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We have written Teaching Pronunciation: A Reference for Teachers of English to Speakers
of Other Languages to serve as the core of a comprehensive course in pronunciation ped-
agogy designed to provide ESL/EFL teachers with the following: (1) an overview of the
issues involved in teaching pronunciation. such as how pronunciation has been viewed
from various methodological perspectives and what we know about the acquisition of sec-
ond language phonology; (2) a thorough grounding in the sound system of North
American English (NAE), including both the segmental and suprasegmental aspects; (3)
insight into the ways in which this sound system intersects with other skills and areas of
language, such as listening, inflectional morphology. and orthography, (4) a framework for
developing teaching techniques, ranging from structured exercises to more holistic and
communicative classroom activities, including alternative teaching techniques; (5) a dis-
cussion of options in syllabus design as it relates to the teaching of pronunciation; and (6)
a treatment of pronunciation diagnosis and assessment measures.

Based on our collective experience at UCLA (both in teaching pronunciation to
ESL/EFL students and in training prospective teachers in practical phonetics), we address
the current debate on teaching segmentals versus suprasegmentals, and suggest ways in
which teachers can deal with both of these critical areas of the sound system within a com-
municative teaching framework that includes the accuracy-fluency continuum.
Accompanying each chapter are discussion questions and exercises that encourage current
and prospective teachers to bring their own personal language learning and teaching expe-
rience to bear on the topic at hand. The cassette that accompanies the text provides oppor-
tunities to develop transcription skills, to assess ESL/EFL leamers’ pronunciation, and to
develop original exercises and activities.

The volume is organized as follows: In Part | we cover the history of and research on
teaching pronunciation (Chapters I and 2). In Part 2 we present the sound system of North
American English and some basic teaching techniques by focusing first on the consonants
(Chapter 3), next the vowels (Chapter 4), then rhythm, stress, and adjustments in connect-
ed speech (Chapter 5), and finally prominence and intonation at the discourse level
(Chapter 6). In Part 3 we address the intersection of the NAE sound system with other
areas of the language, such as the listening skill (Chapter 7), morphological inflections
(Chapter 8), and orthography (Chapter 9). Part 4 deals with issues of implementation; here
we treat alternative teaching techniques (Chapter 10), the place of pronunciation in cur-
riculum design (Chapter 11}, and techniques and tools for the assessment of pronunciation
(Chapter 12).

We have used the material in this text to train prospective ESL/EFL teachers who
have already taken at least one introductory course in linguistics. Thus Chapters 1 and 2
presuppose some of the more basic information presented in detail in Chapters 3—6. For
teacher trainers whose students have no prior linguistic or phonetic preparation, we sug-
gest starting the course with Part 2 and then having students read Part 1 either after Part 2
or after Part 3.

It has been a long but enjoyable process for us to collaborate on this course text,. We
hope that you and your students will find it useful and that you will share your comments
and suggestions with us.

Marianne Celce-Murcia
Donna M. Brinton
Janet M. Goodwin

ix
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Stressed Vowels

A

Unstressed Vowels

16.
17.

18

III.
22.
23.
24,
25.
26.
27.
28.

Sound

/b/
/p/
/d/
/t/
/a/
/k/
v/
/f/
10/
16/
/zf
/s/

Nyl
J1/
fey/
e/
/2]
/a/
19/

/af
[

;’wf‘q‘ﬁ

Examples Sound
The consonants of North American English
boy, cab 13, /3/
pie, lip 14.  /[/
dog, bed 15.  /f
toe, cat 16.  /t]/
go, beg 17.  /dz/
cat, back {8. /m/
view, love 19,  /n/
fill, life 20. /y/
the, bathe 21. N
thin, bath 22, jr/
Z00, goes *23. /w/
see, bus 24.  /hw/
*25.  ly/
The vowels of North American English
pea, feet 8. fow/
pin, fit 9. Juf
pain, fate 10.  juw/
pen, fed 11.  /fay/
pan, fad 12. /Jaw/
pot, doll 13.  /Joy/
bought, talk 14.  /A/
15. /3%
focus, allow 19. /v/
father, bitter 20. /o
city, prefer 21, N/

A/

Other frequently used symbols and diacritical markings

[?]

[C"]

(1]

[r]

[V:, C:]
[C°]
[C]

glottal stop

aspirated consonant
velarized or dark /1/
flap allophone
lengthening
unreleased consonant
syllabic consonant

“uh- oh

time, pick, kitchen
ball, told, coal
little. butter, put on
pa, bid, June night
but, cap, back
kitten, riddle, battle

*Note that /y/ and /w/ function as consonants and also as vowel glides
in vowels 1, 3, 8. 10, 11, 12, and 13.

xii

Examples

leisure, beige
shy, dish
his, ahead
cheek, watch
Joy, budge
me, seem
no, sun
sing(er), bang
long, full
run, car

win, away
which, what
you, soya

pole, toe
put, foot
pool, stew
pine, fight
pound, foul
poise, foil
pun, cut
bird, third

music, coping
hotel, narrow
into, igloo
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IN PERSPECTIVE

PRONUNCIATION INSTRUCTION
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n the first of these two introductory chapters,
I we provide a historical overview of how pro-

nunciation has been treated in language
teaching over the past hundred years:the types
of teaching approaches and techniques that have
been used as well as the degree of phonetic
analysis or explanation that teachers have provid-
ed learners. The second chapter surveys the the-
ories and findings from studies focusing on the
acquistion of the sound system of a second lan-

guage. We then show how this information can
help teachers better understand the pronunciation
acquisition process and thus be in a better posi-
tion to set instructional priorities. Together,these
two chapters prepare the reader for the specific
descriptive and pedagogical information present-
ed in Parts 2 and 3 of this volume as well as the
problems of implementation that we discuss in

Part 4.
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n his very comprehensive history of language teaching, Kelly (1969) dubs pronunciation

the “Cinderella” area of foreign language teaching. He shows that Western philologists
and linguists have studied grammar and vocabulary much longer than pronunciation. For
this reason, grammar and vocabulary have been much better understood by most language
teachers than pronunciation, which began to be studied systematically shortly before the
beginning of the twentieth century.

The field of modem language teaching has developed two general approaches to the
teaching of pronunciation: (1) an intuitive-imitative approach and (2) an analytic-linguis-
tic approach. Before the late nineteenth century only the first approach was used, occa-
sionally supplemented by the teacher’s or textbook writer’s impressionistic (and often
phonetically inaccurate) observations about scunds based on orthography (Kelly 1969).

An intuitive-imitative approach depends on the leamer’s ability to listen to and imi-
tate the rhythms and sounds of the target language without the intervention of any explic-
it information; it also presupposes the availability of good models to listen to, a possibili-
ty that has been enhanced by the availability first of phonograph records, then of tape
recorders and language labs in the mid-twentieth century, and more recently of audio- and
videocassettes and compact discs.

An analytic-linguistic approach, on the other hand, utilizes information and tools such
as a phonetic alphabet, articulatory descriptions, charts of the vocal apparatus, contrastive
information, and other aids to supplement listening, imitation, and production. It explicit-
ly informs the learner of and focuses attention on the sounds and rhythms of the target tan-
guage. This approach was developed to compiement rather than to replace the intuitive-
imitative approach, which was typically retained as the practice phase used in tandem with
the phonetic information.

When we look at the various language teaching methods that have had some curren-
cy throughout the twentieth century, we must acknowledge that there are methods, such as
Grammar Translation and reading-based approaches, in which the teaching of pronuncia-
tion is largely irrelevant. In such methods grammar or text comprehension is taught
through the medium of the learner’s native language, and oral communication in the tar-
get language is not a primary instructional objective. In the following overview of meth-
ods we focus on those methods and approaches for which the teaching and learning of pro-
nunciation is a genuine concern.
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DIRecT METHOD AND MORE RECENT NATURALISTIC APPROACHES

In Direct Method foreign language instruction, which first gained popularity in the late
1800s and early 1900s, pronunciation is taught through intuition and imitation; students
imitate a model —- the teacher or a recording — and do their best to approximate the model
through imitation and repetition. This instructional method was grounded on observations
of children learning their first language and of children and adults learning foreign lan-
guages in noninstructional settings. Successors to this approach are the many so-called
naturalistic methods, including comprehension methods that devote a period of learning
solely to listening before any speaking is allowed. Examples include Asher’s (1977) Total
Physical Response and Krashen and Terrell’s (1983) Natural Approach. Proponents main-
tain that the initial focus on listening without pressure to speak gives the learners the
opportunity to internalize the target sound system. When learners do speak later on, their
pronunciation is supposedly quite good despite their never having received explicit pro-
nunciation instruction.

THE REFORM MOVEMENT

The first linguistic or analytic contribution to the teaching of pronunciation emerged in the
1890s as part of the Reform Movement in language teaching. This movement was influ-
enced greatly by phoneticians such as Henry Sweet, Wilhelm Viétor, and Paul Passy, who
formed the International Phonetic Association in 1886 and developed the international
Phonetic Alphabet (IPA). This alphabet resulted from the establishment of phonetics as a
science dedicated to describing and analyzing the sound systems of languages. A phonet-
ic alphabet made it possible to accurately represent the sounds of any language because,
for the first time, there was a consistent one-to-one relationship between a written symbol
and the sound it represented.

The phoneticians involved in this international organization, many of whom had also
had experience teaching foreign languages, did much to influence modern language teach-
ing by specifically advocating the following notions and practices:

* The spoken form of a language is primary and should be taught first.
* The findings of phonetics should be applied to language teaching.

» Teachers must have solid training in phonetics.
* Learners should be given phonetic training to establish good speech habits.

THE 1940s AND 1950s

Many historians of language teaching (e.g., Howatt 1984) believe that the Reform
Movement played a role in the development of Audiolingualism in the United States and of
the Oral Approach in Britain during the 1940s and 1950s. In both the Audiolingual and Oral
Approach classrooms, pronunciation is very important and is taught explicitly from the
start. As in the Direct Method classroom, the teacher (or a recording) models a sound, a
word, or an utterance and the students imitate or repeat. However, the teacher also typi-
cally makes use of information from phonetics, such as a visual transcription system (mod-
ified IPA or some other system) or charts that demonstrate the articulation of sounds.
Furthermore, the teacher often uses a technique derived from the notion of contrast
in structural linguistics: the minimal pair drill — drills that use words that differ by a sin-
gle sound in the same position. This technique, based on the concept of the phoneme as



