INEHFENBZZ

W iEF M

Alan Cunningsworth

&
Li@5MEHE HhRit ‘ﬂl’

SHANGHAI FOREIGN LANGUAGE EDUCATION PRESS ¥ #5141



Choosing your
Coursebook

Alan Cunningsworth

o

MACMILLAN

HEINEMANN
English Language Teaching



BEHEMBRE (CIP) HiF

G0 % B #k4 = Choosing Your Coursebook / () R K &
(Cunningsworth, A. ) %E. — L. FEIMNEHE B, 2002
OMEREAEM D)

ISBN 7-81080-616-5

[ e T % T 3hE— Bk — k8 — 550 IV, H3

B A B BIECIPEIEZ T (2002) 30799255

HE=: 09—2002-521%

HAREIT: 5B oNEEICE ARt
C g SMETE KN DY BEGR: 200083

Lh, Lf: 021-65425300 (&#l) . 35051812 ( KITHE)
IR bookinfo@sflep.com.cn
g hil-: http://www.sflep.com.cn http://www.sflep.com

HRELRIE:

ED Bl FH#EYURmER R

& . Bt TSN BRI

FH A 8801230 1732 UK 525 E¥222 T
KR R 200216 110 JEAY LB 2002 fE 1L IS L IRE
ER 8- 8 000 M

+H 5. ISBN 7-81080-616-5 / H - 241

ZE f7r: 10.00 )5

AT Vel i A EIRE G k) R, ) g A AL TR



A

AERMAEATPERHENAR REAHBEAAHEREBH W, £ T
FANEHFLFULBENARLR LA NTERENEHFELEHR R,
EXRBET BN AN SR AN EESR SO AH, EXHFE, Y452
BRREETRUAEMMERENARHA, EREAEINRF LR, LR EANA
BRI, RARBIEFH AT, ERNBDEHFFLTE B,

AETH, EEAERTERA N KA ERRRBET - d B3 # 04
ERFELS REAFHFRNFTE FEE AHENERHFRTREN B
BRFEEHE AEHY R HFEE MR AHAE E—F Ry
“HEEARNEREHFES, RV L AS B L LR LHAATERPARL
B Mo BATRBT U4 B ERFZTRAMEFRRIAR,

RELAFORALEHR WREEAREE XL ENRATR S E T4
BRMELELBRMES, ERULE AL, BUBEL LM T RA M L RE S NG
BR. RINBBNEEBER X4 #, AR BHREEN H¥ED £ 4
MTEWAREERABRE R ATIOME R L HTEREEES, T EH
¥HHFERAKERUT RSN, REAB UL FLABENLREDHF,
VLA 22 % Ao B W o B AT

R A AL

— HRERNCEIRE R EHTHE), £ AR E B BN, 1994,
(Jim Scrivener: Learning Teaching: A Guidebook for English Language Teach-
ers. Macmillan Heinemann, 1994)

EENE "X EERB R F T MEARMHTHE, THRAHE—
HERNEFT . LT ERAEARERETOE RN MK — AT A 0 %
ko RATR GV H T n s A 54796 3 09 S0 IR, 3 05 0 B o o JR U B 7 A
THF RINBALELBRRI B mEN  ERELRAABETER,"“E
RAGHFRERE RAEXA TR ARZU X AR T RN EH T/, T EL
HERECRERAT—FF %,

1.



AH{TE PRESFNAR HELH REFH ETHEEETE,
AP EVTHRENBREANE, KRB 7 A EEKBFE 5 (tasks) , KGR 3t
BREHNLANTER, FImEAE RO E ZATEADY,F OIHLER;2)
REBESHDBEEXFERAORRMACRHE BV RFLEAHINEE
FEHFEENBNEHH IR, T TUREACH LR AL B L P RF 5
HAREKF,

S\ FMGEEHEIFRT KD, S K F A, 1992, (David Nunan: Re-
search Methods in Language Learning . Cambridge University Press, 1992)

hHN T “CENETREF AT AT RA LT ER LS AREN, FE
REEREABEFHMAEUAE, AAKFRFETEERE HERK Y
ARBZRH, EEEATERUXFRATEA, AR FAR N E 2 #4474
Fo RINAXKBRT ZHBEERTRE, AHBFH THELEARATAR, K%
ARTBBRBEARFRR, RGN RELFRR—ABASE, A$ B
NMET L REZFARAR A HTHANLEY, 2. HHREAARTH
¥ YA

AR ENGRA T ENAEHE LRBHATE AN EFR EEAY
REFPHF BET R BERRONEE, RUEANEHEF "N, FioH
“HEBRARMERTFRE LRI LR TEFH S LBEAY SR, #
FAR-FEFRECHRE, - FEEBREHF o RS BRI B4
Fho BRNFHEBRERFARKAN AL KF R L AMHALLE,
PR B3 A KB HAT AR, B RER,

UELRHWNERZHARETUBMERELA TN A, BT 2 A HHEA
RARRULBAE, MERS AN E LS B L E L, LT HBE,
WRERE, HABWEEEN, LH LD AN EH K (case study) , ARG %%
SRR, REOLEM T FRATFRFBANZE L HTEE B &, 4840
AARCBR ARG E, LR A 5%, FEENEREHITLA L Ot
RUBFHR, BAREPEEAFLR HT RN D BB LT th s
FEERTHE,

BEGREAF RN RA A TN ER L EINHA PR BHEREANT
®o

WA
2002 4 6 A



IR AT &

MEREREARNEARSRAMREAGALNEE, RERFAEEART
H-FWAR, TEBHFHNERBOSHA, W TEA - ARBERNALEXK
W S RALPRFRAREN L, ERNEER T O LA xw, AH
HREH-—PREBELFAT. AT FAUR, RANFRERELZNETERNE
Z, Bb, LHEAERETHREBRAE SN A B RAL, AN 84
KEREHFE T KRR BRI S - AR ERFRE BT IBHE NS
REE, R T EHRFFEA S, (W17 HE R M) (Choosing Your Coursebook )
BRERP WK,

EHATHEFNEN TR AERZNY Y, MEHNTH L ELT &4 8
AL T AT RBRENHAMNR? AP ERX - FHANRFHRNEL S, x4
#y 1 3048 - 3K T # 5 & (Alan Cunningsworth) 2 3k # {8 B # 5 % £ & ¥ (Canter-
bury Christ Church University) i % A £, Y £ XE XL Z R WR X, EBH.
PR ENZHERBEEFARBPREFEFERNRE, EETE K2 HPE
ARUBEERE . CEERMNIFEELE RERESE RERERTIEYE
ZRFEEALENE SRR,

ML BRI RS RBR M T, FIUE £ R M6 B ¥
HOAWER, MHEEREFMEIZNER. RELRINRMET ELT HAt it
UHEFGRE —BER, T B YR EREXRALE S TENTEE, AR
HEEAG G FEEATARBAO SRS LRB PN LA RERR T v
MERRRERE RO ETABRTIN, AEHRET THREEN LA,

SHAD 2%, FEEF 12 FVH I THAAPGWE L LA, FHEWEX
RUAEFTH. EIFANTARBERAMNENED ., L4 FSRHEMPE
FRALBEBRESANEANBE AL, BSENHFEARNNE, £XK
TEMNBERRANRNZH. FORMRAF R E. 5T EEHEWA LR

<1 -



AN EM. FTERHTHEHMPHRERL XA NE P ER %5 F M H A
FOEMBMRANKETEHRTT M BFIOFERGTFEHITHH T %,
FONFRAARTXFEEERENEMPESP M. RE-FH AKX
GRENEMNE ELECERAFNBEHARE T #I

FHNEEN R L BRI AHEEAR NERERERESFENA
ROANERBWKIZNGA R dsb, T EHEEL VAR AR R 3t HEH ¥ %
HERABKEHEE,

A HH



Preface

This book is a development of an earlier book entitled Evaluating and Selecting
EFIL Teaching Materials and is completely redesigned and rewritten. I hope that
it will meet the need encountered by many teachers, course directors, teacher
trainers and trainees for an up-to-date book on this important subject, which
is both accessible and practical, and addresses the main issues.

Probably nothing influences the content and nature of teaching and learning
more than the books and other teaching material used. So it is of great import-
ance that the best and most appropriate materials available should be adopted.
Selecting teaching materials is often not an easy task, but I hope that this book
will help to make it a little easier, and will help to ensure that the choices made
are the best possible ones.

I would like to acknowledge the great debt which I owe to colleagues and to
students on training courses over a period of years for their valuable comments
and suggestions, which have helped me to develop and refine the evaluation
criteria put forward in this book.
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Introduction

The aim of this book is to help teachers of English as a foreign or second
language to evaluate coursebooks and select those that will be most suitable for
their purposes. It will be of equal use to course designers, directors of studies
and others who have to make decisions about which coursebooks and other
teaching material to adopt.

The book will also be of interest to teacher trainers and to those undertaking
training courses for EFL or ESL. A needs-analysis survey of teacher training
in TEFL/TESL showed that employing institutions and others with an interest
in the content of teacher training courses considered coursebook evaluation to
be one of the most important components of a teacher training course
(Henrichsen 1983). I hope that this book will provide some theoretical and
practical input that will be useful in covering this element of EFL/ESL

" training.

The contents of the book are intended to be essentially practical in nature. For
ease of reference, evaluation criteria are highlighted and directly follow the
section that they refer to, In this way, they are immediately accessible to
anyone wishing to use them without working through the explanatory text.

However, some underlying principles or guidelines for evaluation are
necessary in order to give a rationale to the evaluatior: criteria that are used.
These general guidelines are included in Chapter 2 of the book, and the
evaluation criteria in this book are founded on them. Effective evaluation
depends on asking appropriate questions and interpreting the answers to
them. This book provides a wide range of evaluation questions for you to
select from according to your individual situation. There are also a good many
pointers on interpreting the sort of information that will emerge, although
your choice of coursebook will ultimately depend on vour own professional
judgement.

A large number of examples have been used, drawn from contemporary
British coursebooks and supporting material, which will help to illustrate the
points being made and suggest how the evaluation criteria can be applied in
practice. The case studies in particular are intended to show how evaluation
procedures can be carried out, focusing on different aspects of coursebooks. |
should stress here, however, that this book is not intended as a comprehensive
review of EFL coursebooks and other teaching materials. Its aim is to help
equip teachers and others to do their own evaluation and selection of
materials. The fact that an example from a coursebook has been included
should not necessarily be taken as an endorsement of that book, nor should
the absence of any current coursebook be taken to imply lack of approval.
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Chapter 1 Selecting coursebooks — the essentials

The wealth of published material for English language teaching (ELT)
available on the market makes selecting the right coursebook a challenging
task. We need to be able to make informed and appropriate choices when
selecting coursebooks and supporting materials. An ever-increasing number of
books are being published across more and more areas of ELT to the point
where it is easy to become thoroughly confused and overwhelmed by their
sheer variety and by the competing claims made for them. This applies to
mainstream courses and also to more specialized material such as ESP courses
and supplementary skills books.

Learners are becoming more sophisticated, particularly through the influence
of television and computer games, and they expect high standards of
production and presentation, especially where visuals are concerned. They
also expect textbooks to make learning easier and more enjoyable and can be
quick to lose interest in dull and uninspiring material, no matter how sound it
may be methodologically. Faced with the rich variety of coursebooks available,
how do we make our choices? Should we choose the books with the most
attractive illustrations? Would we be best advised to go for the ones that are
strongly made and look as though they will survive several years of fairly
rough classroom use? Is it advisable to select among the cheapest, leaving
more money in the budget for buying equipment such as cassette players?

These are just a few of the factors that need to be taken into account, and not
necessarily the most important. As in most decision-making, the key lies in
asking the right questions first and then evaluating the answers which result
from this process.

1 Approaches to evaluation

We can form a general impression of a coursebook fairly quickly, just by
looking through it and getting an overview of its possibilities and its strengths
and weaknesses, noting significant features which stand out. This is what most
of us would do when sample copies of a new course land on our desk. We can
soon see what various features of the coursebook are like, such as the quality
of the visuals, how attractive and clear the layout is, what the whole course
package is made up of, how the items included in the coursebook are
sequenced, etc. This kind of impressionistic overview is useful and gives us
a general introduction to the material. It is particularly appropriate when
doing a preliminary sift through a lot of coursebooks before making a shortlist
for more detailed analysis, and also when looking at new material that may be
considered for adoption at a later date. But it will not necessarily identify any
significant omissions in the coursebook or locate any important weaknesses.
Nor can it be relied on to give enough detail to ensure a good match between

what the coursebook contains and the requirements of the learning/teaching
situation.



Chapter 1 Selecting coursebooks - the essentials

For this we need in-depth evaluation which is more penetrating in its
approach and has its own agenda. As well as seeing what is prominent and
obvious in a coursebook, we need to examine how specific items are dealt
with, particularly those which relate to students’ learning needs, syllabus
requirements, how different aspects of language are dealt with, etc.

Many of us will have our individual checklist of things that we look at in a new
coursebook. How the book deals with these items will give us a good
indication of how suitable it would be. Some of my favourite questions in this
context are:

¢ How does the coursebook present the present perfect, with particular
reference to its meaning and use?

¢ How does it teach the use of articles?

o Does it include anything on intonation?

o Does it deal with the organization of language above the level of the
sentence, eg in conversation or in continuous writing?

These are all areas which tend to tax coursebook writers because they are
difficult for most learners and are not very easy to teach. There are many
other key indicators of this kind that you could use, depending on your own
learners and their backgrounds. You may like to consider here which
indicators you think would be most useful for you. They need not be limited
to aspects of language, but could include topic, approach to learning,
organization of content, teaching techniques employed, and many others.

It is also useful to pick out one or two units of a coursebook and analyse them in
detail, trying to choose units which look as though they are typical of the material
as a whole. Here you could look at the balance of activities and skills contained
in a unit, the potential for learner participation, the amount of new language
introduced, the amount of recycling, etc. Again, which aspects of the material
you examine will depend on your priorities and on the characteristics of the
students that you are working with and the context that you are working in.

The in-depth approach is characterized by its active nature; we actively seek
out information about the material in line with an agenda that we have already
decided on. The impressionistic approach is more receptive in that we look for
anything that is noteworthy and interesting.

A combination of both approaches, involving an impressionistic overview of
the whole and an in-depth examination of representative samples of the
material will form a sound basis for evaluation and for the ensuing choice of
the most suitable coursebook for adoption.

2 Deciding on a checklist

There are many criteria that can be used for evaluating coursebooks and I will
be discussing many of them in later chapters of this book. However, for
practical purposes a manageable list of the most important criteria will be
needed. As different criteria will apply in different circumstances, it is best to
identify your own priorities and draw up your own checklist, perhaps using



2 Deciding on a checklist

some of the criteria outlined in this bock and adding others of your own,
based on your concerns and priorities. As a starting point, I have selectec.i what
seem to me to be some of the most important general criteria for evaluation
and selection purposes and present them here as a basic quick-reference
checklist.

Quick-reference checklist for evaluation and selection

Aims and approaches

L' Do the aims of the coursebook correspond closely with the aims of the teaching
programme and with the needs of the learners?

O s the coursebook suited to the learning/teaching situation?

O How comprehensive is the coursebaok? Does it cover most or all of what is needed? Is
it @ good resource for students and teachers?

0 Is the coursebook fiexible? Does it allow different teaching and learning styles?

Design and organization

O what components make up the total course package (eg students’ books, teachers'
books, workbooks, cassettes, etc)?

L1 How is the content organized (eg according to structures, functions, topics, skills, etc)?
Is the organization right for fearners and teachers?

O How is the content sequenced (eg on the basis of complexity, ‘learnability’, usefulness,
etc)?

L1 Is the grading and progression suitable for the learners? Does it allow them to complete
the work needed to meet any external syllabus requirements?

O s there adequate recycling and revision?

O Are there reference sections for grammar, etc? Is some of the material suitable for
individual study?

O Isit easy to find your way around the coursebook? Is the layout clear?

Language content

00 Does the coursebook cover the main grammar items appropriate to each level, taking
learners’ needs into account?

O Is material for vocabulary teaching adequate in terms of quantity and range of
vocabulary, emphasis placed on vocabulary development, strategies for individual
learning?

O Does the coursebook include material for pronunciation work? If so what is covered:
individual sounds, word stress, sentence stress, intonation?

0 Does the coursebook deal with the structuring and conventions of language use above
sentence level, eg how to take part in conversations, how to structure a piece of
extended writing, how to identify the main points in a reading passage? (More reievant
atintermediate and advanced levels.)

O Are style and appropriacy dealt with? If so, is language style matched to social
situation?

Skills

1 Are all four skills adequately covered, bearing in mind your course aims and syllabus
requirements?

LJ Is there material for integrated skills work?

[ Are reading passages and associated activities suitable for your students’ levels,
interests, etc? Is there sufficient reading material?
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[ Is listening material well recorded, as authentic as possible, accompanied by
background information, questions and activities which help comprehensnon?

[0 Is material for spoken English (dialogues, raleplays, etc) well designed to equip learners
for real-life interactions?

3 Are writing activities suitable in terms of amount of guidance/control, degree of
accuracy, organization of longer pieces of writing (eg paragraphing) and use of
appropriate styles?

-
(-]

-3
"

Is there sufficient material of genuine interest to learners?

Is there enough variety and range of topic?

Will the topics help expand students’ awareness and enrich their experience?

Are the topics sophisticated enough in content, yet within the learmers’ language level?
Will your students be able to relate to the social and cultural contexts presented in the
coursebook?

Are women portrayed and represented equally with men?

Are other groups represented, with reference to ethnic origin, occupation, disability,
etc?

0o O0ocooo

O What approach/approaches to language learning are taken by the coursebook? Is this
appropriate to the learning/teaching situation?

O What level of active learner involvement can be expected? Does this match your
students' learning styles and expectations?

0O What techniques are used for presenting/practising new language items? Are they
suitable for your learners?

(3 How are the different skills taught?

U How are communicative abilities developed?

O Does the material include any advice/help to students on study skills and learning
strategies?

O Avre students expected to take a degree of responsibility far their own learning (eg by
setting their own individual learning targets)?

Teachers’ books

Is there adequate guidance for the teachers who will be using the coursebook and its
supporting materials?

Avre the teachers’ bodks comprehensive and supportive?

Do they adequately cover teaching technigues, language items such as grammar rules
and culture-specific information? :

Do the writers set out and justify the basic premises and principles underlying the
material?

Are keys to exercises given?

O 0o oo o

Practical considerations

What does the whole package cost? Does this represent good value for money?

Are the books strong and long-fasting? Are they attractive in appearance?

Are they easy to obtain? Can further supplies be obtained at short notice?

Do any parts of the package require particular equipment, such as a language
laboratory, listening centre or video player? If so, do you have the equipment available
for use and is it reliable?

oooag



3 Selecting the best available coursebook

Selecting the best available coursebook

Selecting coursebooks involves matching the material against the context in
which it is going to be used. No coursebook designed for a general market will
be absolutely ideal for your particular group of learners, but the aim is to find
the best possible fit, together with potential for adapting or supplementing
parts of the material where it is inadequate or unsuitable.

A sound way to approach the selection of coursebooks is firstly to identify the
aims and objectives of your teaching programme and secondly to analyse the
learning/teaching situation in which the material will be used. This will give
you a profile of the context for which you are selecting the teaching materials
and some of the requirements that the materials will have to meet.

The next stage is to draw up a list of potential coursebooks, using information
from publishers, advice from colleagues and your own previous experience.
These books should be subjected to an impressionistic evaluation to eliminate
those that are obviously unsuitable. The resulting shortlist shouid consist of
perhaps between three and five coursebooks and these will be the subject of an
in-depth evaluation process using criteria which are most relevant to the needs
of the teachers and learners concerned. These criteria can be selected from
among those presented in this book or devised specially to meet specific needs
and circumstances. In most cases there will be a combination of ready-made
and specially-devised criteria.

Materials evaluation is a complex matter, as there are many variables that
affect the success or failure of coursebooks when they are in use. The number
of variables is reflected in the range and multiplicity of possible evaluation
criteria. However, it is important to limit the number of criteria used, the
number of questions asked, to manageable proportions. Otherwise we risk
being swamped in a sea of detail. This is why it is important to prioritize the
criteria that you are going to use, using those which are most relevant to the
context in which the materials will be used. The selection of appropriate
criteria is crucial, as the evaluation process will throw up a profile of the
coursebooks being examined. This profile should then be matched against the
profile of the learning/teaching context and of the requirements that have to be
met. In most circumstances, the coursebook which most closely fits the
requirements and the context will be the best available, although other factors,
such as flexibility and the potential for adaptation, will need to be taken into
account.

Ido not wish to give the impression that the selection process is in any way
automatic, as it is not. Nor is it wholly objective, as individual, subjective
judgements of a professional nature are central to it. My aim in outlining a
procedure for selection is to enhance the value of professional judgement by
providing a framework in which it can operate. Also, it is intended as a
framework, not a straitjacket, and you will probably want to modify any
procedures to suit your circumstances and preferred way of working.
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Whatever procedures you do follow, you would be well advised to view
materials selection as a process involving several people working together and
pooling their perceptions and experience. In this way there is a better chance
of making balanced judgements and ultimately of making the best choice of
coursebook.

4 Specifying aims and analysing the learning/teaching
situation

This is a shortened version of a more comprehensive checklist, which will be
found in the Appendix. It should act as a starting point for looking at the
context in which teaching materials will be evaluated.

Aims and objectives

O What are the aims of the English programme?

O Note any specific objectives, eg in terms of language items, functions, skills to be
covered.

[ Is there a detailed syllabus? If so, what does it consist of and how s it organized (in
terms of grammar, functions, topics, skills, etc)?

O How is the achievement of aims and objectives measured?

The learning/teaching situation

[J What is the status and role of English in the learners’ home countries?

L What are their main reasons for learning English?

00 How much time is available? How intensive is the programme?

U What is the class size? Are classes homogeneous with respect to age, level, ability, etc
of the learners?

T What resources are available induding teaching rooms, equipment, supplementary
materials, access to photocopying?

The learners

[0 What are their ages, levels, expectations, motivation?
O What is their previous language-learning experience?
O What are their preferred learning styles?

00 What are their interests?

The teachers

What is the accepted role of teachers in the educational system?

What methodological approach do they tend to prefer?

What level of personal initiative do they bring to their teaching?

How free are they to diverge from the syllabus?

Do they have the right to adapt or supplement the standard coursebook? if they do, do
they have the time and expertise to do so when necessary?

ooDoo



