=
oz 2 T
il

R S
G s
IS -
I
i : -
£ Li‘:i:n.:‘l
-ZSeE. o
e R
P Sy e
ue
A
}F 4
e
i 3 e

; irsebook for PETS Level 5

| sEmsus B
f%ﬁh%émz 4B 4




2EESHEFAFLRAESERSER

f Coursebook for PETS Level 5

LELAAEEFEELNNE

W h

A5 AT EE ETT http://1ib. szu. edu. cn/
L “EBex ZREHAERETEH,
Ay 2R 5 4]

IBRE EW
BEEHHEM




HEBERAR (CIP) iR

SEAREBFSEHAHE. s/ FREIH. —it
B BEHF AT, 2000

ISBN 7 - 04 - 007676 — 4

I.& TI.E- I.3E- KPEER - HH
IV.H310.42

o E AR A 18 CIP BiE#F (2000) % 05918 &

SEARKEBEFRERANE HSK

2HRSETHEERBSBTALAR

HARRTT BSHFHEM

H i StERTRRERY RS SS2 BBIBISRED 100009

B & 010-64054588 & N 010-64014048

| b http: /www. hep. edu. cn

& W FeEBEERAR

# B REHTFHREREES.O

B B T R ERR

F X 850x1168 1/16 B & 20005HA%1M
B % 30 BB &k 200045 8% 1 XEIRI
L ¥ 750 000 E it 58.00 T

ABMARR. BR, BEFRREE, HRMGESHEBIRERLR,
IRBRFTI  WMARILHR



M5

ZIERARDENRER N, TEARKBFREG (Pudlic Englsh Test
System, BFR PETS) RFBHHT . TEARKESREXBEOIZN. 38
A NERNEEERAR. R THENRESHAE RNNB RS, #4
EEYNE— SN EREITH M TEHEZ N RER GHEM.

PETSTIRMNE R ERERIREE S . TIRIBEMINEHZRBTNRIMES
EER, MBS SRENHTOENEN . ARESH L, RIERDERNT
B, QWETESNR. . X. SSORENTR, RIRSPIABEETDEESE
BORZFREEND -

SENREESHERERFAT MEAIPNERER, IREESTREX
SENEE | ERERNEVKE . BSZEERNBE, HEEKFENREH
@9Hﬁiﬁﬂiﬁﬂﬁ’?ﬁHEQ%ELLUEIEM%?KW%I{’EB?%E@Nﬁﬁ%ﬁé&%ﬁ%
) S I |E, 2ERSHBEFENESZRARBIZABIBENERE
RRS 5 AR

I TELYT

D USHAMYKE BOCEENSHEHIKTNEIE, BFOU
o C

D ENDEAEPEYEE. TEEEAEEESIEARGNEE, W5,

D OEHAMTMESIREIRINEERS, MEESTRR2P.

P R i X S2ERE.



D LIEBAANDAEHREENT, BN/ VBB,

D LEBHAAPARENTOAE, BBERN R/ DBBY. AISEHES RN
A—MAREEE, AR PER NANMBES. RIS, TSR, X
B RASSMIRUINTL, B¥IESTRERER.

D emumis=,

NESNBIH; FIESE, XENER. R B3R,

I B

EPRT 16 TET, MIAMNARE; FISRNDHBEE, FSPETS
FRENPIENENER. BRTHE:

D imx

D i

D 43

D s

Q wHiEm

O XiBwiR
iBR

BVAZIESITHREZONTIN, KEHE 15001 8%46. X
SRHEESR, XA BRAIRE. 2oEEH
IR, HENR-SBEHRDFEIBRSMR. OLRL. 8
HABERINCORNEDNE N SIEEN, S—HEEsI
SERBVZOTCE, BoITEBNNEARRES.
BIERY NDLEBNEEF R, XNTFPESHERARSEIBF
RAANER. FAHEBEI— PO RAMNE TPETSERRES,
ANBRERIWNTTTE.
HIBBHMNMRVNARERD . OSHCTERCTe NS
B, XFEEODUBAZ IBNESHRIRES, XL
MR BB IER.
RIMAIESESIRVNEN L, BIFEISTEESTH
G, KHPEISEARBRANNER. 2IBTLIMIR 4
SPCRPEINZBHENTC. BIMEIBU TR DER:
I ERSHEERSYIETERABNBRIERNE. T
BERRICCHE, WEHBRANE. BRNBOMERK
BRZE700EMUE. £IVNEFIINER. FIRLET. &
B. TROFURIASEE.
RBDBIEBEAIZ I BRESNEUERMA— B SHER
HEPRREE, URE—EIBEPNISET RIS LS
«2.



Q XM

Q WRfoHR

Q OEXR

Q WiCA3)

FBEMOONSARES. BRRIERAE & 0IBLGHNE
PBEEFEO, FREER, MEXFIBRBEXNS
B—TNENMTAZR. FIEERNNERREIR. BISESR. 15
BESIBIER.

XSS REEE R, HENETHEINFIEL—DRS
HBUNE R MR — B FBRIHESVERIIMIREET). HISE
B E-ERKONEPBEETZEE, BRFEIBMNERD
BIEHNROFRBEFNDEHESNIRRAAZS, &
HWEBENNERIZER. BEER. AIGER. ATHEAS
FRNZ, ERNHRBHLEEHEZ—T.

RIS S SEHBENZ I BRGERIESAR0ZE, BBRR
EREAGRNEES. ARBITEE BXFIBE—MRA3-4
BRI, SRBRIRRERNOAREERMRER, &
VLR EECREL. '

DIB4IBEERNA. MENERERTAATERD. 1Y
IO, R TTEERNMRERECHEE F5.
RIS EEBIFEIEER PETS BEhRBTHANMEN
L. #YFYURSNBILHIRBBCHNER, NAEBE
NSIFPLR ABCHRCE.

APl ORI T - BB, TR BERABBSHPIN

HJPETSERRZHAMATH), BT BERTZSHNRBINAE. B
RENEH.

AHIEROENR, BE: 1) BS; 2) BSRER; 3 WHHIR

Bfs, 4 HIBEEE; 5 [Pk

SO AHEEESHEEATHINEAREH, KENTEENE. R

. fFHDEI.

BRSNS ORER.

5o, AHREEHREATHSINRAREH.



AEPIZDBTRBIRTR, SWOBIHUSSRK.
BT NENREXTFER, EREBEITER. FOWRDAER. BT
FIERBERBN, UEBEREHS].

& &
20004E3 A



CONTENTS

Unit 1

Unit 2

Unit 3

Unit 4

Unit 5

information Age 1

Text: Success in the Information Age: A Paradigm Shift

Words and Expressions
Notes
Derivatives

Exercises

. Follow-up Activities

Artificial Intelligence 17

Text: The History of Artificial Intelligence
Words and Expressions

Notes

Derivatives

Exercises

Follow-up Activities

Education 35

Text: Learning to Be Effective Learners
Words and Expressions

Notes

Derivatives

Exercises

Follow-up Activities

Health 53

Texr: Maintaining Good Health

Words and Expressions

Notes

Derivativeys

Exercises

Follow-up Activities

Tracking Down a Criminal 71
Text: Where Did That Cash Go? (Part 1)
Words and Expressions

Notes

Derivatives

Exercises

Follow-up Activities



Unit6 Humor and Daily life 92
Text: What’s So Funny?
Words and Expressions
Notes
Derivatives
Exercises
Follow-up Activities
Unit7 Vogue of the Day 110
Text: Group Dynamics
Words and Expressions
Notes
Derivatives
Exercises
Follow-up Activities
Unit8 Practice and Innovation 128
Text: Forty Years of Falcos
Words and Expressions
Notes
Derivatives
Exercises
Follow-up Activities
Unit9 History of the Titanic 146
Text: The Maiden Voyage and the Accident
Words and Expressions
Notes
Derivatives
Exercises
Follow-up Activities
Unit 10 Free-time Activities 167
Text: Diving on the Pandora
Words and Expressions
Notes
Derivatives
Exercises

Follow-up Activities



Unit 11

Unit 12

Unit 13

Unit 14

Unit 15

Seafloor Exploration 185
Text: Probing into the Mystery of the Sea
Words and Expressions

Notes

Derivatives

Exercises

Follow-up Activities

Emotional Intelligence 202
Text: IQ or EQ?

Words and Expressions

Notes

Derivatives

Exercises

Follow-up Activities

Weather and Climate 218
Text: Global Warming: Beliefs and Skepticism
Words and Expressions

Notes

Derivatives

Exercises

Follow-up Activities

Travel and Outdoor Life 237
Text: Outdoor Skills

Words and Fxpressions

Notes

Derivatives

Exercises

Follow-up Activities

Creative Thinking 255

Text: Thinking the Unthinkable
Words and Expressions

Notes

Derivatives

Exercises

Follow-up Activities



Unit 16 Outer Space 274

Text: When Galaxies Collide

Words and Expressions

Notes

Derivatives

Exercises

Follow-up Activities
Model Test 297
Appendix 1 Language Skills for PETS Level5 312
Appendix 2 Script for Listening Comprehension 374
Appendix3 Key 355
Appendix4 Vocabulary 371

.iVo



Text

Success in the Information Age: A Paradigm Shift
By William G. Huitt

There’s nothing like a dream to create the future. Utopia today, flesh and blood o
tomorrow. :_
— Victor Hugo
Life is either a daring adventure or nothing. N .
— Helen Keller (N

aby u;o,uéw.lo;u[

These two quotations summarize the main ideas addressed in this paper. To {8
paraphrase Victor Hugo, we are the creators of our future. However, there are forces .
and factors in our environment today that we do not control, but that are pushing and |
prodding us to change if we want to be successful. Even though these powerful |
economic and societal forces are creating different criteria for success in the 21st
century, our schools are not making corresponding modifications. How we act or |
respond is still up to us. We are the ones that control our responses. We made our )
past. We have made our present. We will make our future. And if we want to have ¥
some control 10 or 15 years from now, we need to make some changes today. ‘

I believe the “daring adventure” Helen Keller spoke of is going to be our common ‘  ‘
experience over the next 10 to 15 years. The path we are walking is not well marked )
and difficult to traverse. Unfortunately, we are going to need to travel it at breakneck
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speed if we are to be successful. And also, unfortunately, some of us are not going to do as well as we
would like. I believe we can make some good predictions about the knowledge, attitudes, and skills of
people who are more likely to traverse it safely and even improve their personal and socioeconomic
conditions in the process. They are the ones who are looking at the trends and making appropriate
adjustments in their daily lives.

Thomas Kuhn (1962), in a book titled The Structure of Scientific Revolutions discussed the
importance of a powerful concept: paradigm. He said that scientific paradigms are “accepted examples
of actual scientific practice—examples which include law, theory, application, and instrumentation
meaning measurement instruments and procedures together that provide models from which spring
particular, coherent traditions of scientific research. People whose research is based on shared paradigms
are committed to the same rules and standards for scientific practice.”

With the change of a few words, it is evident that this is an important concept for educational
reform. “Educational paradigms are accepted examples of actual educational practice-examples which
include law, theory, application and instrumentation together that provide models from which spring
particular, coherent traditions of educational practice and educational research. People whose research
is based on shared paradigms are committed to the same rules and standards for educational practice.”

As social institutions, educational systems, along with families and religious organizations, bear
primary responsibility for providing young people with paradigms that will allow them to be successful
in our society. Just by looking at the relative standard of living in the U.S,, it is evident that these
institutions worked well for much of this century. However, the paradigm for success is rapidly changing.
Unfortunately, those responsible for guiding and operating these institutions have not paid enough
attention to this change; we are still operating as if the old paradigm continues to work. The purpose of
this paper is to provide some concrete evidence about how that paradigm has changed and provide
some ideas about how educators can respond.

Another definition of paradigm is provided by Joel Arthur Baker (1992) in Paradigm: The Business
of Discovering the Future. Baker’s expertise is in looking at paradigms of organizations and helping
them to restructure their ways of thinking so that they can more adequately cope with the future. He
defines a paradigm as “a set of rules and regulations (either written or unwritten) that does two things:
1) it establishes or defines boundaries and, 2) it tells you how to behave inside the boundaries in order
to be successful.”

The example of Bjorn Borg, the great tennis player, provides an example of how a paradigm
change works. At the time Borg was playing he used a wooden racket, just like everyone else. He
retired and then came back several years later after all the tennis players started using more powerful
rackets. They beat him to a pulp. He knew the rules of tennis. He still had the strokes. But the context,
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and consequently the rules for success, changed in that a more powerful racket was used and Borg was
never successful again. It may have been that he was a still “better” tennis player, but he could not
adjust to the new paradigm and he was therefore unsuccessful. That is what is going on today.

We are undergoing the most significant change ever experienced in human history. We have moved
from the agricultural age through the industrial age and into the information age in a span of just 100 to
200 years. We have lived most of our human history in the hunter/gatherer age. In that environment the
person with the best way to kill an animal or select the correct items to eat was most successful; in the
agriculture age, the person with the most land and best agricultural machinery was most successful;
and in the industrial age the person with the best manufacturing process or the most capital was most
successful. Who will be most successful in the information age? Toffler (1990) believes it will be the
individual, group, community, society, or nation that has access to information and the ability to process
it. He states that knowledge is the central aspect of today’s society. I will discuss a few points about the
process of this change and then prbvide some specifics regarding the implications of those changes.

In 1982, Naisbitt wrote a book called Megatrends. In 1990, Naisbitt and Aburdene wrote Megatrends
2000, followed by Megatrends for Women in 1992 by Aburdene and Naisbitt. These were followed in
1994 by Global Paradox. Every educator ought to have an idea of the major concepts presented in
these books. One of the megatrends identified by these authors is one I just presented: the movement
from an industrial to an information society. In 1980, the United States produced approximately 25%
of the world’s industrial production. This was accomplished with only 5% of the world’s population
and a decreasing proportion of that was involved in manufacturing. It is not that production is declining;
it is the industrial workforce that is declining. _

The movement from the agricultural to the industrial to the information age was also discussed in
great detail by Toffler in The Third Wave (1981). If one rereads this book today, 15 years after it was
published, it is amazing how accurate Toffler was.

Toffler’s 1990 book, Powershift, continued the discussion of the impact of the information age. In
the past, social change has been controlled primarily through force (i.e., military) or the market (i.e.,
money). Toffler states that today knowledge is the key to power: “The control of knowledge is the crux
of tomorrow’s worldwide struggle for power in every human institution. He who controls access to
knowledge has power.” From this perspective, education and access to information become equivalent
to the importance of having access to guns and money for earlier generations.

How many educators have a home computer with a modem? In general, I have found some 10-
30% of any given group of educators will have that equipment. And yet almost any individual with the
proper equipment can access the world through the World Wide Web and the Internet for as little as $20
a month. And if one is a student, staff or faculty at an educational institution, it can be done at no
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additional expense. I can get on my computer at my office or home anytime, day or night, and
electronically go anywhere in the world. My wife walked in the room one time while I was completing
a library search. When she found out I was on-line with Australia she almost died. I very quickly told
her not to worry, it was a local call. But one has to have access to the equipment and some knowledge
in order to take advantage of this opportunity. To the extent that an educator is not now using the
Internet and more specifically, the World Wide Web, he or she is falling behind in the power struggle
that is currently taking place.
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