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Introduction to Everyday Health
"BHRERE" RIIENT

Everyday Health consists of six consumable workbooks specifically devel- ?
oped for a teenage audience with special learning needs. The program is ap-
propriate for teaching special needs students in a separate class or study group
or as part of a class composed of students with diverse learning abilities. This
program is also appropriate for use with students who have reading and/or
language problems or students who speak English as a second language.

Written in a conversational tone, content is presented in a manner to which
students can relate. Each lesson is introduced with a scenario that presents a
real-life situation—one with which the students themselves might have per-
sonal experience. The reading level throughout the series has been carefully
measured and monitored. Introduction of new and technical terms has been
kept to a minimum. New terms are listed and defined in context where they are

first used, and are included only when necessary to present the content of the

lesson.

PROGRAM SCOPE M\ B &5
Everyday Health is a complete health program. It covers the basics of health and wellness educa-
tion required by most high school curricula. In addition, each individual book can be used as a

supplement to a basal health text for students who require extra attention and reinforcement.

The workbooks are not meant to be self-study materials, although some students will be able to
read and complete a number of lessons and exercises on their own. We highly recommend that teach-
ers take an active teaching approach with the books by facilitating student discussion on a regular
basis.

; The six workbooks may be used in any sequence. Each workbook stands independently as a self-
contained unit.

(ABRE)

Safety focuses on how to avoid accidents. Situations addressed include fires at home, riding a

bicycle or riding in a car, and participating in outdoor activities and sports. The book also includes a
unit on avoiding violence and violent situations at home, at school. and in the community.
' §r:3=§: )

Exercise relates physical fitness to overall health and wellness throughout a person’s lifetime.

Students are encouraged to assess their current physical fitness, set realistic goals to improve their
physical fitness, begin (or continue) a safe and appropriate physical fitness program, and monitor
their progress as they become more physically fit.

(B=FRER)

Nutrition presents students with basic information about nutrition and diet. Students are asked to
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evaluate and change, if necessary, their daily eating behaviors to improve their health, reach and

maintain a desired weight. and avoid nutrition-related health problems later in life.

(NS

Wellness examines the role of personal hygienc in the proper care of the body and the prevention

of disease. The causes. svmptoms. and treatments of infectious diseases- -including sexually trans-
mitted diseases and AIDS —are presented. Students gain an understanding that they can intervene in
the spread of infectious diseases by making decisions and affecting behaviors that promote good
health. ‘
(REZEFD

Family Living examines the composition and role of families in today’s society. Information on
family size, relationships among family members, roles and responsibilities within the family, and
conflict resolution are presented in a way that respects the tremendous variety in the make-up of
today’s families.
CRBEIR)

Insurance Basics describes why individuals and families need health insurance and how basic
medical insurance works. Also included are brief descriptions of various types of health insurance

coverage and the costs and requirements associated with each.

d THE TEACHER'S MANUAL Hfif#

The remainder of this Teacher’s Manual contains the following sections:
IR s

Lesson Components: a Guide. This section describes the parts of the lessons in the student edition

|
i
j and provides approaches for teaching each part,
| SRS SRR
} Strategies for Cooperative Learning. This section describes strategies, approaches and evaluation
i techniques for cooperative learning among students.

| $t33 ESL SERIHEFREE

E Teaching strategies for ESL Students. This section offers strategies for assisting ESL students.

| SBT3

' Tips for Handling Sensitive Issues. This section provides strategies and approaches for present-

ing and discussing potentially sensitive issues.
HFERMT %

Teaching Strategies. This section contains teaching tips for each lesson and provides approaches
for introducing and teaching sensitive matters. The section also describes when and how to include
the projects.
| FHERAESEER

Answer Key for Student Books. This section contains answers to all questions in the student edition.

*ESL: FWIBEIERE. RBENE BE$¥ I, English as a second language MMRTE.



Teacher's Manual EVE

Lesson Components: a Guide
RN EiEm

Each lesson in Everyday Health has a consistent format contuining the

components described in the following paragraphs. The teaching suggesiions
provide alternate approaches to teaching each lesson part. You may wish to
use the Lesson Review included at the end of each lesson as a diagnostic tool

to determine students’ prior knowledge about a particular subject.

Learning Objectives %3 B#r

Each lesson begins with one or more learning objectives. Stated in simple terms, these objectives
clearly specify what students should establish as learning goals as they read and respond to the text of
the lesson. The objectives also provide students with an overview and an organization of the material
presented in each lesson.

Before reading the objectives, you may want to assess students’ prior knowledge by asking them
what they already know about the lesson topic. Have students read the objectives aloud. Discuss
what they are expected to learn in the lesson.

When appropriate, show films or videos that relate to the objectives presented in the lesson. In
some cases, you may wish to have students watch programs appearing on television that relate to the
lesson topic and objectives.

Language Notes iE= &

This section is a mini-glossary of specialized terms and challenging vocabulary that are used in the
lesson. Like any scientific discipline, health possesses its own unique terminology. Becoming famil-
1ar with this vocabulary enables students to grasp ideas and exchange information with others.

You may want to preteach these words and provide ample opportunities for students to pronounce,
discuss, and use each term before beginning the lesson. Instead of becoming a stumbling block, each
word can become something to look for during the reading process. Language Notes are listed and
defined in the place where they are first used.

You may want to incorporate some of the following exercises and techniques to preteach and/or
review the Language Notes for each lesson:

* Have students write a definition of each vocabulary word prior to the beginning of the lesson. At

the completion of the lesson, have students repeat this exercise and compare their responses.

* Have students use a dictionary to find the meaning of cach word and record the definition. Then

ask students to restate or rewrite each definition in their own words.

* Create illustrated flash cards of each word. Introduce the lesson by showing the flash cards and

asking students to define each term based on the illustration and their prior knowledge.
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Scenario £iGi5=

Each lesson is introduced with a motivational, real-life scenario that illustrates a situation with which
the students may be familiar. Usually written as a conversation, these scenarios introduce the content
of each lesson in a familiar, nonthreatening manner. The story may reappear throughout each lesson
to illustrate key concepts and to demonstrate applied skills.

You may want to have students role-play the characters in each scenario. They can then discuss

their responses to the situation described.

Exposition HNEETR

The information contained in each lesson is organized from simple to more complex concepts and
builds upon previously presented information.

Each introductory scenario is followed by text that is divided into concise sections. The sections
are set off by bold headings and are formatted to make all new information easy to manage. Each
block of text following a subhead can be studied independently. Breaking the lesson down into these
smaller units, may help students feel less intimidated and anxious.

Photographs and illustrations throughout the lesson highlight and clarify text. In addition, each
lesson provides extensive practice and reinforcement in various formats. Students are sometimes
asked to apply concepts to fictional scenarios. Occasionally, they are asked to apply what they have
learned to an actual situation. Emphasis is placed on the relevance and application of content to the
students’ own lives.

You may want to have student volunteers read parts of the lesson aloud and then summarize the
information in their own words. You may also ask students, working individually or in small groups,
to outline the lesson, including specific information and the Language Notes. If appropriate, you may

want to conduct demonstrations to reinforce the material presented.

Lesson Review & [E] [l

Each lesson ends with a Lesson Review that enables students to assess their understanding of key
concepts and vocabulary in the lesson. Reviews may be completed independently or as small-group
or class exercises. Students will benefit from reading and discussing the questions in class, locating
specific information within the lesson to support their responses, and correcting and revising their
own work.

Performance on this review will help you determine the type of reinforcement or extra help that is

needed by individual students.

The Lesson Review begins with recall questions, presented in a variety of formats such as short
answer, fill-in-the-blank, matching, and true/false. These questions are followed by a Vocabulary
Review that includes matching and fill-in questions or asks students to write their own definitions of

each term or use each new term in an appropriate and complete sentence.
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Portfolio: What Would You Do or What Would You Say
KRR, WETRITE

Each Lesson Review concludes with a Portfolio exercise. Each activity is followed by a subheading:
“What Would You Do” or “What Would You Say”. The subheading provides students with a clue as
to their expected actions for the activity. These activities encourage students to create and make
entries into a personal journal.

Each unit in the books of the Evervday Health series concludes with a Unit Review. The Unit

Review consists of the following components:

Take Another Look #Fil&

This section of the Unit Review summarizes unit information graphically through the use of con-
cept maps and/or illustrations followed by questions.

You may want to reproduce the concept maps, with some key information deleted, on the board.
Ask students to fill in the missing information.

You may also want to use an overhead projector to project photographs and/or illustration from
this section. Ask students to summarize the information presented in the figure.

Reviewing What You Know %) 2 [5] il

This section tests basic recall of the main points presented in the previous unit. Each review as-

sesses knowledge in a variety of formats: short answer, fill-in , true/false, multiple choice, and matching.

Cooperative Learning &1E%3]

Each Unit Review concludes with cooperative learning exercises in which students are required to
work in small groups made up of two to four students. More information on approaches, strategies,
and evaluation techniques for cooperative learning are included in the following section of this
Teacher’s Manual.
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Strategies for Cooperative Learning
SEFIKE )

Strategies for cooperative learning are very effective when teaching health
in classrooms with diverse populations. Pairing students with prior knowl- ‘
edge of health or proficiency in reading and writing with students having
weaker skills in these areas will lead to student success and enhanced under-
standing of the subject. Students are often more relaxe;d and feel less threat-
ened and more confident when working with other students rather than with a
teacher or another adult. Also, having students work in groups allows them
an opportunity to recognize and build upon individual strengths and develop
an appreciation for cultural and learning differences.

You may wish to follow the general guidelines described below when using
cooperative learning strategies.

Group Size /JNEME
Student groups can vary from two to as many as eight students. Smaller groups require fewer
§ group experiences and skills to make the group function smoothly and successfully. First time users

of cooperative learning often find greater success with smaller groups.

Objectives &%) BER
Each student in the group needs to know the expectations of the activity. Be specific in explaining !

the group goal: to demonstrate understanding of a new concept, to create a product such as a chart or

report, to perform a skit, or to demonstrate a process. You may need to work with each group to make
sure all students understand the objectives and intended outcome of the activity.

Individual Responsibility and Accountability FH{EXF

Each member of the group is responsible and accountable for the successful outcome of the

Corksroad e A v A it B

assignment. Each group member is also responsible for the understanding and learning of other
group members. You may need to work with each group to help students identify their individual

responsibilities within the group.

Positive Interactions @55

Successful cooperative learning occurs when all group members realize that participation and

collaboration of all members is required for group success. Students must, as a result, learn to work
and cooperate with one another and recognize one another’s differences. An incentive for coopera-

tion within the group may be assigning the same grade for each group member.

W A AN P AP

Evaluation if{&frg

Evaluating an individual student’s role in a cooperative learning activity is often vague and difficult.

By following the strategy of assigning one grade to each member of the group, you may be rewarding
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students who do not actively or fully participate. At the same time, you may not be rewarding stu-
dents who did everything that was expected of them.

Instead of assigning a letter grade to the group, you may want to use a different set of standards.
One example tollows:

* Awesome: {3 The group was extremely well organized and worked together very well. The
project was done completely and accurately. Research to answer project questions provided
more information than needed. Presentation of the project was creative, imaginative, and engaging;
it captured the interest of the audience. ‘

* Admirable: R¥F The group was well organized but confusion sometimes arose due to lack of
organization and/or leadership. Most people in the group were involved most of the time. The
project was mostly complete and mostly accurate; there were some minor omissions or
inaccuracies. Research was thorough but limited to easily accessible resources. Presentation was
well done and interesting if not highly creative.

* Acceptable: —fit The group was somewhat organized; not all members were involved and
ideas were not always clearly stated. The group attempted to work well together but sometimes
lost track of the objective; not all members participated equally. Content contained more than a
few inaccuracies. Research was not extensive or done in an acceptable manner. Presentation was
organized and logical, but not interesting or creative.

* Amateur: 5% Group organization was confusing and difficult to interpret. Students did not
listen to each other or respect one another’s ideas. Not everyone was involved. Most of the
content was missing and/or inaccurate. showing little attention to using resources to conduct
research. Presentation was poorly planned and not effectively organized; it did not keep the
audience interested.

To gain a sense of how the group exercises are working, you may want to develop a questionnaire
that asks the following kinds of questions to assess individual student’s involvement with the group.
You may want students to respond by providing multiple choice answers such as very interesting,
fairly interesting, somewhat interesting, not very interesting, and not at all interesting. Students check
the response that best answers the question. Some questions require responses specific to the group.
Some sample questions to include on this assessment tool are as follows:

* Did you understand the objectives of the activity?

* Did you understand what each person in the group was supposed to do?

* How did you like working with a group of students?

* How difficult was your part of the group activity?

* Did each group member participate in the activity?

* How many times did you have the chance to talk while working with the group?

* Did you want to talk more or less?

* Did you get along with others in the group?

* Who did the most talking in your group?

* Who did the least talking in your group?

* Would you like to work again with this group? If not, why not?
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Teaching Strategies for ESL Students
$13t ESL 2R FEE |

A

Although the thought of teaching health in a language diverse classroom
may seem overwhelming, teachers should remember that techniques for teachig
ESL students are simply good teaching techniques that ave directed toward a
student s special needs. The ESL population includes students for whom En-
glish is a second language. With an awareness of whut these students need
and whar works for them, teachers can easily adapt their instructional styles

to language diverse classrooms.

LESSONPLANS # 3

: Students with survival skills in English are ready to learn in that language. To help them succeed,
: you need to develop content-driven, activity-based lessons at the appropriate grade level and at the

appropriate stage of language skills development. Lesson plans created with the following compo-

nents meet the needs of ESL students and lead to their success.

Language Notes consists of the terms required to learn the main concepts of the lesson. Learning

R

) s

g RS

i Lesson Title organizes the thinking needed to learn concepts.
g EEAA

]

the vocabulary begins building the background necessary for understanding the lesson material.
| Fu ST mLe

Pre-Testing reveals if students have the background knowledge required for the lesson. If not, the

teacher builds this background knowledge. This phase requires interaction and follow-up between
] the teacher and the class.
HNERR

Exposition includes all the activities the teacher does with students either in groups or as a class to
provide the facts they need to begin the learning process.
IR B

Lesson Review creates interaction among groups of students and the text, the key words, one

another, and the teacher to practice their growing knowledge of the concepts of the lesson. At this
’ point, the teacher must monitor student progress and adjust the lesson accordingly.
| £JNE
Follow-up Activities include independent activities in which students practice the skills they have
developed throughout the lesson. These activities provide an opportunity for the teacher to ascertain
if the students are ready for their final evaluation. Writing exercises promote word and concept
retention.
IS MHE

Evaluation sets up demonstrations of mastery of the concepts. Evaluation activities need not be
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language based. They might include activities such as making a collage and role playing. The method
of evaluation should match the stage of language development of the students.

STRATEGIES HXIKEE
Effective strategies for developing and presenting lessons for ESL students include the following:
SEBIETR
Modeling: visual examples used to explain what is expected
ETxs&®R

Contextual Clues: use of real objects, pantomime, gestures, and connection of the familiar with

the unknown
RE%3)
Built-in Redundancy: repetition, paraphrasing, restatement, and use of synonyms
FHSHEAR
Age Appropriateness: tasks reasonably difficult for student’s age
B E
Humor: spontaneous and planned to lower anxiety and increase chances for success
FEER
Equal Status Activities: two-way cooperative interactions between and among learners such as
peer tutoring and cross-cultural activities
HESE
Cooperative Activities: structured techniques with positive interdependence and individual ac-

countability

ACTIVITIES AND TECHNIQUES &z 515

Experienced health teachers working with ESL students recommend that students have a good
dictionary. These teachers often provide basic word lists to be learned and memorized for automatic
recognition. They provide an outline of the main ideas and simplify English to increase a student’s
comprehension.

Teachers might consider these additional activities to implement ESL strategies:

* Summarize or paraphrase a paragraph or two, perhaps in the primary language. Then, have

students translate to English, using a dictionary.

* Working in small groups with a student who is more proficient in English, have students summa-

rize the key ideas in each lesson.

* Have students create visual displays—collages, posters, bulletin board displays, and so forth.

* Write out each step of a particular process (such as how to call the fire department to report a

fire) on a series of cards. In small groups, have students arrange the cards in the correct order.

* Write out each sentence of a three-to-five sentence paragraph on separate index cards. In small

groups, have students arrange cards in the order that makes the most sense. Ask them to explain why.

* Create picture cards for key terms.




