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Unit 1

A Kind of Serrfnon

The Index of this Unit( A #2742 8 % 73])

VI. Model Test of Band 6 +--c-eeovveenes ( P10)
VIl. Detailed Ex blanation of the Exercises -+
............................................ (P130
VIl. Detailed Ex dlanation of the Test --- ( P138)
IX. Chinese Ver sions -«-=vrerenresrsscions )
I . Learning Target
| ). Key Words and Expressions:
Words . scope, context, fluency, dedicaticn, disgust, hopefully, guid-

ance, refuge, quote, counter, rec jgnition, immediate, define,
practicable.
Expressions .amount to, wash one’s hands of. rely on

Il ). Grammar:
1. feel (be) inclined to do
2. (be) no use telling sb. to do stn.

Il ). Reading Skills.

r= Paragraph Analysis: |dentifying Paragraph Topics

Every well — written paragraph has a topic. The topic telis what the entire para-
graph is about. The topic can be a complete sentence or just a phrase. It can be
long or short. The important thing is that the topic should include the principal
points of the entire paragraph.

V). Text:

ﬁe author seeks to help teachers of Advanced English as a foreign language in
their difficult task of teaching advanced students , their task of leading their

students to a higher level of ability and fluency. The taxt can be divided into three

parts .
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. Section one ( Para. 1).The seemingly great difficulty in leaming English as

students move to more advanced levels.

2. Section two ( Para.2 -3) ; The teacher’ s frustraton at finding his students making
slower progress and the reactions of both stude its and teachers in such circum-
stances.

3. Section three (Para 4 - 6) . The author’ s opinicn about the problem and his ad-
vices.

\/ ). Writing Skills.

Précis Writing

A précis is a brief summary, written in your own words, of a longer piece of writ-

ing. It is a condensed version of the essential content of the original material. A

précis contains no comments or opinions of your o an. It contains no details, no ex-

amples or illustrations. The language should be clrar and concise, with all unneces-

sary words left out. It should be the shortest possit e account of what you have read.

1. Background Information of the Text

The language appears to consist of a bewildeing variety of idioms, clichés and
accepted phrases with different meanings in different contexts.

Many English words and expressions may cat <y not just a single meaning. They
mean different things in ditferent contexts. For irstance, you get over a fence by
climbing, but you get over an illness it you recover from it. You get off a bus by step-
ping down from it, while you get off lightly when y5u escape punishment.

The following example of the ways “get” anc its combinations used may sound
a bit artificial and extreme, but it is not impossible :

“| got (was given) a job at which | got (mad/earned) $3 a week, but | never
really got ( became) interested in it, and | soon jot the sack (was dismissed from
my job). | wasn’t sorry, because my employer hi-d always got on my nerves ( irritat-
ed me) , but finally he got my back up (infuriatec me). When he told me to get out
(leave) , | got quite a lot off my chest ( poured it all forth with bitter feeling). I told
him that if he had got (taken) it into his head thet he could get along (manage) by
paying me such a small sum, he would get a su prise ( be surprised). He told me
that | was getting out of hand ( becoming difficult t control) , and that | had got ideas
above my station ( had come to believe myself riore important than | really was).
When | told my father the whole story that evenir:g | got a good hiding ( received a

-2
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sound beating).”

Of course, the above example is intended primarly to call your attention to the
fact that the same word or expression may mean diffei ent things in different contexts
and that English idioms may be quite annoying. Now that you have reached the ad-
vanced level, you must be aware of the difficuities of [2aming them and try to get o-

ver them.

fil. Summary of the Text

By now you have done a pretty good job in learnig English, but there are still
big gaps in your knowledge. Small wonder you are ke=n to improve. However, you
may feel that improving your English is becoming more and more difficult at this stage
and may even feel a little discouraged. But the teacher: are no happier. In fact, they
may often feel frustrated at not being able to help the r students make greater pro-
gress.

Why, then, can beginners make more obvious progress? This is because they
are learning basic vocabulary and basic structures ani can put them into practice
without much difficulty. When students reach the advar ced stage, they are confront-
ed with a puzzling variety of idioms and phrases and (omplex structures. They will
then find themselves at a loss what to do with them or | ow fo use them. As a result,
they may tend to think, “ The more | leam, the less | knw, "although they are in fact
getting a little bit more proficient with each passing day

Keenly aware of the problems taced by learners, the author offers his advice to

both teachers and students on how to learn English at inis stage.

IV. Key Words and Expressions
l.scope N the area within the limits of a question, stbject, action, etc. ; range
e.g. — - The politics of a country would be outside 11e scope of a book for tour-
ists.
— — Few things are beyond the scope of a child’ s imagination.
[ Regular phrases] the scope of a book / an investig:tion of wide scope / beyond
the scope of

2.context /-
(1) words that come before and after a word, phrase. statement, etc. , helping to

show what its meaning is.
. 3 LI




e.g. — -“Mad” can mean “foolish™, “insaie”, or “angry”, depending on
the context.
- ~ Without a context, | would have assumed it was written by a man.
(2)circumstances in which sth. happens or in wich sth. is to be considered
e.g. - ~ The report should be considered w thin its social context.
— - This is the context in which Presidei ¢ Bill Clinton must decide his poli-
cy.
| Regular phrases] quote a remark out of its cor text
3.fluency n. quality or condition of being fluent
e.g. - - Silas speaks Chinese with great fluency.
- - To work as a translator, you need fliiency in at least one foreign lan-
guage.
- — Rosa was praised for her speeches o' remarkable fluency.
[ derivative ] fluent adj. e.g. a fluent speaker / speak fluent French
[ Regular phrases | speak with fluency
4. dedication n. devotion to a cause or an aim
e.g. - — He has always shown great dedicatio 1o the cause of humanity, justice
and peace.
- - Professor Smith and his colleagues I ad the dedication to continue their
research in spite of the obstacles.
[ derivative] dedicate vt. e.g. He dedicated hi: fife to the service of his country.
[ Regular phrases] dedicate ... to / dedicated to sb.
5. disgust n. strong feeling of dislike, and disapj roval at a situation or person’ s be-
havior, efc. ; a feeling of being ill caused by st1. unpleasant.
e.g. — — He was filled with disgust at what he had witnessed in the prisons.
— - She tumed away in disgust when sh:2 caught sight of the rotting food.
[ derivative ] disgusting adj. e.g. disgusting behavior
{ Reguiar phrases] be disgusted at/ by/ with ' strongly dislike sb. or sth.)
6. hopefully adv.
(1)in a hopeful way; in a way that shows tha' you are hopeful
e.g. — —Will there be any food left over?” he asked hopefully ( = wishing the
answer to be yes).
—~ — “Am | welcome?” He smiled hoefully, leaning on the door.
(2)it is to be hoped; let us hope
e.g. — — Hopefully ( = | hope that) we’ il arrive before dark.
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~ - Hopefully we can solve the problem.
[ derivative | hope n. / hopeful adj.
[ Derivative Phrases] beyond / past hope (no hop3 at all) ; hope against hope
( with the last hope) ; in hopes of / in the hope that pin / fay one’ s hope(s) on
(rely one’s hope on sth. )
7. guidance n. help and advice given to sb. about th2ir work, education, personal
life, etc. ; direction.
e.g. — - | went to a career counselor for guidance c¢n how to start my job search.
- - My professor gave me a lot of helpful guidence when | was writing up my
Ph D.
[ derivative ] guide n. (T) the one who leads the road direction. (2 directory, guid-
ance.
e.g. - We take Deng Xiaoping Theory as our guide to action. (3) manuel, guide
book.
e.g. - a guide to a museum.
8. refuge n. shelter or sanctuary; protection
e.g. - - It’s beginning to rain; look, we can take 13fuge in the hut.
- — When she is sad, Ann takes refuge in rem embering happier times.
[ derivative ] refugee n. e. g. a political refugee / a refugee camp / a refugee gov-
emment
! Regular phrases ] take refuge in (a place)/ seek efuge from the fioods / take
refuge in silence
9. quote vt.
(1)repeat exactly what sb. else has said or written
e.g. - —He quoted Mr. Green as saying that peace negotiations were already
underway.
— — To quote an old saying, every dog has his day.

(2)mention (sb./sth. ) in support of a statement
e.g. - - Can you quote (me) an example of what you mean?
[ derivative ] quotation n.
[ Regular phrases ] quote a verse from the bible / quate the bible
10. counter vt. oppose; move or act in opposition to - sth. )
e.g. - ~ Little did | expect that George would counter my proposal with one of his

own.
- - Sam’ s employer countered his request fo more money by threatening




to dismiss him.
[ derivative ] counter n. 1) counter of shops, binks, etc. @ chips used in gam-
bles, games. 3 arithmometer.
counter adv. oppose (to), the other way roun:, the opposite direction (to).
e.g. —to act counter to a person’ s wishes.
11. recognition 5 perceive, (be perceived) ; acknowledge, (be acknowledged) ;
acquaintanceship.
e.g. - — The town has aitered beyond recogrution since | saw it last. It has been
changed so greatly that it is difficult to recognize places in it.
- — It changed beyond of all recognition.
[ derivative ] recognize vt. to know, to approve , to identify.
12, immediate 55
(1) with nothing coming in between; direct
e.g. - - The immediate cause of her de:th is unknown.
(2)happening or done at once; existing at the present time
e.g. - - The response of the people to tt e famine appeal was immediate.
- — | have no immediate plans to lee ve.
[ derivative] immediately adv.

i [ Regular phrases ] the immediate cause ( the direct cause or the latest cause) /
one’' s immediate superior { one’s direct lead2r) / immediate delivery / immedi-
ate shipment / immediate knowledge

13, define ;. state precisely the meaning of (a vord, etc. ) ; state (sth.) clearly;
explain (sth.)

e.g. — - Each of us might define the concep! of freedom in a very different way.
— - The powers of the President are cle arly defined in the Constitution.
— - It’s hard to define exactly what has changed.

[ derivative ] definite adj. (@ clear and specific. 2 determinate, affirmative.
definition n. Dexplication, explanation & demarcation, restriction.

{ Regular phrases] define sb. ’s duty / defin:: one’s position ( A )

14. practicable 54 capable of being used or aut into practice; workable

e.g. - -“Let’ s take the baby when we clim» Mount Tai. " “Is that practicable?”
- — Is it practicable to try to grow crops in deserts?

[ Analysis] practicable vs. practical: People are beginning to use “ practical” in

the same sense as “practicable” ; a practicei / practicable plan or suggestion is

one that will work. Note, however, that “ practicable” is not used of people.

B
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15. amount to: he equal to; seem to be in fact
e.g. - — Keeping what belongs to another withou: permission amounts to steal-
ing.
- ~ What he has just said on the subject do:2sn’ t amount to much.
- — Whether | pay or whether my wife pays amounts to the same thing,
because we share all our money.
16. wash one’ s hands of: refuse to be connected with or responsible for
e.g. ~ — | washed my hands of their schemes whe n | discovered what they were
up to.
— — That’s your affair ~ — | wash my hand:. of the whole business.
17. rely on: count or depend on (sb./sth. ); have trust or confidence in ( sb./
sth. )
e.g. - — Jim always relies on his wife for advice ¢n clothes. She cannot be re-
lied on to tell the truth.

- — 1 think we can rely on Ruth not to tell an one about it.

V. Difficult Sentences

1....10 appreciate the reasons. . . :to understand the re: sons
appreciate: be aware of; be sensitive to
e.g. - — Do you fully appreciate the risk you are tal ing?

-~ - He is a trained musician who can apprecia ¢ even very small differences
in sounds.

2....0 process which ought to become simple does not ap ear o do s0: . this period of
English leamning at which it should be easier for stude 1ts does not appear to be so.
Note here “a process” refers to the leaming process students go through after
they have mastered the basic structures and patterns of English.

1) process:connected series of actions, changes, et:. esp. such as are involun-
tary or unconscious.
e.g. —For a doctor it is important to know the pro: ess of digestion.

2) appear to do s0: appear to be so.

3. ... becomes frustrated when his efforts appear to produc : less obvious resulfs. . . be-

comes discouraged when his efforts appear to prodt ce less obvious results than

expected.
1) frustrated: disappointed; discouraged
e.g. - - And with these students he feels frustrated, inadequate, and even an-
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gry.
- ~ My sister had a frustrated look when 1)ad said she must stay at home.
2) produce less obvious results: produce less obvious results than expected

. confronted with:faced with; brought face to face with

e.g. —~ — The young scientists didn’t lose heart v hen confronted with serious set-
backs in their research work.

- — November is here, and | am confronted with a long winter before me.
Note. when “confront” is used alone, it stands for “be or come face to face
with”.

e.g. - - The difficulties that confront us seem ir superable.

— ~ A soldier has to confront danger.

In addition, “confront” means “be opposite to”.
e.g. — My house confronts his,

... the vast untouched area of English vocabulary a:id usage. . . :the vast area of Eng-

lish vocabulary and usage that has not been rea :hed.

1) untouched: change “touch” to an adj. by adc ing postfix * -ed”, then add pre-
fix “un”. The same process can be used on 1nany verbs, such like “ uninterest-
ed, uninterrupted, uninhibited, unmoved, etc v

2) vocabulary: total number of words which ( wit 1 rules for combining them) make
up a language.

[ Thesaurus | words and phrases, terms, glossary, lexicon, etc.

_idioms: An idiom is a habitual collocation of tw-) or more words whose combined

meaning is not deducible from a knowledge of its component parts and their gram-

matical relations to each other, but must be leamt as a whole. To be “hard up”,

for example, is an English idiom meaning to be short of money.

Now try to work out t-he meaning of the foliowin 3 sentence:

e.g. - — He’s areal pain in the neck, and 1" 1n fed up to the teeth with the mess
he’s landed us in. ¢

(He is really irritating, and |’ m utterly disgusted with the trouble he has got us in-

to. )

_clichés :overworked words or phrases;idea or oxpression that has been too much

used and is now outdated.

For example, “ Father Time,” “ white as snow,” and * cheeks like roses” are
clichés. Such expressions as these have been used so often that they have lost
much of their expressive force.
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8.reduced to trying to explain the inexplicable. obliged 1> explain what can’t be ex-
plained.
) reduce to (usu. pass.): force (sb.) into (doing sth. humble, unpleasant, or
dishonorable )
e.g. - — Alone and unsupported, the old lady wes reduced to begging for her
living.
- — After a violent earthquake hit the distric: many people in the locality
were reduced to sleeping in the open.
2)inexplicable: adj. that can not be explained.
e.g. - - His hatred to his step - mother seems i explicable.
— — Up to now the UFQ phenomenon is stil inexplicable.
9_more respectfully If less grammatically. in the first q Joted proverb the student is
compared to a horse while in the second no such comparison is made; hence

T

“more respectfully”. However, the second proverb i; less grammatical. in stand-
ard English it might read, "It isn’ { what you say but the way you say it that mat-
ters. ”

10. " It isn’ t what you say. It’ s the way that you say it" . The important thing is not what

~ TomIE L

~

you say but the way that you say it. Much the same thing can be said in a variety
of grammatically correct sentences, but some may "e more appropriate than oth-

ers in certain situations in terms of politeness, formaity, etc. For example, to say

(«
1\
N

“1 have insufficient financial resources for the joure /" might sound appropriate in

K4t

a formal situation. But it would sound out of place except as a joke, if it were

o

said at home or to close friends. In ordinary circunstances, “1 haven’ t got e-
nough money for the trip” would be an appropriate 1vay of saying the same thing.
The above example just goes to show, when it com:s to choosing your words, “ It
isn’t what you say. It’s the way that you say it. ”

11.His students might feel Incline to counter these with. .. . His students might wish to

oppose these remarks with . ..
feel inclined to. feel likely or wish to do sth.
e.g. — - | teel inclined to think that she will say by 2 ~ bye to me.
- — | don’ t feel specially inclined to talk to hit1.
12....which amounts to washing one’ s hands of them. .. . which means that teachers
don’t have to be responsible.
13.. .. wide reading is the best alternative course of action. .. : ... wide range reading is
the best substitution course of action.




