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Introduction to the Teacher

This book has been designed to help you develop your students’ writing skills. It follows
the syllabus of Senior English for China Book 3.

The twin aims of Reading-to-Writing Senior 3 are:

— to provide systematic practice in the exam tasks that are tested in the NMET.

— to develop a range of writing skills needed by Senior Middle School students.

1 About the book

1.1 Reading-to-Writing

Reading texts in a foreign language is an important step in learning to write. For this reason,
this book contains many model texts. Students may be required to read and underline, or
complete these texts. Later in the unit they will be required to complete a writing task that
is related to the topic and text type that they have just studied. It will also use much of the
same vocabulary.

1.2 New words

Mainly, this book follows the wordlist of the coursebook. Important new words are marked
as new words in the text with a translation and in the list of new words at the back. Some
non-syllabus words are also introduced, for the purpose of understanding only. Introducing
non-syllabus words enables us to enlarge the range of topics that we can cover with our

students.

1.3 Text types

This book includes different kinds of text types, for example, dialogue, letter, report,
narrative, description, instructions, directions, diary, message, notice, essay (discursive
writing) and review. The purpose is not only to introduce variety but also to show students
the different ways language is used in different types of text.

1.4 Formality

Teachers may notice that contractions (e.g. “aren’t”) are regularly used in most texts, not
only in dialogues. There is an increasing trend in current English to use informal forms in
written English. However, we point out different degrees of formality in this book and
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train students to write in an appropriate style. For example, Unit 5 shows students that they
should not use contractions in business letters.

1.5 Whole-text approach

This is not a Grammar Practice Book or a “Workbook”. Those types of books usually give
students practice in writing individual words or individual sentences, as in the SEFC 3
Workbook.

The aim of this book and the others in the ESS “Reading-to-Writing” is to train students
towards writing whole texts. By the end of the Senior series, students will have practised
writing the different types of texts that they have to write in the NMET. Reading-to-Writing
Senior 3B also gives plenty of exam practice covering these types of task.

1.6 Self-study

Most exercises can be done by students as self-study. However, they should be done after
the relevant structures, functions and vocabulary have been presented in class, not before.
Enough guidance is given through model texts and examples for the student to do the

exercises without supervision. There is an answer key at the back of this book.

»

1.7 Part B

Part B of this book, Units 13 — 24, is designed as revision and test practice in preparation
for the NMET. As can be seen in the Contents List, each unit focuses on a specific exam
task, e.g. Writing directions, Writing a story from pictures. The writing tasks in these units
are supported by exercises, like editing, that are designed to improve students’ writing
skills.

1.8 Practice Tests

Unit 12 is a Mid-Semester Practice Test, and an End-of-Semester Practice Test appears
after Unit 24. Each test consists of five separate writing tasks / tests. The exam formats
include cloze, dialogue completion, editing and translation / writing tasks. There is no
progression from one task to another, as there is in other units. The teacher can choose any
of these tasks for a Writing Test in exam conditions. Alternatively, the teacher can give
students a choice of task.

These units give the teacher an opportunity to assess individual performance.
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2 Developing writing skills

2.1 The process of writing

In all Senior Reading-to-Writing books, we pay attention to the different stages that people,
not just students, go through when they write. These are:

— Collecting ideas and brainstorming (ZAR A8 E[#I%0it); making notes.

— Sorting notes into a logical order.

— Writing a first draft.

— Reviewing one's first draft; having it reviewed by a classmate or a teacher.

— Improving the first draft; writing the second draft.

— ‘Showing the second draft to a classmate, to the class or a teacher.

Not all writing tasks include all these stages. But all exercises focus on one or more stages.

The rationale for doing these things is explained in the following sections.

2.2 Collecting ideas and brainstorming

Outside the classroom, it is common practice to discuss with another person what one
intends to write about. For example, family members may discuss arrangements before
writing a letter of invitation. In business, a person discusses certain points with a colleague
before writing a report. It is therefore a good idea to allow students to share ideas and
develop their own opinions before writing them. The classroom discussion may be in Chinese
or in English, depending on the exercise. Instructions for this type of discussion stage are
included in this book when necessary.

2.3 Writing a first draft

It is sometimes convenient to get all students to practise the same thing. However, too
much of this can be demotivating if the student is only practising language but not
communicating. Therefore it is a good idea to allow students to personalize their writing
and communicate their own thoughts, ideas and suggestions. This book follows this
approach. For this reason, some writing tasks do not have fixed answers, only example
answers. Students may make a few errors as they write. However, errors are part of all

language learning. Mistakes do, in the course of time, disappear.

2.4 Reasons for writing in pairs or groups
There are three reasons for getting students to write in pairs or groups:
— To reduce the number of the scripts for the teacher to monitor or correct.

— To encourage students to share their ideas (linguistic and content) as they write. “Two
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heads are better than one.”

— To encourage students to suggest improvements to each other’s work.

2.5 Self-review and peer-review

As part of a writing programme, we need to encourage students to review their own writing
and their classmates’ writing too. In the ESS, students regularly show each other their
written work. This does not just mean correcting grammar or spelling mistakes. We may
need to train our students to review their classmates’ work constructively, like this:

— Say what you like about the text.

— Ask which part the writer would like to improve.

— Don’t criticize, only suggest.

— Remember that the writer has the final decision over her / his text.

— Remember that the first draft is not the final draft.

— Students can discuss each other’s work in Chinese; it’s quicker.

2.6 Example answers

As the ESS progresses and students have more language that they can use, they become

freer to express their own ideas in their own way. For some of the tasks, we continue to

provide example answers in the Answer Key. These are not “ideal answers” or “the best
answers”. They are just examples. They can be used in one of three ways.

— If students do not understand the task, they can read the example answer to see what
they have to do.

— Students who do not have much language, or who lack confidence, may choose to read
the example answer before starting their writing. They can adapt the example answer
and add their own ideas and phrases.

— More confident students may choose not to look at the example answer until they have
finished their writing task. Then they can study the example as an additional reading
task, and note words, structures and phrases which they think might be useful. They can

also edit their own text as a result of this study.

3 Exercise types

Teachers will notice that there are different exercise types in this ESS Reading-to Writing

book, each with a different purpose.
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3.1 Consolidation

Most of these involve “reading and writing”. They include:
— gap-filling a text (e.g. with prepositions).

— putting the verbs in a text into the correct tenses.

— reading and choosing the correct word / phrase (e.g. linking words).

3.2 Crafting

In these exercises, students work on the “mechanics” of language, usually syntax (e.g.

purpose clauses.) Some of these exercises involve accuracy work at sentence-level.

3.3 Guided writing

These tasks are designed to guide the written outcome, and to give students guidance over
content, or language or both, so that they gain confidence in writing. They include

— Picture compositions (content).

— Writing from notes or “skeletons” of given words (language).

— Writing from a model (language and content).

Most of the tasks in the book are guided, rather than free. This reflects the class sizes
common in China and the need to have exercises that students can self-correct.

3.4 Personalization

In these, students write about their own experiences and opinions. These are fluency writing
activities. Students may also be asked to discuss their personal writing in pairs and make
changes.

3.5 Creating
In these, students invent content and language. Again, they may be asked to discuss their
personal writing in pairs and make changes.

4 Selection of tasks

Although we hope that this Reading-to-Writing series will be a useful resource book for
teachers, it cannot possibly meet the needs of every single teacher or class. There is much
more material than can be covered in the time available for English lessons. So teachers
will need to be selective in: ’

— doing some exercises with the whole class.

— recommending some exercises to the whole class for self-study.
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— recommending some exercises to individual students for self-study.

Sometimes a choice of tasks is given, e.g. an easier one or a more difficult one; a guided
writing task or a freer writing task. This way, the teacher can choose a task that is more

suitable for a class, or a section of the class.
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Introduction to the Student

You can use this book to practise and develop your writing skills while you are studying
Senior English for China Book 3.

Reading-to-Writing

Reading texts in a foreign language is an important step in learning to write. For this reason,
this book contains many model texts. You may have to read and underline phrases, or
complete these texts. Later in the unit you will do a writing task that is related to the topic
and text type that you have just studied. It will also use much of the same vocabulary.

New words
Mainly, this book follows the wordlist of the coursebook. Some important new words are
marked as new words in the text with a translation and in the list of new words at the back.

Some non-syllabus words are also introduced, for the purpose of understanding only.

Developing writing skills

How can you improve your writing skills? Writing isn’t just completing sentences in a
workbook and doing grammar exercises. Learning to write can include:

— Writing a letter to a pen pal.

— Writing a message.

— Writing directions.

— Writing instructions.

— Writing a story.

— Writing a description of a person, place or machine.

By the end of the Senior Reading-to-Writing series, you will have practised writing the
different types of texts that you have to write in the NMET.

Part B

Part B of this book, Units 13 — 24, is revision and test practice for the NMET. Each unit
focuses on a specific exam task, e.g. Writing directions, Writing a story from pictures.
There are other exercises, like editing, that are designed to improve your writing skills.
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