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| Passage 1

Shopping for clothes is not the same experience for a man as it is for a woman. A
man goes shopping because he needs something. His purpose is settled and decided in ad-
vance. He knows what he wants and his objective is to find it and buy it; the price is a
secondary consideration. All men simply walk into a shop and ask the assistant for what
they want. If the shop has it in stock, the salesman promptly produces it, and the busi-
ness of trying it on proceeds at once. All being well the deal can be and often is completed
in less than five minutes, with hardly any chat and to everyone’s satisfaction.

For a man, slight problems may begin when the shop does not have what he wants,
or does not have exactly what he wants. In that case the salesman, as the name implies,
tries to sell the customer something else. He offers the nearest he can to the article
required. No good salesman brings out such a substitute bluntly; he does so with skill and
* polish: “I know this jacket is not the style you want, sir, but would you like to try it for
size? It happens to be the color you mentioned.” Few men have patience with this treat-
ment, and the usual response is: “This is the right color and may be the right size, but I
should be wasting my time and yours by trying it on.”

Now how does a woman go about buying clothes? In almost every respect she does so
in the opposite way. Her shopping is not often based on need. She has never mlly made
up her mind what she wants, and she is only “having a look round”. She is always open
to persuasion; indeed she sets great store 'by what the saleswoman tells her, even by what
companions tell her. She will try on any number of things. Contrary to a lot of jokes,
most women have an excellent sense of value when théy buy clothes. They are always on
the lookout for the unexpected bargain. Faced with a roomful of dresses, a woman may
easily spend an hour going from one rail to another, to and fro, often retracing her steps,
before selecting the dresses she wants to try on. It is a laborious process, but apparently
an enjoyable one. Most dress shops provide chairs for the Waiting husbands.
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Yoursety Reading Comprehension

Directions: Choose one best answer to each question.

L.

When a man is buying clothes,
a. he buys cheap things, regardless of quallly
b. he choose things that others recommend

he does not mind how much he has to pay for the right things

o

b

he buys good quality things, so long as they are not too expensive

. What does a man do when he cannot get exactly what he wants?

a. He buys similar things of the color he wants.

b. He usually does not buy anything.

c. At least two of his requirements must be met before he buys.
d. So long as the style is right, he buys the thing.

. In commerce a good salesman is one who

a. treats his customers sharply
b. always has in stock just what you want
c¢. does not waste his time on difficult customers

d. sells something a customer does not particularly want

. What does the passage tell us about women shoppers?

a. They welcome suggestions from anyone.

b. Women rarely consider buying cheap clothes.

¢. Women often buy things without giving the matter proper thought.
d. They listen to advice bul never take it.

. What is the most obvious difference between men and women shoppers?

a. The time they take over buying clothes.
b. The fact that men do not try clothes on in a shop.
¢. Women bargain for their clothes, but men do not.

d. Women stand up to shop, but men sit down.

How well have
you read?
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==] Pagsage 2

Scientists made a great breakthrough this year in England when the first “test-tube”
baby was born. The birth was the result of many years of research by doctors. The doc-
tors did the research in order to help women who cannot conceive a baby in the normal
way .

What happened when the baby was born from a “test-tube”? Well, the baby did not
literally grow in a test-tube. The first stage of the process was when the egg from the
woman and the sperm from the man were put together in the test-tube. After that, the em-
bryo (F£Af) was put into the womb of a woman. This process was difficult, but it was
successful; so the baby was eventually born, like any other, from a woman; only the
woman wasn'’t the baby’s real mother, but a sort of “carrier” of a baby produced by anoth-
er couple.

Obviously, this method is a help to couples who can’t have childrén because of physi-
cal problems in the woman. But very difficult moral problems arise in this kind of situa-
tion. Take, for instance, a case that happened this year. A couple who wanted a baby ad-
vertised for a woman to have a child by the father of the couple. They offered the woman
a lot of money. The woman was made pregnant by artificial insemination. In this case,
the woman “employed” to bear the child was its real mother. When the baby was born,
the woman refused to give it back to the couple. But, in the eyes of the law, the woman
had a right to keep the child because she was its biological mother.

You could argue that we should change the law to deal with this kind of situation. In
earlier times, there were always healthy babies needing adoption, because family planning
methods were not so effective as they are now. These days, however, most of the children
who can be adopted are over six years old, often handicapped in some way. So a couple
who want a young healthy baby cannot always adopt one; this is why the “test-tube” baby

%



is in demand. But is it morally right to use this method? Should we tamper with (FL.#5, T
) nature in this way? Even if we can change the law, would this be the right step to
take?

I think that couples who can’t have a baby and who can’t adopt one either should find
other ways of fulfilling themselves. Obviously many married couples want a family; but
perhaps they should ask thernselves why they muét have children, if the children don’t ar-
rive naturally. Should idea of the family be more important than anything else? I don’t
think so, especially when there is more opportunity for women to lead a full life in other
ways these days. Also the emotional problems which may happen when artificial methods
are used can affect a couple and their child badly in the end, so really, is it worth it?

{502 words
1 {Suggested reading time: 4’ 35"
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Directions: Choose one best answer to each question.
1.

Based on the information in the second paragraph, a test-tube baby was bom from _
a. a test tube

b. a woman who was not its real mother

c¢. its real mother

d. a special carrier

. In the past, since ___, there were always healthy babies waiting to be adopted.

a. parents were too busy at work to care for their young
h. the divorce rate was surprisingly high
¢. the economic situation was too unfavorable for parents to support their families

d. the methods of birth control were not so effective as they are now

. The word “handicapped” (Para. 4) means

a. physical or mentally disabled
. work done by hand
¢. with a cap in hand

d. skill in working with the hands

. According to the information of the passage, it is inferred that

a. the law should be altered to legitimate artificial inseminations of the kind mentioned in paragraph 3
b. it isn’t morally sound to carry out artificial inseminations
c. an infertile couple should adopt a child rather than make the wife pregnant by artificial insemination

d. idea of the family is more important than anything else

- From the author’s point of view, if a wife could not conceive a baby in the normal way, what would

the couple most probably do?

a. They would find other methods of satisfying their own desire.
b. They would ask themselves why they must have a baby.

c¢. They would divorce each other.

d. They would adopt a child.

How well have
vou read?
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== Passage 3

The political issues of Africa are now in the limelight, at the very center of the world
stage. But while Africa resounds with the speeches of politicians, and our newspapers are
full of their printed echoes, another African issue is approaching its crisis — that of wild
nature.

The issue is this — whether Africa’s wild life and wild nature can survive, or whether

they will be destroyed or whittled down to a poor remnant by the rising tides of overpopu-
lation and industrial and other “development”.

In the long run, this is more important than the political issue. Politics we shall
always have with us, but if wild life is destroyed it is gone forever, and if it is seriously re-
duced, the restoration of it will be a lengthy and expensive business. Furthermore, wild
life and wild nature constitute one of the major resources on which a politically evolving
Africa can rely.

A recent working visit to Central and East Africa left me with three lasting impres-
sions. The first was of the wonderful riches provided by nature in the region; the second
of the many and multiform dangers threatening these riches; and the third of the new hope
of averting these dangers.

The unique riches of Africa are its wild life and wild lands — tropical rain forest and
tawny thomn bush, great lakes and rivers and waterfalls, rift valleys, volcanoes, strange
plants and trees, and the fantastic variety of animal life, from butterflies and fish to great
reptiles, birds and above all mammals — for all the world to wonder at and enjoy.

This area contains some of the world’s biggest and rarest animals, and there are many
people who believe that these animals will not be allowed to survive or at best will be
restricted to a few small National Parks or other super-zoos.

But in reality, matters are not as bad as this. For one thing, the oldest essentially
negative notion of preservation has been replaced by the positive concept of conservation.
Then there has been recognition of the importance of scientific study of Africa’s wild lands
and their ecology. As a result of this there has been a new assessment of the value of wild
life, both to separate Africa nations and to the world at large. It has been demonstrated
that large areas of eastern Africa will yield more meat ( and can yield more profit) via
game than via cattle or cultivation; meanwhile the wild life conserved in National Parks is

proving to be a major source of revenue from tourist trade.
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Parcctions: Voover e tononihg Guestons secording o the passage vou have just read.

Win does e anthor regarsd the wild il problem in Africa as more imporant than political issues?

2. Explain the phirase “full of their print=d echoes” (line 3).

3. How do pessimists view the future of wild life in Africa?

. o . e -
4. Why does the author describe “preservation” as a negative concept and “conservation” as a positive

one?

5. What had led to the new assessment of the value of wild life?




rassage 1

Let children learn to judge their own work. A child learning to talk does not leam by
being corrected all the time: if corrected too much, he will stop talking. He nutices a
thousand times a day the difference between the language he uses and the language those
around him use. Bit by bit, he makes the necessary changes to make his language like
other people’s. In the same way, when children learn to do all the other things they leamn
to do without being taught — to walk, run, climb, whistle, ride a bicycle — compare
those performances with those of more skilled people, and slowly make the needed
changes. But in school we never give a child a chance to find out his own mistakes for
himself, let alone correct them. We do it all for him. We act as if we thought that he
would never notice a mistake unless it was pointed out to him, or correct it unless he was
made to. Soon he becomes dependent on the teacher. Let him do it himself. Let him work
out, with the help of other children if he wants it, what this word says, what answer is to
that problem, whether this is a good way of saying or doing this or not.

If it is a matter of right answers, as it may be in mathematics or science. give him the
answer book. Let him correct his own papers. Why should we teachers waste time on
such routine work? Our job should be to help the child when he tells us that he can't find
the way to get the right answer. Let’s end this nonsense of grades, exams, and marks.
Let us throw them all out, and let the children learn what all educated persons must some
day learn, how to measure their own understanding, how to know what they know or do
not know.

Let them get on with this job in the way that seems most sensible to them, with our
help as school teachers if they ask for it. The idea that there is a body of knowledge to be
learnt at school and used for the rest of one’s life is nonsense in a world as complicated
and rapidly changing as ours. Anxious parents and teachers say, “But suppose they fail to
learn something essential, something they will need to get in the world?” Don't worry! If
it is essential, they will go out into the world and learn it.
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