


A K B BB F %2 M 3P
CAMBRIDGE APPLIED LINGUISTICS
Series Editors: Michael H. Long and Jack C. Richards

Language Program
Evaluation

Theory and practice
i8S IRIBITE
— Bp5Ri%
Brian K. Lynch

T+ o5 5 8 20w i i



Language Program
Evaluation
Theory and practice

Brian K. Lynch

The University of Melbourne

%™ CAMBRIDGE

W% UNIVERSITY PRESS




Bl &Em&mE (CIP) iE

ARG BG5S B /(3 K% (Lynch, B. K. ) #,
—kity: EERAMEHE HiR4, 2001

(CIFFEAETZEAD

4 )i . Language Program Evaluation. Theory and Practice
ISBN 7-81080-285-2

[ g Ak [ SR — B HE—HE P — i V. H319

HE R 4B S IHCIPR Y B (2001) 28068391 &

E==. 09-2001-161 =

HAREIT: L INTIELFT LAIARFL
ClLEESR R AN D 34 : 200083

Hi iE. 021-65425300 (41> . 65322031 (KITEL
Hi B 4. bookinfo@sflep.com.cn
5] tik. http://www.sflep.com.cn http://www.sflep.com

FIEHmIE: 1

BY: W EACHT B LT

H: #HrEAUE R RATET

ZK: 889X 1194 1/32 ENgl 6.625 i H 284 -5
JR: 2001 4F 10 4% LA 2001 4 10 FJ35% 1 iKEN AR
ER #1: 3 500 1

FHNS

S: ISBN 7-81080-285-2 / H - 109
ffr: 13.50 G
ARR B SN BV A, W A AL

3



Published by the Press Syndicate of the University of Cambridge
The Pitt Building, Trumpington Street, Cambridge CB2 1RP

40 West 20th Street, New York, NY 10011-4211, USA

10 Stamford Road, Oakleigh, Melbourne 3166, Australia

© Cambridge University Press 1996
First published 1996

Library of Congress Cataloging-in-Publication Data

Lynch, Brian K.
Language program evaluation : theory and practice / Brian K.
Lynch.

p. cm. - (Cambridge applied linguistics series)
Includes bibliographical references (p. ) and index.
ISBN 0-521-48191-0. — ISBN 0-521-48438-3 (pbk.}

1. Language and languages - Study and teaching — Evaluation.

I Title. II. Series.

P53.63.196 1996

418'.007 - dc20 95-1719
CIp

A catalog record for this book is available from the British Library

ISBN 0-521-48191-0 Hardback
ISBN 0-521-48438-3 Paperback

Originally published by Cambridge University Press in 1996

This reprint edition is published with the permission of the Syndicate of the Press of the
University of Cambridge, Cambridge, England.

Licensed for distribution and sale in the People’s Republic of China only and may not be

distributed and sold elsewhere.

A H BAMTK SRR LEINEBE LR HR.
NHEPIEARHRNEEAHE,



ill}

H AR B

1999 £ 5 F Z 2000 4 6 A, L #MEHFT HMEXEBIK
TAFERFR R HNFREIREEFARIFH “FEE
TEANTAE 6 BRI LN AETFAFELI0 M, 22T 5
ERMEN —BFFRRA, HTHRENNIERFSEALAR
REFLIWNAALZ FyEF THESXENS LA ES ¥R
ERFFRANEL RARENEXFFAACE RS, LgHE
HEERAXECHRE TS FALHBMHEO L HETFAFE 10
B HREGFENAEEFABRBARN SIFEAEE ¥4
7, HEXEABLRAHEARREFAOAT, BIRLEHS
FRAR,F-—FREREA W ERFELR, HREA T EL
BRI ERFER,

EAHIE, REARMN XA IFHEEFFIFHNF DA,
ERWEERETFHAENLELS . AERAKRERRE&FR
ESL K #0 £ E 4 $1 B - K- # # 18 + (Brian K. Lynch)# 5% &
(EERETH. B ER)-FAERLHEIT TIEERENIF
B E ENTERABE ¥R FEXTENZS G, BT 554
RARFBEECEARLEHN BT REFEHEM T E
AWM T, FHRBER AR RFEZEAINRE S, AR Y
T IMANEEHETREEF EHMRBIFH T X, BF ETUR
BAENERATEE AL TUMAERSFRERERRET

AFAREERFFHEARBRAREFENER, HNY
THEEBREBRERS N T, EHAN, BREFEENARXE
RELKHERAREWHATEARENEEAEREERIEA
W EH A f B R R F

2HEPNE, F-ERBIFGERENE MR RLIFH



PHREAR URRBEFENAEEFTFALIANX A%,
FoEERAN0HEL60 FRENERTERA L BEALEF R
FEHATREFSHAETE , ARARFEZENFREL, UK
LR LS FZFNEAE BT REN A K ELREF
ERFWRE . FHEFEGE KA L O K % oy 7 AR KA
REF, FEFTENARA KT R EWTERA, FAEMN
EHRURERESNBENER T ik, FLETRTEHEHK
K7 & PR E AREF, HFNET 2475 BB EEY
Fke FANFIEFIFBLUEFAE S AR/ REN — KK RE
FERA FAERELHINIENE,

RBEWEE R R FEEHT BN EFNAR KBEFRER
BARANRECESOFERTHAR AT HMELZLTR
EEFIMRABEFHARTEREHER,



for my mentor and friend, Russ Campbell,
and to the loving memory of my Dad



Series editors’ preface

Program evaluation is important and difficult work in any field, and
language education is no exception. The goal is sometimes to evaluate
a program’s effectiveness in absolute terms, sometimes to assess its qual-
ity against that of comparable programs, sometimes both. In ideal cir-
cumstances, evaluations receive cooperation from all parties and
provide useful information to insiders on how their work can be im-
proved, while offering accountability to outside stakeholders, such as
host institutions, governments, and financial sponsors, as well as to stu-
dents.

Circumstances are often less than ideal, however. Whether insiders
or outsiders themselves, evaluators may be expected to employ recog-
nized instruments and procedures, such as standardized proficiency tests
and inferential statistics, for gathering and interpreting data. At the
same time, they must also adapt to unique local conditions, where, for
instance, objective measures yielding quantifiable data may be unwel-
come, unusable, or unavailable. Worse, some stakeholders may have
incompatible goals, conflicting interests in the outcome of an evaluation,
and/or differing views about how it should be conducted. For example,
an evaluation requiring full staff cooperation may be commissioned by
a host institution, such as a university, with the aim of using the results
to justify an already determined policy change with significant potential
fall-out for program staff, including job losses. Training in conflict res-
olution may seem as useful as knowledge of applied linguistics in such
cases, and the evaluator can easily end up taking sides or trying to play
the role of mediator between warring parties.

Language Program Evaluation deals with these and many other
methodological and policy issues, invoking both qualitative and quan-
titative, or positivistic and naturalistic, approaches in the process. The
author, Dr. Brian K. Lynch, of The University of Melbourne, has had
extensive field experience in both foreign and second langnage program
evaluation and has made major contributions to theory and practice in
this area, including his widely respected context-adaptive model for
evaluation in applied linguistics. Dr. Lynch’s book provides a coherent,
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rigorous, and comprehensive approach to language program evaluation
and also identifies contributions that program evaluation can make to
the development of applied linguistics as a research field. It should ap-
peal to a wide range of applied linguists and language educators and is
a welcome addition to the Cambridge Applied Linguistics Series.

Michael H. Long
Jack C. Richards



Preface

This book had its beginnings in a motel room in Guadalajara, Mexico.
It was there, planning the schedule for the soon-to-be-inaugurated
Reading English for Science and Technology (REST) project at the Uni-
versity of Guadalajara, that I rediscovered a manuscript passed on to
me by Russ Campbell. The manuscript was a copy of a paper delivered
by Michael Long at a TESOL convention (later published in TESOL
Quarterly [Long 1984}]). Reading that paper provided the revelation
that led to a preliminary design for evaluating the project, which became
the focus of my dissertation, which, in turn, evolved over a six-year
period into this book.

Drawing upon the experience of implementing and evaluating the
REST project from June 1985 to July 1987 reported on in my disser-
tation, I constructed the initial outlines of a book designed to provide
a thorough theoretical background for the evaluation of language ed-
ucation programs, as well as a guide for putting theory into practice.
The earlier drafts of the book made use of insights and feedback gained
from teaching a graduate seminar for applied linguistics students at
UCLA and from my experience as Academic Director of the ESL Service
Courses at UCLA, as well as from supervising graduate student research
into program evaluation and serving as evaluator for the California
Foreign Language Teacher Preparation Project.

The result of these experiences is a book that presents program eval-
uation against the historical backdrop of modern language teaching and
the development of research in applied linguistics. In particular, the
theoretical basis for language program evaluation is discussed in terms
of the quantitative-qualitative debate in educational measurement, more
recently referred to as the paradigm dialog (Guba 1990). Validity, the
act of determining what counts as evidence for evaluation, is discussed
from both the quantitative, positivistic perspective and the qualitative,
naturalistic perspective. My goal in presenting this dialog and these, at
times, conflicting perspectives, is to present the reader with the neces-
sary range of theory and associated practical techniques that will allow
for the most thorough response possible to any language program eval-
uation context. :



xii Preface

The book uses the context-adaptive model for program evaluation
{Lynch 1990) as an organizing principle for presenting the critical issues
facing those who are about to embark upon the evaluation process. As
with the context-adaptive model, the book was designed for those in-
volved in language education. The concepts and methods advanced are
illustrated with examples from my own experience, primarily ESL and
EFL, as well as with vignettes from a variety of second language set-
tings. It will be useful for language teachers who are looking for a
systematic way to evaluate the instructional sequences of their class-
rooms, for language program administrators who need to decide on
strategies for evaluating their schools, for language educators who have
been asked to provide information on program processes or to make
decisions about curricular change, for teachers of graduate level semi-
nars on language program evaluation and research methods, and for a
variety of applied linguists conducting research that focuses on, or
makes use of, program evaluation data.

Whenever one manages to complete a project such as this, there are
innumerable persons who have provided help, vision, encouragement,
and advice along the way. Let me try to covnt and give recognition to
at least some of the innumerable. Firstly, to all of those involved in the
first two years of the REST project at the Universidad de Guadalajara
(UdeG), especially my co-coordinator on the project, Margarita Matte,
and the teachers on the project during the formative 1985-1987 years:
Lyn Carr, Young Gee, Kathy Lunde, Suzanne McMeans, Carlos Oce-
guera, and Alfredo Urzaa. My special thanks go to the other three REST
teachers from that period who have become lifelong friends: Elizabeth
Borkowski, Juan Carlos Gallego, and Shira Smith. All of our students
from the Chemical Sciences Faculty of the UdeG deserve recognition for
their efforts in the program and as participants in the gathering of eval-
uation data. My thanks also go to the various officials at the UdeG and
UCLA; in particular, Raal Padilla, Margarita Sierra, Elwin Svenson, and
Russ Campbell, whose unwavering support for the project was critical
to its success.

I would also like to acknowledge Leigh Burstein, Russ Campbell,
Evelyn Hatch, and Harold Levine for their helpful comments on the
dissertation from which this book grew. I also wish to give special rec-
ognition to Harold Levine, who initiated me into the world of natural-
istic research. That experience continues to be one of profound
importance in my work. I was saddened to learn that Leigh Burstein
passed away months before this book was due to go to press. Much of
the knowledge of quantitative analysis that I present comes from my
experience in his graduate seminar on quasi-experimental design.

When the book had taken sufficient form to begin the search for a
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publisher, I received some invaluable criticism on the manuscript from
Lyle Bachman, which allowed me to rethink the issues of content and
audience in a productive fashion. At the same time, I received important
feedback from my students and colleagues at UCLA who attended my
seminar in program evaluation for applied linguists; in particular, Patsy
Duff, Paul Gruba, Sally Jacoby, Andrea Kahn, Anne Lazaraton, Char-
lene Polio, and Jean Turner. The final time the seminar was offered, in
the spring of 1992, I received helpful reactions to the content and de-
tailed feedback on the manuscript from Bob Agajeenian, Denise Asher
Babel, Linda Choi, Tom Griggs, Eric Miller, Micky Safadi, Kim Tho-
mas, Jim Valentine, and Rosa Maria Victori-Blaya.

I would be remiss if I did not mention those who have provided the
inspiration, friendship, and support during my years at UCLA, without
which this book would never have survived the transition from expe-
rience to the printed page. A major expression of gratitude goes to my
colleagues in the ESL Service Courses: Donna Brinton, Janet Goodwin,
Christine Holten, and Sandy Wallace (also to Jean Turner, for her year
as Academic Coordinator). To those in the Department of TESL and
Applied Linguistics who were my teachers, I express my sincere thanks:
Roger Andersen, Frances Butler, Russ Campbell, Marianne Celce-Mur-
cia, Evelyn Hatch, John Schumann (and to the memory of John Povey).
While they did not comment specifically on this manuscript, I owe a
debt of gratitude to J. D. Brown, my original mentor who pointed me
down the language-testing path and, again, to Frances Butler who took
me further down the path with great insight and example. My thanks
go also to Fred Davidson, for being such an enthusiastic and consci-
entious language tester and applied linguist. Most importantly, I want
to thank Thom Hudson for his inspiring research and irreplaceable
friendship.

In the final months leading up to publication of this book, I have
received expert assistance and support from Jane Mairs, Mary
Vaughn, and Mary Carson from Cambridge University Press. My thanks
also go to Jack Richards, series co-editor, and to the anonymous re-
viewer of the manuscript for comments that improved the book in sig-
nificant ways. At the same time, [ have been welcomed to a new home
in Melbourne, Australia by the students and staff of the Department of
Applied Linguistics and Language Studies at The University of Mel-
bourne. I give my special thanks to Gladys Cubberly and Vittoria Grossi
for their help in that adjustment process, and to Tim McNamara for
his encouragement, advice, and friendship.

During all of these phases I have received the ultimate support that
only one’s life partner can give. My love and thanks to Buni and to our

son, Sam.



xiv  Preface

Finally, returning to this project’s origins in that Guadalajara motel
room, I thank Mike Long for inspiring the original concept, and for
championing the manuscript all along the way. I will end this lengthy
list of thank you’s with an acknowledgment of the profound example
that has been provided for me and for the field of applied linguistics by
Russ Campbell. Russ represents the best qualities of a teacher, admin-
istrator, researcher, mentor, and friend. He is the heart of this book.

Brian K. Lynch
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1 Introduction

It is probably safe to assume that the concept of program evaluation is
not completely foreign to most applied linguists, even to those working
outside the language education domain. Certainly the words program
and evaluation conjure up reasonably clear mental images, and the no-
tion that a program might need to be evaluated does not seem illogical
to most. Language education programs abound internationally, and the
majority of applied linguists have most likely, at some stage in their
career, been involved in these programs as teachers, administrators, stu-
dents, researchers, or some combination of these roles. Many, if not
most, have been involved in some sort of effort to evaluate a language
program. This evaluation may have taken the form of asking students
to rate their language course and teacher using a questionnaire, giving
achievement tests at the beginning and end of a period of instruction,
or having a language teaching expert from another institution visit the
program and prepare a report on its strengths and weaknesses. Program
evaluation, then, can be seen as relevant to the experience of a wide
range of applied linguists, and will be of particular interest to language
educators.

Definitions: Applied linguistics, evaluation, program

In order to proceed with a detailed examination of the theory and prac-
tice of program evaluation within the broad context of applied linguis-
tics, however, more precise definitions of certain terms are in order. I
will focus on three key terms here; others will be presented in Chapter
2. To begin with, applied linguistics (AL), as a term defining an emerg-
ing academic discipline, has been the subject of recent discussions (An-
dersen et al. 1990; Pennycook 1990; van Lier et al. 1991). For the
purposes of this book, AL will refer to research and practice concerned
with the application of knowledge and methods from a variety of dis-
ciplines (e.g., anthropology, sociology, linguistics, psychology, and ed-
ucation) to the range of issues concerning the development and use of
language.



