& | EESSEE “+H ERGWAYEH
+5 WA SEEEHE AL ERAESHM
» »
) é H ]
i} I T

T & FEUM

RiIFEETIH
(fZ1ThR)

( REVISED EDITION )

FHEHB

STUDENT'S BOOK

Whj

ShEat




BESHFHE “ThT ERFAREM ’
EERSEHE "W ERFER/EM }!»af

| 3%
A NEW ENGLISH COURSE

( REVISED EDITION )

1 G 9 1 PR

RIEL A
(BT HR)
S5

A
STUDENT’S BOOK

24, A
-

i

E % B
GoE MUk R 15

.

Shadt
E#WSMEECH iR



B BEHTRE (CIP) K1
FAE SR EITIO S A - 5 5 /BN ESR
—o M. — bW EMESNEHE HISE 2002

K AL

ISBN 7 - 81080 - 570 - 3

Lo#... I.#%... I XE—&SEE—8H
V. H31

 E R A [ 3548 CIP BB B F (2002)55 061611 5

(BB RS RS S AR .
ALY ke R

HAE % 1T LBF2MEECH R IAREE
CEHSMEIECER)D)  BE4R: 200083

=} iF: 021-65425300 (ML) ., 35051812 (K IFEB)
B-THi&S: bookinfo@sflep.com.cn
] Hk: http://www.sflep.com.cn  http://www.sflep.com

B BRM

EP Bl: @S EEE R EIRTT

& . FEA)S L EITH

F AS: 787x1092 1716 ENIK 1425  F 346 T
5 MR: 200353 A 1AL 20034E3 A B 1 KRERY
En . 10 000 A

+ 2. ISBN 7-81080-570-3 / H - 213

iE #%r: 12.00 5¢

SR E R F U, AR




(3G #EVE L M B PR IE \SE, RATA X RISk 80— AR B2 4b
2 ENEEZRZENEHNE - Z Mg, ANFERER NG EZE. BEEMHE
RGN MBI AHR AR B MR SIS A ¥ E B RGEI B ARt
PiAs . AET U, WA I ASHHE TERIBEMFIE BT, DU ST & SRS — 2 IR
BB HBITRGE B2 ERS SIM ABTABE=AAR—&, BITESANT.

— EERA

L RSV T .

2o B L A AR T M HROME TRAMHI . B3 1 T84
BT P,

3. FMBESERST,

4. BMVTSR I By . S SRR BT S AR R T,

T FORSSI, BT ISR A

LSRRI WRMIBESE WG T . A AARE. A FEE. BRI E fE S Y
%,

2. BRI Fd s B M%T .,

3. BRI REHMAR. d—HER SR MRESE I AR, SEME
A BREBMRE, WAXZBH SR T I HEM. BAMRASHBE HLEE .4
QESSE 278 28

4 IBEHRG . KRk BERMEERN.

=\ RAEEUTAE. WIS,

LSRR TRESISEERPHIHEL ] I B4 TEE, HHEx]E
R ARSI RE I ORES BESH,

2. GAMPLHANER, :

BN B RICE SRS 1AM TR 30 N B R iE L I B A IR &

I
2002 %5 A



WA S

(FmIGBEHBEYE L AMER SR (MESDIEE W =FREAMHE, HENTE
RS IEE AR FE S R A A — S VNGBS S B BRI 5%, (i FE S A 8kt
JE R B RGIIAIREE S .

AEBRORE F BT .

L RAERRBFER, 51 S M T TAE DSy B, B (BB E AR F .

R AR AR PO R F M B2 R A AT, ST, XRE, A RS
EFFI PR, BURHEFRILS T30 4 R, AR T a2 4 15 BB S IR A7

AYMEBFWNARINY )3 R4 TR R IS S, 5 D85 4 R AL BB~ T4, T E
AT R B, EFHLEE, B, AR A R . A TEBEES, B Em
BYREIRR T #E XK W AR FI S, B B R R A VR A B, S B LM ik
SIRTSETTE BR T 48 A—RE M ERNNHAN, BoR 224 AATRB T

2. BAEZ LAY KA L HIR [ H 25 4 A IR B S04k

A BRI KRS 18 B 4030 CF BB, MM S, B miE S . X
FHE S SR IR S B E, M AR SR, B TR R A B 3
b AR IBUEICE . WAL X SRS, 248 X SR BE R R . 7 A2 R
L W HEAR REREIL. XA HEFHEMFNR . B AREE DIRE AR k2%,
FHEREY KARE R RN I B EMES.

3. MERBIBET ST, UIAEMY K24 0935 55150, 24T HiEFEAY,

BB SRR (B R BRI TR ATk, H— B A DI 2 R T
FERBELAENRER. FRAESREUSHA KR 5B LR %%, i
PEOT IR SCI L RSOR AR R RIS . At T , 2 A R SR LI B 2439010 T AL
RED KIRC &, 3KBGE AR RHE 3 F-BLRORE /1, T 4R 25 AL 7 .

4. WMERFEBBGT , LI FHFRIBE SR,

SGEHBINGERFRERSEIME RS, B R R LR B A B ST,
AEX LT RN AR A T EARE RSN R RS . X% R [ ol
LLBATITE, IO B R 2 3. BETEA B4, T AIG2e A SARRE ST . Tl
RAEFEREAYILHA .

TERAFRBT B T BLER S DU £ B8 ) R B TR B4 FF S 4R R AT BRI 25, T b B 2 WA
Bla HE B M E N, FSHEER PR AR, (B B8R BB, B B B AT,
BHIRE/1R B TR, 8 BT OB 1 10188, B A RIE S BN, REEGES Y
STHITRAR . BTSN RRA D BT HLR - R A B E B — N G — 1k

5. TEAMMRIRD, AUBRKIKIESHAR, UURIE 2 A B A IE S EAL,

ZERER T FOERIER, B RA R VIR, SFREAN, B 0M A RS YN

: il .



WM. ERUEIREA TS WU AARKWESHAR, A ESETPEAEMEILR
FIRSCHBR S — R A I UL ER L R E R AR B E 1R R
TEAEMRE LB, BRISE T AOIIELM NP ER T EMEERRX. LE
EREASFHER N BE RNEBSHFETSEEE. FUEAESZ BN REE KL SE
H B LR
TEAHMMWRE LB, SMEE K Anthony Ward 554 1 Anne Henderson 2+ A4 #bt
R TEREEEN. Fl—HE0.

% &
1994 % 3 A



Preface to the Revised Edition

It is almost eight years since the first edition of Levels 5 and 6 of A New English
Course was published in 1994. Compared with the Preparatory Level and Levels 1 to 4 of
the same course, Levels 5 and 6 seem to be quite inadequate to meet the needs of the
students and teachers. Each of the former levels comprises a Student’s Book, a Workbook,
and a Teacher’s Book, whereas Levels 5 and 6 have only a Student’s Book and a thin
booklet of Answers for Reference each. To render Levels 5 and 6 more usefulness and to
afford both teachers and students greater help, we have increased a large amount of
supplementary materials and made sufficient revision in the present edition. There are now
also a Student’s Book, a Workbook, and a Teacher’s Book to each level. Revision and
expansion are made to the following effect.

I . The Student’s Book

1. A number of texts have been changed or abridged.

2. The Notes to Texts I and [I , and the Organization and Development section of
Text | have been expanded. Some adjustments have been made for the Analysis section of
Text T.

3. A Paragraph Writing section is newly added.

4. A Listening In and Speaking Out section is newly added. .

II. A newly-added Workbook consists of the following.

L. Exercises for Text I include: Answering questions, Paraphrasing, Transla-
tion, and Writing. .

2. Different types of exercises are provided for Text ]| .

3. A Text Il and corresponding exercises are given in each unit. In Level 5, the
Text [ texts are mostly on topics related to the corresponding Texts T and II. In Level 6,
the Text [I[ texts are mainly business correspondences, contracts, and the like.

4. Language Work, most of which have come from the first edition.

. A newly-added Teacher’s Book consists of two parts:

1. Answers to exercises for Texts T and [l in the Student’s Book, and Teaching
Points for Reference for Text I in the Student’s Book.

2. Key to the exercises in the Workbook and the tapescripts of the Listening In
and Speaking Out exercises in the Workbook.

We hope this revised edition of A New English Course, Levels 5 and 6, will result in
better teaching and learning in the upper classes of English majors in the tertiary
institutions.
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Preface to the First Edition

A New English Course Levels 5 and 6 are intended for the use of third-year students
majoring in English in tertiary institutions with a four-year programme. They aim at the
training of reading skills as well as the further training of basic and comprehensive
language skills. Students are expected to have acquired a fairly high degree of
communicative competence by the time they complete the two coursebooks.

The principles underlying the coursebook production are as follows:

1. A heuristic approach is adopted so that the students may be able to work on their
own initiative and develop active and logical thinking.

Spoonfeeding used to dominate in advanced English classrooms in China. The
tendency was for the teacher to be the sole speaker while his / her students listened and
took notes. Under such circumstances, the students had little motivation and incentive.
They were liable to become completely reliant on the teacher who merely spoonfed, and
they were thus hindered from using the English language actively and creatively.

These coursebooks attempt at encouraging students to perform various tasks at
various stages in order to enable them to work with initiative and to be adept in active and
logical thinking. For example, before each text, there are pre-reading questions,
dictionary work and library work to set students thinking and working. The comprehension
questions after each text are based on facts as well as inferences, leading students to careful
and profound thinking. Explanations of and questions on discoursal and rhetorical features
are given, arousing students’ interest in the mechanics of writing.

2. The selection of texts is based on the principle of variety, so that the students may
broaden their scope of knowledge.

The majority of the texts have come from contemporary anthologies. Hence the
language is characterized by current usage. A great variety of subjects are covered, e.g.,
language, literature, education, society, culture, geography, popular science. There are
also different styles of writing, namely, different types of exposition, narration, and
argument. By studying these texts, the students will deepen their understanding of
different aspects of contemporary English language, Western society and culture,
geographical features, energy crisis, education for the gifted, to name a few of the subjects
covered. The texts are not only informative and stimulating in content but also rhetorically
and aesthetically appealing. The students will hopefully benefit from various writing styles
and techniques.
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3. Numerous language exercises of different kinds are devised so that the students may
consolidate and expand their language knowledge and further improve their language
skills.

The coursebooks are primarily readers, but the training of language skills are not
neglected, as the latter will help the students to improve their reading skills. Hence large
numbers of grammar, vocabulary, and writing exercises relevant to each text, e.g., word
distinction, synonyms and antonyms, word formation, sentence transformation, are
given. By doing these exercises, the students are expected to consolidate and enlarge their
vocabulary, to be able to write in different styles, and to enhance their reading ability.

4. Various types of exercises are designed so that the students may acquire integrated
language skills in English.

The training of integrated language skills in the advanced English class is not a
repetition of what has been done at the earlier stages. It has to be intensified and
upgraded. Various and numerous challenging exercises on reading comprehension, text
organization, styles of writing and rhetoric are provided in these coursebooks. These
exercises are meant to be used orally in the classroom before being put in writing, so as to
further train the students’ listening and speaking skills. Each text has a writing assignment
to improve the students’ writing skills. The focus of training, however, is on reading
skills.

At the advanced stage, the four skills of listening, speaking, reading and writing
can no longer be treated as four separate single skills, as the relationship among them is
that of coordination, correlation and interdependence. Oral discussion is based on reading,
but at the same time it promotes reading comprehension and develops writing ability. The
writing ability derives from reading; in the meantime it steps up the speaking ability.
Reading, providing the students with large language input, is the fountainhead of advanced
English study. Thus, we might say that the training of the four skills, though not
conducted simultaneously, is an integrative process.

5. A large input is given within a limited space so that the students may be ensured of
an adequate language intake.

For the third-year students, other English courses are offered besides the reading
coursc. The total language input, therefore, will be adequate. However, it is deemed
advisable to have large enough language input in the reading course itself. Therefore, two
texts of similar contents are provided in each unit. In this way, the students may have a
closer contact with the English language and Western culture and a more solid basis for
positive thinking and useful discussion.

In the process of producing these two coursebooks, we have had recourse to large
numbers of English coursebooks of many types, from which we have adopted our text
materials and some exercises. At the back of each coursebook, there is a list of books that
we have consulted and availed ourselves of. We hereby express our profound gratitude to
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the authors and editors.
We are deeply indebted to Mr. Anthony Ward and Ms. Anne Henderson for their
valuable comments on and helpful suggestions for the coursebooks.
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TO THE STUDENT

You have successfully completed the foundation English course and you are now on the
threshold of advanced English study.

You will find A New English Course , Levels 5 and 6, quite similar to Levels 3 and 4 of
the same course in format and in language requirements, although the exercises are more
challenging and thought-provoking. Each of the fifteen teaching units in A New English
Course , STUDENT’S BOOK, Levels 5 and 6 respectively, consists of ;

TEXT [ . The texts, selected from contemporary anthologies on various subjects
and in different writing styles, are intended for intensive study. Each text is dealt with
under the following headings.

PRE-CLASS WORK. This section is to be done before class.

I. Prereading Questions. A number of questions are asked about the title and
sometimes clugg are given regarding the content of the text. You are required to think over
the questions and you can thus be prepared for active participation in the reading.

I. Dictionary Work. You will look up a number of words and phrases in an English-
English dictionary and get the definitions that fit the context of the text.

II. Library Werk. You will look up a number of historical figures or events and
various other subject matter in encyclopaedias and other reference books so that you may
acquire some basic reference skills.

NOTES. In this section you are given some information about the author and
background knowledge. There are also notes on a number of lexical items and sentence
structures.

COMPREHENSION. Two types of questions are asked to help you to achieve a
preliminary understanding of the text.

[ . Multiple-choice questions are asked concerning the main idea or the theme of the
text.

. True / False questions or multiple-choice questions are asked about factual details
of the text.

ORGANIZATION AND DEVELOPMENT. How the text is organized and developed is
discussed from the perspective of discourse. You are helped to form your own opinions
about the structure of the text.

ANALYSIS. An analysis of the author’s writing style and of the rhetorical devices he /
she uses is made to help you to develop your writing skills.

. ix e



TEXT JI. The texts are, as far as possible, related to TEXT I texts in subject
matter, and they serve as supplementary materials to TEXT [ texts. They are not
intended to be studied as intensively. Each text is followed by NOTES and QUESTIONS
FOR DISCUSSION.

PARAGRAPH WRITING. Skills of paragraph writing such as choosing a topic, writing
the topic sentence and paragraph outline, and patterns of writing such as narration,
description, exposition, etc. , are explained and exemplified.

LISTENING IN AND SPEAKING OUT. Listening and speaking exercises based on tape
recordings are given.

A List of Abbreviations

ca. circa( = about)
e.g. for example
i.e. that is

1. line

1. lines

P- page

pp. pages

para. paragraph
paras. paragraphs
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Unit One

TEXT |

Hit the Nail on the Head
Alan Warner

PRE-CLASS WORK
[ . Pre-reading Questions
1. Have you ever heard of the English proverb “Hit the nail on the head”? What does
it mean?
2. This is an essay on English style. What do you think the author advises the English
student to do in his / her writing?
I . Dictionary Work
Look up the following in a dictionary.
scrupulous (1.10)
rife (1.38)

drive something home (1.3)
far afield (1.31)
leader (1.45) coercion (l.48)
epitomize (1.49) disprove (1.63)
. expire (1.74) 10. indigent (1.74)
H. Library Work
1. Find out who the following are.
1) Gustave Flaubert (1.10)
2) Mrs. Malaprop (1.44)
2. Find out where Hindi (1.105) and Swabhili (1.106) are used.

© N oo
© @ BN

TEXT

! Have you ever watched a clumsy man hammering a nail into a box? He hits it first to
one side, then to another, perhaps knocking it over completely', so that in the end he only
gets half of it into the wood. A skilful carpenter, on the other hand, will drive home the
nail’ with a few firm, deft blows, hitting it each time squarely on the head. So with
language®; the good craftsman® will choose words that drive home his point® firmly and 5
exactly. A word that is more or less right®, a loose phrase, an ambiguous expression, a
vague adjective, will not satisfy a writer who aims at clean English. He will try always to
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1.2

get the word that is completely right for his purpose.

? The French have an apt phrase for this. They speak of “le mot juste®,” the word that
is just right. Stories are told of scrupulous writers, like Flaubert, who spent days trying to
get one or two sentences exactly right’. Words are many and various; they are subtle and
delicate in their different shades of meaning®, and it is not easy to find the ones that
express precisely what we want to say. It is not only a matter of having a good command of
language and a fairly wide vocabulary; it is also necessary to think hard and to observe
accurately. Choosing words is part of the process of realization®, of defining our thoughts
and feelings for ourselves, as well as for those who hear or read our words. Someone once
remarked: “How can I know what I think till I see what I say?” This sounds stupid, but
there is a great deal of truth in it.

*It is hard work choosing the right words, but we shall be rewarded by the satisfaction
that finding them brings. The exact use of language gives us mastery over the material we
are dealing with. Perhaps you have been asked “What sort of a man is so-and-s0?” You
begin: “Oh, I think he’s quite a nice chap but he’s rather. . .” and then you hesitate trying
to find a word or phrase to express what it is about him that you don’t like, that constitutes
his limitation. When you find the right phrase you feel that your conception of the man is
clearer and sharper. . ..

‘Some English words have a common root but are used in very different senses.
Consider human and humane, for example. Their origin is the same and their meanings
are related, but their usage is distinct. A human action is not the same thing as a humane
action. We cannot speak of a Declaration of Humane Rights. — There is a weapon called
a humane Killer', but it is not a human killer.

*We don’t have to look far afield to find evidence of bad carpentry in language!'. A
student, replying to an invitation to dinner, finished his letter: “I shall be delighted to
come and I am looking forward to the day with anxiety.” Anxiety carries with it
suggestions of worry and fear. What the writer meant was possibly eagerness. Anxiety has
some kinship with eagerness but it will not do as a substitute in this context'?.

®The leader of a political party in Uganda®® wrote a letter to the Press* which
contained this sentence;

Let us all fight this selfishness, opportunism, cowardice and ignorance now rife in

Uganda and put in their place truth, manliness, consistency and singularity of mind.

"This stirring appeal is spoilt by a malapropism in the last phrase, the word
singularity. What the writer meant, I think, was singleness of mind, holding steadfastly
to the purpose in mind, withgit being drawn aside by less worthy objects. Singularity
means oddity or peculiarity, something that singles a man out from other men.

*Without being a malapropism, a word may still fail to be the right word for the
writer’s purpose, the “mot juste”. A journalist, writing a leader about Christmas,
introduced a quotation from Dickens by saying:

« 2.
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1.3

All that was ever thought or written about Christmas is imprisoned in this sentence . . . .
Imprisonmen: suggests force, coercion, as if the meaning were held against its will. It
would be better to write contained or summed up. Epitomized might do, though it is
rather a clumsy-sounding word. Searching a little farther for the “mot juste” we might hit
on the word distilled. This has more force than contained or summed up. Distillation
suggests essence and we might further improve the sentence by adding this word at the
beginning;

The essence of all that was ever thought or written about Christmas is distilled in

this sentence.

English has a wide vocabulary and it is a very flexible language. There are many different
ways of making a statement. But words that are very similar in meaning have fine shades
of difference, and a student needs to be alive to these differences. By using his dictionary,
and above all by reading, a student can increasc his sensitivity to these shades of difference
and improve his ability to express his own meanings exactly.

*Professor Raleigh'® once stated: “There are no synonyms, and the same statement can
never be repeated in a changed form of words. ” This is perhaps too absolute, but it is not
casy to disprove. Even a slight alteration in the wording of a statement can subtly shift the
meaning. Look at these two sentences:

(1) In my childhood I loved to watch trains go by.

(2) When I was a child I loved watching trains go by.

At first glance these two sentences are exactly the same. But look more closely and you will
see that there are very tiny differences. In my childhood is a shade more abstract than
When [ was a child. Waiching perhaps emphasizes the looking at trains a little more than
to watch. This is a very subtle example, and it would be possible to argue about it, but
everyone would at once agree that therc is a marked difference between the next two
statements;

(1) He died poor.

(2) He expired in indigent circumstances.

In one sense expired is a synonym for died and in indigent circumstances for poor, but
when the whole statement is considered, we cannot maintain that the two are the same.
The change in words is a change in style, and the effect on the reader is quite different. It
is perhaps easier to be a good craftsman with wood and nails than a good craftsman with
words, but all of us can increase our skill and sensitivity with a little effort and patience.
In this way we shall not only improve our writing, but also our reading. . ..

"“English offers a fascinating variety of words for many activitics and interests.
Consider the wide range of meanings that can be expressed by the various words we have to
describe walking, for example. We can say that a man is marching, pacing, patrolling,
stalking, striding, treading, tramping, stepping out, prancing, strutting, prowling,
plodding, strolling, shuffling, staggering, sidling, trudging, toddling, rambling,

« 3.
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