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The Active Learning Program “3inirm” R L

Learning by doing is one of the most effective ways to learn. The Active Learning series
was designed with that need in mind. Intended for use by middle school students, the
series teaches skills and concepts with hands-on activities that are highly interesting and
appealing, motivating students to learn. Students study math skills through planning a
budget for their money, they explore the world of science through using a weather map
to plot a trip across the United States, they learn communication arts by creating an
advertising campaign, and they study social studies by reviewing how women got the
right to vote.

Another important element of the activities in these books is their ability to give students
practice in dealing with the world outside the ¢lassroom and in learning the skills they
need to succeed in their daily lives. Because of that, activities such as map reading,
balancing a checkbook, and learning how to speak effectively are explored. The
activities also require students to take responsibility. Students make decisions about the
amount of time they will need to complete the activities and to assemble the materials
before they begin. Each activity is structured so that it proceeds in a step-by-step fashion
toward a clear-cut goal. Self- and peer-assessment tools can help students monitor their
progress.

This Active Learning series was designed for use by students with a variety of learning
styles. Some activities ask students to learn by listening or collecting information from
others; other activities use students’ artistic and kinesthetic abilities. This Teacher’s
Manual, as well, offers suggestions for adapting lessons to different modes of learning.

In addition, many of these activities are ideal for students with limited English
proficiency or for those who are learning English as a Second Language. In the teacher’s
notes for each activity, there is a suggestion for the ESL students.




Cooperative learning is another proven technique for success in special education
classrooms. It is also an important skill in the workplace. Although almost half
of the activities in this series can be done as solo efforts, many activities can be

adapted to pairs or small groups.

Each book in the Active Learning series has been organized into sections that
reflect the variety of skills that students need in that discipline. As a result, the
activities can be included in many lesson plans and many settings because they
teach the discipline skills and the critical thinking skills required for success in
these subject areas.

What these books provide, above all, is a way to excite students about learning.
The activitics were selected because students will want to do them, Additionally,
the activities are structured so that students can do them. Vocabulary words that
are needed are included and defined. Students are led throu gh each step of the
activity. By the end of each activity, students will have a demonstrable product
they may present to others,

We hope that these activities will give your students the excitement of discovery
and the chance to be successful at learning. We also hope that the work your
students complete will help prepare them for the world outside the classroom.

Alternate Learning Styles = 5K 4%

For many years, educators and parents have known that different students excel
and learn in ways that are not always recognized in traditional classrooms. The
pioneering work in the field of multiple intelligences was published in 1983 by
Howard Gardner. Here is a breakdown of the different types of intelligences.
Most students shine in at least one of these areas: most students have varying
capacities in several of these kinds of intelligences.

Linguistic Intelligence =% %

Itis found in people with a gift for language. These people are often natural
storytellers, people who have a gift for syntax and using language. People with
linguistic intelligence do best at using language to convince others, at explaining
through language, and at using language or mnemonics to remember information.
People who are talented in this area are often rewarded in conventional
classrooms, where language is often the yardstick used to judge competence,



Logical-Mathematical Intelligence iBi5s{#¥EH

It is found in people with the ability to understand numbers intuitively and to use
reason and logic to reach conclusions. They understand patterns and relationships
and are able to easily categorize, classify, and make inferences. This kind of
intelligence is also one that traditional schools often reward.

Spatial Intelligence ZE&H

It is found in people who understand the space around them and who know
where objects are in space and how that space can be transformed. These people
understand the relationships among objects and intuitively understand how to
manipulate objects to make the objects do what people want. People with spatial
intelligence are able to explain what they know through graphics and diagrams.

Bodily-Kinesthetic Intelligence S siEz18 5

It is the kind of intelligence that tells dancers how to use their bodies to express
ideas. Those who have kinesthetic intelligence are often physically gifted. They
excel where coordination, balance, dexterity, strength and other physical skills
are rewarded. In a classroom, they learn best if they can express what they know
through dance, movement, and projects, such as dioramas, that allow them to use
their hands to create.

Musical Intelligence Z 585

It is found in people who use voice or instruments to express themselves. These
people are often able to compose and perform music. Students who have these
abilities will often sparkle when presenting what they know through music.
They might, for example, remember key concepts if such concepts can be related
to music or integrated into a composition.

Interpersonal Intelligence A fF& A

It is the ability to understand others. People who have interpersonal intelligence
instinctively know others’ moods, motivations, and feelings; these people can
read facial expressions and tones of voice and can interpret gestures. These
people excel at group activities, are often natural leaders, and work well with
others to learn. Good activities for people with this kind of intelli gence involve
group discussions and teaching a concept to a younger child.



Intrapersonal Intelligence R& &N

It is found in people who are self-starters and who understand themselves well. These
people are often able to discipline themselves and work well on long-term projects.
People with this kind of intelligence know their strengths and weaknesses and are
able to adapt based on what they know. These people do best when allowed to choose
how they will learn and present material.

Assessment %3354

Assessing student achievement by using these activities may involve a variety of
tools. Included in the student’s books are two reproducible pages for peer-assessment
and self-assessment. On this page are suggestions for other assessment methods.

Portfolio or Performance Journal #I|Bx#akicA+

Students can use a folder or journal to keep track of what they are learning. A portfolio
folder can hold copies of self-assessment or peer evaluation forms. It can also hold
not only the work that students do for each activity but also the final work that
resulted, if it is possible to place it in the folder. A performance journal can be a loose-
leaf notebook with student notes about each activity. You may want students to write
these questions on the first page of their notebooks and then answer the following
questions for each activity:

1. What did I learn?
2. What do I still want to know?
3. How could T have done the activity better?

For science and math activities, you may also want students to explain the steps they
used to complete the activity.

Developing Your Own Rubrics @it & 2 R0iEE 5%

You can work with students to create an assessment tool for these activities. This
process can accomplish several things. It can show what students think constitutes
learning, it can explain what students think is most important to know, and it can
provide an assessment tool that students understand and own.

This technique can be as simple as beginning each activity by asking students what
they think they will learn and what they want to learn and by writing those points on



the board as a checklist to complete when the activity is done. At that time, you can
also ask what students would do differently next time to achieve their goal. It can also
be as complex as a list of criteria for achieving excellence.

You can also create an assessment tool that is tailored to the needs of students. In
working on this rubric, keep in mind the skills that you feel are most important for
your students to learn. These skills can be cognitive, such as analyzing and
communicating information and using the scientific method. The skills may be
social, such as working well in a group or having confidence and pride in one’s
abilities. The skills may also be metacognitive, such as being able to assess how
students work and how they might improve their working habits.

Error Analysis iz #F

Assessing activities such as these requires an open-ended approach and flexibility.
Errors can be excellent entries into teaching moments. When students make a
mistake, it is an ideal time to help them analyze the mistake and then help them find
a way to correct their work. Teaching in this way is immediate and of concern to
students, and it allows you to teach by showing, not telling.

In assessing these activities, it is also important to realize that most of the activities
have been constructed without strictly right or wrong answers. Students may be
creative and may reach a solution that you might not anticipate. This is where
flexibility is crucial: the ability to allow students to explore creative solutions can
motivate them to continue, and to enjoy, learning.






Infroduction g4

The activities presented in this book are intended to give students hands-
on involvement in communication arts. The activities focus on three units
of study: Communication Life Skilis, Reading and Literature Skills, and
Listening and Speaking Skills,

Activities in Unit 1 aim to develop the life skills students need to be wise
consumers and informed citizens. Students analyze and interpret written
material and practice the skills necessary to survival — skills such as
determining an audience, making enlightened choices, and expressing
opinjons clearly and reasonably. Activities in Unit 2 focus on understanding
and appreciating written material. Students analyze and interpret literature.
To ensure success, activities call only for short written responses and include
opportunities for artistic, oral, and physical expression. In Unit 3, speaking
activities encourage students to feel comfortable in communicating orally
and aim to spark imagination and creativity. Listening is presented not as a
passive activity but as an acquired skill. Activities encourage students to be
an attentive, critical audience.
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Using the Yellow Pages

EHER ("I

Students need to know how to alphabetize. The outcome will be
that students will become familiar with the Yellow Pages and will
create a Yellow Pagés busi ne.ss ad. Students will acquire such skills
as aiphabeﬁ{ijng, ﬁatagoﬁzihg, ana!yzfng, and applying information.

BACKGROUND #& = 4113

Telephone books are published yearly so that new residences and businesses can be
included. All businesses with phone service are entitled to a listed number. Owners can pay
extra to have their listings in bold type, or they can purchase ads of various sizes. Efficient
use of the Yellow Pages in a big-city phone book requires certain skills. This activity will
help students (1) determine which headings to look under for different needs, (2) understand
cross-referencing, and (3) choose among listings. Students will also analyze various
listings.

TEACHING TIPS #2238y

® Make, or ask students to make, a classroom display of some especially interesting or
unusual Yellow Pages ads.

® Point out that many phone books have an index to the Yellow Pages that lists various
products and services and refers the user to the proper headings. This index usually
comes right before or directly after the Yellow Pages.

® This activity can be used in conjunction with Activity 2, The Careful Consumer, in a unit
of study dealing with advertising and persuasion.

® Ask students if any of their family members or friends have businesses listed in the
Yellow Pages. Ask them to point out the listings or ads.

® Ask students why Acme, A-One, and Ace are common names for businesses. Ask what
would be the advantage of having a business with these names.
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ADDITIONAL LESSON NOTES #h 31585

ESL Notes £~ iE=318%&

ESL students may want to work in pairs to do the Collecting Information activity.
Musical Learning 3553 %

Students who sing, play instruments, and perform might want to create singing Yellow

Pages.
Cooperative Learning 153 %

Students might work in pairs to create an effective ad. Students might compile ads to make
aclassroom set of Yellow Pages. Groups might assign different tasks to individual students:

putting the pages together, designing a cover, and so on.

Notes:

Suggested Responses &# & 52

Doing Research Answers will vary depending on the phone book used for

the exercise.

Collecting Information Responses will vary depending on the phone book
used for the exercise. See sample answer on activity page for type of response

to expect.

Analyzing Information Responses will vary but should indicate that a business
would pay extra to have its name listed in bold type because people would
be more likely to notice that listing. Students should circle appropriate
words and pictures. Some words or phrases that students might list include
the following: plenty of parking; affordable, expert service; family owned;

free estimates; 30 years in business; etc.



