license to
use the Technology solely to manufacture the product
(s)at the Plant(s) and to use and sell the Product(s)
throughout the world except Japan.

The prepositional content of an utterance is con-
stituted by what object is being referred to in the utter-
ance and what action is predicted about the object.
The article of Grant of license declares its grant to k-
censee the right to use its technology know-how after
the concemed terms and conditions are fulfilled.

According to the nature of linguistic communica-
tion, we are performing various kinds of acts when we
are speaking, which are the most prominent feature of
business agreement.

Misunderstanding or failure to undertake any of
the articles in Agreement means loss of interest.
Conclusion

The linguistics study tends to permeate into dif-
ferent disciplines and contributes to the study of the
various subjects. During tais process, it is inevitable
to find that language itself is not adequate to explain or
interpret the intentions or ideas of speeches. This is
why linguistics study switches from sentence meaning
to utterance meaning, that is, from semantics to prag-
matics, or from linguistic context to extro-linguistic
context. At this stage, a problem arises as Dai wei-
dong points out: “To understand the two utterances in
each of the two exchanges in each of the exchanges as
forming a coherent, mearingful stretch of language,

we need to make certain inferences based on the
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knowledge assumed to be shared by the two speakers. succeed or not in integration of international business
And these are also the Speaker A has to make in order practice and pragmatics depends on our background
to interpret what Speaker B says as adequate response knowledge.

to what he has said.” To some extent, whether we
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Committing Errors
—An Essential Stage in English Learning

i B
(RAMERFRFIFERFER)

Abstract: A man during his life cannot avoid making mistakes . Some mistakes may even cause great damage to human soci-
ety at large, and as a result, cause lifelong regret for the man himself; while other mistakes are of little conse-
quence and may even help people to be smarter. In the teaching of English, two different opinions exist among
linguists and language teachers on how to treat the errors that students make in taeir studies. Some people insist
that a teacher should correct students’ errors extensively and immediately before they become habits; others em-
phasize that errors are unavoidable in the process of language leaming. Errors do not necessarily mean failure on
the part of the students, on the contrary, they prove that the student who commits errors is using his mind to
think in the target language . Therefore, errors exhibil the students’ learning process to the linguists and teach-
ers. This kind of error is not only a “developmental error” but also a “progressive error” . The errors will be sure

to disappear gradually in the end when students have a good command of the target language .

This paper consists of five parts. The first part is a description of the purpose of writing the paper. The
second part briefly reviews the exposition of some well-known linguists on error. The theories of error analysis by
Corder are mentioned quite a few times. The third part analyzes the causes of error with the help of theories
mentioned in part two and the typical errors that students make in their essays. Part four points out students’ er-
rors are signs of learning and signs of progress in learning the target language. Part five concludes that commit-

ting errors in an essential learning stage in English language learning so language teachers should take positive

attitudes toward errors made by students.
1. Introduction
Although most of the students can pass the college entrance examination after studying English for six or

eight years, they still find themselves not quite confident of using English and they are still quite afraid of com-

mitting errors in oral and written English.

When students write compositions, ill-formed and ungrammatical sentences often appear in their written
English. When they communicate with foreigners, they use inappropriate words in the spoken English. For in-
stance, when students are asked to translate the sentence: #HREE,RREHASTFRBEHE AR SHE.
Many students may do it like this: “There are different people have different attitudes toward failure. " They will
spend a lot of time thinking over how to spell the word “attitude” , and they do not know they can use “idea,
view, opinion” to express the same meaning. They seldom ask themselves: “Is it an acceptable and appropriate

sentence?” Apart from erroneous pattern, there are a lot of lexical problems for Chinese students. The examples

are: Chinese people say “KW7CKET,HBRT VALY RIS AT A " a literal trans-

“big rain”, “big fog”, “marriage photograph” , “marriage gift” “Success world bring

lation of these would be
. However, in English, “big” is never used to modify “F", “%”, “mar-

business men fame and interests”
riage” does not modify “ photograph” or “gift” . “% F|” should be translated into “fame and fortune” . The stu-

dents who make the errors follow their own ways (the first language interference) ir. English writing and speak-

ing, so that errors must occur when two languages totally differ in their expression. Students are always com-

plaining “English is too difficult for me to learn” .
No matter how hard both language teachers and students work, errors occur almost everywhere in the lean-
ing process. The issue of how to look at these errors, therefore, has been troubling everyone who engages in lin-

guistic researching, language teaching and learning.
It is these problems existing in English leamning that provide me with a background for drawing up the pa-
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per—— Committing Errors Is an Essential Learning Stage in English Language Leaming.

2. Review of Literature

My aim in this part is to set up a more detailed theoretical framework to support the rationale of the study.
There are many theories of error analysis that linguists have mentioned. We will only touch on some of them.
Common Features of Error

Corder has pointed out that sentences containing errors would be characterized by systematic deviancy.
While the learner’ s correct sentences do not necessarily give evidence of the rules the learner is using or of the
hypotheses he is testing, his errors suggest the strategies he employs to work out the rules of the new language
and the rules he has developed at given stages of his language development.(FError Analysis, p.125)

Steve, (1969) one of the famous linguists, has quite similar ideas about error and hypothesized that errors
should not be viewed as problems to be overcome, but rather as normal and inevitable features indicating the
strategies that learners use. (Emor Analysis, p.18)

Interlanguage
The concept of interlangauge can be understood as a continuum between the L1 and 12 which all leaners

traverse. At any point along the continuum, the learner’s language is systematic, i.e. rule-governed, and com-
mon to all learners’ any differences being explicable by differences in their learning experience. { An Introduc-

tion to Second Language Acquisition Research, p.60)

Interlanguange

Language 1 Language 2

The above diagram can give us a clear picture of the relationship between interlingual and language 1, lan-
guage 2. At first sight, language one and language two are quite different languages. Actually, the shaded circle
links up both languages and there is naturally some overlap.

Language Transfer

Linguist Lado viewed second language learning as overcoming differences between native language and tar-

get language, as primarily a process whereby ’ habits’ from the native language are systematically replaced by ’

habits’ from the target language. In the leaming situation, leamers use previous linguistic knowledge interacting

with the target language.

Language One and Language Two
One may suppose that the first language leamer has an unlimited number of hypotheses about the nature of

the language he is leamning which must be tested (although strong reasons have been put forward for doubting
this) . The only hypotheses he needs to test are: “Are the systems of the new language the same as, or different
from, the native language I know? And if different, what is the nature of these difference?” The evidence for the
difference is that a large number of emors are related to the systems of the student’s mother tongue.
Intralingual Interference

This is the term given by Richards (1970), referred to items produced by the learner that reflect not the
structure of the mother tongue, but generalizations based on partial exposure to the target language. Like first
language learners, the second language learner tries to derive the rules behind the data to which he has been ex-
posed, and may develop hypotheses that correspond neither to the mother tongue nor target language.

In reviewing the theories about the error, we have come to know how the learner develops his language and



what processes are involved in language learning.

3. Writing Sample

So far the discussion has been concemed with theories on the study of error. No matter whence the source
of errors, committing errors implies progress in learning and supplies information as to the extent of a leaner’s
language competence. This part focuses on data supplied by our university students.

The university students were requested to write short compositions in 30 minutes. The writing sections were
arranged in a classroom on the campus. The students were not allowed to bring dictionaries to the writing class
and they were encouraged to ensure that they used sufficient knowledge of English in their writing. The purpose
of doing so was to explore the most commonly featured errors and real difficulties in their essays.

Sample 1

In this 30 minutes, students were allowed to write a composition entitled “My Ideal Job” in three para-
graphs. The students’ composition should have been based on the following outline: (about 150 words)

a. Why do different people have different views of their ideal jobs?

b. What kind of job is your ideal job? Why?

¢. In order to have an ideal job in the future, what should you do at present?

There are different people have different view of his ideal job. Because has his own interestings and hob-
bies. He likes doing things about the interest and hobby. And the interests and hobbies are different because of
different people. And everyone’s ideal job is relevant with his interest and hobby . So the ideal job are different.

My ideal job is to be a teacher. Because I like children. I like teaching children and living with them.
And I like to see the students to become brighter and brighter. The teaching job also can make me wiser. And
staying with children, I can feel younger and happier. So I want to be a teacher in the future.

In order to have a ideal job in the future, I should study hard at the present. 1 should learn as many as I
can. And I should make the best of the time to grasp the skill of my ideal job. I will must try my best to make
it become true.

In the composition above there are a number of errors that are underlined. Maay errors made by Chinese
students in English writing are article and grammatical errors. Article error is a special headache for most Chi-
nese students, as there is no article feature in their mother tongue. The article errors suggest in this composition
that the leamer has uncertainty and confusion with articles. Language teachers and researchers do not pay much
attention to the error because they think it does not interfere with language learning and communication. In fact,
it is a very serious problem for language learners, especially for us Chinese leamers.

The confusion with the usage of countable and uncountable nouns is another probiem, which really does ex-

ist in Chinese.

Some adverbial clauses ’because -’
from the native language. We have noticed that a great number of student errors could possibly be traced to their

are used instead of main clauses, which look like language transfer

L1. It is the case that language transfer is a significant factor in language learning .
Some ill-formed, misused construction and incorrect verb phrases clearly demonstrate errors of interlan-

guage, language transfer, the first language interference and intralingual interference . It seems the student needs

more practice in correct expression and clarity.

Sample 2

In this composition section, students were allowed 30 minutes to write a compoasitio
. It was suggested that students study the following table carefully and their

n of no less than 100

words “On Change in People’s Diet”
compositions must be based on the information given in the table. Write three paragraphs to:

A. State the changes in people’s diet in the past five years;
B. Give possible reasons for the changes;

C. Draw your own conclusions.
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Students should quote as few figures as possible.
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Year Food 1986 1987 1988 1989 1990
Grain 49 % 47 % 46.5% 45% 45%
Milk 10% 11% 11% 12% 13%
Meat, Fruit 17% 20% 22.5% 23% 21%
Vegetable 24 % 22% 20% 20% 21%
Total 100% 100% 100% 100 % 100%

It can been seen from the table that there are some changes in people’s diet in the past five years from
1986 to 1990. Grain, our main food, the demand of which has decreased with 4 percents from 49% to 45% ;
the needs of milk, fruit and meat have risen; The rate of vegetable has almost remained at the same level these
years. A little lower than that of 1986.

Why has the change taken place? One reason is that people’s living conditions is improving. We have
more money in choosing more, mutrious food for everyday life. In addition to that, people receive and accept
some opinions in changing their eating habit. They prefer more reasonable food structure.

I think it is a good phenomena to see these changes. It will make people healthier than before. Maybe more
beautiful. Those different choices on food will prompt the development of our ecoromics. So I consider the
changes a symbol of our developing country. -

This composition is written by one of my students whose writing ability is below the average in the class. It
seems to readers that some sentences are not in logical and relevant order. First of all, I would like to point out
it is a Chinese-English composition, as the sentences in the composition seem to be translated from Chinese into
English. Any language teachers are bound to be confronted with the question of how to cope with one of language
learners’ most persistent difficulties, that is the interference of L1. Secondly, the explanation between
“healthy” and “healthful” and “requirement” and “need”is necessary for the student. Sentence structures and
confused sentence tenses must be corrected. Coherence is another serious problem in the composition. Teachers
should emphasize to the student that each sentence in a paragraph leads naturally and logically to the next in
supporting the main idea. Thirdly, a number of the misused words and phrases “. .. decreased with 4 per-
cents—decreased by 4 percent, rate—ratio, everyday life—daily life, phenomena~—phenomenon, prompt—

promote, consider. . .of...— consider. . .as.. .” are mixture of developmental errors, over-generalization er-

rors, ignorance of rule restriction errors, incomplete application of rule errors and false hypothesis errors.
In this part, we have found that errors are neither bad habits nor merely signs of failure. They are real re-

flections of students’ underlying grammatical system, from which we can infer their learning process.
4. Attitudes towards Errors

A Sign of Learning
Error is a sign of leaming. Corder views errors as a “window” to the learner’s underlylng system. As a

matter of fact, errors are the most important sources of information about the learner’ s linguistic development,
providing an account of the built-in syllabus. In order to make it clear, it is necessary to examine the errors
made by a child. When a small baby produces an utterance such as “This my dad book.” We do not usually
consider it deviant, ill-formed, faulty, incorrect. We do not think it as an error in any sense at all, but rather
as a normal childlike speech which provides evidence of the state of his linguistic development at that stage. Our
response to the adults’ errors should be taken just as the same as the attitude that we take to the child.

When the sentence “There are two very good news I have heard.” appears in learners’ writing, we under-
stand that the erroneous sentence has arisen from mother tongue interference, where false analogies are carried
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over from the speaker’s native language to the target language. Sometimes leamers might know some rules but
over-generalize, just as children do in their mother tongue. For example, if they have leamt the regular past
simple ending “ed”, they might write “you writed” or “I teached” . It will be evident leamners use their unique
way to learn T2. In the process of learning, errors in second language learning are a common-sense fact that is
universally recognized. Finally they will come to the second language. As Corder points out (1973) “A learner
makes systematic mistakes in a particular area for a limited time. He eventually gets the thing right. But the
transition from wrong to right is not a sudden one. It takes time.” At present, it is difficult to foresee the exact
length of the process. So errors are expected in the process of learning. Our study is to try to find out the char-
acteristics of some of these difficulties and the ’length’ of mastering L2 in the leaming process.
A Sign of Progress

There is a Chinese proverb: “Failure is the mother of success.” All learners make various errors and error
makers certainly lean lessons from their failure and become wise eventually. This is not only restricted to lan-
guage learning. Corder expounds the view that making errors as a strategy is ~indispensable’ to the learning of
a language. Making of the errors can be regarded “as a device the learner uses in order to learn” . Errors can be
regarded as an indication of how learning is progressing. When an ill-formed, ungrammatical or inappropriate
sentence is made, it can indicate language teachers and researchers something about the learner’ s learning pro-
cess, what kind of certain hypotheses the leamner is making about the language and how the human brain is deal-
ing with and storing the language information. Only through making and self-improving the learner’ s own hy-
potheses, does he make the progress from ignorance to the efficient command of the second language after suffi-
cient exposure to the L2.

5. Conclusion
From the above discussion, it can be well illustrated that language leamning is more than a simple matter of

habit-formation. It is a real reflection of the students’ underlying grammatical system, from which we can infer
their learning process. We have seen the evidence that second language learners use creative strategies which are
not dissimilar from those used by first language learners. The major task for linguistic researchers and language
teachers is to try to understand the learning process sufficiently well to be able to suggest which strategy is most
likely to be applied at a particular stage in a particular domain of language.

To Summarize, viewing the students’ errors, we come to the conclusion that errors are necessary stages in
the gradual acquisition of the target language and they may help language teachers reach a deeper understanding

of language learning in general and adopt a more humane approach to language teaching.
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