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This book examines establishing, maintaining and developing
self-access language learning (SALL). While much of this book
presents practical ideas dealing with issues related to SALL, they
are supported by references to relevant literature and research.
This link between theory and practice makes the debate about
SALL accessible and makes this book a useful resource for es-
tablishing and running self-access learning facilities. The unique
features of this book are

a typology of self-access facilities

a discussion about how to manage self-access

a wide variety of practical suggestions for implementing

self-access in different contexts

case studies which illustrate self-access in action

The book is suitable for anyone concerned with self-access, from
pre-service teacher trainees to experienced teachers and from
managers of dedicated self-access centres to administrators con-

cerned with financing self-access facilities.
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HEXMEBNFERHLENEAR, KEMHIMEATHERY
B HAETEINENFERHLBEGARAR LA NTHE
REANMERFFLEHRR, ERAMET A EREE NG R
RBHNEEME BN, EXF AT, Y42 ARETRSAEI
HNERENRERER, EREEANRFTER, Z6RENERN
RO,AARBGAFFEROAKP, ERN A ERFELE - E#%,

FETH, LENERFTHREN) A BEHFRET -2 d
EAGI N MERFEAS . REAFHFPREFE HX5 .6
ENHERFRTRERN BEBE FERHF AERF THhHE¥,
HEEE MR BRAB F-EFehE B TR IR ERY
%, EPLASEEFR LBEATERPAYLH UK, BN
RERT 445 B EHFEFRRMXFRNHIAR,

RELAFRRALARARE CEEHARFEXEENRAT
ARETHABRERAELBEMEA ERULB A, ENERE
A HFREREEFESGRG R, BRI RBRNE AR EE AL
F-BARBRAKFRN KFEL EEMTENRL LK HS
RERRTOMERE L X HTRERET, wHAEREEH F
FHRABERUF LS N, RELABUNLTIABRALRE S &
F, LB 0 R 0 R B R

REHFAFL

RPN RECEEEIESE SESIESEIT L LR
HARH,1994, (Jim Scrivener: Learning Teaching: A Guidebook
Jor English Language Teachers. Macmillan Heinemann, 1994)
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RMEHRE -HERHHFEF L. RIVAEABER T FEHTE
HHWER,FERBEREMENEAMNTHFE, RINZHALEL
BB LR RN EREEREARET Y BRhEFH T
REERR BRAZIHFTE ARZU XN FTENFHTTEE
REWBECRERAR—FHE

AR _E PRAEFWNX R HFLHEREFH EFETHK
RESTH,LABLEYHRENEREAL REF A M EK
#¥TE 3 (tasks) , R RAEAFE SO AMTFR, Flwd XE P
HEE"EEWANF WO L ER;2) XM ES;)ETIRE R
A RRFAECRE EVAREEAHMENERES PHELE4
REHEIFL, EFTURBHCHLEREREBE LT ERE 3
IREH¥, .

SVFECGEFEIFRT R, S KW R, 1992,
(David Nunan: Research Methods in Language Learning. Cam-
bridge University Press, 1992)
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FHRITRR, BARFETRFERARTAR. HFEARFER
BEHAMFABER, TR CHBERFERAR—FRAAE, &5
BOETLREKFARARYEARAHFHLEY, 2. 58 %
¥ARBATHE T EHAF

FERTENGHATEWHEERE LRBBFF ok ANE
HRAREAGARFHA AL EEXRINELEE, RUE
RNEBETE AP FTEBE",REFMRERTRY oy %
FERMEER-FEREEES B, HFAR—FHFHEC
WHFE, - TEERRERFH AR BHRE AR FFR, &
RHUTHEBRERFEAREAW DL KF DRt ppBEL
R AR B REETINHR, BHLE®,
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