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Preface

As in any other profession, teaching has its rewards and frustrations. As
teachers, no doubt your greatest concern as a teacher is the progress of your
students. You may have often asked yourself these questions: Are my students
learning as much as I expect them to? Are they really leaming what I have to
teach? These self — evaluative questions raise an important issue that is closely

related to the teaching and learning processes.

The teaching process refers to the techniques and methods used to facilitate
learning. On the other hand, the learning process means the production of a
relatively permanent change in a learner’ s mental capacity as a result of rein-
forced practice. Therefore, the steps taken by a teacher to cause learning to
happen can affect the learning behavior of his student. A learner needs practice
in order to acquire proficient knowledge of a subject or a skill. This has impli-
cations for all language teachers. It is not enough for us as teachers to impart
knowledge or teach a language skill; it is vital that we also provide reinforcement

for our students to practice constantly and use their new skill.

The main objectives I have incorporated into this resource book are :

* to encourage English teachers to reflect, rethink and reorganize your class-
room practices in teaching and learning processes;

* to provide instructional strategies for motivating English learning;

* to present ideas for teaching communicative skills;

* to direct focus on teaching the English language in meaningful, active and
fun situations;

* to provide application activities for the reinforcement of language skills.
This book is“short” on theoretical principles but“long” on practical teaching ideas
in the forms of instructional strategies and application activities. It is designed to
address the needs and concerns of the teachers of English at the junior high
schools, senior high schools and junior colleges. [ hope you will find some new
teaching ideas or gain a new perspective on some familiar techniques of teaching

skills in the four language areas as well as in vocabulary development.

Happy teaching!

PHGEH

5 A0S W S5 <42 S 1 TS T e RS R0 Py T R T



TABLE OF CONTENTS

ACKNOWIBAGEIMENES .....c..oo.ooceicvcococs cvvemssmires st sansc st s b s s s s s e e 50000 i

About the Writer ... . R |

Chapter 12 INPOQUCHION .......cooviivveerrresceeetvarss ettt s 1
Language Learning Assumptions ....

ObJECHVES .ervereemrerrcrnerncrrsaan.
How This Book Is Designed .
How to Use This Book ......

Chapter 2: Language Teaching and Learning ...
Basic Principles of Language Teaching
Relationship Between Teaching and Leaming ...........c.........
New Roles for Teachers
Teacher Goals for Student Learning
LeSSON PlANNING .......coomvuvierivemserecmivenmsensenseinecs
Sample Lesson Plans ................
The Students in Language Leaming
Learner Strategies ......
Learning Strategies That Work ...
How to Motivate Language Learners

Chapter 3: Teaching LISENING ... s s 16
COMMUICATON PrOCESS ...e.ovecveeiieeeersie e ssessisseveessenssuossocscs beacassnesssssssss sessses et secss sssssisss sbssassnsonsssons 16
Why Teach Listening Skills 17
Listening COMPrENENSION .........ccuimermrsecismsassomssis s ias s s .18
Objectives for Listening Comprehension SKills ...t 19

Instructional Strategies
Teaching Listening Perception ...
Teaching Listening Comprehension
ADPDHCAIION ACHVITES ......oovsoeresvssoesseenirseessssecses s ssoess s e s S

Chapter 4: Teaching Reading
Why Is Reading Important for ESL/EFL Teaching? ................

What Does a Good Reader Do? ...

Reading COmMPreNEnSion SKHIS ... s cnssnt s 37
Questioning Techniques Across Three Levels of Understanding ... 39
Suggestions for Teaching a Reading Lesson

INSHIUCHONAN SUTBIBGIES ...cvvereversermssmnssriemersrrsss s cesssecsssess s s

Application Activities for Sample Reading Levels




TRABLE OF CONTENTS

Chapter 5: Teaching Oral Communication
Two Modes in Oral Communication
The Communicative Language Teaching Approach
Characteristics of Communicative Language Teaching
Instructional Strategies
Application Activities

Chapter 6: Teaching Writing
Characteristics of Writing

Why Do We Have to Teach Students to WHAle? ...

Why Should Students Write? .. .

What Kinds of Writing Can We Expect in lhe EFL Classroom’7 ............................. SRR } |

HOW 10 TEACH WIIlING SKIMS ......cooovvvveriireriersisias s snne s s smiss s sressssns o s 84

Suggestions for COrmecting WIIHEN WOTK ................cuuvuuviumismrminicessessecsmans e s s coesesees 96

APPHCALION ACHVIIES ......oeucieriniciicimms st s e s bt s 98
Chapter 7: Teaching Vocabulary 114

Vocabulary Leaming ...........ccccvvmmeimivsrisnnesssnsssrsiones 114

Teaching Vocabuary .. . 114

.. Through Contextualized Vocabulary 114

.. Through Grouping, Classifying or Categorizing

. .. Through Word Formation or Derivatives 115
... THOUGh WOI ASSOCIBHON ......oooourvormmsimrrmsserr i s ettt st e 116
.. Through Contextual Guessing by Reading Between the Lines ... 16
17

Strategues for Pre-teaching New Vocabulary
Application Activities

Chapter 8: Using Let’s Talk in English and Studio Classroom as Supplemental
REATING MAIEHAL ...t csmivcresscrceres e b
About Let’s Talk in Engfish and Studio Classroom Magazines
How to Listen to Let’s Talk in English or Studio Classroom radio programs
Suggested Classroom Follow-up Activities

Application Activiies ...
BIDIOGRAPNY ..o veeeeecerreersiemssenec s sas a0 e 8 B 148
Selected ReSOUICE MATBHAIS ................o.o.ccomooiro oottt 153
APPONGIX A ..o rreescreeereeeerseomeneseessssesoss e e s sss 5 AR 159

T T IR TR e

N — e



TABLE OF CONTENTS.

L D [T R T T S N 1
. T U SR i
- =TT DT PP 3
- - = OO SPPUPPROROI 1
FE E M ST AL e e et e e e et et e eee e ?
2 T T 7
B i B T N K
IR T T P PPN 3
B BEBEE RS e s 5
& »g._x?t: B %K"? ,‘W ....................................................................................... 5
BB T] Z B B B e g
I I T R D D U PO 6
B E ] FE B EAF oo e e 7
B b T T P PPN 7
BER A RIAE R oo s e ere ree b s s s s s raae 8
ig%‘#;} ‘#’ﬁl#& ...................................................................................... 12
T M B B B T A verereeeesermrinnettti ettt e e e e bbb 14
Ll Bl 4 RN TE T g  PPOPOP 16
i ST T U PP, 18
W BT HE A TG B B B ceee ettt e et e e s s enseeee s i9
&%&I‘j B R R L P PP PP PP P PP PP PPEPRPTPPTPRRPRRPPPPS PN I
ﬁﬁ%‘(*&%&%ﬁ] ................................................................................... EO
YT B A T HE oo e s e 20
ﬁ}ﬂ ‘/ﬁ'ﬁ] .................................................................................................. .23
gi: ﬂma# .......................................................................................... 36
PMggk ESL (RBAAE B ¥ OUREFL BEAEIAEE)
&%q’éﬁ!;f{ .................................................................................... 36
B BB H AT EE D et it s e e e s en e e 36
E_#ﬁ)téﬂ’ﬂﬂ?.ilﬂéﬂ&ﬁ ..................................................................... 3G
T M TR G everee i i e e e 41
B B BB oot e et e ran e ee searee 43
LR - N A - 2~ T g P ON 43




TABLE OF CONTENTS

WM DB IEFEBEE - ovoverevreererree et st 53
T35 35 S B T AN 3 ovreeeseronners e et 53
B R TE T BB coervrer oo rer e L s e 55
AERIB TR EIEE errrrerrerrrrerarm s e irearsreresenrestrenen 56
FE B RE eeennenie e e s s 58
BL B JE B wveeverersenrnere emrs et e s s e 69
BT BEEIEE e 78
B AT PR AE T HE D ceeeeeeerenerneernren e s s s s 80
EEFLEAREEEZE KRMNBEHREFRHSAE? oo nina 81
BT HE AT 5 HE B B vermeee e e e e e 84
T B AE S H B L coormereneeremnre e er e s 96
BEJB T B vovevereeretenees o e e 98
W BBRLT e P PRI 114
F B ] ceeeeeeeeenee e e e RS R 114
BB GL corveenres o et e e 114
B BB SC A B G L ceeeeveeeerennenane et 114
B A TR AN TR B e 115
B A R B AT A coe e 115
BB B BEEE ovreeeren e s et 116
BB R T A 2 R T SUAK ceeeene e s e 116
BB T AR T IR B GBS vreeememeee e rre e st e e 117
R JH JE B coveveereenenton st e e 120
AR LA B ENS 2 F R E D AT RR BB cooovvorrvreevmoen e 139
N TCT AT ICLE T F & 8% 5 S T R LR R L I D 139
W F AR EEBENT P REBEHEY HTE v 140
A E TR TE B BT P seerrerre e e 141
o B R R R L T e R S R R LR LR A R S LA 145
:EE ........................................................................................................... 148
BRI o ore e e e e L e 153
BHE Al v meees et e st 159



prem—

ecoming an English teacher is what you have chosen for your career. Whether you are relatively inexperienced, or

a veteran teacher who has taught for a number of years, you have discovered that commitment, involvement and a
total physical, intellectual and emotional response are necessary to communicate successfully in a language other than
your mother tongue. To enhance your teaching, you have to spend time and energy in planning and thinking of ways to
integrate principles, skills and methods you have learned to motivate your students. Above all, you enjoy teaching your
students. Although this may not describe all English teaching professionals, many will find that this matches their
experience.

As in any other profession, teaching has its rewards and frustrations. For those of you who have prepared
students for the JSSEE (Joint Secondary School Entrance Exam) and the JCEE {Joint College Entrance Exam) in
Taiwan, you must have found it rewarding when your students scored high. You feel rewarded when you know that the
lessons you faught have made an impact on your students. Success stories may abound for those of you who have
found fulfilment in your teaching, while others may wonder if such kind of teaching experience can ever be possible.
Some of you may be bored from using the same method of teaching. This frustration is escalated when students are
not motivated to learn English or when the same materials are used year after year to teach a class of 50 or more
students. Unless there is a change in the regulation for reduced class size, there seems to be nothing you can do about
this problem. It appears to be beyond your control. Nevertheless, these problems can be overcome by addressing
some key issues vital to your teaching role.

No doubt your greatest concem as a teacher is the progress of your students. You may have often asked yourself
these questions: Are my students learning as much as | expect them to? Are they really leaming what | have to teach?
These seff-evaluative questions raise an important issue that concems the learning behavior of your students. It may be
fitting at this point to reflect on the function of “learning” as illustrated in the two Chinese characters below:

Q‘)’ :

L4

Although they are written in the old script, you should not have any trouble recognizing them. Together, they
represent the word “learning.” The first character, which is composed of two parts, means to study. The symbol that
means “to accumulate knowledge” is above the symbol for a child in a doorway. The second character, which also has
two parts, means to practice constantly: The upper symbol represents a bird trying its ability to fly away from its nest,
and the lower symbol represents youth. Peter Senge, author of (The Fifth Discipline Fieldbook), 1994, made this
comment by analyzing the composite meaning of these two characters: “For the Oriental mind, learning is ongoing.
‘Study’ and ‘practice constantly’ together suggests that learning means ‘mastery of the way of self-improvement.”

We can apply the composite meaning of these two characters to the teaching and leaming processes. According
to Kimble and Gamezy (1993), the teaching process refers to the techniques and methods used to facilitate learning.

BT L
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On the other hand, the leaming process means the production of a relatively permanent change in a learner’s mental
capacity as a resuit of reinforced practica. Therefore, the steps taken by a teacher to cause leaming to happen can
affect the learning behavior of his student. A learner needs practice in order to acquire proficient knowledge of a subject
or a skill. This has implications for all language teachers: !t is not enough for us fo impart knowledge or teach a
language skill it is vital that we also provide reinforcement for our students to practice constantly and use their new skill.

it is the general consensus of English teachers who have used the Grammar-Translation approach in their
classrooms that it has its limitations and drawbacks. Teaching about the language puts emphasis on grammatical
explanations, rules and rote leaming in an EFL (English as a Foreign Language) classroom situation. Thus, teachers
restrict their goals for their students to grammatical or linguistic competence (the ability to produce language structures)
instead of helping them attain all of the components of communicative competence (the ability to communicate in real
situations). Consequently, classroom teaching becomes stale and boring. After many years of language study, students
do not feel competent to use the English language for communicative purposes, especially in speaking. What can be
done 10 rectify some crucial probiems in language teaching and leaming?

In considering the problems at hand, we take the position that the English teachers in Taiwan need to reorient and
aim their classroom practices (a) to teach the English language in reaiistic leaming situations, and (b) to provide
purposeful and significant language use in a student-centered iearning environment. Let us focus on some assumptions
based on research findings (Rivers, 1983; Bowen et al., 1985; and Kumaravadivelu, 1994) that are compatible with EFL
or ESL (English as a Second Language) classroom experience:

Language Learning Assumptions
1. Language teachers are the key persons to provide exciting and interesting ways of learming a new language.

2. Language leamers leam most effectively by using the language in realistic situations.
3. Language teachers should be concemed in the classroom with language use, not language knowledge.

Accordingly, therefora, the objectives we have incorporated into this resource book are as follows:

Objectives

1. To encourage English teachers to reflect, rethink and reorganize their classroom practices in teaching and ieaming
Processes;

2. To provide instructional strategies for motivating English leaming;

3. To present ideas for teaching communicative skills in a student-centered classroom;

4. To direct focus on teaching the English language in meaningtul, active and fun situations;

5. To provide application activities for the reinforcement of language skills.
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This English Teachers’ Resource Book is dedicated to atl of you EFL and ESL teachers in Taiwan who are looking
for help to add “ocomph” to your teaching. As the old saying goes, “If there's a will, there's a way.” We believe that any
of you who are willing and brave enough to try the communicative technigues and activities offered in this resource book
will gain a sense of achievement in effective teaching. Moreover. you will even find your students responding with
greater enthusiasm when you make it easier and more interesting for them to learn the target tanguage. Be assured
however, that the time you spend going through this resource book and working through the various activities shouid
enhance the time you spend in both formal teaching and in preparing your students for the JSSEE and JCEE exams.
We hope you will not only use this book with ease but with pleasure.

How This Book Is Designed

This book is not designed as a college or university textbook with the organization of scope and sequence required in a
foreign language or second language curriculum. Also, it does not endorse one methodology or approach over others—
something that one would normatlly find in ESL/EFL content books promoted by publishers. Rather, it seeks to extract
from the writer’s broad teaching experiences and the rich resources in the fieid of TESL (Teaching English as a Second
Language) and TEFL (Teaching English as a Foreign Language) that seem most sound and practicat in order to
organize that knowledge into a pragmatic and instructive handbook. Specifically, it is designed to address the needs
and concerns of the teachers of English at the junior high schools, senior high schools and junior colleges in Taiwan.
The main emphases are on active teaching and active learning. Therefore. the theoretical discourse is purposely given
minimal treatment. You will find numerous task-based activities in Chapters 3 to 8 to activate meaningfui communicative
practice in your classroom. In other words. this book is “short™ on theoretical principles but “long” on practicat teaching

ideas in the forms of instructional strategies and application activities.

How to Use This Book

As a refresher course, this book may be used for in-service training or it can be used by any English language teacher
as a reference book. Both the novice teacher and the experienced practitioner will. hopefuily. find some new teaching
ideas or gain a new perspective on some familiar techniques of teaching skills in the four language areas as well as in
vocabulary development. For all teachers {and even readers) who use our monthiy magazines Let's Talk in English
(LTE) and Studio Classroom (SC). there is a chapter which offers guidelines on effective listening to the radio teaching
program as well as follow-up activities to reinforce different language skilis in your classrooms. The chapters in this
book do not have to be covered in order. Here are some possible ways in which the material could be used:

1. As a way tc reflect, refresh or reorient your thinking on the teacher’s and learner’s roles in the teaching and learning
processes. we recommend that you start by reading the first two chapters caretully.

2. As a review 1o focus on the teaching of any of the four language skills or vocabulary, read the chapter that you most
need help in. Then try to select appropriate activities to activate the skills that your students lack.
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3. As an introduction to new ways of rﬁeaningful interactive communication, use short task-based activities for warm-up,
filler (i.., when you have 5-10 minutes to spare at the end of a lesson), review or reinforcement.

4. As a resource book of practical suggestions, this book can sharpen or expand your classroom teaching techniques.

5. As a starting-point for the teacher trainer, this book can provide assistance for those faced with the prospect of
designing a course.

Happy teaching!
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uppose today is the first day of the school year. What are your goals? What expectations do you have for your

students? Whether you are a beginning or an experienced language teacher, | hope you will find useful help and
information in this manual that you can use as is. Or maybe you can use some ideas as reference points or
springboards and adapt them fo your individual classroom needs.

As classroom teachers who teach EFL, we are faced with students who are there because English is offered as a
school subject. Our students may have various reasons for studying English, each of which can have a profound eflect
on their willingness to leam the English language. In anguage teaching, we cannot expect o find ready-made solutions
that we can apply without reflection. However, there is much to be leamed from our predecessors as weli as our
contemporaries to help us do a better job as EFL teachers. Here is a list of basic principles adapted from House and
Hinkle (1991), Rivers (1992), Hadley (1993) and Brown (1994) that form the basis of successfut foreign fanguage or
second fanguage teaching:

Basic Principles of Language Teaching

1. The overall goal in language teaching is to help students move from leaming the language to using the language.

2. Language should be taught as a live communicative mediurm, not merely as a school subject for rote leaming.

3. A language teacher has the responsibility to help create a good seff-image in their students through
understanding, by providing opportunity for success, and giving positive reinforcement in a positive leaming
atmosphere.

4. Language leaming activities work best in a student-centered classroom; active student involvement leads to
better leaming.

5. Good classroom management doesn’t depend on directed teaching. Good teachers manage and motivate
leamers by using a variety of lesson formats, teaching aids and methods.

6. Lessons should have ciear objectives and changes of pace and activities.

7. The role of the-teacher should vary according to student needs and lesson objectives in order o provide
challenge, enjoyment and fun during the teaching and leaming process.

8. Mistakes or errors are a natural part of the language ieaming process. They should be leamed from, not
criticized. Over-correction can actually hinder effective teaching.

9. Language leaming is more successful when an approach of integrating all four language skills is used as a basis
for language development and meaningful language practice in the classroom.

10. Teacher attitude is vitally important for motivating student learning.

11. Teacher expectations expressed through classroom instructional and evaluation methods strongly shape
learners’ strategies (e.g., classroom emphasis on gramenar leaming vs. teaching strategies for communication).

12. To enhance the processes of leaching and lsaming a new language, the teacher should conduct English classes
in English in order o provide a role model and foster a wholesome language environment for the leamers.

PAGE RS
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Relationship Between Teaching and Learning

What is teaching and what is learning and how do they interact? How are they interdependent? Based on educational
research (Celce-Murcia, 1991; Cohen, 1990; Krashen, 1995), teaching cannot be defined apart from leaming. How a
language teacher organizes and conducts instruction in the classroom makes a world of difference for the language
learners. Teaching is guiding and facilitating tearning, enabling the students to learn by setting the conditions for
learning. A teacher's understanding of how'the leamer learns will determine his/her philosophy of education, teaching
style, approach, methods and classroom technigues.

As in any teaching and leaming situation, the one variation that does not change is that what most ieamers want are
results, in the quickest way possible. in an English classroom, this means that our students are not interested in merely
tearning about the English language as a subject. To them, the tangible results that will motivate them to leam will be
the ability to produce the language. The opportunity to perform in the language is extremely important in the leaming
process. As teachers, we must constantly be looking for better ways to help our students achieve lasting results as
quickly as possible.

Most EFL classes present English as a content subject using a teacher-centered approach. [n order to adjust your
teaching style to match the needs and expectations of your students, it is important to reorient your thinking to the
viewpeints that student ieaming is central and teaching is a process of facilitating learning.

New Roles for Teachers

Traditionally, teachers are viewed as instructors who explain exactly what the students shoutd do. But in an EFL
classreom. the subject matter and the changes in the lesson objectives make it necessary for you to function in different
roles. In fact, these changes strengthen your roles, making them more varied and more creative. You may have
already experimented with same classroom activities (such as word games, small group activities, role play,
brainstorming, debate, etc.) which allow you to be viewed as more of a facilitator or a coordinator than a director.

According to Kumaravadivelu (1994), strategic language teachers spend a considerable amount of time and effort (a)
ceflecting on the specific needs, wants, situations and processes of learning and teaching; (b) stretching their
knowledge. skills and attitudes to stay informed and involved; () exploring and extending instructional strategies to
maximize the leaming potential in the classroom; and (¢) monitoring students’ ability to react to varied situations in
meaningful ways.

A skiliful teacher wears many hats. Don't you think it's a welcome change to be recognized as a quide, facilitator,
helper, adviser, coordinator, idea person, encourager, evaluator, and co-communicator, in addition to being an instructor
or director? Your new teaching capacities should also include identifying learner strategies and helping students
become more independent. When students take more responsibility. more learning occurs, and both teachers and
learners feel more successful.
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Teacher Goals for Student Learning

Depending on the language proficiency level and the needs of your students, you can pattern your long-range goals on
the basic principles of EFL teaching in your class. Select at least three or four principles to tocus on for a couple of
weeks, a month, two months or a semester. For example, the guiding principte of classroom management could be a
short term goal for the beginning of the schooi year. Depending on your teaching style and/or relationship with your
students, you may take a short period of time, or maybe even the whole year, to concentrate on developing a student-
centered leaming classroom. If you are not teaching in the target language now, you might want to focus on gradually
switching from teaching in “Chinglish” (combination of Chinese and English) to teaching English in English as your fong-
term goal. !f your objective is to improve your classraom management technique, you may want to consider adding a
variety of teaching aids to motivate your class and to relieve you of the necessity of talking all the time. Whichever
principles you choose to focus on. remember that your main goal is to improve your teaching skills and thereby give
your students both a reason and a way to continue learning Engiish.

Lesson Planning

There are four basic elements in a language teaching situation: the teacher, the subject matter, the learners and the
instructional objectives. All four are of equal importance. Whereas this manual addresses instructional techniques and
the four language skills and leamer strategies in other sections, special attention is given to lesson planning here.
Lesson planning seems to have become almost non-existent in a traditional teacher-centered language classroom.
Some teachers have taken the easy way out by merely covering page after page of a iesson using the same teacher-
directed method without giving any consideration to classroom interaction or use of different teaching resources. No
wonder students are not motivated to learn—it's like being offered a dish prepared the same way on every day's menu.
If it is that hard for you to change your teaching style, what littie chance you have of trying to change your students’
attitudes in leaming English as a foreign language.

In lesson planning, the objectives of instruction are an overriding consideration. That is to say, in the language teaching
situation, it is the methods used more than any other factor that determine the results achieved. You should have as
clear an idea as possible of what objectives you want to accomplish through a feaming activity, and use appropriate
resource materials and teaching techniques accordingly. A wide range of activities and topics in real situations are
necessary for effective language leaming. However, at all times, try to think about the activities from the student's point
of view. Ask yourself these questions:

* For what stage of the lesson is the activity suitable?

s How valuable is the activity? What do students leam from it?

« Is the activity suited to one level (e.g., second year students) more than others?

¢+ How often do students do this activity in your class?

* What kind of interaction wouid be suitabie for this activity?

+ Which of the four language skills do you want to develop most through this activity?




